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WILMINGTON UNIVERSITY 

COLLEGE OF EDUCATION 

SYLLABUS 

 

COURSE NUMBER:  MED 7808  
 

COURSE TITLE: Assessment and Evaluation 

 

COURSE CREDIT  3 Credits 

 

MINIMUM TIME REQUIREMENTS (in clock hours): 

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 0 0 70 

 

 

TEXTBOOK 

Title OF Book:  

Author: 

ISBN:  

 

FACULTY INFORMATION/ OFFICE HOURS/METHOD OF CONTACT: Check Blackboard for Faculty 

Information 

 

COURSE DESCRIPTION: 

The course will focus on helping the candidate to develop competence in assessing student work in an educational 

setting (i.e., diagnostic, placement, formative and summative assessment strategies) and understanding program 

evaluation. The collection, analysis, and interpretation of data results for making shared-decisions about instruction, 

learning, and program evaluation will be emphasized.  

 

Course Format 

 Course Format: The course is offered in a distance-learning format. Distance-learning courses are taught in 

an online Learning Content Management System, Blackboard
TM

. 

 Software: Productivity tools are required for designing instruction and completing assignments.  

 Hardware: Web Cam is required for all courses. Candidates must have access or purchase a   webcam prior 

to the beginning of the course. Virtual conferences and synchronous sessions will be conducted as an 

assignment in each of the Educational Technology courses.    

 DIS 095: Distance Learning Orientation for Students is a prerequisite to this course. DIS 095 is free of 

charge and can be completed through Blackboard
TM

 in approximately 60 minutes. The orientation is located 

at http://www.wilmu.edu/distancelearning/dlorientation.aspx 

I. CONCEPTUAL FRAMEWORK 

The course is structured to reflect the eight essential program attributes described in the College of 

Education Conceptual Framework found at: 

http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx 

 

II. PROGRAM COMPETENCIES /STANDARD-BASED INSTRUCTIONAL GOALS 

A. Model Standards for Teacher Licensing, Assessment and Development from The 

Interstate New Teacher Assessment and Support Consortium (2013) by the Council of 

Chief State School Officers. The standards are located at the website 

http://www.ccsso.org/Resources/Publications/InTASC_Model_Core_Teaching_Standards

_and_Learning_Progressions_for_Teachers_10.html 

III. PROGRAM COMPETENCIES/STANDARDS  
Program Competency Standard 6. Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to 

monitor learner progress, and to guide the teacher’s and learner’s decision making.   

6.1. The teacher uses, designs or adapts multiple methods of assessment to document, monitor, and 

support learner progress appropriate for learning goals and objectives. 

http://www.wilmu.edu/distancelearning/dlorientation.aspx
http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx
http://www.ccsso.org/Resources/Publications/InTASC_Model_Core_Teaching_Standards_and_Learning_Progressions_for_Teachers_10.html
http://www.ccsso.org/Resources/Publications/InTASC_Model_Core_Teaching_Standards_and_Learning_Progressions_for_Teachers_10.html
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Shift to increased ability to  

 Use assessment flexibly to expand and deepen understanding of learner performance and determine best 

supports for continued learner growth 

 Align assessment techniques to information needed to maximize individual student learning and 

improve school curriculum and instruction 
 

Developed through professional learning that will, for example… 

Build Knowledge And Skill In Using Assessment Effectively 

 Access structured input (e.g., workshops, in-person or online courses, webinars, social media) on 

matching learning objectives to types of assessments 

 Use protocols to develop strength in using, adapting, or designing assessments to support student 

learning 

 Use coaching and feedback to improve assessment practice (e.g., vary types of assessments, refine use 

of data from assessment) 

Strengthen Analysis And Reflection On The Use Of Assessment To Support Student Learning 

 Use grade-level team meetings to share questions and strategies and identify goals for improvement in 

assessment practice 

 Work with colleagues to examine student assessment data to guide development of needed supports for 

individuals and groups of learners  

Expand Knowledge And Skill To Assess Higher Order Skills 

 Learn and use techniques to develop complex performance tasks (e.g., Understanding by Design’s 

GRASPS) 

 Share complex assessments with a critical friend(s) and use feedback to strengthen the design 

Build Skills In Collaborative Analysis Of Data 

 Through work with school or district-level data teams, build skills in identifying target areas of student 

learning for improvement 

 Access varied resources to develop skill in identifying, organizing, and representing data in ways that 

are accessible to multiple audiences 

 

6.2. The teacher uses assessment to engage learners in their own growth. 

Shift to increased ability to: 

 Develop strategies to guide learners  in identifying performance criteria and monitoring their own 

progress 

 Support learners in use of self and peer assessment and feedback to analyze progress and set goals 

Developed through professional learning that will, for example… 

Build Knowledge And Skill To Engage Learners In Their Own Growth 

 Access structured input (e.g., workshops, in-person or online courses, webinars, social media) in 

developing criteria to guide learners’ work as well as to provide feedback to learners 

 Gather (through interaction, internet research, etc.) And use strategies to display data in forms that can 

guide teacher and learners in monitoring progress (e.g., running records, progress charts) 

Strengthen Analysis And Reflection On Practice To Engage Learners In Monitoring Progress 

 Interview learners on their experience of using data to set goals and make adjustments based on insights 

 Share practice and solicit feedback from a critical friend(s) on use of data to engage students in goal-

setting  

Expand Knowledge And Skill With Engaging Learners In Self And Peer Assessment 

 Access video exemplars of strategies to develop peer assessment and adapt those strategies to own practice 

 Implement protocols for learner self-assessment and document learner feedback to adapt practice 

Build Collaboration Skills On Ways To Improve Assessment Practice 

 Develop a study group with colleagues to identify resources to support improvement of learner self and peer 

assessment 

 Facilitate a faculty resource fair on strategies to help students analyze data and set goals 

6.3. The teacher implements assessments in an ethical manner and minimizes bias to enable learners to display 

the full extent of their learning 

Shift to increased ability to: 

 Appropriately prepare, adapt, and/or modify assessment practice 

 Provide multiple supports and experiences for individual learners to develop and demonstrate their learning 

Developed through professional learning that will, for example… 

Build knowledge and skill in examining and meeting learner needs in assessment contexts 
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 Participate in conversations and decision-making with colleagues and specialists who provide input, 

guidance, and assistance related to the needs of a particular set of learners to prepare for assessment 

 Seek support from specialists regarding modification of classroom assessment for particular groups of 

learners 

 Participate in training for modification/adaptation of formal or external assessment 

Strengthen analysis and reflection on practice to support learners in assessment contexts 

 Implement strategies to prepare learners with special needs for the demands of assessments and use data to 

track improvements in learner performance 

 Share modifications of assessments for language learners with a critical friend(s) and use feedback to adjust 

assessment practice 

Build Networks Of Professional Colleagues To 

 support ethical assessment practice 

 Participate in professional organizations with others who are concerned with issues of equitable assessment 

practice 

 Access professional literature related to specific assessment needs of particular groups of learners 

 Establish a listserv to link educators with specialized resources about modification or adaptation of 

assessment 

Promote Collaborative Action Research 

 Work with colleagues and specialists to apply action research practices to issues in improving assessment to 

better support learner growth 

 Develop a wiki for the sharing of research questions, processes, and findings related to ethical practice of 

assessment 

 

 

III. METHODOLOGY, PHILOSOPHY, AND EVALUATION: 

A. Instructional strategies appropriate for adult learners are implemented such as project-based and 

problem based instructional practices, active participation in goal setting and self-evaluation, 

experiential activities, and student-centered learning environments. The course content and instructional 

design are informed by adult learning theories and may take place in student-only, teacher-led, or 

community-based settings. These methodologies fit well with transformative theory, situated cognition, 

and a social-cultural perspective. 

 

B. Assessment and Evaluation: Assignments will be scored using performance-based assessments. 

Grade A: Excellent. The student has demonstrated a quality of work and accomplishments far beyond 

the normal requirements and shows originality of thought and mastery of material.  

To receive an A in this course, the candidate must earn a total of a 95%. 

Grade B: Good. The student’s achievement exceeds satisfactory accomplishment, showing a clearer 

indication of initiative, comprehension of material, and the ability to work with concepts. 

Grade C: Satisfactory. The student has met the formal requirements and has demonstrated 

comprehension of the material and the ability to work with concepts. 

 

Note. It is the student’s responsibility to obtain and complete assignments on the due dates. Late 

assignments are not accepted. Due to the nature of a seven-week course and to ensure that all candidates 

are provided with equal learning experience opportunities, late assignments cannot be accepted without 

good reason, prior approval, and evidence. Again, without a justifiable reason and evidence, instructors 

do not accept late assignments.  

 

It is the student’s responsibility to obtain and complete assignments on the due dates. Candidates who 

register and enter the course on the drop/add date have four days to complete the first week’s 

assignments. 

 

V. ATTENDANCE POLICIES: College of Education Policy  

In the College of Education, faculty must approve all requests for absences that are exceptions to the 

University policy. Vacations are not considered to be legitimate reasons for missing classes. Faculty must be 

contacted prior to class in all cases except valid emergencies. Failure to obtain approval for exceptions may 

result in lowering the final passing grade or assigning a FA (failure due to absence). Students who have 

registered for a course and never attended the class at all will receive a grade of NA (never attended). Early 

departures and late arrivals will be cumulative towards class absences. Note. Candidates who register and 

enter the course on the drop/add date have four days to complete the first week’s assignments. 



4 | P a g e   M E D  7 8 0 8  

Syllabus is sole property of Wilmington University  

Professional Partners Creating Environments for Learning  

 

VI. COMPETENCY-BASED/CeCRAM/STRUCTURED EXTERNAL ASSIGNMENT 

CeCRAM/Structured External assignments that measure program competencies for this course must be 

uploaded into E-Folio. Failure to upload the assignment will automatically result in a failing score for that 

assignment. 

A. PROGRAM COMPETENCY Standard 6. Assessment 

Compile an evidence-based assessment-instruction portfolio that addresses components of professional 

practice: contextual factors, assessment and instruction, accountability, and professionalism.   

 Scoring of the papers/projects. The assignment will be scored using the qualitative Program 

Competency rubric. Exceptional work means extraordinary work that shows the breadth and 

depth of one’s knowledge about the paper or project. To earn a transformative score, the 

candidate will write an in-depth paper or create a project that is exemplary in context and 

demonstrates the ability to write clearly and concisely.   

B. Graduation Competency: Information Literacy: 

C. Scholarly Writing 

a. Candidates will provide a reference page using APA citations for all projects.  

b. Candidates will respect intellectual property by citing the sources 

D. Individual Development and Educational Assessment (IDEA) Learning Objectives:  

a. Essential objective # 4. Developing specific skills, competencies, and points of view needed by 

professionals in the field most closely related to this course 

b. Important objective # 9. Learning how to find and use resources for answering questions or 

solving problems     

 

Can’t find an article on the framework.  

 

VII. COURSE OUTLINE AND WEEKLY SCHEDULE 

This is the tentative schedule for the course. The instructor reserves the right to change the content, 

assignments, and point values during the course. 

Weekly Topics Readings 

Activities and Assignments  

One 

Classroom Assessments  

Assessing and Reflecting upon 

Personal Practices 

 

Required readings and videos  

1. PowerPoint & Discussion Board Post: 

Assessment-Instruction Reflection 

Presentation & Discussion Board Post 

(Due Week 1)  

2. Written Assignment: Portfolio Entry 1. 

Learner Profile and Contextual Features 

(Due Week 1) 

Two 

Assessment For Learning: 

Assessment Of Learning  

 

Required reading and videos 

1. Written Assignment: Analyze 

Instructional Planning, Teaching, and 

Assessment 

2. PowerPoint: Validity of the Instruction: 

Curriculum 

3. Discussion Board 

Three 

Formative and Summative 

Assessment 

Relationship between Instruction 

and Assessment: Alignment Table 

of Specifications 

Taxonomy of Learning Domains 

Using the Data to inform 

instruction 

 

Required Readings and Videos 

1. Written Assignments  

a. Table of Specifications (Due Week 

2) 

b. Portfolio Entry 2. Assessment and 

Instruction (Due Week 2) 

 

 

Four 

Formative Assessment and 

Instruction 

Instructional Planning, Delivery, 

and Assessment: Identifying 

concepts and task that cause 

Required Readings and Videos 

1. Written Assignments:  

a. Measuring Construct/Critiquing the 

Writing of Assessment Item 

(Due Week 3) 
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confusion, frustration, and 

boredom. 

Teacher’s thinking process, 

analysis, and self-reflection of 

Instruction 

Validity and Reliability of 

formatively assessing 

b. Performance Based Assessment 

Activity (Due Week 3) 

 

Five 

Grading Procedures and 

Philosophy 

Feedback and Student Self-

directed Behaviors 

Competency-based learning  

Required Readings and Videos  

1. Written Assignment: Portfolio Entry 3. 

Learner Growth (Due Week 4) 

2. PowerPoint: Grading Procedures and 

Philosophy (Due Week 4) 

3. Discussion Board (Due Week 4) 

Six 

Standardized test 

State testing 
Required Readings and Videos 

1. Written Assignment  

a. Analyze a Standardized Test Report 

(Due Week 6) 

2. Discussion Board Forum  (Due Week 6) 

Seven 

Computer-based technology and 

classroom assessments 

 

Personalized learning and 

Competency-based practices. 

Required Readings and Videos 

1. Written Assignment 

a. Portfolio Entry 4. Professionalism 

(Due Week 7) 

2. TWO Discussion Board Posts (Due 

Week 7) 

3. Teaching & Learning Students Upload 

into E-folio the Evidence-based Portfolio 

document into your e-folio account. (Due 

Week 7) 

 

Week Assignments  

Point 

Value 

1 Instruction-Assessment Reflection  20 

 

Portfolio Entry 1. Learner Profile  10 

2 

Analyze Instructional Planning, Teaching and 

Assessment  10 

 

Validity of the Instruction Curriculum  10 

 

Discussion Board 5 

3 Portfolio Entry 2. Instructional  10 

 

Table of Specifications  10 

4 

Measuring Targeted Constructs/Unintended 

Constructs and Analyzing Assessment Items  10 

 

Performance Based Assessment Activity  10 

5 Grading Procedures and Philosophy  10 

 

Discussion: Grading  5 

 

Portfolio Entry 3. Growth  10 

6 Discussion: Universal Design  5 

 

Analyze Standardized Test Report  10 

7 Discussion: Technology  5 

 

Bringing It All Together  10 

 

Portfolio Entry 4. Professional  10 

Total   160 
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PROGRAM COMPETENCY 6. RUBRIC: Assessment  

CeCRAM STRUCTURED EXTERNAL ASSIGNMENT/RUBRIC 

COURSE: MED 7808  TITLE: Assessment and Evaluation 

PROGRAM COMPETENCY Standard 6. Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own 

growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.   

GRADUATION COMPETENCY: Information Literacy 

EVALUATED ASSIGNMENT  

Compile an evidence-based assessment-instruction portfolio that addresses components of professional practice: contextual factors, assessment and instruction, 

accountability, and professionalism.   

TASKSTREAM ASSIGNMENT: This required assignment must be uploaded into the e-folio site, Taskstream for a passing grade in MED 7808. 

Scoring Elements PC# 6 

Performance Indicator 

Emerging (1) Beginning (2) Developing (3) Proficient (4) Transformative (5) 

The teacher understands 

and uses multiple methods 

of assessment to engage 

learners in their own 

growth, to monitor learner 

progress, and to guide the 

teacher’s and learner’s 

decision making.   

 

The educator 

produced an 

Evidence-based 

Assessment-

Instruction Portfolio.   

 

The narrative paper 

reveals severe limited 

abilities for making 

data-driven decisions 

in these categories: (1) 

analyzing contextual 

information for 

informing the learning 

and teaching process, 

(2) aligning factors 

that ensure quality 

assessments, (3) 

analyzing data results 

to make instructional 

decisions, and (4) self-

assessing professional 

practice.  

 

Detailed, thorough, 

and exemplary 

explanations are 

needed.  

The educator 

produced a basic 

Evidence-based 

Assessment-

Instruction 

Portfolio.   

The narrative 

paper reveals 

limited abilities for 

making data-

driven decisions in 

these categories: 

(1) analyzing 

contextual 

information for 

informing the 

learning and 

teaching process, 

(2) aligning factors 

that ensure quality 

assessments, (3) 

analyzing data 

results to make 

instructional 

decisions, and (4) 

self-assessing 

professional 

practice.  

The educator 

produced a 

satisfactory Evidence-

based Assessment-

Instruction Portfolio.   

 

The narrative paper 

reveals basic abilities 

for making data-

driven decisions in 

these categories: (1) 

analyzing contextual 

information for 

informing the learning 

and teaching process, 

(2) aligning factors 

that ensure quality 

assessments, (3) 

analyzing data results 

to make instructional 

decisions, and (4) self-

assessing professional 

practice.  

 

Detailed explanations 

greatly are needed.  

 

The reflective 

The educator produced 

an outstanding 

Evidence-based 

Assessment-Instruction 

Portfolio.   

 

The narrative paper 

reveals the ability to 

make data-driven 

decisions in these 

categories: (1) analyzing 

contextual information 

for informing the 

learning and teaching 

process, (2) aligning 

factors that ensure 

quality assessments, (3) 

analyzing data results to 

make instructional 

decisions, and (4) self-

assessing professional 

practice.  

 

The reflective 

component of each 

category reveals the 

ability to self-assess 

one’s assessment 

The educator produced an 

exceptional Evidence-based 

Assessment-Instruction Portfolio.   

 

The narrative paper reveals 

exceptional ability to make data-

driven decisions in these 

categories: (1) analyzing contextual 

information for informing the 

learning and teaching process, (2) 

aligning factors that ensure quality 

assessments, (3) analyzing data 

results to make instructional 

decisions, and (4) self-assessing 

professional practice.  

 

The reflective component of each 

category reveals a courageous 

examination of one’s assessment 

practice for professional 

development and growth.  
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The reflective 

component of each 

category lacks vital 

information about 

professional practice.   

 

Detailed and 

thorough 

explanations are 

needed.  

 

 

The reflective 

component of each 

category lacks vital 

information about 

professional 

practice.   

component of each 

category reveals the 

ability to self-assess 

one’s assessment 

practice.  

 

practice.  

Graduation Competency: 

Information Literacy  

Uses information in any 

format, research, evaluate, 

and ethically utilize 

information effectively 

and with appropriate 

attribution.  

Candidate shows 

emerging skills:  

Able to locate, 

evaluate, and use a 

variety of information 

effectively and is 

correctly cited and/or 

attributed.   

 

Candidate shows 

basic skills: 

Able to locate, 

evaluate, and use 

a variety of 

information 

effectively and is 

correctly cited 

and/or attributed.   

Candidate shows 

satisfactory skills:  

Able to locate, 

evaluate, and use a 

variety of information 

effectively and is 

correctly cited and/or 

attributed.   

 

Candidate shows 

proficient skills: 

Able to locate, evaluate, 

and use a variety of 

information effectively 

and is correctly cited 

and/or attributed.   

 

Candidate shows exemplary 

skills: 

Able to locate, evaluate, and use a 

variety of information effectively 

and is correctly cited and/or 

attributed.   

 

Written Communication 

This optional rubric is provided for instructors who score writing communication.  

 

Performance Indicator Emerging (1) Beginning (2) Developing (3) Proficient (4) Transformative (5) 

Graduation Competency: 

Written Communication  

 Write with clarity and 

precision using correct 

English grammar: 

mechanics (punctuation) 

and usage (sentence 

structure and vocabulary).  

 Exhibit competence in 

writing for specific 

purposes, diverse audiences, 

Candidate shows 

emerging written 

communication 

skills: 

 Write with 

clarity and 

precision using 

correct English 

grammar: 

mechanics 

(punctuation) 

Candidate shows 

basic written 

communication 

skills: 

 Write with 

clarity and 

precision using 

correct English 

grammar: 

mechanics 

(punctuation) 

Candidate shows 

satisfactory written 

communication skills: 

 Write with clarity 

and precision using 

correct English 

grammar: mechanics 

(punctuation) and 

usage (sentence 

structure and 

vocabulary).  

Candidate proficient 

exemplary written 

communication skills: 

 Write with clarity 

and precision using 

correct English 

grammar: mechanics 

(punctuation) and 

usage (sentence 

structure and 

vocabulary).  

Candidate shows 

exemplary written 

communication skills: 

 Write with clarity 

and precision 

using correct 

English grammar: 

mechanics 

(punctuation) and 

usage (sentence 

structure and 
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and genres. 

 Correctly and ethically 

presents scholarly writing 

utilizing the selected 

citation and writing style 

deemed appropriate fro the 

student’s program of study.  

 

and usage 

(sentence 

structure and 

vocabulary).  

 Exhibit 

competence in 

writing for 

specific 

purposes, diverse 

audiences, and 

genres. 

 Correctly and 

ethically presents 

scholarly writing 

utilizing the 

selected citation 

and writing style 

deemed 

appropriate fro 

the student’s 

program of 

study.  

 

and usage 

(sentence 

structure and 

vocabulary).  

 Exhibit 

competence in 

writing for 

specific 

purposes, diverse 

audiences, and 

genres. 

 Correctly and 

ethically presents 

scholarly writing 

utilizing the 

selected citation 

and writing style 

deemed 

appropriate fro 

the student’s 

program of 

study.  

 

 Exhibit competence 

in writing for 

specific purposes, 

diverse audiences, 

and genres. 

 Correctly and 

ethically presents 

scholarly writing 

utilizing the selected 

citation and writing 

style deemed 

appropriate fro the 

student’s program of 

study.  

 

 Exhibit competence 

in writing for 

specific purposes, 

diverse audiences, 

and genres. 

 Correctly and 

ethically presents 

scholarly writing 

utilizing the selected 

citation and writing 

style deemed 

appropriate fro the 

student’s program of 

study.  

 

vocabulary).  

 Exhibit 

competence in 

writing for 

specific purposes, 

diverse audiences, 

and genres. 

 Correctly and 

ethically presents 

scholarly writing 

utilizing the 

selected citation 

and writing style 

deemed 

appropriate fro the 

student’s program 

of study.  
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Appendix A.  

Evidence-based Assessment-Instruction Portfolio 

The purpose of the portfolio is to document an assessment-instructional centered teaching practice. Providing 

evidence, the candidate will demonstrate how information is used systematically in their teaching, training, or job to 

guide instructional decisions that impact student/learner performances. The portfolio represents a systematic process 

of making data-driven decisions about learning and performances. Data-driven decisions refers to the systematic 

collection and analysis of various types of data results from multiple assessments to guide a range of decisions for 

the purpose of helping to improve the performance of learners, institutions of learning, and/or training and 

development programs. The framework for an evidence-based portfolio is applicable for all types of educational 

purposes and training endeavors. All professions have outcomes-based procedures that are useful for program 

evaluation and improvement. Data-driven decisions are an integral component of any education/training setting.  

 

There are four components that comprise the portfolio. Each of the components has a specific intention when 

viewed holistic reveals ways that the candidate uses multiple strategies to make data-driven decisions about student 

achievement, to provide quality feedback to students, to promote self-assessment and self-regulatory behaviors, and 

to evaluate curriculum programs. 

 

Scoring of the project: The assignment will be scored using the qualitative Program Competency rubric. Exceptional 

work means extraordinary work that shows the breadth and depth of one’s knowledge about assessment, instruction, 

feedback responses, and evaluation. To earn a transformative score, the candidate will provide multiple samples and 

examples for each category and write a summary that explains how data-driven decisions methods are used to 

support, enhance, and improve learning and teaching. A reflection component is required with each component. 

Writing needs to be exemplary in context and in style. A reference section is required.  

 

CATEGORY I. LEARNER PROFILE AND CONTEXTUAL FACTORS 

This section of the portfolio presents an analysis of the population: the community of learners, the context of 

learning, and understanding of ways that different learners understand. In an educational setting, these factors are 

related to students in the classrooms and in the business sector, these factors are often associated with a needs 

assessment. If you are working in a non-traditional setting, the context reflects the personal and environmental 

components of the work environment. Candidates should select a variety and multiple assessments, tests, and other 

samples to explain the following items:   

 

Summary of the data-driven decisions and a reflection component:  

Candidates can provide examples of each of the components to demonstrate evidence. The data-driven decision 

making component is a clearly and thoroughly written explanation of the contextual factors relevant to 

assessment/instructional planning.  

 

Candidates should explain and demonstrate (1) knowledge of the discipline, (2) knowledge of standards, (3) 

knowledge of learners’ varied approaches to learning, learners’ skills and prior learning, and (3) the learning 

environment or the organization.  

 

The overarching question is: “What do I need to know about the learner to be able to plan quality instruction?” 

Reflect upon the importance of understanding the learner to plan instruction which its purpose is to enable learners 

to meet instructional goals. The suggested page length for this section is two-three pages.  

 

 

CATEGORY II: ASSESSMENT AND INSTRUCTION  

The assessment and instruction section of the portfolio presents information about the different assessment-

instruction strategies implemented for a unit of study or for a training-development program. The quality of the 

assessment strategy influences the soundness of the teacher’s interpretation of learner work. Candidates should 

select a unit of study or training program with a variety and multiple assessment strategies and explain the following 

items:   

(1) explain the alignment among the standards, assessment, and instruction (i.e., explicate how the content 

and cognitive level of the assessment and instruction are stated/represented in the standard) 

(2) explain the choice for the assessment strategies (i.e., provide a rationale for using the assessment 

strategy to measure the standard or goal) 

(3) explain important characteristics of assessment procedures that enable valid inferences and appropriate 

interpretations from student scores: the validity, reliability, fairness and appropriateness of the assessment, 
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and the flexibility of an assessment strategy for meeting the performance needs (Explain how these items 

impact the assessment of learning and describe how these items influence performance.) 

 

Summary of the data-driven decisions and a reflection component:  

Candidates can provide examples of each of the components to demonstrate evidence. The data-driven decision-

making component focuses on the analysis of relationship among the standard-assessment-instructional strategies, 

and the assessment strategy to ensure that the learner has the best opportunity to demonstrate his/her performance 

and that the results gleaned from the evidence will provide quality information about student performance. The 

summary is a clearly and thoroughly written explanation of the assessment-instructional strategies aligned with the 

standard, the rationale for using a particular assessment strategy, and the importance of a quality assessment 

strategy.  

 

Reflect upon the ethical issue(s) of selecting and designing appropriate assessment activities that enable learners to 

demonstrate their knowledge and skills of the instructional goals and to ensure appropriate instructional decisions. 

The suggested page length for this section is two-three pages.  

 

 

CATEGORY III: LEARNER GROWTH 

The learner growth section of the portfolio presents information about the interpretation and inferences about 

learning. Interpreting performances is making sense of assessment data results to determine whether the learner has 

the knowledge and skills of the standard or goal. Educators and trainers need to understand how to extract 

information from data results in order to draw valid conclusions about performances and to make instructional 

decisions. Analysis of the data results illuminate patterns and trends that enables the educators and trainers to make 

inferences about performance(s) so they can adjust instruction and assessment to meet the learner’s needs. 

Candidates should select a unit of study or training program with a variety and multiple assessment strategies and 

explain the following items: 

 scoring assessments consistently and reporting data accurately 

 evaluating learner work within the scope of the scoring criteria using fair and appropriate methods 

 analysis of aggregated and disaggregated assessment data results for instructional purposes 

 analysis of aggregated and disaggregated assessment data results for program evaluation  

 describe the constructive feedback responses that are given to the learner to improve learning (Provide an 

example of student work or generate a prototype that shows the practice of quality feedback responses and 

provide a rationale from providing the specific response.)  

 

Summary of the data-driven decisions and a reflection component:  

Candidates can provide examples of each of the components to demonstrate evidence. The data-driven decision-

making component focuses upon data analysis for reporting and making instructional decisions. Candidates can use 

a variety of methods for analyzing data and reporting outcomes such as, basic statistical techniques (e.g., mean, 

mode, median) to analyze data. There is a chart that provides a template for analyzing data results for making 

instructional decisions. Candidates should summarize evidence of student growth in terms of the number of students 

that met the instructional goal/standard. The suggested page length for this section is three-four pages. 

Reflect upon the ethical issue(s) of using accumulated data results to (1) plan and/or evaluate instruction and 

curriculum (program evaluation); and (2) make decisions about learner performance.  

 

CATEGORY IV: PROFESSIONALISM 

The professionalism section of the portfolio presents information about an ethical practice and competence in 

educational assessment. Based on the evidence, candidates should explain the impact of maintaining a professional 

practice that acknowledges fairness, the rights of all concerned, and professional behavior must that undergird all 

assessment activities (Nitko & Nitko & Brookhart, 2007, p. 456). Below are the Standards for Teacher Competence 

in Educational Assessment of Students, developed by the American Federation of Teachers and the National 

Education Association. Select three or four of the standards and reflect upon the way you practice these standards.  

 

Summary of the data-driven decisions and a reflection component:  

Candidates can provide examples of three or four of the standards. The data-driven decision-making component 

focuses a self-assessment of your professional practice and skills of the standards. Select three or four of the 

standards and reflect upon the way you practice these standards. 

 skilled in choosing assessment methods 

 skilled in developing assessment methods 



12 | P a g e   B C I  M E D  7 8 0 8  6 . 3 . 2 0 1 1  

Syllabus is sole property of Wilmington University  

Professional Partners Creating Environments for Learning  

 skilled in administering, scoring, and interpreting results 

 skilled in making decisions about learners, planning instruction, developing curriculum, and evaluating 

programs  

 skilled at developing valid scoring and grading procedures 

 skilled at communicating results  

 skilled at recognizing unethical, illegal, and otherwise inappropriate assessment methods and uses of 

assessment information  
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