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Graduate	Special	Education	Programs	
	
Course	Number:	MSE	8102	
	
Course	Title:	Implementation	of	Legislation,	Policy	and	Procedures	(3	credits)	
	
Faculty	Contact:		 	 	
	
Course	Description:	 	Relevant	 laws	 and	 policies	 at	 federal	 and	 state	 levels	 are	 reviewed.	 	 Emphasis	 is	 on	 the	
implementation	 of	mandates,	 policies	 and	 procedures.	 	 By	 examining	 current	 issues	 and	 decisive	 legislation	 in	
Special	Education,	 the	course	provides	candidates	with	 the	knowledge	and	skills	 to	put	research	and	policy	 into	
practice.	
	
Minimum	Time	Requirements	(in	clock	hours):		
	

Teacher	Led	Instruction	 SEA	 Fieldwork/Clinical	 Lab	 External	Learning	

35	 5	 0	 0	 70	
	

College	Education	Program	Attributes	
The	manner	in	which	we	prepare	educational	personnel	is	informed	by	eight	essential	attributes:	
	

1. ensuring	that	programs	are	knowledge‐based;	
2. viewing	educational	personnel	as	learners,	including	a	focus	on	deconstructing	past	experiences	as	

learners	in	coursework	and	field	experiences	and	developing	appropriate	knowledge	of	the	content	and	
discourse	of	the	disciplines	to	be	taught;	

3. contextual	and	cultural	sensitivity;	
4. facilitating	inquiry	and	reflection,	i.e.,	providing	structured	opportunities	for	critical	reflection	on	and	

taking	action	in	one’s	daily	work;	
5. enabling	authentic	participation,	collegiality	and	collaboration;	
6. building	an	ongoing	developmental	program	that	allows	for	continuous	improvement,	experimentation,	

and	professional	growth;	
7. ensuring	that	programs	are	standards‐driven;	and	
8. ensuring	that	programs	promote	the	effective	use	of	technology.	

	
	
Program	Standards:	Interstate	Teacher	Assessment	and	Support	Consortium	(InTASC)		
	
Specialized	Professional	Association	Standards:	Council	for	Exceptional	Children	(CEC)	
	
Wilmington	University	Graduation	Competencies:		Graduate	Educational	Competencies	
	
Delaware	Performance	Appraisal	System	II:	DPAS	II	Evaluation	Rubrics	
	
	
Learning	Methods:	A	variety	of	teaching	methods	including	inquiry–based	learning,	game‐based	learning,	
personalized	learning,	differentiated	instruction,	collaborative	projects,	and	class	participation	will	be	used	in	a	
student‐centered	approach	to	learning.	Candidates	are	encouraged	to	move	from	passive	receivers	of	information	
to	active	participants	in	their	own	learning.	
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Learning	Outcome	1	–	Teachers	of	students	with	exceptionalities	use	professional	ethical	principles	and	
professional	practice	standards	to	guide	their	practice.	(InTASC	Standard	9;	CEC	6;	DPAS	II	4)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	describe	why	teachers	need	to	make	ethical	decisions.	
2. Candidates	explain	how	disposition	framework	and	regulatory	framework	influence	the	teaching	

profession.	
3. Candidates	apply	the	Model	Code	of	Ethics	for	Educators	to	solve	possible	ethical	dilemmas	

encountered	within	the	teaching	profession.	
4. Candidates	uphold	high	standards	of	competence	and	integrity	and	exercise	sound	judgment	in	the	

practice	of	the	profession.	
5. Candidates	practice	within	the	CEC	Code	of	Ethics	and	other	standards	of	the	profession.	

	
Assessments:	Candidates	complete	the	ProEthica	training	modules.		Candidates	analyze	how	professional	
ethics	in	special	education	has	been	addressed	in	case	law.	
	

Learning	Outcome	2	–	Teachers	of	students	with	exceptionalities	understand	how	foundational	knowledge	
and	current	issues	influence	professional	practice.	(InTASC	Standard	9;	CEC	6;	DPAS	II	4)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	demonstrate	knowledge	of	how	court	case	impacts	the	policies	and	procedures	of	schools.	
2. Candidates	demonstrate	knowledge	of	the	relationship	of	special	education	to	the	organization	and	

function	of	educational	agencies.	
3. Candidates	demonstrate	knowledge	of	historical	foundations,	classic	studies,	major	contributors,	major	

legislation,	and	current	issues	related	to	knowledge	and	practice.	
4. Candidates	demonstrate	knowledge	of	the	legal,	judicial,	and	educational	systems	to	assist	individuals	

with	exceptionalities.	
5. Candidates	seek	information	regarding	protocols,	procedural	guidelines,	and	policies	designed	to	assist	

individuals	with	exceptionalities	as	they	participate	in	school	and	community‐based	activities.	
6. Candidates	understand	the	IEP	process	as	outlined	by	judicial	rulings,	laws	and	policy.	

	
Assessments:	Candidates	conduct	multiple	case	law	summaries	as	well	as	a	special	education	law	chart,	
summarizing	key	legislation	and	policy.		Candidates	create	an	IEP	Flow	Chart.	

	
Learning	Outcome	3	–	Teachers	of	students	with	exceptionalities	understand	the	significance	of	lifelong	
learning	and	participate	in	professional	activities	and	learning	activities.	(InTASC	Standard	9;	CEC	6;	DPAS	II	
4)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	seek	information	regarding	protocols,	procedural	guidelines,	and	policies	designed	to	assist	

individuals	with	exceptionalities	as	they	participate	in	school	and	community‐based	activities.	
2. Candidates	demonstrate	commitment	to	engage	in	evidence‐based	practice.	
3. Candidates	conduct	professional	activities	in	compliance	with	applicable	laws	and	policies.	

	
Assessment:	Candidates	complete	the	course	SEA,	which	includes	identifying	a	hot	topic	in	special	
education	and	providing	colleagues	with	resources	designed	to	help	provide	information	about	the	topic.	

	
Learning	Outcome	4	–	Teachers	of	students	with	exceptionalities	through	collaboration	with	general	
educators	and	other	colleagues	create	safe,	inclusive,	culturally	responsive	learning	environments	to	
engage	individuals	with	exceptionalities	in	meaningful	learning	activities	and	social	interactions.	(InTASC	
Standard	10;	CEC	2)	
	

	



3	|	P a g e 	
	

	
Learning	Activities/Performance	Tasks:	
1. Candidates	create	a	safe,	equitable,	positive,	and	supportive	learning	environment	in	which	diversities	

are	valued.	
2. Candidates	demonstrate	knowledge	of	how	to	structure	the	educational	environment	to	provide	

optimal	learning	opportunities	for	individuals	with	exceptionalities.	
3. Candidates	demonstrate	knowledge	of	how	teacher	attitudes	and	behaviors	influence	the	behavior	of	

individuals	with	exceptionalities.	
4. Candidates	organize,	develop,	and	sustain	learning	environments	that	support	positive	intra‐cultural	

and	intercultural	experiences.	
	
Assessment:	Candidates	will	analyze	how	teacher	disposition	affects	the	classroom	learning	environment	
and	student	success.	

	
Learning	Outcome	5:	Teachers	of	students	with	exceptionalities	select,	adapt,	and	use	a	repertoire	of	
evidence‐based	instructional	strategies	to	advance	learning	of	individuals	with	exceptionalities.	(InTASC	
Standard	7;	CEC	5)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	develop	ways	to	incorporate	and	implement	instructional	and	assistive	technology	into	the	

educational	program.	
2. Candidates	demonstrate	the	ability	to	find	sources	of	specialized	materials,	curricula,	and	resources	for	

individuals	with	exceptionalities.	
3. Candidates	demonstrate	an	understanding	of	the	use	of	research‐supported	methods	for	academic	and	

nonacademic	instruction	of	individuals	with	exceptionalities.	
4. Candidates	demonstrate	knowledge	of	issues	in	definition	and	identification	of	individuals	with	

exceptionalities,	including	those	from	culturally	and	linguistically	diverse	backgrounds	
	
Assessments:	Candidates	create	a	chart	highlighting	key	accommodations	and	examples	of	assistive	
technology	for	each	disability	category.		Candidates	will	reflect	on	how	they	can	provide	the	resources	and	
support	necessary	for	students	with	exceptionalities	to	master	the	Common	Core	State	Standards.		
Candidates	create	a	sample	lesson	plan	that	incorporates	differentiated	instruction.	

	
Additional	Course	Information	and	Schedule	of	Class	Activities	will	be	posted	on	the	course	blackboard	site	
	
Assignments	and	Grading	
	

1. Class	Discussions	
2. ProEthica	Learning	Modules	
3. Case	Law	Summaries	
4. Written	Reflections	
5. SEA‐	Hot	Topic	Presentation	
6. Additional	Activities	as	Assigned		

	
College	of	Education	Attendance	Policy:	
	
In	the	College	of	Education,	faculty	must	approve	all	requests	for	absences	that	are	exceptions	to	the	University	
policy.	Vacations	are	not	considered	legitimate	reasons	for	missing	classes.	Faculty	must	be	contacted	prior	to	
class	in	all	cases	except	valid	emergencies.	Failure	to	obtain	approval	for	exceptions	may	result	in	lowering	the	final	
passing	grade	or	assigning	a	FA	(failure	due	to	absence).	
	
Students	who	have	registered	for	a	course	and	never	attended	the	class	at	all	will	receive	a	grade	of	NA	(never	
attended).	Early	departures	and	late	arrivals	will	be	cumulative	toward	class	absences.	It	is	the	student’s	
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responsibility	to	obtain	and	complete	assignments	on	the	due	dates.	Students	who	register	and	enter	the	course	on	
the	drop/add	date	have	four	days	to	complete	the	first	week’s	assignments.	
	
Course	Materials	and	Reading	List:		
	

1. Abou‐Rjaily,	K.	&	Stoddard,	S.	(2017).	Response	to	intervention	(RTI)	for	students	presenting	with	

behavioral	difficulties:	Culturally	responsive	guiding	questions.	International	Journal	of	

Multicultural	Education,	19(3),	85‐102.	

2. Assistive	Technology	

3. At	a	Glance:	Which	Laws	Do	What?	

4. Autin,	D.,	Docherty,	M.,	&	Agoratus,	L.	(2018,	March).	Endrew	F.	Supreme	Court	case:	Strengthening	

the	voices	of	families	at	IEP	meetings.	Exceptional	Parent,	38‐40.	

5. Bird,	J.	M.,	&	Bassin,	S.	(2014).	Examining	disproportionate	representation	in	special	education,	

disciplinary	practices	and	the	school‐to‐prison	pipeline.	Communique,	43(2),	13‐17.	

6. Categories	of	Disability	Under	IDEA	

7. Common	Classroom	Accommodations	and	Modifications	

8. DelExcels.org	

9. Families	and	Advocates	Partnership	for	Education.	(2001,	October).	School	Accommodations	and	

Modifications.		Minneapolis,	MN.	

10. Hallam,	M.	K.	(2009,	January).	Another	piece	of	the	language	learning	puzzle:	Why	teacher	

dispositions	are	a	crucial	aspect	of	student	success.	The	Language	Learner,	26‐29.	

11. Laws	that	Guide	Special	Education	

12. Macfarlane,	M.	A.	(2012).	The	shifting	floor	of	educational	opportunity:	The	impact	of	educational	

reform	on	Rowley.	Journal	of	Law	and	Education,	41(1),	45‐69.	

13. NIH	Assistive	Technology	

14. O’Connor,	E.	A.,	Yaski,	A.	E.,	&	Horner,	S.	L.	(2016).	Teacher’s	knowledge	of	special	education	laws:	

What	do	they	know?	Insights	into	Learning	Disabilities,	13(1),	7‐18.	

15. Osher,	D.A.	(2016).	Legal	cases	that	shape	school	psychology	practice.	Communique,	45(4),	8‐11.	

16. School	Accommodations	and	Modifications	

17. School	504	Plans	for	Food	Allergies	

18. Smith,	C.	R.,	Katsiyannis,	A.,	&	Ryan,	J.	B.	(2011).	Challenge	of	serving	students	with	emotional	and	

behavioral	disorders:	Legal	and	policy	considerations.	Behavioral	Disorders,	36(3),	185‐194.	

19. Steps	in	the	IEP	Process	

20. Supports,	Accommodations,	and	Modifications	for	Students	

21. Teacher‐Student	Relationship	Module	

22. The	Every	Student	Succeeds	Act:	An	ESSA	Overview	

23. The	IEP	Process	Explained	
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24. The	UDL	Guidelines	

25. Turnbull,	H.	R.,	Turnbull,	A.	P.,	&	Cooper,	D.H.	(2018).	The	Supreme	Court,	Endrew,	and	the	

appropriate	education	of	students	with	disabilities.	Exceptional	Children,	84(2),	124‐140.	

26. Understanding	the	IEP	Process	

27. Watson,	K.	(2017).	From	discrepancy	to	consistency:	Improving	SLD	eligibility	guidelines.	

Communique,	46(2),	32‐33.	

28. What	is	Differentiated	Instruction?	

29. Wrightslaw	

30. Yell,	M.	L.,	Katsiyannis,	A.,	Ennis,	R.	P.,	Losinkski,	M.,	&	Christle,	C.	A.	(2016).	Avoiding	substantive	

errors	in	individualized	education	program	development.	TEACHING	Exceptional	Children,	49(1),	

31‐40.	

31. Yell,	M.	L.,	Katsiyannis,	A.,	Losinkski,	M.,	&	Marshall,	K.	(2016).	Peer‐reviewed	research	and	the	IEP:	

Implications	of	Ridley	School	District	v.	M.R.	and	J.R.	ex	rel.	E.R.	(2012).	Intervention	in	School	and	

Clinic,	51(4),	253‐257.	

32. Zirkel,	PA.	(2014).	The	law	in	special	education	literature:	A	brief	legal	critique.	Behavioral	

Disorders,	39(2),	102‐107.		

33. Zirkel,	P.A.	(2017).	RTI	and	other	approaches	to	SLD	identification	under	the	IDEA:	A	legal	update.	

Learning	Disability	Quarterly,	40(3),	165‐173.	

	
Understanding	Learning	‐	Links	

‐ Blueprint	for	Personalized	Learning	in	Delaware	
‐ Bloom’s	Taxonomy	
‐ Classroom	Management	
‐ Group	work:	Using	cooperative	learning	groups	effectively	
‐ Increasing	Inclusivity	in	the	Classroom	
‐ How	People	Learn	
‐ Metacognition	
‐ Mindfulness	in	the	Classroom	
‐ Motivating	Students	
‐ Personalized	Learning	
‐ The	IRIS	Center	(Vanderbilt	University)	

Supporting	Resources	
	
Castro‐Villarreal,	F.,	Villarreal,	V.,	&	Sullivan,	J.	(2016).	Special	education	policy	and	response	to	intervention:	
Identifying	promises	and	pitfalls	to	advance	social	justice	for	diverse	students.	Contemporary	School	Psychology,	
20(1),	10‐20.	
	
Day‐Vines,	N.	(2000).	Ethics,	power,	and	privilege:	Salient	issues	in	the	development	of	multicultural	competencies	
for	teachers	serving	African	American	children	with	disabilities.	Teacher	Education	and	Special	Education,	23(1),	3‐
18.	
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Faber,	J.,	Glas,	C.,	&	Visscher,	A.	(2018).	Differentiated	instruction	in	a	data‐based	decision‐making	context.	School	
Effectiveness	and	School	Improvement,	29(1),	43‐63.	doi:10.1080/09243453.2017.1366342	
	
Gregory,	G.,	&	Chapman,	C.	(2002).	Differentiated	instructional	strategies:	One	size	doesn't	fit	all.	Thousand	Oaks,	
Calif.:	Corwin	Press.	
	
Kirby,	M.	(2017).	Implicit	assumptions	in	special	education	policy:	Promoting	full	inclusion	for	students	with	
learning	disabilities.	Child	&	Youth	Care	Forum:	Journal	of	Research	and	Practice	in	Children's	Services,	46(2),	175‐
191.	doi:10.1007/s10566‐016‐9382‐x	
Lai,	Y.,	&	Vadeboncoeur,	J.	(2013).	The	discourse	of	parent	involvement	in	special	education:	A	critical	analysis	
linking	policy	documents	to	the	experiences	of	mothers.	Educational	Policy,	27(6),	867‐897.	
	
Morris,	R.,	&	Thompson,	K.	(2008).	Juvenile	delinquency	and	special	education	laws:	Policy	implementation	issues	
and	directions	for	future	research.	Journal	of	Correctional	Education,	59(2),	173‐190.	
	
Orchard,	J.,	Heilbronn,	R.,	&	Winstanley,	C.	(2016).	Philosophy	for	teachers	(P4T)‐‐Developing	new	teachers'	
applied	ethical	decision‐Making.	Ethics	and	Education,	11(1),	42‐54.	
	
Woodley,	X.,	Hernandez,	C.,	Parra,	J.,	&	Negash,	B.	(2017).	Celebrating	difference:	Best	practices	in	culturally	
responsive	teaching	online.	
	
Young,	N.,	&	Bittel,	P.	(2012).	Transforming	special	education	practices:	A	primer	for	school	administrators	and	policy	
makers.	Lanham:	Rowman	&	Littlefield	Education.
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Structured	External	Assignment:	Hot	Topic	Training	and	“Policy”	Manual	
	
During	Weeks	1	and	2,	you	will	have	the	opportunity	to	explore	various	‘hot	topic’	issues	in	special	education.		Using	a	problem	of	practice	
selected	from	the	approved	list,	you	will	create	a	training	presentation	and	resource	manual,	addressing	how	the	problem	could	be	
prevented	or	dealt	with	in	your	school.	You	will	be	required	to	attend	a	scheduled	presentation	session	to	present	your	manual	or	training	
to	the	class.	One	goal	is	that	presentations	will	be	shared	so	that	you	leave	with	training	materials	related	to	a	variety	of	‘hot	topics’.		
You	will	submit	your	proposal	as	a	manual	and	as	a	live	or	multimedia	presentation.		If	you	do	not	attend	one	of	the	live	sessions,	you	will	
submit	a	multimedia	presentation,	which	includes	a	visual	presentation	with	narration	and	be	a	minimum	of	8	minutes.	
	
Topics	must	be	approved	by	instructor	and	will	fall	under	the	umbrella	of	one	of	the	following	issues:			

 Child	find/zero	reject	
 Nondiscriminatory	evaluation	
 Disproportionate	Representation	in	eligibility	or	discipline		
 Individualized	education	program	(IEP)	

o FBA/BIP	
o TIP	

 Free	appropriate	public	education	(FAPE)	
 Least	restrictive	environment	(LRE)	

o Placement	issues	
 Related	services	
 Parent	participation	
 Confidentiality	
 Due	Processes	

o Stay‐Put	
o Suspension	and	Expulsion	
o Manifestation	Determinations	

 
These	issues	represent	the	major	principles	of	IDEA	and	are	broad.	You	may	discuss	with	your	instructor	what	specific	issue	or	point	you	
are	discussing.		
	
Your	presentation	should:	 	
	

 Present	a	brief	introduction	to	the	problem	of	practice	and	why	it	is	a	current	issue.		Provide	a	working	definition	of	what	you	are	
discussing‐	you	are	designing	this	training	for	general	education	teachers,	administrators	and	staff	(paraprofessionals,	counselors	
etc.)	who	do	not	have	the	same	level	of	special	education	background	as	you.	Tell	what	Principle	of	IDEA	this	falls	under.		

	
 Describe	how	this	issue	has	been	previously	addressed	or	why	it	is	‘hot	topic’.	These	issues	have	not	happened	in	isolation.		This	

section	should	include	any	related	past	or	current	laws/policies	as	well	as	a	brief	summary	of	at	least	5	relevant	case	law	examples	
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and	what	the	educational	impact	of	those	cases	were.	These	summaries	may	or	may	not	be	the	same	as	your	Weeks	1‐5	case	law	
summaries.	

	
 Design	a	‘solution’	or	ways	that	your	audience	can	address	or	prevent	this	issue	from	being	a	problem	in	your	district.	Provide	

concrete	suggestions,	examples	and	resources	that	could	be	used.	Don’t	promise	things	you	can’t	deliver	Ex:	that	the	state	
legislature	will	change	a	law,	or	all	schools	will	get	a	full‐time	counselor.		
	

 Explain	in	detail	how	and	why	your	suggestions	or	resources	could	help	to	address	the	problem	of	practice.	How	would	these	
resources	or	suggestions	impact	and	be	used	by	all	members	of	the	educational	community	including	the	students,	teachers,	
support	staff	including	paraprofessionals,	families,	volunteers,	related	service	providers	or	the	broader	local	community?	Make	
sure	you	state/know	who	your	target	audience	is.	Your	audience	should	walk	out	with	ideas	of	what	to	do	(or	not	do)	to	help	deal	
with	the	issue	in	your	sphere	of	influence.	All	suggestions	and	materials	must	conform	to	Ethical	Practices	and	our	Core	CEC	
values	as	special	educators.	

	
 Provide	a	minimum	of	8	resources	that	could	be	used,	half	of	which	must	be	user‐ready	(meaning	the	behavior	charts	or	

worksheets	are	there,	have	ready‐made	forms	etc.)	These	should	include:	
	

o a	brief	summary	of	the	resource,	what	it	is	and		
o how	to	use	it	
o live	web	links	or	visuals	that	show	the	audience	what	you	are	discussing		
o pdf	versions	of	the	resources	if	URL	isn’t	available	or	if	needed	as	a	training	exercise	within	the	presentation.		

	
The	above	will	be	presented	as	a	training	presentation	(Prezi,	ppt	or	video)	with	a	resource	manual.		One	goal	of	this	SEA	is	that	
presentations	will	be	shared	so	that	you	leave	this	course	with	training	materials	related	to	a	variety	of	‘hot	topics’	that	will	be	issues	
special	educators	must	deal	with	and	be	prepared	to	address	in	their	practice.		It	is	expected	that	you	will	conduct	scholarly	research	on	
your	problem	of	practice.		American	Psychological	Association	(APA)	formatting	is	required,	and	both	papers	and	presentations	should	
include	a	properly	formatted	list	of	references.		It	is	highly	recommended	that	you	familiarize	yourself	with	the	SEA	Rubric	before	
beginning	your	assignment.	
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MSE	8102	Hot	Topic	Presentation		
Unsatisfactory	(1)		 Emerging	(2)	 Basic	(3)	 Proficient	(4)	 Distinguished	(5)	

Identification	of	Hot	Topic	
or	Issue	
	
InTASC	9	
CEC	2,	6	
	

Candidate	does	not	identify	
an	appropriate	Hot	Topic	
on	which	to	base	their	SEA.		
If	this	is	chosen,	candidate	
cannot	pass	this	SEA	and	
must	resubmit.	

Candidate	identifies	an	
appropriate	Hot	Topic	
related	to	a	current	issue	in	
special	education.	

Candidate	identifies	and	
defines	an	appropriate	
Hot	Topic	related	to	a	
current	issue	in	special	
education.	

Candidate	defines	
and	explains	a	Hot	
Topic	related	to	a	
current	issue	in	
special	education	and	
discusses	the	
educational	impact	
of	this	issue.	

Candidate	defines	and	explains	a	
Hot	Topic	related	to	a	current	
issue	in	special	education	and	
discusses	the	educational	
impact	of	this	issue,	including	
local	or	statewide	information	
or	data.	

Historical	Perspective	of	
Issue		
	
InTASC	9,	10	
CEC	6	
	
	

Candidate	does	not	
provide	an	appropriate	
review	of	historical	
foundation,	specifically	the	
IDEA	requirements	related	
to	knowledge	and	practice	
of	chosen	issue.	

Candidate	provides	a	
review	of	IDEA	
requirements	related	to	
knowledge	and	practice	of	
chosen	issue	but	does	not	
provide	a	historical	
foundation	of	the	issue.	

Candidate	provides	a	
review	of	historical	
foundations	and	IDEA	
requirements	related	to	
knowledge	and	practice	of	
chosen	issue.	

Candidate	provides	a	
detailed	review	of	
historical	
foundations,	IDEA	
requirements,	and	
current	issues	
related	to	knowledge	
and	practice	of	
chosen	issue.	

Candidate	provides	a	thoughtful	
review	of	historical	foundations,	
IDEA	requirements,	and	current	
issues	related	to	knowledge	and	
practice	of	chosen	issue,	
including	local	perspectives	or	
information.	

Legal	Precedence	and	
Cases	Related	to	Issue	
	
InTASC	9,	10	
CEC	6	

Candidate	does	not	
provide	a	review	of	the	
legal	foundation	of	the	
issue	OR	cases	included	
are	not	appropriate	OR	
does	not	include	a	
minimum	of	5	cases.	

Candidate	provides	a	
limited	review	of	legal	
foundation	of	issue	and	
current	practice	(giving	
relevant	points).	

Candidate	provides	a	
review	of	legal	
foundation	of	issue	and	
current	practice	(giving	
relevant	points),	and	states	
how	this	relates	to	
current	professional	
practice.	

Candidate	provides	a	
detailed	review	of	
legal	foundation	of	
issue	and	current	
practice	(giving	
relevant	points	and	
educational	impact),	
and	states	how	this	
relates	to	current	
professional	
practice.	

Candidate	provides	a	thoughtful	
review	of	legal	foundation	of	
issue	and	current	practice	
(giving	relevant	points	and	
educational	impact),	includes	
local	policy,	and	states	how	this	
relates	to	current	professional	
practice.	

Proposed	'Solution'		
	
InTASC	10	
CEC	6	
	
	

Candidate's	'solution'	or	
proposal	does	not	address	
the	issue	or	demonstrate	
an	ability	to	uphold	
standards	of	competence	
and	does	not	exercises	
sound	judgment	in	
practice.		

Candidate's	'solution'	or	
proposal	loosely	addresses	
the	issue	and	demonstrates	
an	ability	to	uphold	
standards	of	competence	
but	may	not	exercise	sound	
judgment	in	recommended	
practices.	

Candidate's	'solution'	or	
proposal	addresses	the	
issue	and	demonstrates	
an	ability	to	uphold	
standards	of	competence	
and	exercises	sound	
judgment	in	practice.		

Candidate's	'solution'	
or	proposal	
addresses	the	issue	
in	a	logical	manner	
and	demonstrates	
an	ability	to	uphold	
standards	of	
competence	and	
exercises	sound	
judgment	in	practice.		

Candidate's	'solution'	or	
proposal	directly	addresses	the	
issue	in	a	logical	manner	and	
demonstrates	an	ability	to	
uphold	high	standards	of	
competence	and	integrity	and	
exercises	sound	judgment	in	
practice.		
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Unsatisfactory	(1)		 Emerging	(2)	 Basic	(3)	 Proficient	(4)	 Distinguished	(5)	

Proposed	“Solution’	
	
InTASC	4,	10	
CEC	6	
	
	

Candidate	proposes	
inappropriate	solutions	
related	to	the	issues.	No	or	a	
very	weak	solution	is	
presented.	

Candidate	suggests	
superficial	and/or	ill‐fitting	
strategies	or	solutions.	

Candidate	provides	
general	solutions	and/or	
strategies	that	need	some	
improvement	to	be	
implementable.	

Candidate	provides	
appropriate,	well	
thought‐out	
solutions	to	most	
issues	are	provided.	
Solutions	would	
most‐likely	be	
implementable.	

Candidate	provides	well	
documented,	reasoned	and	
research	or	evidence‐based	
strategies	related	to	issue	and	
proposed	solutions	are	
implementable.	

Resources	
	
InTASC	5	
CEC	5	
		
	

Candidate	does	not	include	
the	minimum	number	of	
resources	OR	resources	
are	not	related	to	issue.	

Candidate	includes	the	
minimum	number	of	
resources	related	to	issue,	
summarizing	each	resource.		

Candidate	includes	the	
minimum	number	of	
resources	related	to	issue,	
summarizing	each	
resource	and	its	use	by	a	
variety	of	users.	

Candidate	includes	
the	minimum	
number	of	
resources	related	to	
issue,	summarizing	
each	resource	and	
its	use	by	a	variety	of	
users,	with	live	links,	
pdfs	included.	

Candidate	includes	more	than	
the	minimum	number	of	
resources	related	to	issue,	
summarizing	each	resource	and	
its	use	by	a	variety	of	users,	with	
live	links,	pdfs	included.	

Includes	Variety	of	
Stakeholders	and	Fosters	
Relationships	with	
Families	
	
InTASC	3,	10	
CEC	3	
	
	

Candidate	does	not	
address	how	school	
personnel	can	foster	
respectful	and	beneficial	
relationships	between	
families	and	professionals	
or	does	not	discuss	family	
perspectives.	

Candidate	briefly	addresses	
how	proposed	solution	
helps	to	foster	respectful	
and	beneficial	
relationships	between	
students	with	
exceptionalities	and	
professionals.	

Candidate	addresses	how	
proposed	solution	helps	
faculty	foster	respectful	
and	beneficial	
relationships	between	
students	with	
exceptionalities	and	
professionals.	

Candidate	addresses	
how	proposed	
solution	helps	
faculty	foster	
respectful	and	
beneficial	
relationships	
between	families,	
students	with	
exceptionalities	and	
professionals.	

Candidate	addresses	how	
proposed	solution	helps	faculty	
and	staff	foster	respectful	and	
beneficial	relationships	between	
families,	students	with	
exceptionalities	and	professionals.	

Model	Techniques	and	
Coach	Others	in	the	Use	of	
Instructional	Methods,	
Accommodations	or	
Strategies	Related	to	Issue	
	
CEC	6	
InTASC	8,	10	
	
	

Candidate	does	not	present	
the	ability	to	coach	others	
in	the	use	of	instructional	
methods,	accommodations	
or	implementation	of	
strategies	for	compliance	
with	IDEA.	

Candidate	presents	
instructional	methods,	
accommodations	or	
implementation	of	
strategies	for	compliance	
with	IDEA,	but	does	not	
model.	

Candidate	models	general	
techniques	to	coach	
others	in	the	use	of	
instructional	methods,	
accommodations	or	
implementation	of	
strategies	for	compliance	
with	IDEA.	

Candidate	models	
specific	techniques	
to	coach	others	in	
the	use	of	
instructional	
methods,	
accommodations	or	
implementation	of	
strategies	for	
compliance	with	
IDEA.	

Candidate	models	specific	
techniques	to	coach	others	in	
the	use	of	instructional	
methods,	accommodations	or	
implementation	of	strategies	
not	only	for	compliance	with	IDEA	
but	to	improve	educational	
opportunities	for	individuals	
with	exceptionalities.	

Collaborative	Practice	
	
CEC	7		
InTASC	10	
	
	

Candidate	does	not	
demonstrate	the	ability	to	
serve	as	a	collaborative	
resource	to	colleagues.	

Candidate	demonstrates	a	
limited	ability	to	serve	as	a	
collaborative	resource	to	
colleagues,	demonstrating	a	
low‐level	application	of	
collaborative	practices.	

Candidate	demonstrates	
the	ability	to	serve	as	a	
collaborative	resource	to	
colleagues.	

Candidate	
demonstrates	the	
ability	to	serve	as	a	
collaborative	
resource	to	
colleagues,	using	
collaboration	to	
promote	the	well‐
being	of	individuals	
with	
exceptionalities.		

Candidate	demonstrates	the	
ability	to	serve	as	a	
collaborative	resource	to	
colleagues,	using	collaboration	to	
promote	the	well‐being	of	
individuals	with	exceptionalities	
across	a	wide	range	of	settings	
and	collaborators.	
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Unsatisfactory	(1)		 Emerging	(2)	 Basic	(3)	 Proficient	(4)	 Distinguished	(5)	

Adherence	to	Ethical	
Principles	and	
Professional	Practice	
Standards	to	Guide	Their	
Practice	
	
CEC	6	
InTASC	9	
	

Candidate	does	not	
demonstrate	the	ability	to	
use	professional	Ethical	
Principles	and	
Professional	Practice	
Standards	to	guide	their	
practice	by	recommending	
unethical	or	unprofessional	
practices.	

X	 X	 Candidate	
demonstrates	the	
ability	to	use	
professional	Ethical	
Principles	and	
Professional	
Practice	Standards	
to	guide	their	practice	
by	recommending	
ethical	and	
professional	
practices.	

X	

Overall	
Resources/Activities	
	
CEC	5	
InTASC	5	
	

Candidate's	overall	
presentation	does	not	have	
minimal	resources	or	
resources	are	not	
appropriate.	

Candidate's	overall	
presentation	has	minimal	
resources	but	lacks	variety	
and	all	resources	do	not	
appear	related	to	the	hot	
topic.	

Candidate's	overall	
presentation	has	a	
variety	of	resources	that	
are	generally	aligned	with	
the	purpose	(related	to	hot	
topic).	

Candidate's	overall	
presentation	has	a	
variety	of	resources	
that	are	specifically	
aligned	with	the	
purpose	(related	to	
hot	topic).	

Candidate's	overall	presentation	
has	a	variety	of	resources	that	
are	specifically	aligned	with	the	
purpose	(related	to	hot	topic)	and	
designed	to	promote	higher	
levels	of	understanding.	

Organization	of	manual	*	
	

Candidate's	overall	
presentation	lacks	
alignment	or	is	not	in	a	
professional	or	user‐
friendly	format.	

Candidate's	overall	
presentation	is	aligned	but	
is	not	in	a	professional	or	
user‐friendly	format.	

Candidate's	overall	
presentation	is	aligned	
and	is	in	user‐friendly	
format	but	is	not	ready	to	
be	disseminated.		

Candidate's	overall	
presentation	is	
aligned,	is	in	user‐
friendly	format	and	
professional	
looking.		

Candidate's	overall	presentation	
is	aligned,	is	in	user‐friendly	
format,	contains	live	links	to	
resources	and	is	professional	
looking.		

Oral	presentation	*	
	

Candidate's	oral	
presentation	is	not	given,	
and/or	does	not	make	
sense.	

Candidate's	oral	
presentation	gives	a	
superficial	overview	but	
does	not	explain	the	purpose	
of	the	presentation	or	include	
the	required	components.	

Candidate's	oral	
presentation	gives	a	
superficial	overview	of	
purpose	and	includes	the	
required	components.	

Candidate's	oral	
presentation	covers	
the	scope	of	the	
presentation,	and	
covers	the	main	
ideas	of	the	
presentation.	

Candidate's	oral	presentation	
covers	the	scope	of	the	
presentation,	gives	the	main	
points	with	explanation	and	is	
engaging.	

APA	formatting	*	 No	citations	are	listed.	
Plagiarism	is	evident.	

Most	references	are	cited	
using	APA	style,	OR	there	are	
more	than	4	errors.	

All	resources	and	
references	are	cited	using	
APA	style,	but	there	are	2‐3	
errors.	

All	resources	and	
references	are	cited	
using	APA	style	with	
1	error.	

All	resources	and	references	are	
correctly	cited	using	APA	style.		

	


