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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION 

SYLLABUS 
 
COURSE NUMBER:  MRD 6209 
COURSE TITLE: Authentic & Differentiated Instruction for Reading 
COURSE CREDIT  3 Credits 
 
MINIMUM TIME REQUIREMENTS (in clock hours): 

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 
35 5 0 0 70 

 
TEXTBOOK: 

TITLE: Differentiated Instructional Strategies for Reading in the Content Area 
AUTHORS: Carolyn Chapman and Rita King 
EDITION: 2th Edition 
YEAR: 2010 
ISBN: 978-1-4129-7230-7 
PUBLISHER: Corwin 

 
FACULTY INFORMATION/ OFFICE HOURS/METHOD OF CONTACT: Check Blackboard for Faculty 
Information 
 
Course Format: Distance learning: A webcam will enhance the learning experience during a virtual conference or 
synchronous sessions. 
 
COURSE DESCRIPTION:  
Candidates explore principles of differentiated instruction that address different plans, formats, and strategies in the 
classroom. The focus of the course is to inquire about instructional practices, implement differentiated instruction for 
reading instruction, infuse a differentiated instructional process for reading skills across the curriculum, and reflect 
upon the effectiveness of the teaching-learning process.  
 
I. CONCEPTUAL FRAMEWORK 

The course is structured to reflect the eight essential program attributes described in the College of 
Education Conceptual Framework found at 
http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx 

 
II. PROGRAM COMPETENCIES /STANDARD-BASED INSTRUCTIONAL GOALS: 

A. International Literacy Association (ILA) Standards for Reading Professionals: Classroom Teachers can 
be found at https://www.literacyworldwide.org/docs/default-source/resource-documents/standards-
appendix-C.pdf (Adapted from Standards for the Preparation of Literacy Professionals 2017.) 
© 2018 by the International Literacy Association. 

 
III. STANDARDS-BASED INSTRUCTIONAL GOALS Program Competencies 

Standard 1: Foundational Knowledge  
Candidates demonstrate knowledge of the theoretical, historical, and evidence-based foundations of 
literacy and language and the ways in which they interrelate and the role of literacy professionals in 
schools. 
 
Standard 2: Curriculum and Instruction  
Candidates use foundational knowledge to critique and implement literacy curricula to meet the needs of 
all learners and to design, implement, and evaluate evidence-based literacy instruction for all learners. 
 
Standard 3: Assessment and Evaluation  
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Candidates understand, select, and use valid, reliable, fair, and appropriate assessment tools to screen, 
diagnose, and measure student literacy achievement; inform instruction and evaluate interventions; 
participate in professional learning experiences; explain assessment results and advocate for appropriate 
literacy practices to relevant stakeholders. 
 
 
Standard 4: Diversity and Equity  
Candidates demonstrate knowledge of research, relevant theories, pedagogies, essential concepts of 
diversity and equity; demonstrate and provide opportunities for understanding all forms of diversity as 
central to students' identities; create classrooms and schools that are inclusive and affirming; advocate for 
equity at school, district, and community levels. 
 
Standard 5: Learners and the Literacy Environment  
Candidates meet the developmental needs of all learners and collaborate with school personnel to use a 
variety of print and digital materials to engage and motivate all learners; integrate digital technologies in 
appropriate, safe, and effective ways; foster a positive climate that supports a literacy-rich learning 
environment. 
 
Standard 6: Professional Learning and Leadership  
Candidates recognize the importance of, participate in, and facilitate ongoing professional learning as part 
of career-long leadership roles and responsibilities. 

 
IV. METHODOLOGY PHILOSOPHY AND EVALUATION 

A. Methodology and Philosophy 
Instructional strategies appropriate for adult learners are implemented such as project-based and problem 
based instructional practices, active participation in goal setting and self-evaluation, experiential activities, 
and student-centered learning environments. The course content and instructional design are informed by 
adult learning theories and may take place in student-only, teacher-led, or community-based settings. 
These methodologies fit well with transformative theory, situated cognition, and a social-cultural 
perspective. 

 
B. Assessment and Evaluation 

Assignments and assessments will be scored using performance-based assessments.  
 
Grade A: Excellent. The student has demonstrated a quality of work and accomplishments far beyond the 
normal requirements and shows originality of thought and mastery of material.  
To receive an A in this course, the candidate must earn a total of a 95%. 
Grade B: Good. The student’s achievement exceeds satisfactory accomplishment, showing a clearer 
indication of initiative, comprehension of material, and the ability to work with concepts. 
Grade C: Satisfactory. The student has met the formal requirements and has demonstrated comprehension 
of the material and the ability to work with concepts.  
 

Note. It is the student’s responsibility to obtain and complete assignments on the due dates. Late 
assignments are not accepted. Due to the nature of a seven-week course and to ensure that all 
candidates are provided with equal learning experience opportunities, late assignments cannot be 
accepted without good reason, prior approval, and evidence. Again, without a justifiable reason and 
evidence, instructors do not accept late assignments.  
 
It is the student’s responsibility to obtain and complete assignments on the due dates. Candidates who 
register and enter the course on the drop/add date have four days to complete the first week’s 
assignments. 

 
V. ATTENDANCE POLICIES: College of Education Policy  

In the College of Education, faculty must approve all requests for absences that are exceptions to the 
University policy. Vacations are not considered to be legitimate reasons for missing classes. Faculty must 
be contacted prior to class in all cases except valid emergencies. Failure to obtain approval for exceptions 
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may result in lowering the final passing grade or assigning a FA (failure due to absence). Students who 
have registered for a course and never attended the class at all will receive a grade of NA (never attended). 
Early departures and late arrivals will be cumulative towards class absences. Note. Candidates who 
register and enter the course on the drop/add date have four days to complete the first week’s assignments. 
 

V. CeCRAM/STRUCTURED EXTERNAL ASSIGNMENT 
A. STRUCTURED EXTERNAL ASSIGNMENT Differentiated Instruction:  If you chose to differentiate a 

lesson in vocabulary, develop the lesson and collect your instructional materials for your project.  Once 
you have taught the lesson and have your results, complete the Reflection Narrative in the template 
provided. 

B. Scholarly Writing 
a. Candidates will provide a reference page using APA citations for all projects.  
b. Candidates will respect intellectual property by citing the sources. 

 
VI. COURSE OUTLINE AND WEEKLY SCHEDULE 
It is expected that all candidates will read the appropriate materials for the assignment each week and that all 
candidates will read the assignments and scoring rubrics for the assignments to determine the expectations for the 
assignments. The instructor reserves the right to change the syllabus, assignments, and point values during the 
course. 
 

Week Readings Activities/Assignments 
1. Readings: 

• Chapters 1 and 2 of the textbook, 
Differentiated Instructional 
Strategies for Reading, by 
Carolyn Chapman and Rita King 

• Review the ppt Introduction to 
the main principles of 
Differentiated Instruction and 
why it's so important in our 
classrooms today. 

• Read 3 articles, Addressing 
cultural diversity in the 
classroom. 

• Paratore article, Grouping for 
Instruction in Literacy: What 
Works and What Doesn't. 

• Ford article describing four 
different models for Flexible 
Grouping in the classroom.  

• ASCD article, Equal does not 
mean Identical 

• Tomlinson article, Reconcilable 
Differences? Standards-based 
Teaching and Differentiation. 

• Tomlinson article, Teach Me, 
Teach My Brain 

1. Readings as listed 
2. Complete the Graphic Organizer about the ways to 

differentiate by changing the Content, Process, 
Product, or Environment, using something you’ve 
recently taught. 

3. Complete the Graphic Organizer and explain each of 
the flexible grouping models in Michael Ford's article, 
Differentiation Through Flexible Grouping, provided. 

4. Address the Blackboard Discussion Question 
5. Week 7 Final Project  For week 1 you will review the 

assignment and required documents found in the 
START HERE tab in Bb. 
  
 

2. Readings: 
• Chapter 3, Knowing and 

Assessing the Reader in your 
Chapman and King textbook. 

• See the Video on Carol 
Tomlinson and Differentiation 

• Review the ppt. on using 
Assessment for Differentiation 

1. Readings as listed 
2. In the summary chart provided for you with the 

descriptions of different types of readers who may exist 
in your own classrooms, identify one of your students 
and talk about how this student is like the description 
in the template provided in Bb. 

3. Complete a Learning Style Inventory and discuss how 
that knowledge will help you to plan better lessons for 
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• Read Introduction to Gayle 
Gregory’s Tools that get Results 

• Review Gardner’s Multiple 
Intelligences (in class) 

• Review Gregorc’s Style 
Delineator (in class) 

• Review Kolb’s Learning Styles 
(in class) 

• Review Silver’s Learning Styles 
and Multiple Intelligences (in 
class) 

• Review Individual Differences: 
The 4MAT System (in class) 

• Review Marzano’s Chart on 
effect size of various 
instructional strategies 

your students. Complete the ACED Reflection template 
provided in Bb. 

4. Address the Blackboard Discussion Question 
5. Week 7 Final Project  For week 2, determine your 

individual or small group, for your Differentiated 
Lesson Project and collect assessment data that will 
assist you in developing appropriate instruction.  This 
should include at least a simple learning style inventory 
and some academic information related to Decoding or 
Vocabulary topic of your project. 
 

3. Readings 
• Read Chapter 4, Differentiated 

Models and Strategies for 
Reading, in your Chapman/King 
text. 

• Review the ppt. presentation on 
Differentiation Models and 
Strategies. 

• See the video on Choice Boards 
• Read the ASCD article on 

Curriculum Mapping  
• Read the online article on 

Curriculum Compacting,  
• Read the book excerpt, 

Increasing Student Learning 
Through Multimedia Projects  

• Read the article, “What is 
Project-Based Learning?”  

• Read the ASCD Education 
Update article, Stimulate 
Students’ Imaginations with 
Project-Based Learning 

1. Readings as listed 
2. Using the lesson planning format that we will use for 

the Differentiated Lesson Project, plan and implement 
a lesson for an upcoming topic in your class, using one 
of the models/strategies presented in Chapter 4 of your 
text.  Be prepared to discuss the lesson in your Journal 

3. Address the Blackboard Discussion Question. 
4. Week 7 Final Project   For Week 3 choose a lesson to 

be taught in the near future in reading and determine 
whether you will differentiate the lesson in the area of 
decoding or vocabulary for the individual or small 
group of students that you choose for your project.  
You might want to look ahead to the appropriate 
chapter, so that you can begin to plan the lesson and 
how you will differentiate it. 

4. Readings: 
• Read Chapter 5, Vocabulary, in 

your Chapman and King text. 
• Review the Power Point on 

teaching vocabulary 
• Read Hart and Risley Study, 

“The Early Catastrophe, The 30 
Million Word Gap by Age 3” 

• Read the PREL pamphlet, “A 
Focus on Vocabulary” 

• Read the Marzano report, 
“Tennessee Academic 
Vocabulary Project”  

• Read the professional paper by 
Beck and McKeown, “Text 
Talk: Capturing the Benefits of 

1. Readings as listed 
2. Using the strategies provided in your text (pages 86-

97) and the template provided, complete the activity 
defining three different ways to teach vocabulary 

3. Plan a vocabulary activity for teaching in the next 
couple of days and discuss it in your Reflection 
Journal. 

4. Address the Blackboard Discussion Question 
5. Week 7 Final Project  If you chose to differentiate a 

lesson in vocabulary, develop the lesson and collect 
your instructional materials for your project.  Once you 
have taught the lesson and have your results, complete 
the Reflection Narrative in the template provided. 
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Read-Aloud Experiences for 
Young Children” 

5. Readings: 
• Read Chapter 6, The Art of 

Decoding in the Chapman and 
King text. 

• Review the Power Point 
Presentation 

• Read the National Reading Panel 
Report 

• Review the Words Their Way 
Spelling Survey 

• Review the Explode the Code 
article 

1. Readings as listed 
2. Compare the Words Their Way Survey and the twelve 

basic Phonics rules from your book to determine if 
there are any rules not covered by the survey.  
Remember that there are several levels of the survey. 

3. Administer the Words Their Way Spelling Survey to 
an individual or a small group of students.  Reflect on 
your findings in your Journal, addressing the following 
questions: 

a. Did the test give you valuable information 
about the missing skills for some of your 
students? 

b. Would you be able to develop intervention 
lessons based on the information provided? 

4. Read the Introduction to the Explode the Code Phonics 
Program and address the Discussion Board Question. 

5. Week 7 Final Project   If you chose to differentiate a 
lesson in the area of decoding skills for a specific 
student or small group, use the results of the Words 
Their Way Inventory to identify the skill needed and 
plan your reading lesson using the information to 
differentiate for your chosen student(s) and implement 
it. Once you have taught the lesson and have your 
results, complete the Reflection Narrative in the 
template provided. 
 

6. Readings:  
• Read Chapter 7, Comprehension 

and Flexible Grouping in the 
Chapman and King text. 

• Review the Power Point 
Presentation 

• Review the old and new versions 
of Bloom’s Taxonomy 

• Read the article, QAR: 
Enhancing comprehension and 
test taking across grades and 
content areas. 

• Read the information about 
Schema Learning Theory 

1. Readings as listed 
2. Complete the Bloom’s Higher Order Questioning 

Activity 
3. Complete the Thinking Skills Chart using the 

Information sheets found at each of the posted websites 
in the Teaching Specific Thinking Skills file.  This 
chart will become a resource for you to keep for future 
reference. 

4. Address the Blackboard Discussion Question 
5. Week 7 Final Project   By this week you should have 

taught your lesson, or are in the process of teaching it 
so that you will have your results and can complete the 
Reflection Narrative. 

7. Readings: 
• Read Chapter 8, Planning for 

Differentiated Instruction in your 
Chapman and King text. 

• Review the Power Point 
Presentation 

• Read The CREDE Five 
Standards for Effective 
Pedagogy and Learning 

 

1. Readings as listed 
2. Present an oral summary in class on your SEA 

Assignment. 
Review the project requirements and documents for 
this course.  
DIFFERENTIATED LESSON PROJECT 
Plan, teach, assess, and reflect upon a differentiated 
instructional activity. Choose a strategy from Chapter 5 
(Decoding) or Chapter 6 (Vocabulary) to implement in 
your classroom. Choose a reading activity or an 
activity from a content area to embed a differentiated 
reading strategy into the lesson. Using one of the 
strategies, implement the activity, assess the 
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effectiveness of the strategy, and reflect upon the 
implementation and process (teaching and learning).   

3. Explain and Discuss the CREDE Standards in your 
Refection Journal 

4. Blackboard Discussion Question 
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Appendix A. 
Name: _______________________________________  Date_____________________ 
Directions: Explain the differentiated strategies for one topic or standard. Reflection on one method detailing  
 
Give a brief overview of the instruction  
 
Goals: What do you want students to know or be able to do? (CCSS Standard to be addressed) 
 
 

Differentiated Instructional Elements  
Content: 
 
 
 
 
 
 
 
 

Process: 

Product: 
 
 
 
 
 
 
 
 

Environment/Learning Style 

 
 

Explain how the cultural relevant pedagogy (cultural experiences) will be integrated into the instruction    
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Plan, Teach, Assess, and Reflect Template 

 
Name: _________GUIDANCE___________ Date_____________________ 
 
Choice: Choose a strategy from Chapter 5 (Vocabulary) or Chapter 6 (Decoding) to implement in your classroom. 
Choose a reading activity or an activity from a content area to embed a differentiated reading strategy into the lesson. 
Using one of the strategies, implement the activity, assess the effectiveness of the strategy, and reflect upon the 
implementation and process (teaching and learning).   Please use the template provided. 
 

LESSON PLAN ANALYSIS/Annotations 
Student profile:  Explain the different groups of learners and the method used to identify 

the differentiated learning opportunities. Provide 2 – 3 assessment 
pieces (as artifacts) of information about the student(s) for whom the 
lesson is differentiated. 

Clearly outline what the student should 
know, understand,  and is able to do as a 
result of the lesson 

Explain how the differences in the instruction strategy meet the 
goals/standards.  

Explain the modification of the instruction.  You must provide annotation for each facet of the differentiation. 
Annotations/explanations should use the readiness in one of the two 
lesson plans (i.e., how the lessons are differentiated for students 
working, on, below, and above grade level in the subject being 
differentiated). You may differentiate for readiness in terms of content, 
process, product, and/or environment. 

Instructional materials Examples of instructional materials are included as artifacts. 
An explanation of the instructional materials is provided.  

Assessment Explain: 
• Assessment strategies  
• Grading procedures 
• Communication to families  
• Self-assessment of teaching is included 

Reflection Reflect upon the process of planning, teaching, and assessing the 
differentiated instructional strategy you chose for your Structured 
External Assignment. 
1. Which part of the lesson was successful? 
2. Which part of the lesson needs revision? 
3. What was the reaction of the student to the new activity?  
4. Will you implement the strategy again?  


