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Wilmington University 
College of Education 

 

Methods of Teaching Language Arts/English to Second Language Learners Grades K-12 
    
Course Number:  MLL 7406 
 
Course Title: Methods of Teaching Language Arts/English to Second Language Learners Grades K-12 
  
Faculty Contact:     
 
Course Description:  During this course, current principles, practices, and methodologies for teaching limited English 
proficient students will be thoroughly introduced and analyzed.  Students will determine which strategies are best for 
their particular teaching situations.  As the course progresses, participants will reference the varying methodologies as 
well as the newly adopted English Language Proficiency Standards and the Delaware Content Standards to make their 
own instructional plans and units.  Emphasis will be placed on incorporating a variety of teaching strategies and 
standards while stressing both content skills and language skills.  Implications of the No Child Left Behind legislation as 
well as other federal and state laws governing the rights of English language learners will also be discussed.  Six hours of 
classroom observation and subsequent analysis of the teaching of reading/writing in ELL are required. (Prerequisite: 
MRD 7803). 
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 16 0 70 
 

College Education Program Attributes 
The manner in which we prepare educators is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educators as learners, including a focus on deconstructing past experiences as learners in coursework 

and field experiences and developing appropriate knowledge of the content and discourse of the disciplines to 
be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking 

action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, experimentation, and 

professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
Program Competencies and Professional Standards: TESOL Standards 
   
Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Technology Standards:  International Society for Technology Administrator Standards  
 
Delaware Performance Appraisal System II: DPAS II for Teachers 

https://www.tesol.org/docs/default-source/books/2018-tesol-teacher-prep-standards-final.pdf?sfvrsn=6
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.iste.org/standards/for-administrators
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_DPASTeachers.pdf
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Text(s):  Precise information regarding the textbook(s) for this class, please visit the bookstore website at 
http://www.wilmu.edu/bookstore   
 
Course Materials and Reading List:   
 
Assignments and Grading – {Indicate the course elements or assignments that will be scored for this course. Please do 
not indicate that you will assign a grade for “class participation” unless you have specific guidelines or an assessment 
rubric that you will share with your class.) 

 
Structured Assignment A:  Language Activity Implementation and Analysis Due Week 14 120 points/50%  

Please note that this assignment requires video assessment. Refer to rubric included at the end of the 
syllabus. 

 
The teacher candidate will create and implement four (4) interactive language lessons that address the four (4) domains 
of language learning (listening, speaking, reading, and writing) and also address socially and culturally appropriate ways 
to use the English language.  Teacher candidates will also integrate technology that facilitates learning in at least two of 
the lessons. The teacher candidate should identify the specific instructional technologies that will be used during the 
implementation of the lesson and identify how the use of these instructional technologies has the potential to positively 
affect student learning. 
Activities should be based upon an informal assessment of students’ linguistic proficiency levels, student centered, and 
designed for diverse learners’ unique needs related to literacy development utilizing various materials and addressing 
appropriate content (including Common Core) and language standards.  Candidate will model two of the lessons in 
another classroom, their own and a colleague’s, for a total of six (6) lessons and will conference before and after the 
lessons with the classroom teacher.  The teacher candidate will write self-reflections for each lesson which include the 
effectiveness of instructional decisions for the learner, an analysis of Johnson’s Eight Categories of Instructional 
Consideration, and multiple instructional implications.  This Structured External Assignment is to be completed on your 
E-Folio site under the course MLL7406. Submit verification form separately from the assignment. Label it 
YourlastnameFirstnameMLL7406SEAA_VF. 
 
Candidates will videotape themselves in the classroom in order to demonstrate mastery of the following DPAS 
Components: Component 1: A, B, C: Planning and Preparation: , Component 2: B, C: Classroom Environment, 
Component 3: D, E: Instruction, Component 4: Professional Responsibilities  These DPAS components will be 
annotated in the video clips. It is not necessary to tape an entire class or all lessons, but that might be helpful in 
attempting to document each of the above DPAS items. Components 1 -3 should be accomplished during teaching, while 
Component 4 could be documented outside of the classroom, perhaps when you meet with your colleague.   Candidates 
will post selected lesson plans on Discussion Board for sharing. 

 
Cultural Sensitivity Reflection  

Due Week 4                  15 points/20% 
After reviewing the Supplemental Readings and participating in class discussions, the importance of 
cultural sensitivity should resonate clearly.  Write a 2-3 page paper reflecting upon your understanding of 
the importance of culturally sensitive feedback.  How can you as a teacher ensure for this practice during 
instruction? 

Philosophy  
Due Week 9                 15 points/20% 
 Reflect and form your own philosophy of teaching ELL students. Reflect upon how you have changed as a 
result of what you have learned in this course. 
 

 

http://www.wilmu.edu/bookstore


3 | P a g e  

 

Discussion And Reflection Questions  
Ongoing     5 points per discussion board/10%  
Students will participate in in-class and on-line discussions relating to the literacy topics being addressed. 
Thought-provoking questions or topics to consider will be posted each week by the instructor.   
 
 

Essential Questions  
1.How can we best create a supportive environment that promotes standards-based learning while addressing 
the needs of the ELL student? 
2.What is the relationship between language and culture? 
3.How does research explain how L1 literacy development differs from L2 literacy development? 
4.How can we provide activities and materials that incorporate all domains of language learning: listening, 
speaking, reading, and writing? 
5. How can we differentiate instruction for English language learners with diverse abilities? 
6. How can we provide appropriate accommodations, adaptations and modifications for students? 
7. How can we plan for and implement national and state requirements for identification, reclassification, and exit 
of ESOL students from language support programs? 
8. How can we advocate for and serve as a language and educational resource for ELL students and their families. 
9.How can we best serve as professional ELL resource to colleagues?’ 
10.What does it mean to be a reflective practioner? 
11.What is the relationship between reflective practice and improved teaching? 
12. How does videotaping one’s lesson provide an ideal opportunity to reflect on one’s teaching? 
13.How can we prepare ESOL students to use self- and peer-assessment techniques when appropriate? 
14.How can we use  appropriate technological resources and software to enhance language and content-area 
instruction for ELLs.? 
15.How can we  engage in collaborative teaching with content area teachers? 
 

Additional Course Information and Schedule of Class Activities will be posted on the course Canvas site. 
 
 
 

Course Attendance Policies: 
 
Federal guidelines related to financial aid and veteran’s benefits require that attendance be taken each week that the 
course is in session.  This applies to all students, all courses and all course formats, even those that do not meet face-to-
face or on a regular basis. 
 
Students are expected to attend every class session, whether face-to-face or online. In the College of Education, faculty 
must approve all requests for absences that are exceptions to this policy. Vacations are not considered legitimate reasons 
for missing classes. Faculty must be contacted prior to class in all cases except valid emergencies. Failure to obtain 
approval for exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class will receive a grade of NA (never attended). Early 
departures and late arrivals will be cumulative toward class absences. It is the student’s responsibility to obtain and 
complete assignments on the due dates. Students who register and enter the course on the drop/add date have four days 
to complete the first week’s assignments. 
 
 
Additional Course Information and Schedule of Class Activities will be posted on the course Canvas site. 
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Learning/Performance Outcomes: Standard 1- Language Content: Candidates demonstrate knowledge of English 
language structures, English language use, second language acquisition and development, and language processes to help 
English Language Learners (ELLs) acquire academic language and literacies specific to various content areas.  
 

LEARNING OUTCOME 

 1a Candidates demonstrate knowledge of English language structures in different discourse contexts to 
promote acquisition of reading, writing, speaking, and listening skills across content areas. 
Candidates serve as language models for ELLs.   

1b Candidates demonstrate knowledge of second language acquisition theory and developmental stages 
of language; the communicative, social, and constructive nature of language; and the effects of 
environmental and other influences (e.g., language disorders) to set expectations for and facilitate 
language learning 

1c Candidates demonstrate knowledge of language processes (e.g., interlanguage, translanguaging, 
language progressions, social and academic language, and individual variables) to facilitate and 
monitor ELs’ language learning in English.  

1d Candidates apply knowledge of English academic language functions, learning domains, discipline 
specific language and discourse structures and vocabulary to promote ELs’ acquisition of multiple 
and diverse literacies. 

 
 
 
Learning/Performance Outcomes: Standard 3 Instruction: Planning and Implementing: Candidates plan 
supportive environments for ELLs, design and implement standards-based instruction using evidence-based, ELL-
centered, interactive approaches. Candidates make instructional decisions by reflecting on individual ELL outcomes and 
adjusting instruction. Candidates demonstrate understanding of the role of collaboration with colleagues and 
communication with families to support their ELLs’ acquisition of English language and literacies in the content areas. 
Candidates use and adapt relevant resources, including appropriate technology, to effectively plan, develop, implement, 
and communicate about instruction for ELLs.  
 

LEARNING OUTCOME 

3a Candidates plan for culturally and linguistically relevant, supportive environments that promote 
ELLs’ learning. Candidates design scaffolded instruction of language and literacies to support 
standards and curricular objectives for ELLs’ in the content areas. 

3b Candidates instruct ELLs using evidence-based, student-centered, developmentally appropriate 
interactive approaches.  

3c Candidates adjust instructional decisions after critical reflection on individual ELLs’ learning 
outcomes in both language and content.   

3d Candidates use and adapt relevant materials and resources, including digital resources, to plan 
lessons for ELLs, support communication with other educators, 
 

3e Candidates use and adapt relevant materials and resources, including digital resources, to plan 
lessons for ELLs, support communication with other educators, 
 

 
Learning/Performance Outcomes: Standard 4- Assessment & Evaluation: Candidates apply assessment principles to 
analyze and interpret multiple and varied assessments for ELLs, including classroom-based, standardized, and language 
proficiency assessments. Candidates understand how to analyze and interpret data to make informed decisions that 
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promote English language and content learning. Candidates understand the importance of communicating results to 
other educators, ELLs, and ELLs’ families.  
 

LEARNING OUTCOME 

4a Candidates apply knowledge of validity, reliability, and assessment purposes to analyze and 
interpret student data from multiple sources, including norm-referenced and criterion-referenced 
tests. Candidates make informed instructional decisions that support language learning.  

4b Candidates demonstrate understanding of classroom-based formative, summative, and diagnostic 
assessments scaffolded for both English language and content assessment. Candidates determines 
language and content learning goals based on assessment data.  

4c Candidates demonstrate knowledge of state-approved administrative considerations, accessibility 
features, and accommodations appropriate to ELLs for standardized assessments 

4d Candidates demonstrate understanding of how English language proficiency assessment results are 
used for identification, placement, and reclassification. 

 
 
 
Learning/Performance Outcomes: Standard 5- Professionalism and Leadership: Candidates demonstrate 
professionalism and leadership by collaborating with other educators, knowing policies and legislation and the rights of 
ELLs, advocating for ELLs and their families, engaging in self-assessment and reflection, pursuing continuous 
professional development, and honing their teaching practice through supervised teaching. 
 

LEARNING OUTCOME 

5a Candidates demonstrate knowledge and initiative to plan instruction and assessment collaboratively 
with other teachers and proactively serve as a resource for EL instruction and support to teachers 
and school staff.  

5b Candidates demonstrate knowledge of school, district, and governmental policies and legislation that 
impact the education of ELs in order to advocate for ELs 

5c Candidates practice self-assessment and reflection, make adjustments for self-improvement, and 
make plans for continuous professional development in the field of English learning and teaching. 
5d. Candidates engage in supervised teaching to apply an 

5d Candidates engage in supervised teaching to apply and develop their professional practice using self-
reflection and feedback from their cooperating teachers and supervising faculty. 
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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION  

SEA & SCORING RUBRIC A: Language Activity Implementation and Analysis 
CAEP ASSESSMENT  (TESOL) 

 
COURSE: MLL 7406  TITLE:  Methods of Teaching Language Arts/English to Second Language Learners Grades K-12 
 
 
Structured External A Assignment: Language Activity Implementation and Analysis 
 
Structured External Assignment (SEA) A: The teacher candidate will create and implement four (4) interactive language lessons that 
address the four (4) domains of language learning (listening, speaking, reading, and writing) and also address socially and culturally 
appropriate ways to use the English language. Teacher candidates will also integrate technology that facilitates learning in at least two of 
the lessons. The teacher candidate should identify the specific instructional technologies that will be used during the implementation of 
the lesson and identify how the use of these instructional technologies has the potential to positively affect student learning. Activities 
should be based upon an informal assessment of students’ linguistic proficiency levels, student centered, and designed for diverse 
learners’ unique needs related to literacy development utilizing various materials and addressing appropriate content (including Common 
Core) and language standards.  Candidate will model two of the lessons in another classroom, their own and a colleague’s, for a total of six 
(6) lessons and will conference before and after the lessons with the classroom teacher.  The teacher candidate will write self-reflections 
for each lesson which include the effectiveness of instructional decisions for the learner, an analysis of Johnson’s Eight Categories of 
Instructional Consideration, and multiple instructional implications.  This Structured External Assignment is to be completed on your E-
Folio site under the course MLL7406. Submit verification form separately from the assignment. Label it 
YourlastnameFirstnameMLL7406SEAA_VF. 
 
 
MEASURED PROGRAM COMP/TESOL STANDARD: 
 
1a. Candidates demonstrate knowledge of English language structures in different discourse contexts to promote acquisition of reading, 
writing, speaking, and listening skills across content areas. Candidates serve as language models for ELLs.   
1b. Candidates demonstrate knowledge of second language acquisition theory and developmental process of language to set expectations 
for and facilitate language learning.  
1c. Candidates demonstrate knowledge of language processes (e.g., interlanguage and language progressions) to facilitate and monitor 
ELLs’ language learning in English.  
1d   Candidates apply knowledge of English academic language functions, learning domains, content-specific language and discourse 
structures, and vocabulary to promote ELLs’ academic achievement across content areas. 
3a Candidates plan for culturally and linguistically relevant, supportive environments that promote ELLs’ learning. Candidates design 
scaffolded instruction of language and literacies to support standards and curricular objectives for ELLs’ in the content areas. 
3b  Candidates instruct ELLs using evidence-based, student-centered, developmentally appropriate interactive approaches.  
3c  Candidates adjust instructional decisions after critical reflection on individual ELLs’ learning outcomes in both language and content.   
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3d  Candidates plan strategies to collaborate with other educators, school personnel, and families in order to support their ELLs’ learning 
of language and literacies in the content areas. 
3e  Candidates use and adapt relevant materials and resources, including digital resources, to plan lessons for ELLs, support 
communication with other educators, school personnel, and ELLs and to foster student learning of language and literacies in the content 
areas. 
4a   Candidates apply knowledge of validity, reliability, and assessment purposes to analyze and interpret student data from multiple 
sources, including norm-referenced and criterion-referenced tests. Candidates make informed instructional decisions that support 
language learning.  
4b   Candidates demonstrate understanding of classroom-based formative, summative, and diagnostic assessments scaffolded for both 
English language and content assessment. Candidates determines language and content learning goals based on assessment data.  
4c   Candidates demonstrate knowledge of state-approved administrative considerations, accessibility features, and accommodations 
appropriate to ELLs for standardized assessments.   
4d   Candidates demonstrate understanding of how English language proficiency assessment results are used for identification, placement, 
and reclassification. 
5a  Candidates demonstrate knowledge of effective collaboration strategies in order to plan ways to serve as a resource for ELL 
instruction, support educators and school staff, and advocate for ELLs.  
5b  Candidates apply knowledge of school, district, and governmental policies and legislation that impact ELLs’ educational rights in order 
to advocate for ELLs.   
5c  Candidates practice self-assessment and reflection, make adjustments for self improvement, and plan for continuous professional 
development in the field of English language learning and teaching.  
5d  Candidates engage in supervised teaching to apply and develop their professional practice using self-reflection and feedback from 
their cooperating teachers and supervising faculty. 
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SEA Scoring Rubric  
Novice Emerging Proficient (TARGET) Advanced Performance 

Design/Report: Four 
interactive language 
activities addressing four 
domains of language 
learning (listening, 
speaking, reading, and 
writing) and including 
socially and culturally 
appropriate ways to use 
the language. List and 
describe all materials 
used.  
 
 
TESOL:1.a, 1.b., 3.a., 3.b., 
 
DPAS II Teacher 
Component 1 
 
InTASC 5 
 
ISTE 1,2,3, 4 

1 language activity 
addressing four domains of 
language learning (listening, 
speaking, reading, and 
writing) and including 
socially and culturally 
appropriate ways to use the 
language. Descriptions of 
varied materials included.  
Content, Common Core and 
language standards are 
referenced. 

Two varied language activities 
addressing four domains of 
language learning (listening, 
speaking, reading, and writing) 
and including socially and 
culturally appropriate ways to 
use the language. Activities 
embed technology in 
instruction.  Descriptions of 
varied materials included.   
Content, Common Core and 
language standards are 
referenced. 

Three varied interactive 
language activities addressing 
four domains of language 
learning (listening, speaking, 
reading, and writing) and 
including socially and culturally 
appropriate ways to use the 
language. Activities are 
interactive, student centered, and 
designed for diverse learners’ 
unique needs related to literacy 
development needs with 
descriptions of varied materials 
included.  At least two activities 
embed technology   Content, 
Common Core and language 
standards are referenced. 

Four or more varied language 
activities addressing four domains 
of language learning (listening, 
speaking, reading, and writing) 
and including socially and 
culturally appropriate ways to use 
the language. Activities are 
interactive, student centered and 
designed for diverse learners’ 
unique needs related to literacy 
development needs with 
descriptions of varied materials 
included.  At least two activities 
embed technology   Content, 
Common Core and language 
standards are referenced. 

Evaluative Assessment: 
Appropriate use of 
assessment strategies for 
activity planning 
purposes evidenced 
TESOL: 3.a., 4.a,4.b., 4.c. 

 
DPAS II Teacher 
Component 1 
 

The appropriate use of 
assessment strategies 
(including student directed 
strategies) identified, but 
unsuccessfully implemented 
during planning stages of 
lesson development. Most 
materials and activities 
selected are reflective of 
assessment results and are 
age and language 
proficiency level 
appropriate. 

The appropriate use of 
assessment strategies 
(including student directed 
strategies) identified and 
implemented during planning 
stages of lesson development. 
Materials and activities 
selected are reflective of 
assessment results and are age 
and language proficiency level 
appropriate. 

The appropriate use of 
assessment strategies (including 
student directed strategies) 
clearly identified and 
implemented during planning 
stages of lesson development. 
Materials and activities selected 
are reflective of assessment 
results and are age and language 
proficiency level appropriate. 

The appropriate use of 
assessment strategies (including 
student directed strategies) 
clearly identified and extensively 
implemented during planning 
stages of lesson development.  
Materials and activities selected 
are clearly reflective of 
assessment results and are age 
and language proficiency level 
appropriate. 

Interactive activities are 
modeled and extended 
for use to small groups of 
learners.  Documentation 
of modeling is provided.  
TESOL: 4.a. 

DPAS II Teacher 
Component 1 & 2 
 
InTASC 8 
 

Three interactive activities 
are modeled and extended 
for use to small group of 
learners. Documentation of 
modeling is provided. 

Four interactive activities are 
modeled and extended for use 
to small group of learners. 
Documentation of modeling is 
provided. 

Five interactive activities are 
modeled and extended for use to 
small group of learners. 
Documentation of modeling is 
provided. 

Six interactive activities are 
modeled and extended for use to 
small group of learners. 
Documentation of modeling is 
provided. 
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Novice Emerging Proficient (TARGET) Advanced Performance 

 
 
Demonstrate and support 
classroom teacher in 
selecting and applying 
appropriate materials, 
activities, interests and 
levels that demonstrate 
sensitivity toward culture 
and linguistic background 
as documented through 
conferencing.  
 
TESOL: 4.c., 5.b. 

DPAS II Teacher 
Component 1 & 3 
InTASC 3 
 

Materials generally are age 
appropriate; represent some 
sensitivity to either culture 
or linguistic background. 
More than one level and 
area of interest is 
represented. Conference 
held; not documented. 

For most activities materials 
selected represent age 
appropriateness, multiple 
levels and interests and 
adequately represent culture 
and linguistic needs. 
Documentation of conferencing 
is provided. 

For all activities, materials, 
interests, ages, and levels are 
well represented and 
demonstrate consideration of 
culture and linguistic needs.  
Documentation of conferencing 
is provided. 

For all activities, materials 
selected are age appropriate, 
represent multiple levels, 
interests, and are representative 
of cultural and linguistic needs in 
the classroom, and a rationale for 
selection is provided.  
Documentation of conferencing is 
provided. 

Model two activities in 
own and a colleague’s 
classroom, as 
documented through 
verification form.  
TESOL: 5.b 
DPAS II Teacher 
Component 3 
ISTE 5 

1 activity is modeled in both 
participant’s own classroom 
as well as a colleague’s 
classroom.  Documentation 
of implementation is 
provided. 

2 activities are modeled in 
participant’s own classroom 
and 1 is modeled as well as a 
colleague’s classroom. At least 
two activities embed 
technology in instruction.   
Documentation of 
implementation is provided. 

3 activities are modeled in 
participant’s own classroom and 
2 are modeled in a colleague’s 
classroom.   At least two 
activities embed technology in 
instruction.  Documentation of 
implementation is provided. 

4 activities are thoroughly 
modeled in both participant’s own 
classroom and 2 are modeled in a 
colleague’s classroom. At least two 
activities embed technology in 
instruction.    Documentation of 
implementation is provided. 

Self-reflection and 
instructional planning 
DPAS II Teacher 
Component 4 
 
InTASC 9 

Self-reflection includes 
effective instructional 
decisions, an analysis of 
Johnson’s Eight 
Instructional 
Considerations, and 4 
considerations for future 
use.  

Self-reflection includes 
effective instructional 
decisions, an analysis of 
Johnson’s Eight Instructional 
Considerations, and 5 
considerations for future use.  

Self-reflection includes effective 
instructional decisions, an 
analysis of Johnson’s Eight 
Instructional Considerations, and 
6 considerations for future use.  

Self-reflection includes effective 
instructional decisions, an 
analysis of Johnson’s Eight 
Instructional Considerations, and 
6+ considerations for future use.  

Writing quality 
 

Scores 2 on writing rubric Scores 3 on writing rubric Scores 4 on writing rubric Scores 5 on writing rubric 

Video Assessment 
 

Scores 2 on video rubric Scores 3 on video rubric Scores 4 on video rubric Scores 5 on video rubric 

 

 
 

Cultural Sensitivity Reflection 
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 After reviewing your Supplemental Readings and participating in class discussions, the importance of cultural sensitivity should resonate 
clearly.  Write a 2-3 page paper reflecting upon your understanding of the importance of culturally sensitive feedback.  How can you, as a 
teacher, ensure for this practice during instruction?   
 

Performance 
Level 

1 
UNSATISFACTORY 

2 
DEVELOPING 

3 
ACCEPTABLE 

4 
TARGET 

5 
EXEMPLARY 

Content Content is not supported 
by text and any 
supplemental reading.   

Content is marginally 
supported by text and any 
supplemental reading.   

Content is supported by 
text and any 
supplemental reading.   

Content is clearly and 
consistently supported 
by text and any assigned 
supplemental reading.   

Content is clearly and 
consistently 
supported by text and 
any assigned 
supplemental reading.  
Additionally, outside 
experiences are 
drawn upon for 
support. 

Self-reflection and 
implications 
 
TESOL: 5c 

Self-reflection lacks 
personal connections, 
application to the 
classroom and 
implications. 

Self-reflection includes 
brief personal connections, 
application to the 
classroom and 1 
implication. 

Self-reflection includes 
personal connections, 
application to the 
classroom and 2 
implications. 

Self-reflection includes 
personal connections, 
application to the 
classroom and 3 
implications. 

Self-reflection 
includes personal 
connections, 
application to the 
classroom and 3+ 
implications.  

Written expression 
usage of Standard 
English is demonstrated. 

 

Standard English usage is 
demonstrated with greater 
than 3 errors. 

Standard English usage is 
demonstrated with 3 
errors. 

Standard English usage 
is demonstrated with 2 
errors. 

Standard English usage 
is demonstrated with 1 
error. 

Paper is error free 
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Philosophy of Teaching ELL 
 

 Reflect and form your own philosophy of teaching ELL students.  Reflect upon how you have changed as a result of what you have learned 
in this course. 

 
Performance 

Level 
1 

UNSATISFACTORY 
2 

DEVELOPING 
3 

ACCEPTABLE 
4 

TARGET 
5 

EXEMPLARY 
Content Content is not supported 

by course work.   
Content is marginally 
supported by course 
work.   

Content is supported by 
course work.   

Content is clearly and 
consistently supported 
by course work.   

Content is clearly 
and consistently 
supported by course 
work.  Additionally, 
outside experiences 
are drawn upon for 
support. 

Self-reflection and 
implications 
 
TESOL: 3.a.2, 5.b.2 

Self-reflection lacks 
personal connections, 
application to the 
classroom and 
implications. 

Self-reflection includes 
brief personal 
connections, application 
to the classroom and 1 
implication. 

Self-reflection includes 
personal connections, 
application to the 
classroom and 2 
implications. 

Self-reflection includes 
personal connections, 
application to the 
classroom and 3 
implications. 

Self-reflection 
includes personal 
connections, 
application to the 
classroom and 3+ 
implications.  

Written expression usage of 
Standard English is 
demonstrated. 

Standard English usage is 
demonstrated with greater 
than 3 errors. 

Standard English usage 
is demonstrated with 3 
errors. 

Standard English usage 
is demonstrated with 2 
errors. 

Standard English usage 
is demonstrated with 1 
error. 

Paper is error free 
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DISCUSSION BOARD RUBRIC MLL 
 

 

 

 
 

Modified by D. Emeigh 8/14.Adapted by T. Bennett/Created by Denise Westbrook, Full-time Nursing Faculty Wilmington College 3/05 

 

 

EVALUATION 
CRITERIA 

0 
Unsatisfactory 

0.25 
Emerging 

0.50 
Satisfactory 

0.75 
Proficient 

1.0 point 
Distinguished 

SCORE 

Participation in 
Discussion 

Does not enter 
discussion. 
 

Provides minimal comments 
and information to other 
participants.  Participates 
infrequently in on-line 
discussions or e-mail; and 
postings are irrelevant or 
superficial 

Sporadically provides 
comments and some new 
information.  Interacts with 
only one or two participants 
by posting queries, comments, 
and thoughtful responses 

Provides comments and some 
new information in a fairly 
regular manner. Interacts with 
a few selected participants by 
posting queries, comments, 
and thoughtful responses 

Provides comments and new 
information in a regular and 
equitable manner.  Interacts 
with a variety of participants 
by posting queries, comments, 
and thoughtful responses. 

 

Content of 
Posting 

Does not add to 
the discussion. 
 

Adds little to the substantive 
discussion but may contribute 
to the social aspects of the 
course.  
 

Postings consist largely of 
personal opinions or 
experiences.   
Reveals a restricted 
understanding of the topic 
limited to information that 
could be derived from prior 
posts. 
 

Makes significant 
contributions to the 
discussion.  
Reveals adequate 
understanding of the topic as 
evidenced by posts telling us 
something new. 
 

Postings are accurate, original, 
and relevant.   
Even better than telling us 
something new, they raise 
new questions that lead to 
further discussion from a 
variety of people.  
Reveals a solid understanding 
of the topic as evidenced by 
thoughtful responses and 
questions. 

 

Critical Thinking 
evidenced by 
Posting 

Does not enter 
posting. 

Provides no evidence of 
agreement or disagreement 
with existing discussion. 

Agrees or disagrees with 
existing discussion but 
provides no 
justification/explanation (e.g., 
text readings, resources). 

Agrees or disagrees with 
existing discussion and 
provides limited 
justification/explanation (e.g., 
text readings, resources). 

Offers a critical analysis of an 
existing posted idea or 
introduces a different 
interpretation to an existing 
idea. 

 

Responsiveness 
IF required 

Does not 
respond. 

Logs onto Canvas on one (1) 
occasion during the week and 
responds to the posted 
discussion. (1 initial post) 

Logs onto Canvas on one (1) 
occasion during the week and 
responds to the posted 
discussion. (1 initial post) by 
Wednesday. 

Responds to the posted 
discussion.  (1 initial post by 
Wednesday, 1 response post) 
by Friday. 

Responds to the posted 
discussion. (1 initial post by 
Wednesday, 2 response posts) 
by Friday. 

 

Writing Style Does not write 
response. 

Limited ability to convey ideas 
noted.  Below expectations of 
work at this level.  Errors 
noted in spelling, punctuation, 
and grammar. 

Able to present ideas.  Comes 
close to expectations for work 
at this level.  Some 
punctuation and spelling 
errors but no errors in 
grammar identified. 

Explicitly presents ideas.  
Work appropriate for this 
level of student.  No spelling 
or grammar errors noted.  A 
few minor punctuation errors 
identified. 

 Highly skilled presentation of 
ideas.  Engages reading.  Work 
exceeds expectations for this 
level of student.  Absolutely no 
errors in spelling, 
punctuation, or grammar 
noted. 

 

Additional 
Comments: 

 Total Rubric Score =  
5 points  
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WRITING RUBRIC: LITERACY PROGRAMS 
 

  APPROPRIATE TO GRADUATE LEVEL:                                                                                                                                                                                                                                      
           TOTAL: ____/30 

MECHANICS: Punctuation, capitalization 

USAGE: Correct and effective word use, especially homophones 
GRAMMAR: Correct subject/verb agreement, syntax, complete sentences 
SPELLING: Shows evidence of proofreading for spelling 
 

Developed by Kate Cottle and Revised 9/30/2010; adapted by Kathryn Brown 2015                                                                                                                                                                                                                             
 

 

  

 

 UNSATISFACTORY DEVELOPING ACC EPTABLE TARGET EXEMPLARY 

1. Writing has a clear 
direction/ controlling idea/ 
thesis statement. 

There is a minimal controlling 
idea or the controlling idea 
minimally previews the paper.  

Controlling idea is vague or has 
different logic than parts of the 
body of the paper.   

Controlling idea is somewhat 
vague or previews only part of 
the paper.  

Controlling idea is well defined 
and previews most of the paper.  

Controlling idea is well- and 
previews the entire paper. 

2. Writing has ample 
evidence to prove the 
controlling idea. 

Minimal instances of specific 
evidence are offered and they 
minimally support the 
controlling idea.  

Few instances of specific 
evidence are offered or they do 
not support the controlling idea 
throughout the majority of the 
paper.  

Some instances of specific 
evidence are offered or they 
support the controlling idea 
throughout part of the paper.  

Many instances of specific 
evidence are offered or they 
support the controlling idea 
throughout the majority of the 
paper.  

Ample instances of specific 
evidence are offered and they 
support the controlling idea 
throughout. 

3. Writing has transitions to 
assist with coherence and 
unity. 

Writing minimally moves 
smoothly from one idea to 
another. There are mostly 
awkward jumps between points. 

Writing moves smoothly from 
one idea to another some of the 
time. There are many awkward 
jumps between points. 

Writing moves from one idea to 
another smoothly. There are 
some awkward jumps between 
points. 

Writing moves from one idea to 
another smoothly. There are 
very few awkward jumps 
between points. 

Writing moves from one idea 
to another smoothly 
consistently. There are no 
awkward jumps between 
points. 4. Writing is concise, well- 

written, and vocabulary 
incorporates academic 
language. 

Has limited or inappropriate 
word choices that obscure 
meaning.  Contains much slang 
and/or many colloquialisms. 
Mostly wordy or awkward.  

Contains word choices that 
interfere with the meaning. 
Contains much slang and/or 
colloquialisms. Wordy or 
awkward. Limited academic 
language. 

Good word choices.  Some slang 
and/or colloquialisms. Some 
instances of wordiness or 
awkwardness.  Some academic 
language. 

Accurate and varied word 
choice.  No slang and/or 
colloquialisms. Few instances of 
wordiness or awkwardness. 
Good use of academic language. 

Precise and varied word 
choice. No slang and/or 
colloquialisms. Not wordy or 
awkward. Academic language 
use is strong. 

5. Mechanics, usage, 
grammar, and spelling 
(MUGS) are correct and the 
writing is error free. 

More than 4 unique (MUGS) 
errors per page 

Four or more unique (MUGS)  
errors per page 

Less than three unique  (MUGS) 
errors per page 

Less than two unique (MUGS)  
errors per page 

No MUGS or typographical 
errors. 
 

6. APA formatting and use 
of sources are correct. See 
APA Checklist appropriate 
to each course. 

8+ APA formatting or citation 
errors. 
 

5-7 APA formatting or citation 
errors. 

3-4 APA formatting or citation 
errors. 

2 APA formatting or citation 
errors. 

One or less APA formatting or 
citation errors. 
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MLL VIDEO RUBRIC  
This course aligns with specific DPAS II Components which are included in the syllabus. Before submitting your videos, annotate the 
evidence of meeting each criteria within this specific course. Provide a Table of Contents that will identify the specific DPAS II connections. 
Instead of a page number, list the time code. You may also use a series of multiple, shorter video clips in some cases, but please check with 
the instructor first. Remember that the students' faces should not be shown on the video (the backs of their heads are allowed), so please 
aim the camera at yourself rather than at the students. 
 
MEASURED STANDARDS: ISTE 2a; 4a,c; 5b; 3a,c,d; 5b,c,d 

Performance 
Level/Elements 

Unsatisfactory Developing Acceptable Proficient (Target) Exemplary 

 

Point Value in 
Canvas  

Below 74 74-82 83-91 92-94 95-100 

Videos  
ISTE 2a; 4a,c; 5b 

No videos are 
posted. 

Video captures less than 
the required number of 

sessions. 

Video portrays all required 
elements as defined by the 

assignment. 

Video portrays all required elements 
of the assignment and includes an 

introduction or description. 

Videos submitted meet all expectations 
of the assignment and include strong 
and convincing evidence for support.  

Annotations 

ISTE; 3a,c,d 

Video is not clearly 
annotated 

Video labels but does not 
explain DPAS component 

being measured 

Video is annotated so that the 
viewer can identify 

components being addressed 
but explanation is not clear. 

Video is annotated so that the 
viewer can identify components 

being addressed and explanation is 
clear and convincing.  

Video is annotated with specific 
references to how the evidence 

demonstrates alignment to the DPAS II. 

 Conferencing  

ISTE: 5b,c,d 

There is no 
conference held 
between course 
instructor and 

candidate.  

Conferencing is held but 
candidate does not come 
prepared with questions 

of their own. 

Conferencing is held and 
candidate participates by 

bringing a list of questions 
and/or have identified areas 

of strength and need. 

Conferencing is held and candidate 
participates by bringing a list of 

questions and evidence of their own 
identified areas of strength and need 
and some evidence. EX: My strengths 

are, or I need help with…..  

Conferencing is held and candidate 
participates by bringing a list of 

questions and evidence of their own 
identified areas of strength and need 

and a specific plan for 
growth/improvement. 

Reflection 

ISTE: 5b,c 

Reflection is not 
present on the 

effectiveness of the 
activity. 

Reflection is attempted 
but only makes vague 

references to the 
strengths or areas of need 

within the activity.  

Reflection on the strengths 
and areas of need within the 

activity is included.   

Thorough reflection on the strengths 
and areas of need within the activity 

is included supported by specific 
evidence from the video.   

Thorough reflection on the strengths 
and areas of need within the activity is 
included.  The reflection also includes a 

specific plan for future refinement/ 
implementation.  
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MLL 7406 

Suggested Resources for Students 
 
Many significant publications can now be found on the internet. This list of suggested resources provides links to course related 
topics, but is only a small selection of links that may be accessed to supplement your learning.  They are presented in this format in 
order that you may access them easily. This list will be updated for active links and information on a yearly basis, minimally. 
 
General:  

• www.eslcafe.com 
• www.eduplace.com 
• http://www.funbrain.com/ 
• http://www.brainpop.com/ 
• http://www.eslgold.com/ 
• http://www.eslpartyland.com/ 
• http://www.pdictionary.com/ 
• http://www.readingmatrix.com/ 
• www.manythings.org 
• http://a4esl.org/ 
• http://www.marcopolo-education.com/home.aspx 
• www.everythingesl.net 
• http://www.cal.org/ 

 
ELLs and Cultural Considerations: (see above “General” list) 
 
Second Language Acquisition: 

• http://www.sdkrashen.com 
• http://www.hw.ac.uk/langWWW/icsla/icsla.htm#Applying 

 
Instructional Strategies for English Language Learners: (see above “General” list as well) 

• www.theptc.org/ttc/resources/esl.html 
• www.cal.org/caela/tools/instructional/esl_methods.html 

 
ELLs and Oral Language Development: (see above “General” list as well) 

• http://www.fonetiks.org/ 
 
Emergent Literacy: (see above “General” list as well) 

• http://www.sadlier-oxford.com/phonics/control_page/front2.htm 
• http://www.storylineonline.net/ 
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ELLs and Reading: (see above “General” list as well) 

• www.starfall.com 
• http://www.seussville.com/university/reading/ 
• http://www.readwritethink.org/ 
• http://www.storylineonline.net/ 

 
ELLs and Writing: (see above “General” list as well) 

• http://www.readwritethink.org/ 
• http://readwritethink.org/materials/letter_generator/ 

 
Content Reading and Writing: 

• http://kids.nationalgeographic.com/ 
 
General Reference: 

• Publication of the American Psychological Association [APA Manual], 2010, 6th edition, 7th printing. 
• Purdue OWL: APA Formatting and Style Guide 

https://owl.english.purdue.edu/owl/resource/560/01/

