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Wilmington University 
College of Education 

 

Seminar in Reading Research 
    
Course Number: MRD 7950 
 
Course Title: Seminar in Reading Research 
 
 Faculty Contact:     
 
Course Description:  Students read and analyze research in the area of reading.  After critical analysis, students draw 
conclusions about the body of knowledge in reading as a discipline.  Application of research for improved literacy is 
emphasized. Students will conduct research that utilizes a range of methodologies.  Promoting and facilitating teacher 
and classroom based research is a major focus. Pre-Requisites: MRD 7801-7804, MRD 7805 AND 7921 OR 7815, MRD 
7901 AND 7902 OR 7903. 
 
NOTE: MRD CANDIDATES: NO course grade will be submitted without a passing score (560) from the Praxis II 5301 
being on file with the College of Education, and without completion of the post KRT. 
 
Candidates must complete the Human Subjects Review Training and supply copy of certificate as well as any 
documentation required when working outside of your own classroom. 
http://www.wilmu.edu/academics/humansubjects/materials.aspx. 
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 40 0 70 

 
College Education Program Attributes 

The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing past experiences as learners in 

coursework and field experiences and developing appropriate knowledge of the content and discourse of the 
disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking 

action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, experimentation, and 

professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation ILA Position Statement on Literacy Specialists 
Link to Task Stream to the Program Theory will be housed at the top of your program on Task Stream.    
 

http://www.wilmu.edu/academics/humansubjects/materials.aspx
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-transforming-literacy-teacher-preparation.pdf
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Program Competencies:  MEDRD Standards 
Professional Standards:  International Literacy Association Standards for Reading Professionals 
   
Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Technology Standards:  International Society for Technology Administrator Standards  
 
Delaware Performance Appraisal System II: DPAS II for Specialists  
 
Text(s):  Precise information regarding the textbook(s) for this class, please visit the bookstore website at 
http://www.wilmu.edu/bookstore   
 
Additional Course Information and Schedule of Class Activities will be posted on the course Canvas site 
 
Assignments and Grading –  
 

TEACHER AS RESEARCHER 
 
STRUCTURED EXTERNAL ASSESSMENT A: Research Based Content Knowledge    35% 
Research and review the literature in one topic or area of interest within the domain of either Reading or ELL and 
Reading, depending on your degree program. This topic should relate to the action research you select, as the review of 
the literature will also become a part of the paper. Write a paper twelve to fifteen pages in length that synthesizes the 
findings. An oral summary of the findings will be presented in class. This review of the literature should include a 
minimum of 10 sources. It will be between 12 and 15 pages in length. Candidate will provide a solid base of evidence for 
the purpose of designing and implementing a research base. 
 
The results will be presented to orally through the use of Socratic discussion. 
 
STRUCTURED EXTERNAL ASSESSMENT B: Research Based Field Project     45% 
 
 
 
PLEASE NOTE: This assignment requires video assessment. Please refer to rubric at end of syllabus. Make sure to 
address the standards as they are relative to the items on the rubric. 
 
As a result of the literature review, candidates will design and execute a qualitative or quantitative research project for a 
classroom or school. They will develop an implementation plan based on strategies that were identified in the literature 
review specific to their project. They will specify four research based solutions and develop their plan around these 
solutions. Candidates will share their plans in small groups for discussion/clarification/feedback. The implementation 
plan will be developed based on a four week time frame and include methods of assessment, instruction and 
recommendations. 
 
Findings of this action research project will be presented including methods of assessment, appropriateness of the 
various assessments, and appropriateness for planning instruction, usefulness of the information obtained through the 
specific assessment. Further, candidates will write a reflective journal, analyze results and make recommendations for 
future research/ implementation. They will include the role of teacher disposition on student achievement and clear 
evidence of the importance of professional judgment and practical knowledge for improving all students’ reading and 
writing development and achievement. 
  

http://www.wilmu.edu/education/medrd_program.aspx
https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.iste.org/standards/for-administrators
https://www.doe.k12.de.us/Page/3752
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_for_Specialists.pdf
http://www.wilmu.edu/bookstore
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In its final form, this field based research project will include an abstract, a review of literature, statement of purpose, 
description of methods, results, discussion, references and appendices. An oral summary of the study, including a 10-12 
slide PowerPoint, will be presented in class. Digital photographs/artifacts of the project will also be presented. 
 
Specialist DPAS II: 5: Student Improvement 
 
STRUCTURED EXTERNAL ASSESSMENT C:  Professional Commitment     10% 
 
Attend and reflect on two school board meetings. Write up a review/critique of each meeting as they relate to the 
reading specialist level at schools. Prepare a video that will talk about the meetings.  
 
Specialist DPAS II: Component 4C: Professional Responsibilities: Growing and Developing Professionally 
Specialist DPAS II: Component 3 C: Professional Consultation and Collaboration: Providing Resources and Access 
 
Join the appropriate national association.  
Attend two school board meetings throughout the course of the program. (MRD) 
 
Rubrics for all assignments will be used to determine assignment and final grades and for collection of Wilmington 
University data. They will be discussed/explained in class. 
 
 
DISCUSSION BOARDS/CHATS           10% 
 
 
Essential Questions  

1. What area of literacy is the most concerning in your classroom?  
2. What strategies are known to be effective in addressing those needs?  
3. How can you effectively measure a teaching strategy aimed to improve students’ learning in the area of need?  
4. What do the data tell you about the learning that you can expect?; What did you learn from implementing this 

strategy with this particular group of students?  
5. What does this mean for a larger audience?  
6. How will you communicate the effectiveness (or not) of this strategy to teachers in your school? 
7. What suggestions for instruction should be made as a result of your research? 

 
College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the University policy. 
Vacations are not considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases 
except valid emergencies. Failure to obtain approval for exceptions may result in lowering the final passing grade or 
assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of NA (never attended). 
Early departures and late arrivals will be cumulative toward class absences. It is the student’s responsibility to obtain 
and complete assignments on the due dates. Students who register and enter the course on the drop/add date have four 
days to complete the first week’s assignments. 
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Reading/ Literacy Specialist 
 

 
Learning Outcome 2 – Instructional Strategies and Curriculum Materials:  Candidates use foundational knowledge 
to design literacy curricula to meet needs of learners, especially those who experience difficulty with literacy; design, 
implement, and evaluate small-group and individual evidence-based literacy instruction for learners; collaborate with 
teachers to implement effective literacy practices. (Standard 2) 
Learning Activities/Performance Tasks:  

 
 
Learning Outcome 3 – Assessment and Evaluation:  Candidates use a variety of assessment tools and practices to plan 
and evaluate effective reading and writing instruction.  (Standard 3) 
 

Learning Activities/Performance Tasks:  
3.1 Demonstrate understanding of the purposes, attributes, formats, strengths/limitations (including validity, 

reliability, inherent language, dialect, cultural bias), and influences of various types of tools in a comprehensive 

literacy and language assessment system and apply that knowledge to using assessment tools. 

 
 
 
Learning Outcome 4 – Diversity:  Candidates demonstrate knowledge of research, relevant theories, pedagogies, and 
essential concepts of diversity and equity; demonstrate an understanding of themselves and others as cultural beings; 
create classrooms and schools that are inclusive and affirming; advocate for equity at school, district, and community 
levels. (Standard 4) 
 

Learning Activities/Performance Tasks:  
4.1 Demonstrate knowledge of foundational theories about diverse learners, equity, and culturally responsive 

instruction. 

4.3 Create and advocate for inclusive and affirming classroom and school environments by designing and 

implementing instruction that is culturally responsive and acknowledges and values the diversity in their school 

and in society. 

4.4 Advocate for equity at school, district, and community levels. 

 
Learning Outcome 5 – Learners and the Literacy Environment-  Candidates support and facilitate colleagues’ ability 
to meet the developmental needs of all learners; use a variety of digital and print materials to engage and motivate all 
learners; integrate digital technologies in appropriate, safe, and effective ways; foster a positive climate that supports a 
literacy-rich learning environment. (Standard 5) 

 
 

2.1 Use foundational knowledge to design, select, critique, adapt, and evaluate evidence-based literacy curricula that 

meet the needs of all learners. 

2.3 Select, adapt, teach and evaluate evidence-based supplemental and intervention approaches and programs; such 

instruction is explicit, intense, and provides adequate scaffolding to meet the literacy needs of individuals and 

small groups of students, especially those who experience difficulty with reading and writing. 

2.4 Collaborate with and coach school-based educators in developing, implementing, and evaluating literacy 

instructional practices and curriculum. 
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Learning Activities/Performance Tasks:  
 

5.1 Consult with families and colleagues in order to meet the developmental needs of all learners (e.g., English 

learners, those with difficulties learning to read, the gifted), taking into consideration physical, social, emotional, 

cultural, and intellectual factors. 

5.2 Collaborate with school personnel and provide opportunities for student choice and engagement with a variety of 

print and digital materials to engage and motivate all learners. 

5.4 Facilitate efforts to foster a positive climate that supports the physical and social literacy-rich learning 

environment, including knowledge of routines, grouping structures, and social interactions 

 
Learning Outcome 6 – Professional Learning and Leadership: Candidates realize the importance of, demonstrate, and 
facilitate professional learning and leadership as a career-long effort and responsibility.  (Standard 6) 

 
Learning Activities/Performance Tasks:  

 

 
Learning Outcome 7 – Practicum/Clinical Experiences-  Candidates complete supervised, integrated, extended 
practica/ clinical experiences that include intervention work with students and working with their peers and 
experienced colleagues; practica include ongoing experiences in school-based setting(s); supervision includes 
observation and ongoing feedback by qualified supervisors. (Standard 7) 

 
Learning Activities/Performance Tasks:  

 

 
 
 
 
 
 
 

 

6.1 Demonstrate the ability to reflect on their professional practices, belong to professional organizations, and are 

critical consumers of research, policy, and practice. 

6.2 Use their knowledge of adult learning to engage in collaborative decision making with colleagues to design, align, 

and assess instructional practices and interventions within and across classrooms. 

7.1 Work with individual and small groups of students at various grade levels to assess students’ literacy strengths 

and needs, develop literacy intervention plans, implement instructional plans, create supportive literacy learning 

environments, and assess impact on student learning. Settings may include a candidate’s own classroom, literacy 

clinic, other school, or community settings. 

7.2 Collaborate with and coach peers and experienced colleagues to develop, reflect on, and study their own and 

others’ teaching practices. 

7.4 Receive supervision, including observation (in-person, computer assisted, or video analysis) and ongoing 

feedback during their practicum/clinical experiences by supervisors who understand literacy processes, have 

literacy content knowledge, understand literacy assessment and evidence-based instructional strategies and, 

preferably, have experience as reading/literacy specialists. 
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Structured External Assignment: MRD 7950 Seminar in Reading Research 
WILMINGTON UNIVERSITY 

COLLEGE OF EDUCATION/ MRD PROGRAM 
TEACHER AS RESEARCHER 

SEA & SCORING RUBRIC A: RESEARCH BASED CONTENT 

KNOWLEDGE  
CAEP ASSESSMENT (ILA ASSESSMENT 2) 

 

COURSE:  MRD 7950 TITLE:  Seminar in Reading Research  
MEASURED PROGRAM COMPS/ILA STANDARDS: 
READING SPECIALIST 
 
1.1:  Demonstrate knowledge of the major theoretical, conceptual, historical, and evidence-based components of reading (e.g., concepts 

of print, phonological awareness, phonics, word recognition, fluency, vocabulary, comprehension) development throughout the 
grades and its relationship with other aspects of literacy. 

1.4: Demonstrate knowledge of the historical and evidence-based foundations related to the role of the reading/literacy specialist. 
2.2: Design, select, adapt, teach, and evaluate evidence-based instructional approaches, using both informational and narrative texts, to 

meet the literacy needs of whole class and groups of students in the academic disciplines and other subject areas, and when 
learning to read, write, listen, speak. 

3.3:  Participate in and lead professional learning experiences to assist teachers in selecting, administering, analyzing, interpreting 
assessments, and using results for instructional decision making in classrooms and schools. 

6.1: Demonstrate the ability to reflect on their professional practices, belong to professional organizations, and are critical  
consumers of research, policy, and practice. 

6.3:   Develop, refine, and demonstrate leadership and facilitation skills when working with individuals and groups. 
7.1:  Work with individual and small groups of students at various grade levels to assess students’ literacy strengths and needs, develop 

literacy intervention plans, implement instructional plans, create supportive literacy learning environments, and assess impact on 
student learning. Settings may include a candidate’s own classroom, literacy clinic, other school, or community settings. 

7.2:  Collaborate with and coach peers and experienced colleagues to develop, reflect on, and study their own and others’ teaching 
practices. 

7.4:  Receive supervision, including observation (in-person, computer assisted, or video analysis) and ongoing feedback during their 
practicum/clinical experiences by supervisors who understand literacy processes, have literacy content knowledge, understand 
literacy assessment and evidence-based instructional strategies and, preferably, have experience as reading/literacy specialists. 

 
 
STRUCTURED EXTERNAL ASSESSMENT A: Research and review the literature in one topic or area of interest within the domain of 
Reading.  This topic should relate to the action research you select, as the review of the literature will also become a part of the paper.  
Write a paper twelve to fifteen pages in length that synthesizes the findings.  An oral summary of the findings will be presented in class. 
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This review of the literature should include a minimum of 10 sources. Candidate will provide a solid base of evidence for the purpose of 
designing and implementing a research base. 

 
The results will be presented to the class or orally through the use of Socratic discussion. 

 

Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

Topic:  ILA 1.1 
Demonstrate knowledge of the 
major theoretical, conceptual, 
historical, and evidence-based 
components of reading (e.g., 
concepts of print, phonological 
awareness, phonics, word 
recognition, fluency, 
vocabulary, comprehension) 
development throughout the 
grades and its relationship with 
other aspects of literacy. 
(Reading/Literacy Specialist) 
ILA 1.1 
 

Written content 
mostly explores one 
topic and mostly 
explains various 
research results and 
viewpoints. 

Written content explores one 
topic and explains research 
results and viewpoints. 

Written content clearly and 
precisely explores one topic and 
explains various research results 
and viewpoints. 

Written content clearly and 
precisely explores one topic, 
explains all relevant research 
article results and expounds 
many viewpoints. 

Summary & Evaluation 
Topic:  ILA 1.4 
Demonstrate knowledge of the 
historical and evidence-based 
foundations related to the role 
of the reading/literacy 
specialist. (Reading/Literacy 
Specialist) 
 

Written content 
summarizes and 
evaluates the 
content of 7 to 8 
articles. 

Written content summarizes 
and evaluates the content of 9 
articles by presenting 
appropriate evidence for 
strategies investigated. Students 
document in this document that 
they understand the historically 
shared knowledge of the 
profession and changes over 
time in the perceptions of 
reading and writing 
development, processes, and 
components. 

Written content succinctly 
summarizes and evaluates the 
content of 10 to 11 articles 
presenting strong evidence for 
strategies investigated. . 
Students document in this 
document that they understand 
the historically shared 
knowledge of the profession and 
changes over time in the 
perceptions of reading and 
writing development, processes, 
and components. 

Written content succinctly 
summarizes and convincingly 
evaluates the content of 12 + 
articles presenting strong, 
current evidence for strategies 
investigated. . Students 
document in this document that 
they understand the historically 
shared knowledge of the 
profession and changes over 
time in the perceptions of 
reading and writing 
development, processes, and 
components. 

Conclusions 
ILA 1.1 
Demonstrate knowledge of the 
major theoretical, conceptual, 
historical, and evidence-based 
components of reading (e.g., 
concepts of print, phonological 
awareness, phonics, word 
recognition, fluency, 

Written content 
draws weak 
conclusions of the 
sources used in the 
review and does not 
demonstrate good 
judgment for 
selecting strategies. 

Based on the literature review, 
student makes good use of 
information received in the 
articles. Written content draws 
sound conclusions of the sources 
used in the review. 

Based on the literature review, 
student makes strong use of 
information received in the 
articles by selecting appropriate 
strategies for implementation.  
Written content draws very good 
conclusions of the sources used 
in the review. 

Based on the literature review, 
student makes strong use of 
information received in the 
articles by selecting appropriate 
strategies for implementation 
and chooses the best strategies 
for implementation. Written 
content draws excellent and 
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Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

vocabulary, comprehension) 
development throughout the 
grades and its relationship with 
other aspects of literacy. 
(Reading/Literacy Specialist) 
 

concise conclusions of the 
sources used in the review. 

References 
GC 4.1 

Most references 
explicitly pertain to 
the topic. 

80 % of the references explicitly 
pertain to the topic. 

90 % of the references explicitly 
pertain to the topic. 

100 % of the references 
explicitly pertained to the topic. 

Sources 
GC 4.1 

At least 8 quality 
sources have been 
identified and 
utilized 

At least 9 quality sources have 
been identified and utilized 
 

At least 10 quality sources have 
been identified and utilized. 

At least 12 plus quality sources 
have been identified and utilized. 

Information 
Technology 
GC 4.1 
 

Identifies and 
utilizes limited 
technology and 
library resources in 
order to identify 8-9 
references but does 
include several 
professional journals 
and books, 
ERIC/CRIER, 
dissertation sources, 
and Internet sources. 

Identifies and utilizes most 
technology and library 
resources in order to identify 10 
references including 
professional journals and books, 
ERIC/CRIER, dissertation 
sources, and Internet sources. 

Identifies and utilizes at least 4  
information technology and 
library resources in order to 
identify 11 references including 
professional journals and books, 
Use ERIC, Academic Search 
Premier, PsycINFO, Psych 
Articles, E-Books, WEB- CAT, 
dissertation and Internet 
sources. 

Identifies and utilizes all 
technology and library resources 
in order to identify an extensive 
number of references including 
professional journals and books, 
ERIC/ CRIER, dissertation and 
Internet Sources. 

Oral presentation 
 
ILA 1.1 
Demonstrate knowledge of the 
major theoretical, conceptual, 
historical, and evidence-based 
components of reading (e.g., 
concepts of print, phonological 
awareness, phonics, word 
recognition, fluency, 
vocabulary, comprehension) 
development throughout the 
grades and its relationship with 
other aspects of literacy. 
(Reading/Literacy Specialist) 
ILA 1.1 
GC 1.1,1.2 

Oral presentation to 
the class is 
somewhat 
organized, partially 
explains most of the 
study.  The literature 
review does not fully 
explain the research.  
The audience is 
somewhat involved.  

Oral presentation to the class is 
organized, explains most of the 
hypothesis, data, results, 
conclusions and need for further 
study.  The literature review 
explains the research and makes 
a clear connection to the project.  
The candidate describes the 
cognitive, linguistic, 
motivational, and sociocultural 
foundations of reading and 
writing development, processes, 
and components, including word 
recognition, language 
comprehension, strategic 
knowledge, and reading–writing 
connections. The audience 
mostly is involved. 

Oral presentation to the class is 
well organized, explains the 
hypothesis, data, results, 
conclusions and need for further 
study.   The literature review 
explains the research and makes 
a strong connection to the 
project. The candidate  describes 
the cognitive, linguistic, 
motivational, and sociocultural 
foundations of reading and 
writing development, processes, 
and components, including word 
recognition, language 
comprehension, strategic 
knowledge, and reading–writing 
connections. 
 The audience is engaged. 

Oral presentation to the class is 
well organized, precisely 
explains the hypothesis, data, 
results, conclusions and need for 
further study.  The candidate 
describes the cognitive, 
linguistic, motivational, and 
sociocultural foundations of 
reading and writing 
development, processes, and 
components, including word 
recognition, language 
comprehension, strategic 
knowledge, and reading–writing 
connections.  The literature 
review explains the research and 
makes a strong connection to the 
project and the setting. 
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Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

Writing quality 
GC (WC): 2.1, 

2.2 

Scores 2 on writing 
rubric 

Scores 3 on writing rubric Scores 4 on writing rubric Scores 5 on writing rubric 
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Structured External Assignment: MRD 7950 SEMINAR IN READING RESEARCH 
STRUCTURED EXTERNAL ASSIGNMENT B: RESEARCH BASED FIELD PROJECT 

CAEP ASSESSMENT 2 

  

COURSE:  MRD 7950 TITLE:  SEMINAR IN READING RESEARCH  
  

STRUCTURED EXTERNAL ASSIGNMENT B: As a result of the literature review, candidates will design and execute a qualitative or 
quantitative research project for a classroom or school. They will develop an implementation plan based on strategies that were 
identified in the literature review specific to their project. They will specify four research based solutions and develop their plan 
around these solutions. Candidates will share their plans in small groups for discussion/clarification/feedback. The implementation 
plan will be developed based on a four week time frame and include methods of assessment, instruction and recommendations. 

 
Findings of this action research project will be presented including methods of assessment, appropriateness of the various assessments, 
and appropriateness for planning instruction, usefulness of the information obtained through the specific assessment. Further, 
candidates will write a reflective journal, analyze results and make recommendations for future research/ implementation. They will 
include the role of teacher disposition on student achievement and clear evidence of the importance of professional judgment and 
practical knowledge for improving all students’ reading and writing development and achievement. 

 

In its final form, this field based research project will include an abstract, a review of literature, statement of purpose, description of 
methods, results, discussion, references and appendices. An oral summary of the study, including a 10-12 slide PowerPoint, will be 
presented in class. Digital photographs of the project will also be presented. 

 

1.1:  Demonstrate knowledge of the major theoretical, conceptual, historical, and evidence-based components of reading (e.g., concepts 
of print, phonological awareness, phonics, word recognition, fluency, vocabulary, comprehension) development throughout the 
grades and its relationship with other aspects of literacy. 

1.2: Demonstrate knowledge of the major theoretical, conceptual, historical, and evidence based aspects of writing development; 
writing processes (e.g., revising, audience), and foundational skills (e.g., spelling, sentence construction, word processing) and 
their relationship with other aspects of literacy.   

2.1: Use foundational knowledge to design, select, critique, adapt, and evaluate evidence-based literacy curricula that meet the needs 
of all learners. 

2.2: Design, select, adapt, teach, and evaluate evidence-based instructional approaches, using both informational and narrative texts, to 
meet the literacy needs of whole class and groups of students in the academic disciplines and other subject areas, and when 
learning to read, write, listen, speak. 

2.3  Select, adapt, teach and evaluate evidence-based supplemental and intervention approaches and programs; such instruction is 
explicit, intense, and provides adequate scaffolding to meet the literacy needs of individuals and small groups of students, 
especially those ho experience difficulty with reading and writing. 
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6.2: Use their knowledge of adult learning to engage in collaborative decision making with colleagues to design, align, and assess 
instructional practices and interventions within and across classrooms  

6.3:   Develop, refine, and demonstrate leadership and facilitation skills when working with individuals and groups. 
7.1:  Work with individual and small groups of students at various grade levels to assess students’ literacy strengths and needs, develop 

literacy intervention plans, implement instructional plans, create supportive literacy learning environments, and assess impact on 
student learning. Settings may include a candidate’s own classroom, literacy clinic, other school, or community settings. 

7.4:  Receive supervision, including observation (in-person, computer assisted, or video analysis) and ongoing feedback during their 
practicum/clinical experiences by supervisors who understand literacy processes, have literacy content knowledge, understand 
literacy assessment and evidence-based instructional strategies and, preferably, have experience as reading/literacy specialists. 

 

Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

Statement of  Purpose 
ILA 2.1 

Use foundational knowledge to design, 
select, critique, adapt, and evaluate 
evidence-based literacy curricula that 
meet the needs of all learners. 
Reading/Literacy Specialist 

GC 2.1, 2.2, 2.3 
 

The statement of 
purpose is clear but 
does not elaborate. 
 

The statement of 
purpose is clear and 
rationale is provided that 
is consistent with need. 

The statement of purpose 
is clear. Rationale is 
supported by strong 
evidence of need. Setting 
is described. 

The statement of purpose with 
substantial evidence of need is 
provided. Setting is described 
extensively. 

Implementation Plan  
Methodology 
ILA 7.1 
Work with individual and small groups 
of students at various grade levels to 
assess students’ literacy strengths and 
needs, develop literacy intervention 
plans, implement instructional plans, 
create supportive literacy learning 
environments, and assess impact on 
student learning. Settings may include a 
candidate’s own classroom, literacy 
clinic, other school, or community 
settings. (Reading/ Literacy 
Specialist) 
 
GC 3.1 
 

The research design 
does not correlate 
with the project 
statement. 

The research design 
consistent with the 
project statement.  
 

The research design is 
consistent with and 
matches the project 
statement. 

The research design fully explains and 
is consistent with the project 
statement. 

Instructional Design 
 
GC 3.1 
 

Instructional design 
presents sound 
objectives and 
instructional methods 

Instructional design 
presents sound 
objectives, methods and 

There is a clear 
connection between the 
identified needs, sound 
objectives, methods and 

There is a strong connection between 
the identified needs, sound objectives, 
methods and materials and uses 
authentic assessment with 
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Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

ILA 2.2 
Design, select, adapt, teach, and evaluate 
evidence-based instructional 
approaches, using both informational 
and narrative texts, to meet the literacy 
needs of whole class and groups of 
students in the academic disciplines and 
other subject areas, and when learning 
to read, write, listen, speak. 
(Reading/Literacy Specialist) 
InTasc 3, 6, 7, 8 
 

and materials but 
lacks clear or most 
effective assessment. 

materials and uses 
authentic assessment. 

materials and uses 
authentic assessment 
with opportunities for 
modification based on 
need. 

opportunities for modification based 
on need. 

Instructional Implementation 
ILA 2.3 
 
 

Instructional 
implementation 
presents sound 
objectives and 
instructional methods 
and materials but 
lacks clear or most 
effective assessment. 

Instructional 
implementation presents 
sound objectives, 
methods and materials 
and uses authentic 
assessment. 

There is a clear 
connection between the 
identified needs, sound 
objectives, methods and 
materials, assessment 
and demonstrates clear 
understanding and 
addressing  the child’s 
needs. 

There is a strong connection between 
the identified needs, sound objectives, 
methods and materials and uses 
authentic assessment with 
opportunities for modification based 
on need. 

RECORD OF PROGRESS/ 
JOURNAL 
Reflections 
ILA 6.3 
Develop, refine, and demonstrate 
leadership and facilitation skills when 
working with individuals and groups. 
(Reading/Literacy Specialist) 
InTasc 9 

Reflection provides 
some insight but 
offers no sense of 
what might have been 
a more effective plan. 

Reflection indicates 
thoughtfulness regarding 
what did/should have 
happened, what could 
have been better. It 
includes evidence of 
consideration of teacher 
disposition in the 
ongoing project.  

Reflection indicates 
thorough self-evaluation, 
with clear indications of 
strengths and 
weaknesses. It includes 
evidence of consideration 
of the effect of teacher 
disposition in the ongoing 
project and change, as a 
result. 

Reflection is thorough and honest, 
and includes not only strengths and 
weaknesses, and professional growth. 
It includes evidence of consideration 
of the effect of teacher disposition in 
the ongoing project and change, as a 
result 

Instructional Observation: ILA 7.4 Candidate was 
observed by course 
supervisor but did not 
follow up with 
conference. Written 
notes were provided. 

Candidate was observed 
by course supervisor and 
addressed clearly the 
objectives that were 
taught as well as the 
students’ performance. 

Candidate was observed 
by course supervisor and 
addressed as well as 
reflected about the lesson 
that was taught. 
Candidate made some 
suggestions for lesson 
modification, where 
needed or identified 
strengths to be continued.  

Candidate was observed by course 
supervisor and addressed as well as 
reflected about the lesson that was 
taught. Candidate was able to 
demonstrate understanding of 
literacy instruction/assessment and 
how the lesson demonstrated their 
understanding of the required 
processes for the children.  
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Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

Data/Findings  
ILA 3.2 
Collaborate with colleagues to administer, 
interpret, and use data for decision making 
about student assessment, instruction, 
intervention, and evaluation for individual and 
groups of students. (Reading/Literacy 
Specialist) 
 
GC 3.1 
 
DPAS II Teachers Component 1 & 5 DPAS II 
Specialists Component 5 

The process and 
procedures for data 
collection and data 
interpretation are poorly 
explained. 

The process and 
procedures for data 
collection and data 
interpretation are 
mostly correctly 
explained. 

The process and 
procedures for data 
collection and data 
interpretation are 
correctly explained. 

The process and 
procedures for data 
collection and 
interpretation are explicitly 
explained and developed. 

Data presentation 
GC 2.1,2.2, 2.3 
 

 
Tables and/or graphs are 
computer-generated but 
have one element 
missing. 

Tables and/or graphs 
are computer-generated 
and summarize most 
needed aspects of the 
data. 

Tables and/or graphs are 
computer-generated and 
accurately summarize all 
aspects of the data. 

Tables and/or graphs are 
computer-generated, 
accurately summarize the 
data, enhance the 
presentation and enhance 
understanding of data. 

Application 
ILA 1.1 
Demonstrate knowledge of the major 
theoretical, conceptual, historical, and evidence-
based components of reading (e.g., concepts of 
print, phonological awareness, phonics, word 
recognition, fluency, vocabulary, 
comprehension) development throughout the 
grades and its relationship with other aspects of 
literacy. (Reading/Literacy Specialist) 
ILA 1.1 
GC 5.1 
 

Written content applies 
conclusions to classroom 
instruction, school 
programs or district level 
or broader concepts in a 
weak manner and style. 

Written content applies 
conclusions to classroom 
instruction, school 
programs or district 
level or broader 
concepts in a good 
manner style. 

Written content applies 
conclusions to classroom 
instruction, school 
programs or district level 
or broader concepts in an 
effective manner and 
style. 

Written content applies 
conclusions to classroom 
instruction, school 
programs or district level 
or broader concepts in a 
sound and very effective 
manner and style. 

 

 

Performance Level 1 
Unsatisfactory 

2 
Developing 

3 
Acceptable 

4 
Proficient (Target) 

5 
Exemplary 

Recommendations 
ILA 1.4 
Demonstrate knowledge 
of the historical and 
evidence-based 
foundations related to 

Few research 
recommendations are 
data based or logical.    

 

 

Several research 
recommendations are 
mostly data based and 
logical. 

Most research 
recommendations are 
warranted by the data 
and generally logical and 
include the relationship 
between theory, teacher 

All research 
recommendations are 
data based and logical 
and include the 
relationship between 
theory, teacher 

All research recommendations 
are precisely stated, warranted 
by the data, logical, are related 
to research and include the 
relationship between theory, 
teacher disposition and student 
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the role of the 
reading/literacy 
specialist. 
Literacy Coach 
GC 5.1 
 

disposition and student 
achievement. 

disposition and student 
achievement. The 
candidates’ 
understanding of the 
role of professional 
judgment is clearly 
evident. 
 

achievement. The candidates’ 
understanding of the role of 
professional judgment is clearly 
evident. 

Oral presentation 
ILA 6.2 
Use their knowledge of 
adult learning to engage 
in collaborative decision 
making with colleagues 
to design, align, and 
assess instructional 
practices and 
interventions within and 
across classrooms. 
(Reading/Literacy  
Specialist) 
 
 

GC 1.1,1.2 
 
InTasc 10 

Oral presentation to the 
class is not well-
organized and the 
audience is not involved. 
PowerPoint for the final 
project was not made 
available.  

Oral presentation to the 
class is somewhat 
organized, partially 
explains most of the 
study.  A PowerPoint 
presentation presents 
the basic information. 
 
 

Oral presentation to the 
class is organized, 
explains most of the 
hypothesis, data, results, 
conclusions and need for 
further study. The 
PowerPoint 
presentation for is used 
to effectively present the 
data. The student 
displays positive 
disposition in their 
pursuit of the topic they 
have chosen.  

Oral presentation to the 
class is well-organized, 
explains the hypothesis, 
data, results, conclusions 
and need for further 
study.    The student 
displays positive 
dispositions related to 
their own reading and 
writing and the teaching 
of reading and writing, 
and pursue the 
development of 
individual professional 
knowledge and 
behaviors. The 
PowerPoint 
presentation for is used 
to effectively present the 
data. Digital pictures 
represent the project 
accurately. Reflections 
are missing. 

Oral presentation to the class is 
well-organized, precisely 
explains the hypothesis, data, 
results, conclusions and need 
for further study The student  
displays positive dispositions 
related to their own reading 
and writing and the teaching of 
reading and writing, and pursue 
the development of individual 
professional knowledge and 
behaviors. The PowerPoint 
presentation for is used to 
effectively present the data. 
Digital pictures represent the 
project accurately. The 
researcher shares reflections. 

Components of 
Research Paper GC 
2.1,2.2, 2.3 

Written paper does not 
contain the components 
of formal research 
paper. 

Written paper contains 
half of the components 
of formal research 
paper. 

Written paper contains 

2/3rd of the components 
of formal research 
paper. 

Written product contains 
all the components of 
formal research paper. 

Written products contain all the 
components of a research paper 
plus sources of related 
research. 
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Performance 
Level 

Novice Emerging  Proficient (TARGET)  Advanced Performance 

Technology GC 
4.1 

The PowerPoint 
presentation presents the 
project but does not 
include digital 
photographs. 

The PowerPoint presentation is 
thorough, direct and includes 
digital photographs that 
represent the project well. 

The PowerPoint presentation 
is thorough, direct and 
includes digital photographs 
that represent the project 
well. 

The PowerPoint presentation is 
thorough, includes digital photographs 
that represent the project well. The 
candidate presents his/her reflections. 

Writing quality GC 
(WC): 2.1, 2.2, 
2.3 

Scores 2 on writing rubric Scores 3 on writing rubric Scores 4 on writing rubric Scores 5 on writing rubric 

Video Assessment Scores 2 on video rubric Scores 3 on video rubric Scores 4 on video rubric Scores 5 on video rubric 

PRAXIS II 5301* 
RESUME 
Submitted 

 Resume has been submitted.  SCORE IS ON FILE 
with College of Education and 
documented by Program Chair. 
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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION/ MRD PROGRAM 

 TEACHER AS RESEARCHER 
SEA & SCORING RUBRIC C: PROFESSIONALCOMMITMENT     
                                CAEP ASSESSMENT (ILA) 2 

 

COURSE: MRD 7950 TITLE: Seminar in Reading Research 
 
International Literacy Association: Standard 6  Professional Learning and Leadership 
Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and 
responsibility. 
 
Reading/ Literacy Specialist 
6.1 Demonstrate the ability to reflect on their professional practices, belong to professional organizations, and are critical consumers 
of research, policy, and practice. 
 
Specialist DPAS II: Component 3 C: Professional Consultation and Collaboration: Providing Resources and Access: Component 4C: 
Professional Responsibilities: Growing and Developing Professionally 
 

Performance Level  Unsatisfactory Satisfactory 

Membership in Professional Organization 
ILA 6.1 
DPAS II Specialists Component 4  
 

No evidence of participation 
Provides membership information in local, state or 
national organization. 

Attendance at local school board meetings 
ILA 6.1  
DPAS II Specialists Component 4 

No evidence of participation 
Provides documentation of attendance at 2 school 
board meetings. Agenda and reflection are 
included. 
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DISCUSSION BOARD RUBRIC MRD 
 

EVALUATION 
CRITERIA 

0 
Unsatisfactory 

0.25 
Emerging 

0.50 
Satisfactory 

0.75 
Proficient 

1.0 
point 
Distinguis
hed 

SCORE 

Participation in 
Discussion 

Does not 
enter 
discussio
n. 

Provides minimal 
comments and 
information to other 
participants. 
Participates 
infrequently in on-line 
discussions or e-mail; 
and postings are 
irrelevant or superficial 

Sporadically provides 
comments and some new 
information. 
Interacts with only one or 
two participants by 
posting queries, 
comments, and thoughtful 
responses 

Provides comments and 
some new information in a 
fairly regular manner. 
Interacts with a few 
selected participants by 
posting queries, comments, 
and thoughtful responses 

Provides comments and 
new information in a 
regular and equitable 
manner.  Interacts with a 
variety of participants by 
posting queries, comments, 
and thoughtful responses. 

 

Content of Posting Does not 
add to the 
discussion. 

Adds little to the substantive 
discussion but may 
contribute to the social 
aspects of the course. 

Postings consist 
largely of personal 
opinions or 
experiences. 
Reveals a restricted 
understanding of the topic 
limited to information that 
could be derived from prior 
posts. 

Makes significant 
contributions to the 
discussion. 
Reveals adequate 
understanding of the topic 
as evidenced by posts 
telling us something new. 

Postings are accurate, 
original, and relevant. 
Even better than telling us 
something new, they raise 
new questions that lead to 
further discussion from a 
variety of people. 
Reveals a solid 
understanding of the topic 
as evidenced by thoughtful 
responses and questions. 

 

Critical Thinking 
evidenced by 
Posting 

Does not 
enter 
posting. 

Provides no evidence of 
agreement or disagreement 
with existing discussion. 

Agrees or disagrees with 
existing discussion but 
provides no 
justification/explanation 
(e.g., text readings, 
resources). 

Agrees or disagrees with 
existing discussion and 
provides limited 
justification/explanation 
(e.g., text readings, 
resources). 

Offers a critical analysis of 
an existing posted idea or 
introduces a different 
interpretation to an 
existing idea. 

 

Responsiveness IF 
required 

Does not 
respond. 

Logs onto Canvas on one 
(1) occasion during the 
week and responds to the 
posted discussion. (1 
initial post) 

Logs onto Canvas on one 
(1) occasion during the 
week and responds to the 
posted discussion. (1 
initial post) by 
Wednesday. 

Responds to the posted 
discussion.  (1 initial post by 
Wednesday, 1 response 
post) by Friday. 

Responds to the posted 
discussion. (1 initial post 
by Wednesday, 2 
response posts) by 
Friday. 

 

Writing Style Does not 
write 
response. 

Limited ability to convey 
ideas noted.  Below 
expectations of work at 
this level.  Errors noted in 
spelling, punctuation, and 
grammar. 

Able to present ideas.  
Comes close to expectations 
for work at this level.  Some 
punctuation and spelling 
errors but no errors in 
grammar identified. 

Explicitly presents ideas.  
Work appropriate for this 
level of student.  No 
spelling or grammar errors 
noted. A few minor 
punctuation errors 
identified. 

Highly skilled presentation 
of ideas.  Engages reading.  
Work exceeds expectations 
for this level of student.  
Absolutely no errors in 
spelling, punctuation, or 
grammar noted. 

 

Addition 
Comments: 

    Total Rubric 
Score = 5 points 

 

 
Modified by D.Emeigh 8/14.Adapted by T. Bennett/Created by Denise 

Westbrook, Full-time Nursing Faculty Wilmington College 3/05 
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WRITING RUBRIC: LITERACY PROGRAMS 
 

 UNSATISFACTORY DEVELOPING ACC EPTABLE TARGET EXEMPLARY 

1. Writing has a clear 
direction/ controlling 
idea/ thesis statement. 

There is a minimal 
controlling idea or the 
controlling idea minimally 
previews the paper. 

Controlling idea is vague 
or has different logic than 
parts of the body of the 
paper. 

Controlling idea is somewhat 
vague or previews only part 
of the paper. 

Controlling idea is well 
defined and previews most 
of the paper. 

Controlling idea is 
well- and previews 
the entire paper. 

2. Writing has ample 
evidence to prove the 
controlling idea. 

Minimal instances of 
specific evidence are 
offered and they minimally 
support the controlling 
idea. 

Few instances of specific 
evidence are offered or they 
do not support the 
controlling idea throughout 
the majority of the paper. 

Some instances of 
specific evidence are 
offered or they 
support the 
controlling idea 
throughout part of the 
paper. 

Many instances of 
specific evidence are 
offered or they support 
the controlling idea 
throughout the 
majority of the paper. 

Ample instances of 
specific evidence are 
offered and they 
support the controlling 
idea throughout. 

3. Writing has transitions 
to assist with coherence 
and unity. 

Writing minimally moves 
smoothly from one idea to 
another. There are mostly 
awkward jumps between 
points. 

Writing moves smoothly 
from one idea to another 
some of the time. There are 
many awkward jumps 
between points. 

Writing moves from one 
idea to another smoothly. 
There are some awkward 
jumps between points. 

Writing moves from one 
idea to another smoothly. 
There are very few 
awkward jumps between 
points. 

Writing moves from one 
idea to another smoothly 
consistently. There are 
no awkward jumps 
between points. 4. Writing is concise, 

well- written, and 
vocabulary 
incorporates 
academic language. 

Has limited or 
inappropriate word 
choices that obscure 
meaning. 
Contains much slang 
and/or many 
colloquialisms. 
Mostly wordy or awkward. 

Contains word choices that 
interfere with the meaning.                  
Contains much slang and/or 
colloquialisms. Wordy or 
awkward. Limited academic 
language. 

Good word choices.  Some 
slang and/or 
colloquialisms. Some 
instances of wordiness or 
awkwardness.  Some 
academic language. 

Accurate and varied word 
choice. No slang and/or 
colloquialisms. Few 
instances of wordiness or 
awkwardness. Good use of 
academic language. 

Precise and varied word 
choice. No slang and/or 
colloquialisms. Not 
wordy or awkward. 
Academic language use is 
strong. 

5. Mechanics, usage, 
grammar, and spelling 
(MUGS) are correct and 
the writing is error free. 

More than 4 unique (MUGS) 
errors per page 

Four or more unique 
(MUGS) errors per 
page 

Less than three unique  
(MUGS) errors per page 

Less than two unique 
(MUGS) errors per page 

No MUGS or 
typographical errors. 

6. APA formatting and 
use of sources are 
correct. See APA 
Checklist appropriate 
to each course. 

8+ APA formatting or 
citation errors. 

5-7 APA formatting or 
citation errors. 

3-4 APA formatting or 
citation errors. 

2 APA formatting or citation 
errors. 

One or less APA 
formatting or citation 
errors. 

APPROPRIATE TO GRADUATE LEVEL:           TOTAL: _/30 

 

MECHANICS: Punctuation, capitalization 

USAGE: Correct and effective word use, especially homophones GRAMMAR: Correct subject/verb agreement, syntax, complete sentences SPELLING: Shows evidence of 

proofreading for spelling 

Developed by Kate Cottle and Revised 9/30/2010; adapted by Kathryn Brown 2015 
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MRD VIDEO RUBRIC 
This course aligns with specific DPAS II Components which are included in the syllabus. Before submitting your videos, 
annotate the evidence of meeting each criteria within this specific course. Provide a Table of Contents that will identify 
the specific DPAS II connections. Instead of a page number, list the time code. You may also use a series of multiple, 
shorter video clips in some cases, but please check with the instructor first. 
Remember that the students' faces should not be shown on the video (the backs of their heads are allowed), so please 
aim the camera at yourself rather than at the students. 

 

Performance 
Level/Elements 

Unsatisfactory Developing Acceptable Proficient (Target) Exemplary 

Point Value in Canvas Below 74 74-82 83-91 92-94 95-100 

Videos No videos are posted. Video captures less 
than the required 

number of sessions. 

Video portrays all 
required elements as 

defined by the 
assignment. 

Video portrays all 
required elements of the 
assignment and includes 

an introduction or 
description. 

Videos submitted meet 
all expectations of the 

assignment and include 
strong and convincing 
evidence for support. 

Annotations Video is not 
clearly 
annotated 

Video labels but does not 
explain DPAS component 

being measured 

Video is annotated so 
that the viewer can 

identify components 
being addressed but 

explanation is not clear. 

Video is annotated so 
that the viewer can 

identify components 
being addressed and 

explanation is clear and 
convincing. 

Video is annotated with 
specific references to 
how the evidence 
demonstrates alignment 
to the DPAS II. 

Conferencing There is no conference 
held between course 

instructor and 
candidate. 

Conferencing is held but 
candidate does not come 
prepared with questions 

of their own. 

Conferencing is held and 
candidate participates by 

bringing a list of 
questions and/or have 

identified areas of 
strength and need. 

Conferencing is held and 
candidate participates by 

bringing a list of 
questions and evidence 
of their own identified 
areas of strength and 

need and some evidence. 
EX: My strengths are, or I 

need help with….. 

Conferencing is held and 
candidate participates by 

bringing a list of 
questions and evidence 
of their own identified 
areas of strength and 

need and a specific plan 
for 

growth/improvement. 

Reflection Reflection is not present 
on the effectiveness of 

the activity. 

Reflection is attempted 
but only makes vague 

references to the 
strengths or areas of 

need within the activity. 

Reflection on the 
strengths and areas of 

need within the activity 
is included. 

Thorough reflection on 
the strengths and areas 

of need within the 
activity is included 

supported by specific 
evidence from the video. 

Thorough reflection on 
the strengths and areas 

of need within the 
activity is included. The 
reflection also includes a 

specific plan for future 
refinement/ 

implementation. 
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REFERENCES AND SUPPLEMENTAL MATERIALS 

Publication of the American Psychological Association [APA Manual], 2010, 6th edition, 7th printing. 
Purdue OWL: APA Formatting and Style Guide 

 

https://owl.english.purdue.edu/owl/resource/560/01/

