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PROGRAM PORTFOLIO GUIDELINES 

 
 What is a PROGRAM PORTFOLIO? 
 
 A Program Portfolio at the pre-service level is a deliberate, carefully designed and integrated selection of 

artifacts and reflections demonstrating a /Student Teacher’s professional experiences, competencies and 
growth over a period of time.  Your Wilmington College Program Portfolio will show the degree to which 
you have acquired the Division of Education’s Program Competencies and will show how you are 
progressing toward meeting the Delaware Professional Teaching Standards.   

 
 An effective Program Portfolio is not a listing of projects or a scrapbook of practicum and student teaching 

memorabilia.  An effective portfolio is a collection of documents and artifacts that demonstrates the wide 
range of knowledge and skills that you have acquired, that proves how your knowledge and skills have 
changed over time, and that shows the effects of your knowledge and skills on student learning. The key 
words to keep in mind are:  describe, analyze and reflect.  

 
 Your portfolio should be a personal and intensive self-assessment.  It should encapsulate your development 

as an individual and a teacher, and should provide the reader/reviewer a clear picture of how your beliefs 
and values, matched with current effective teaching research, influence your decisions, methodologies and 
teaching style.  It should also cause the reader/reviewer to understand that you have unique, important and 
valuable assets to contribute to the profession.   

 
 

Organization: 
 

The Program Portfolio is the vehicle by which Wilmington College evaluates your success in meeting 
the Program Competencies of Wilmington College as well as the Skills and Knowledge pieces of the 
Delaware State Teacher Standards.   Be sure to use the Wilmington College Portfolio Evaluation 
Rubrics as a guide as you write about each of the Standards.    

 
Cover of Binder: 
 
Needs to contain your name, degree (MEE K-4, BS K-4, etc.), date, title and college Supervisor’s 
name. 
 
 
Contents: 

 
The 14 Program Competencies (based on the Delaware Teaching Standards): 

 
1. Content Create learning experiences that make content meaningful to students and 

reflect the understanding of the core concepts and structure of education. 
2. Human 
Development and 
Learning 

Provide learning opportunities that support the intellectual, social, 
emotional, and physical development of students based on an 
understanding of childhood. 

3. Diverse 
Learners 

Adapt instruction for diverse learners based on an understanding of how 
students differ. 

4. Communication Demonstrate proficiency in oral and written communication. 
5. Learning Create a learning environment that fosters active engagement, self-
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Environment motivation, and positive social interaction by understanding individual and 
group behavior. 

6. Planning Design instruction based upon knowledge of the disciplines, students, the 
community, and Delaware’s student content standards to demonstrate 
knowledge of instructional planning. 

7. Instructional 
Strategies 

Apply a variety of instructional approaches that promote student thinking, 
understanding, and application of knowledge. 

8. Assessment Uses multiple assessment strategies for the continuous development of 
students. 

9. Professional 
Growth 

Pursue opportunities to improve teaching and thereby enhance professional 
growth. 

10. Professional 
Relationships 

Collaborate with colleagues, parents/guardians, and other members of the 
community to support student learning and well-being and demonstrate 
knowledge of the role of the school in the community. 

11. Educational 
Technology 

Use educational technology as an instructional and management tool. 

12. Professional 
Conduct 

Understand and maintain standards of professional conduct guided by legal 
and ethical principles. 

13. Dispositions Exhibit enthusiasm, vigor, strength of inner self, humor, fairness, and 
concern for students. 

14. Professional 
Employment 

Obtain and retain successful employment in the profession of education. 

 
 

1.  For each of the above competencies, you will: 
 
a. Provide a DESCRIPTION…Briefly describe the competency. 
b. Provide an ANALYSIS…(was your attempt at meeting the competency successful?  

Why or why not?) 
c. Provide a REFLECTION …(show growth…for you as well as for your students). 
d. Provide an APPLICATION/ARTIFACT(S)…explain how the artifact(s) provided 

connect and apply to the competency with which you are working. 
e. Provide labeled artifact(s) (proof). 
 
 

Anyone refusing to complete any competency, regardless of the final average score for the portfolio, 
will not receive a passing grade.  These inclusions listed below must be present for all competencies. 
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Points to Ponder: 

 
 Regarding the Wilmington College Program Competencies (Delaware State Teacher Standards), 

make sure you state how you met them and do not omit any.   
 Follow the rubrics and work the scoring elements into your writing about the standards.  However, 

it is perfectly acceptable when asked for lists/examples to simply list them.  It is suggested that 
when you provide a rubric specific item, such as a list of examples or an important point, that you 
make it perfectly clear to the evaluator.  For example, you could underline it, number it, bullet it or 
italicize it.   

 In many cases, the rubrics let you know what artifact(s) to include with a particular competency.   
There is no need to add others to that. 

 Talk with other Student Teachers about the rubrics…get ideas from one another.  Sharing is OK!  
In fact, collaboration in teaching is essential. 

 In your REFLECTION show how you grew as a teacher and/or how the students showed growth or 
progress, be introspective and insightful.  For example,  “After completing this activity, I realized 
that…and gained from this situation by…”  Clearly provide evidence of your growth. 

 It is a good idea to put captions on your artifacts.  Showing how these support that particular 
competency even though you previously mentioned it in the text.   

 Vary the types of artifacts.  For example, include some student work and products, photos which 
illustrate teacher-student interaction, assessments given, lesson plans, photos of bulletin boards, etc.   
Don’t overload the artifact sections…one artifact per competency is sufficient. 

 The reviewers will be interested in how you have improved student learning during your student 
teaching and how you have grown in your understanding as to how to do that. 

 It is essential that you write well!  Improper grammar or bad sentence structure will be sure to 
interfere with the important points you have to make. 

 Regarding the video:  A video is required as an artifact for Program Competency #9.  Make sure 
that it shows a visual example of how you answer the Reflective Practice Activity Questions.  Show 
yourself being a “good teacher”!  The video is only a “snapshot” of your lesson…about 10 to 15 
minutes in length is sufficient.  The video needs to be VHS or a CD format.  If it is any other 
format, then the converter to VHS or CD must be provided by the student. 

 For Program Competency #14, it is essential to include your resume as one of the artifacts for this 
section.  Be sure to use as one interview question: What is your Philosophy of Education?  Be 
insightful in your response noting how you have grown from your first field experience in 
Practicum I to your current student teaching experience. 

 MEE students include your Action Research Paper as an artifact for Program Competency # 4.  BS 
students may include an example of a well-written paper from a past class. 

 Don’t overload your portfolio.  Too much is as bad as too little. 
 Do not use page protectors.  It inhibits the ability of evaluators to make comments on your 

submissions. 
 Your portfolio should reflect your joy and pride in being a teacher.  Let it show! 

 
Who will see my portfolio?   
 
The audience for your portfolio could include some or all of the following: 
 

(a) yourself (most important, since the focus is on reflection); 
(b) instructors, Supervisors and faculty in your teacher preparation program; 
(c) your peers and teaching colleagues, now and later; 
(d) a Portfolio Review Committee; 
(e) program reviewers (from accrediting agencies such as NCATE);    



 4 

(f) prospective employers. 
 
When is the portfolio due? 
 
Your College Supervisor will let you know when your portfolio is due to him or her.  He/she will arrange 
for you to get your portfolio to him/her before the due date.  The due date is usually about two weeks 
before the end of the Wilmington College semester. 
 
How will my portfolio be evaluated? 
 
An invited panel (full-time faculty, adjunct faculty and/or school practitioners) reviews all portfolios.  The 
portfolio rubrics are used to evaluate each of the fourteen competencies and are included in these 
documents.  An overall or average rating of at least a Basic is required for Program Completion. However, 
anyone refusing to complete any competency, regardless of the final average score for the portfolio, 
will not receive a passing grade.  These inclusions listed within the guidelines for portfolios must be 
present for all competencies. 
 
Student Teachers must revise and resubmit portfolios rated as unsatisfactory or emerging in order to be 
eligible for program completion and the institutional recommendation required for a teaching license. 
Students whose portfolios have been rated as unsatisfactory or emerging will have the opportunity to meet 
with their student teaching Supervisor, revise their portfolio and resubmit it to their Supervisor.  During this 
process the student will receive the grade of “I” (Incomplete) for student teaching.  The grade of 
Incomplete automatically changes to a “U” (failure) after 60 calendar days.   
 
Make sure to check with your Cooperating Teacher and building principal regarding school/district policies 
involving videotaping.  Some schools require prior parental notification or consent for children to be 
photographed or videotaped.  If your school does not permit children to be involved in videotaping, obtain 
a statement to that effect from the school principal. 
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RUBRICS FOR THE EVALUATION OF THE PROGRAM PORTFOLIO 
FOR THE M.A.T., M.E.E. and B.S. PROGRAMS 

WILMINGTON COLLEGE 
Division of Education 

 
Teacher Preparation Programs 

Scoring Rubric for Portfolio Program Competency # 1 – Content 
 
 

PROGRAM COMPETENCY: Create experiences that make content meaningful to students and reflect an understanding of the core 
concepts and structure of education. 
 
DELAWARE PROFESSIONAL TEACHING STANDARD: The teacher understands the core concepts and structures of the 

discipline and creates learning experiences that make the content meaningful to students. 

 
UNDERGRADUATE COMPETENCY #14/GRADUATE COMPETENCY #10: Meet the unique competencies in one's academic 
program. 
 
EVALUATED ASSIGNMENT: The teacher candidate will write a description, analysis, and reflection and will provide teaching 
artifacts to demonstrate knowledge of this competency/standard.
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SCORING 
ELEMENTS 

UNSATISFACTORY 
1 

EMERGING 
2 

BASIC 
3 

PROFICIENT 
4 

DISTINGUISHED 
5 

Understanding of 
major concepts, 
principles, and 
theories central to the 
discipline/subject. 
 

Score:_____ 

The candidate was able 
to clearly describe and 
give examples of fewer 
than two major 
concepts central to the 
content areas involved 
in the student teaching 
experience.  

The candidate was able 
to clearly describe and 
give examples of two 
major concepts central 
to the content areas 
involved in the student 
teaching experience. 

The candidate was able to 
clearly describe and give 
examples of three major 
concepts central to the 
content areas involved in 
the student teaching 
experience.  

The candidate was able 
to clearly describe and 
give examples of four 
major concepts central to 
the content areas 
involved in the student 
teaching experience.  

The candidate was able to 
clearly describe and give 
examples of five major 
concepts central to the 
content areas involved in 
the student teaching 
experience (i.e.; use of the 
scientific method or of 
process writing in 
composition, etc.). 

Understanding of the 
dynamic and nature of 
the discipline content. 
 
Score:_____ 

The candidate 
demonstrated little or 
no understanding of the 
dynamic and complex 
nature of the content of 
the subjects taught in 
the student teaching 
experience. 

The candidate 
demonstrated a limited 
level of understanding 
of the dynamic and 
complex nature of the 
content of the subjects 
taught in the student 
teaching experience. 

The candidate 
demonstrated an 
acceptable level of 
understanding of the 
dynamic and complex 
nature of the content of the 
subjects taught in the 
student teaching 
experience. 

The candidate 
demonstrated a high 
quality of understanding 
of the dynamic and 
complex nature of the 
content of the subjects 
taught in the student 
teaching experience. 

The candidate 
demonstrated a superior 
understanding of the 
dynamic and complex 
nature of the content of the 
subjects taught in the 
student teaching 
experience. 

Understanding of 
processes of inquiry in 
the discipline. 
 
 
Score:_____ 

The candidate did not 
demonstrate an 
understanding of the 
processes of inquiry 
central to the content of 
the subjects taught in 
the student teaching 
experience. 

The candidate 
demonstrated a limited 
level of understanding 
of the processes of 
inquiry central to the 
content of the subjects 
taught in the student 
teaching experience. 

The candidate 
demonstrated an 
acceptable level of 
understanding of the 
processes of inquiry 
central to the content of 
the subjects taught in the 
student teaching 
experience. 

The candidate was 
skillful in demonstrating 
an understanding of the 
processes of inquiry 
central to the content of 
the subjects taught in the 
student teaching 
experience. 

The candidate 
demonstrated a superior 
understanding of the 
processes of inquiry 
central to the content of 
the subjects taught in the 
student teaching 
experience. 

Understanding of 
relationship of the 
discipline to other 
content areas. 
 
 
Score:_____ 

The candidate 
demonstrated an 
inadequate level of 
understanding of the 
relationship of 
knowledge within the 
discipline to other 
content areas and to life 
applications by 
providing less than two 
examples of that 
relationship. 

The candidate 
demonstrated a limited 
level of understanding 
of the relationship of 
knowledge within the 
discipline to other 
content areas and to life 
applications by 
providing two examples 
of that relationship. 

The candidate 
demonstrated an adequate 
level of understanding of 
the relationship of 
knowledge within the 
discipline to other content 
areas and to life 
applications by providing 
three examples of that 
relationship. 

The candidate 
demonstrated a skillful 
level of understanding of 
the relationship of 
knowledge within the 
discipline to other 
content areas and to life 
applications by providing 
four examples of that 
relationship. 

The candidate 
demonstrated a superior 
level of understanding of 
the relationship of 
knowledge within the 
discipline to other content 
areas and to life 
applications by providing 
five examples of that 
relationship. 

Understanding of 
relationship of the 
discipline to other 
content areas. 
 
 
Score:_____ 

The candidate 
demonstrated an 
inadequate level of 
understanding of the 
relationship of 
knowledge within the 
discipline to other 
content areas and to life 
applications by 
providing less than two 
examples of that 
relationship. 

The candidate 
demonstrated a limited 
level of understanding 
of the relationship of 
knowledge within the 
discipline to other 
content areas and to life 
applications by 
providing two examples 
of that relationship. 

The candidate 
demonstrated an adequate 
level of understanding of 
the relationship of 
knowledge within the 
discipline to other content 
areas and to life 
applications by providing 
three examples of that 
relationship. 

The candidate 
demonstrated a skillful 
level of understanding of 
the relationship of 
knowledge within the 
discipline to other 
content areas and to life 
applications by providing 
four examples of that 
relationship. 

The candidate 
demonstrated a superior 
level of understanding of 
the relationship of 
knowledge within the 
discipline to other content 
areas and to life 
applications by providing 
five examples of that 
relationship. 
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Teacher Preparation Programs 
Scoring Rubric for Portfolio Program Competency # 2 – Human Development and Learning 

 
PROGRAM COMPETENCY: Provide learning opportunities that support the intellectual, social, emotional, and physical 
development of students based on an understanding of childhood development and learning. 
 
DELAWARE PROFESSIONAL TEACHING STANDARD: The teacher understands how children develop and learn and provides 
learning opportunities that support the intellectual, social, emotional and physical development of the students. 
 
UNDERGRADUATE COMPETENCY #14/GRADUATE COMPETENCY #10: Meet the unique competencies in one’s academic 
program. 
 
EVALUATED ASSIGNMENT: The teacher candidate will write a description, analysis, and reflection and will provide teaching 
artifacts to demonstrate knowledge of this competency/standard. 
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SCORING 
ELEMENTS 

UNSATISFACTORY 
1 

EMERGING 
2 

BASIC 
3 

PROFICIENT 
4 

DISTINGUISHED 
5 

Understanding of 
how students 
acquired or 
constructed 
knowledge and 
developed habits 
of mind. 
 
Score:_____ 
 

The candidate 
demonstrated a very 
limited level of 
understanding of learning 
theory, including how 
students construct 
knowledge, acquire skills, 
and develop habits of mind 
by providing less than two 
examples of how 
knowledge is acquired or 
constructed. 

The candidate 
demonstrated a limited 
level of understanding of 
learning theory, including 
how students construct 
knowledge, acquire skills, 
and develop habits of mind 
by providing two examples 
of how knowledge is 
acquired or constructed. 

The candidate demonstrated 
an acceptable level of 
understanding of learning 
theory, including how 
students construct knowledge, 
acquire skills, and develop 
habits of mind by providing 
less three examples of how 
knowledge is acquired or 
constructed. 

The candidate 
demonstrated a skillful 
level of understanding of 
learning theory, including 
how students construct 
knowledge, acquire skills, 
and develop habits of 
mind by providing four 
examples of how 
knowledge is acquired or 
constructed. 

The candidate demonstrated a 
very high level of 
understanding of learning 
theory, including how students 
construct knowledge, acquire 
skills, and develop habits of 
mind by providing five 
examples of how knowledge 
is acquired or constructed (i.e., 
process of developing math 
skills over time, etc.). 

Understanding of 
human 
development. 
 
Score:_____ 

The candidate 
demonstrated little or no 
understanding of human 
development, including the 
ranges of individual 
variation within his/her 
student teaching classroom 
by clearly describing the 
individual range and by 
providing less than two 
examples. 

The candidate 
demonstrated a marginal 
level of understanding of 
human development, 
including the ranges of 
individual variation within 
his/her student teaching 
classroom, by clearly 
describing the individual 
range and by providing 
two examples. 

The candidate demonstrated a 
reasonable level of 
understanding of human 
development, including the 
ranges of individual variation 
within his/her student 
teaching classroom, by clearly 
describing the individual 
range and by providing three 
examples. 

The candidate 
demonstrated a high 
quality of understanding 
of human development, 
including the ranges of 
individual variation within 
his/her student teaching 
classroom, by clearly 
describing the individual 
range and by providing 
four examples. 

The candidate demonstrated 
an exceptional understanding 
of human development, 
including the ranges of 
individual variation within 
his/her student teaching 
classroom, by clearly 
describing the individual 
range and by providing five 
examples. 

Understanding of 
the interaction 
between student 
development and 
learning. 
 
 
Score:_____ 

The candidate provided 
less than two examples of 
the interaction between 
student development and 
learning.  

The candidate provided 
two examples of the 
interaction between 
student development and 
learning. 

The candidate provided three 
examples of the interaction 
between student development 
and learning. 

The candidate provided 
four examples of the 
interaction between 
student development and 
learning. 

 The candidate provided five 
examples of the interaction 
between student development 
and learning (i.e., having to 
break down large concepts 
into a series of smaller ones, 
etc. 
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Teacher Preparation Programs 
Scoring Rubric for Portfolio Program Competency # 3 – Diverse Learners 

 
PROGRAM COMPETENCY: Adapt instruction for diverse learners based on an understanding of how students differ. 

 
DELAWARE PROFESSIONAL TEACHING STANDARD: The teacher understands how students differ and adapts instruction for 
diverse learners. 
 
UNDERGRADUATE COMPETENCY #14/GRADUATE COMPETENCY #10: Meet the unique competencies in one’s academic 
program. 
 
EVALUATED ASSIGNMENT: The teacher candidate will write a description, analysis, and reflection and will provide 

teaching artifacts to demonstrate knowledge of this competency/standard
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Teacher Preparation Programs 
Scoring Rubric for Portfolio Program Competency # 5 – Learning Environment 

PROGRAM COMPETENCY: Create a learning environment that fosters active engagement, self-

motivation, and positive social interaction by understanding individual and group behavior. 

DELAWARE PROFESSIONAL TEACHING STANDARD: The teacher understands individual and 

group behavior and creates a learning environment that fosters active engagement, self-motivation, and 

positive social interaction. 

UNDERGRADUATE COMPETENCY #14/GRADUATE COMPETENCY #10: Meet the unique 

competencies in one’s academic program. 

EVALUATED ASSIGNMENT: The teacher candidate will write a description, analysis, and reflection 

and will provide artifacts to demonstrate knowledge of this competency/standard. 

SCORING 
ELEMENTS 

UNSATISFACTORY 
1 

EMERGING 
2 

BASIC 
3 

PROFICIENT 
4 

DISTINGUISHED 
5 

Understanding of 
principles of 
effective 
classroom 
management. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Score:_____  

The candidate was able 
to clearly describe and 
give examples of fewer 
than three of the 
following six principles 
of classroom 
management: (1) 
establishing clear 
expectations for student 
behavior, (2) fostering 
active student 
engagement (3) using 
time efficiently, (4) 
helping students become 
motivated to learn, (5) 
arranging physical 
space, and (6) 
promoting positive 
relationships. 

The candidate was 
able to clearly 
describe and give 
examples of three 
of the following 
six principles of 
classroom 
management: (1) 
establishing clear 
expectations for 
student behavior, 
(2) fostering 
active student 
engagement, (3) 
using time 
efficiently, (4) 
helping students 
become motivated 
to learn, (5) 
arranging physical 
space, and (6) 
promoting 
positive 

The candidate was 
able to clearly 
describe and give 
examples of four 
of the following 
six principles of 
classroom 
management: (1) 
establishing clear 
expectations for 
student behavior, 
(2) fostering 
active student 
engagement, (3) 
using time 
efficiently, (4) 
helping students 
become motivated 
to learn, (5) 
arranging physical 
space, and (6) 
promoting 
positive 

The candidate was 
able to clearly 
describe and give 
examples of five 
of the following 
six principles of 
classroom 
management: (1) 
establishing clear 
expectations for 
student behavior, 
(2) fostering 
active student 
engagement, (3) 
using time 
efficiently, (4) 
helping students 
become motivated 
to learn, (5) 
arranging physical 
space, and (6) 
promoting 
positive 

The candidate was 
able to clearly 
describe and give 
examples of the 
following six 
principles of 
effective classroom 
management: (1) 
establishing clear 
expectations for 
student behavior, (2) 
fostering active 
student engagement, 
(3) using time 
efficiently, (4) 
helping students 
become motivated to 
learn, (5) arranging 
physical space, and 
(6) promoting 
positive 
relationships. 
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relationships.  relationships. relationships. 
Understanding of 
factors that 
influence 
motivation and 
engagement. 
 
 
 
Score:_____ 

The candidate did not or 
was unable to clearly 
describe and give 
examples of the 
following four factors 
that influence 
motivation and 
engagement in the 
classroom: (1) positive 
relationships; (2) 
cooperation; (3) respect 
for students’ thoughts 
and ideas; and (4) high, 
but reasonable 
expectations 

The candidate was 
able to clearly 
describe and give 
examples of one 
of the following 
four factors that 
influence 
motivation and 
engagement in the 
classroom: (1) 
positive 
relationships; (2) 
cooperation; (3) 
respect for 
students’ thoughts 
and ideas; and (4) 
high, but 
reasonable 
expectations. 

The candidate was 
able to clearly 
describe and give 
examples of two 
of the following 
four factors that 
influence 
motivation and 
engagement in the 
classroom: (1) 
positive 
relationships; (2) 
cooperation; (3) 
respect for 
students’ thoughts 
and ideas; and (4) 
high, but 
reasonable 
expectations.  

The candidate was 
able to clearly 
describe and give 
examples of three 
of the following 
four factors that 
influence 
motivation and 
engagement in the 
classroom: (1) 
positive 
relationships; (2) 
cooperation; (3) 
respect for 
students’ thoughts 
and ideas; and (4) 
high, but 
reasonable 
expectations. 

The candidate was 
able to clearly 
describe and give 
examples of the 
following four 
factors that influence 
motivation and 
engagement in the 
classroom: (1) 
positive 
relationships; (2) 
cooperation; (3) 
respect for students’ 
thoughts and ideas; 
and (4) high, but 
reasonable 
expectations. 

Understanding of 
individual student 
behavior. 
 
 
Score:_____ 

The candidate did not 
demonstrate an 
understanding of 
individual student 
behavior in the 
classroom. 

The candidate’s 
description, 
analysis, and 
reflections 
demonstrated a 
limited 
understanding of 
individual student 
behavior in the 
classroom.  

The candidate’s 
description, 
analysis, and 
reflections 
demonstrated an 
appropriate 
understanding of 
individual student 
behavior in the 
classroom. 

The candidate’s 
description, 
analysis, and 
reflections 
demonstrated a 
strong 
understanding of 
individual student 
behavior in the 
classroom. 

The candidate’s 
description, analysis, 
and reflections 
demonstrated a 
superior 
understanding of 
individual student 
behavior in the 
classroom. 
 

Understanding of 
how to help 
students learn to 
participate 
effectively in 
groups and as a 
community of 
learners. 
 
 
Score:_____ 
 

The candidate did not 
demonstrate an 
understanding of how to 
create a classroom 
learning community 
where students work 
well independently and 
in groups. 

The candidate 
demonstrated a 
marginal 
understanding of 
how to create a 
classroom 
learning 
community where 
students work 
well 
independently and 
in groups. 

The candidate 
demonstrated an 
acceptable 
understanding of 
how to create a 
classroom 
learning 
community where 
students work 
well 
independently and 
in groups. 

The candidate 
demonstrated a 
high quality 
understanding of 
how to create a 
classroom 
learning 
community where 
students work 
well 
independently and 
in groups. 

The candidate 
demonstrated an 
excellent 
understanding of 
how to create a 
classroom learning 
community where 
students work well 
independently and in 
groups. 

 
 
 
 
 
 
 
 
 

Teacher Preparation Programs 
Scoring Rubric for Portfolio Program Competency # 6 – Planning for Instruction 
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PROGRAM COMPETENCY:  Design instruction based upon knowledge of the disciplines, students, the 
community, and Delaware’s student content standards to demonstrate knowledge of instructional 
planning. 
 
DELAWARE PROFESSIONAL TEACHING STANDARD:  The teacher understands instructional 

planning and designs instruction based upon knowledge of the disciplines, 
students, the community, and Delaware’s student content standards. 

 
EVALUATED ASSIGNMENT:  Using the Pathwise Lesson Plan Format (or in the case of MSE 

candidates working with handicapped children, the format required by 
the State of Delaware) and the Delaware Student Content Standards, the 
teacher candidate will complete and submit four (4) lesson plans.  Early 
Care/Education 0-2 and Elementary K-6 candidates will submit one 
lesson plan from each of the major content areas (English/language arts, 
science, math, and social studies).  Middle Level candidates will submit 
lesson plans in the content area(s) in which they are student teaching.   
MSE candidates will submit lesson plans based on individual IEP 
objectives.  The teacher candidate will write a description, analysis, and 
reflection (relative to these lesson plans and addressing the “Scoring 
Elements” below) to demonstrate knowledge of each of the elements of 
this competency/standard.  

 
 

SCORING 
ELEMENTS 

UNSATISFACTORY 
1 

EMERGING 
2 

BASIC 
3 

PROFICIENT 
4 

DISTINGUISHED 
5 

Understanding 
of major 
elements of 
instructional 
planning. 
 
 
 
 
 
 
 
 
Score:_____  

The candidate was 
able to accurately 
describe and give 
examples of how to 
incorporate fewer 
than two of the 
following five 
elements of 
instructional planning 
into the planning 
process:  (1) learning 
theory, (2) content, (3) 
curriculum 
development, (4) 
assessment, and (5) 
student levels of 
development. 

The candidate 
was able to 
accurately 
describe and 
give examples 
of how to 
incorporate two 
of the following 
five elements of 
instructional 
planning into 
the planning 
process: (1) 
learning theory, 
(2) content, (3) 
curriculum 
development, 
(4) assessment, 
and (5) student 
levels of 

The candidate 
was able to 
accurately 
describe and 
give examples 
of how to 
incorporate 
three of the 
following five 
elements of 
instructional 
planning into 
the planning 
process:  (1) 
learning theory, 
(2) content, (3) 
curriculum 
development, 
(4) assessment, 
and (5) student 

The candidate 
was able to 
accurately 
describe and 
give examples 
of how to 
incorporate 
four of the 
following five 
elements of 
instructional 
planning into 
the planning 
process:   (1) 
learning theory, 
(2) content, (3) 
curriculum 
development, 
(4) assessment, 
and (5) student 

The candidate was 
able to accurately 
describe and give 
examples (in the 
lesson plans) of 
how to incorporate 
the following five 
elements of 
instructional 
planning into the 
planning process:  
(1) learning theory, 
(2) content, (3) 
curriculum 
development, (4) 
assessment, and (5) 
student levels of 
development.  
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Score:_____ writing, etc.). 
Understanding of 
how instructional 
materials and 
technology 
enhance 
instruction. 
 
 
Score:_____ 

The candidate did not 
demonstrate an 
understanding of how 
instructional materials 
(including technology) 
can be used to enhance 
learning. 

The candidate 
demonstrated a 
marginal level of 
understanding of 
how instructional 
materials 
(including 
technology) can 
be used to enhance 
learning.  

The candidate 
demonstrated an 
acceptable level of 
understanding of 
how instructional 
materials 
(including 
technology) can 
be used to enhance 
learning. 

The candidate 
demonstrated a 
high quality 
understanding of 
how instructional 
materials 
(including 
technology) can be 
used to enhance 
learning. 

The candidate 
demonstrated a 
superior 
understanding of 
how instructional 
materials (including 
technology) can be 
used to enhance 
learning. 
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Teacher Preparation Programs 

Scoring Rubric for Portfolio Program Competency # 8 – Assessment 
 

PROGRAM COMPETENCY:  Use multiple assessment strategies for the continuous development of 
students. 

 
DELAWARE PROFESSIONAL TEACHING STANDARD: The teacher understands multiple 

assessment strategies and uses them for the continuous development of 
students. 

 
NCATE STANDARD: 1.g “Student Learning for Teacher Candidates.” 
 
STUDENT:___________________________________________ 
 SEMESTER:_______________________________ 
 

EVALUATED ASSIGNMENT: The purpose of the applied assessment project: The teacher candidate will 
provide credible evidence for facilitating student learning. The teacher 
candidate will (a) teach a comprehensive unit or series of lessons, (b) 
collect, record, and analyze assessment data results gathered from a 
variety of sources to make instructional decisions, (c) reflect on the 
evaluation process, and (d) write a report.  
 
Using the attached template, the teacher candidate will complete an 
assessment guide (Plan, Teach, Assess, and Reflect Report) based on a 
lesson plan from one of the four major content areas (mathematics, 
science, English/language arts, and/or social studies). Using the 
information in the guide, the candidate submits a report along with the 
assessment activities, data results, and sample student work (student name 
is removed from the paper). Scoring elements from the rubric are 
addressed in the report.   

 
SCORING 

ELEMENTS 
UNSATISFACTORY 

1 
EMERGING 

2 
BASIC 

3 
PROFICIENT 

4 
DISTINGUISHED 

5 
The candidate 
demonstrates 
knowledge of 
measurement 
theory 
 
 
Score:_____ 
 

The candidate 
demonstrated an 
unsatisfactory level of 
knowledge of 
measurement theory by 
providing information 
(relative to the plan) that 
has at least four factual 
inaccuracies for all 
components of the 
following two elements: 
(1) explain how the pre-
assessment and post-
assessment items were (a) 
fair, (b) bias-free, and (c) 

The candidate 
demonstrated an 
emerging level of 
knowledge about 
measurement theory by 
providing information  
that has only three 
factual inaccuracies for 
all components of the 
following two elements: 
(1) explain how the pre-
assessment and post-
assessment items were 
(a) fair, (b) bias-free, and 
(c) appropriate for the 

The candidate 
demonstrated a basic 
level of knowledge about 
measurement theory by 
providing information 
that has only two factual 
inaccuracies for all 
components of the 
following two elements: 
(1) explain how the pre-
assessment and post-
assessment items were 
(a) fair, (b) bias-free, and 
(c) appropriate for the 
learning outcomes and 

The candidate 
demonstrated a 
proficient level of 
knowledge about 
measurement theory by 
providing information 
that has only one factual 
inaccuracy for all 
components the 
following two elements: 
(1) explain how the pre-
assessment and post-
assessment items were (a) 
fair, (b) bias-free, and (c) 
appropriate for the 

The candidate 
demonstrated a 
distinguished level of 
knowledge about 
measurement theory by 
providing accurate 
information for all 
components of the 
following two elements: 
(1) explain how the pre-
assessment and post-
assessment items were (a) 
fair, (b) bias-free, and (c) 
appropriate for the 
learning outcomes and (2) 
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appropriate for the 
learning outcomes; and 
(2) reflect on ethical 
issues of choosing reliable 
and valid assessments. 

learning outcomes; and 
(2) reflect on ethical 
issues of choosing 
reliable and valid 
assessments. 

(2) reflect ethical issues 
of choosing reliable and 
valid assessments. 

learning outcomes and 
(2) reflect on ethical 
issues of choosing 
reliable and valid 
assessments. 

reflect on ethical issues of 
choosing reliable and 
valid assessments. 

The candidate 
demonstrates 
knowledge of 
assessment as a 
means of 
collecting 
evidence of 
student work to 
support 
instructional 
decisions and to 
report student 
progress.  
 
 
 
Score: _____ 
 
 

The candidate 
demonstrated an 
unsatisfactory level of 
knowledge of assessment 
as a means of collecting 
evidence of student work 
and data to support 
instructional decisions by 
providing information that 
has at least four factual 
inaccuracies for all 
components of the 
following three 
elements: (1) explain how 
the data results were used 
to (a) monitor pupil 
progress, (b) identify 
achievement gain and 
difficulties pupils were 
experiencing in learning 
and performing, (c) adjust 
instruction, (d) give 
contingent, specific, and 
credible reinforcement 
and corrective feedback, 
and (e) judge the extent of 
pupil attainment of 
instructional outcomes; 
(2) explain the reporting 
methods for both pre-post 
assessments, and (3) 
reflect on the ethical 
issues of (a) evaluating 
student work fairly, (b) 
reporting assessment 
results accurately, and (c) 
communicating results to 
the pupil, guardian or 
administrator. 

The candidate 
demonstrated an 
emerging level of 
knowledge of assessment 
as a means of collecting 
evidence of student 
work and data to 
support instructional 
decisions by providing 
information that has only 
three factual 
inaccuracies for all 
components of the 
following three 
elements: (1) explain 
how the data results were 
used to (a) monitor pupil 
progress, (b) identify 
achievement gain and 
difficulties pupils were 
experiencing in learning 
and performing, (c) 
adjust instruction, (d) 
give contingent, specific, 
and credible 
reinforcement and 
corrective feedback, and 
(e) judge the extent of 
pupil attainment of 
instructional outcomes; 
(2) explain the reporting 
methods for both pre-
post assessments, and (3) 
reflect on the ethical 
issues of (a) evaluating 
student work fairly, (b) 
reporting assessment 
results accurately, and 
(c) communicating 
results to the pupil, 
guardian or 
administrator. 

The candidate 
demonstrated a basic 
level of knowledge of 
assessment as a means 
of collecting evidence of 
student work and data to 
support instructional 
decisions by providing 
information that has only 
two factual inaccuracies 
for all components of 
the following three 
elements: (1) explain 
how the data results were 
used to (a) monitor pupil 
progress, (b) identify 
achievement gain and 
pupil difficulties, (c) 
adjust instruction, (d) 
provide contingent, 
specific, and credible 
reinforcement and 
corrective feedback to 
help pupils attain 
learning goals, and (e) 
judge the extent of pupil 
attainment of 
instructional outcomes; 
(2) explain the reporting 
methods for both pre-
post assessments, and (3) 
reflect on the ethical 
issues of (a) evaluating 
student work fairly, (b) 
reporting assessment 
results accurately, and 
(c) communicating 
results to the pupil, 
guardian or 
administrator. 

The candidate 
demonstrated a basic 
level of knowledge of 
assessment as a means of 
collecting evidence of 
student work and data to 
support instructional 
decisions by providing 
information that has only 
one factual inaccuracy for 
all components of the 
following three 
elements: (1) explain how 
the data results were used 
to (a) monitor pupil 
progress, (b) identify 
achievement gain and 
difficulties pupils were 
experiencing in learning 
and performing, (c) adjust 
instruction, (d) give 
contingent, specific, and 
credible reinforcement 
and corrective feedback, 
and (e) judge the extent of 
pupil attainment of 
instructional outcomes; 
(2) explain the reporting 
methods for both pre-post 
assessments, and (3) 
reflect on the ethical 
issues of (a) evaluating 
student work fairly, (b) 
reporting assessment 
results accurately, and (c) 
communicating results to 
the pupil, guardian or 
administrator. 

The candidate 
demonstrated a 
distinguished level of 
knowledge of assessment 
as a means of collecting 
evidence of student work 
and data to support 
instructional decisions by 
providing accurate 
information for all 
components of the 
following three 
elements: (1) explain how 
the data results were used 
to (a) monitor pupil 
progress, (b) identify 
achievement gain and 
difficulties pupils were 
experiencing in learning 
and performing, (c) adjust 
instruction, (d) give 
contingent, specific, and 
credible reinforcement 
and corrective feedback, 
and (e) judge the extent of 
pupil attainment of 
instructional outcomes; 
(2) explain the reporting 
methods for both pre-post 
assessments, and (3) 
reflect on the ethical 
issues of (a) evaluating 
student work fairly, (b) 
reporting assessment 
results accurately, and (c) 
communicating results to 
the pupil, guardian or 
administrator. 

The candidate 
demonstrates 
knowledge of 
assessment 
strategies for 
diagnosis and 
evaluation and 
reflects on 
professional 

The candidate 
demonstrated an 
unsatisfactory level of 
knowledge of assessment 
strategies for diagnosis 
and evaluation by 
providing information that 
has at least four factual 
inaccuracies for all of the 

The candidate 
demonstrated an 
emerging level of 
knowledge of assessment 
strategies for diagnosis 
and evaluation by 
providing information 
that has only three 
factual inaccuracies for 

The candidate 
demonstrated a basic 
level of knowledge of 
assessment strategies for 
diagnosis and evaluation 
by providing information 
that has only two factual 
inaccuracies for all of 
the following three 

The candidate 
demonstrated a proficient 
level of knowledge of 
assessment strategies for 
diagnosis and evaluation 
by providing information 
that has only one factual 
inaccuracy for all of the 
following three 

The candidate 
demonstrated a 
distinguished level of 
knowledge of assessment 
strategies for diagnosis 
and evaluation by 
providing accurate 
information for all of the 
following three 
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responsibilities 
and practice for 
choosing 
appropriate 
assessment 
strategies  
 
Score: _____ 
 

following three 
elements: (1) explain how 
the pre-assessment 
strategy was chosen to 
collect information about 
a student’s prior 
knowledge and 
prerequisite skills, (2) 
explain how the formative 
or summative assessment 
strategy was chosen to 
measure mastery of the 
learning outcome, and (3) 
reflect on a teacher’s 
professional responsibility 
to adopt an ethical 
practice for choosing 
appropriate assessment 
strategies. 

all of the following 
three elements:(1) 
explain how the pre-
assessment strategy was 
chosen to collect 
information about a 
student’s prior 
knowledge and 
prerequisite skills, (2) 
explain how the 
formative or summative 
assessment strategy was 
chosen to measure 
mastery of the learning 
outcome, and (3) reflect 
on a teacher’s 
professional 
responsibility to adopt an 
ethical practice for 
choosing appropriate 
assessment strategies. 

elements: (1) explain 
how the pre-assessment 
strategy was chosen to 
collect information about 
a student’s prior 
knowledge and 
prerequisite skills, (2) 
explain how the 
formative or summative 
assessment strategy was 
chosen to measure 
mastery of the learning 
outcome, and (3) reflect 
on a teacher’s 
professional 
responsibility to adopt an 
ethical practice for 
choosing appropriate 
assessment strategies. 

elements: (1) explain how 
the pre-assessment 
strategy was chosen to 
collect information about 
a student’s prior 
knowledge and 
prerequisite skills, (2) 
explain how the formative 
or summative assessment 
strategy was chosen to 
measure mastery of the 
learning outcome, and (3) 
reflect on a teacher’s 
professional responsibility 
to adopt an ethical 
practice for choosing 
appropriate assessment 
strategies. 

elements: (1) explain how 
the pre-assessment 
strategy was chosen to 
collect information about 
a student’s prior 
knowledge and 
prerequisite skills, (2) 
explain how the formative 
or summative assessment 
strategy was chosen to 
measure mastery of the 
learning outcome, and (3) 
reflect on a teacher’s 
professional responsibility 
to adopt an ethical 
practice for choosing 
appropriate assessment 
strategies. 

The candidate 
demonstrates 
knowledge of 
how to use the 
results of 
assessment to 
reflect on and 
modify teaching  
 
Score: ________ 
 

The candidate 
demonstrated an 
unsatisfactory level of 
knowledge of how to use 
assessment results by 
providing information that 
had at least four factual 
or data inaccuracies for 
all of the following three 
elements: (1) explain 
whole class outcome on 
specific objectives, 
(describe strengths and 
needs on each objective); 
(2) explain student 
outcome on specific 
objectives, (describe 
strengths and needs on 
each objective); and (3) 
reflect on a teacher’s 
professional responsibility 
for making appropriate 
decisions based on data 
results.  

The candidate 
demonstrated an 
emerging level of 
knowledge of how to use 
assessment results by 
providing information 
that has only three 
factual or data 
inaccuracies for all of 
the following three 
elements: (1) explain 
whole class outcome on 
specific objectives, 
{describe strengths and 
needs on each objective); 
(2) explain student 
outcome on specific 
objectives, (describe 
strengths and needs on 
each objective); and (3) 
reflect on a teacher’s 
professional 
responsibility for making 
appropriate decisions 
based on data results.  

The candidate 
demonstrated a basic 
level of  knowledge of 
how to use assessment 
results by providing 
information that had only 
two factual or data 
inaccuracies for all of 
the following three 
elements: (1) explain 
whole class outcome on 
specific objectives, 
(describe strengths and 
needs on each objective); 
(2) explain student 
outcome on specific 
objectives, (describe 
strengths and needs on 
each objective); and (3) 
reflect on a teacher’s 
professional 
responsibility for making 
appropriate decisions 
based on data results.  

The candidate 
demonstrated a proficient 
level of knowledge of 
how to use assessment 
results by providing 
information and data 
results that had only one 
factual or data 
inaccuracy for all of the 
following three 
elements: (1) explain 
whole class outcome on 
specific objectives, 
(describe strengths and 
needs on each objective); 
(2) explain student 
outcome on specific 
objectives, (describe 
strengths and needs on 
each objective); and (3) 
reflect on a teacher’s 
professional responsibility 
for making appropriate 
decisions based on data 
results. . 

The candidate 
demonstrated a 
distinguished level of 
knowledge of how to use 
assessment results by 
providing accurate 
information and data 
results for all of the 
following three elements: 
(1) explain the overall 
whole class outcome on 
specific objectives, 
(describe group strengths 
and needs on each 
learning outcome); (2) 
explain individual/student 
outcome on specific 
objectives, (describe 
student strengths and 
needs on each learning 
outcome); and (3) reflect 
on a teacher’s professional 
responsibility for making 
appropriate decisions 
based on data results.  

The candidate 
demonstrates 
knowledge of the 
purpose and 
characteristics of 
different kinds of 
assessments  
 
 
 

The candidate 
demonstrated an 
unsatisfactory level of 
knowledge of the  purpose 
and characteristics of six 
assessment strategies by 
providing information that 
has at least four factual 
inaccuracies  for the 
following items: (1) 

The candidate 
demonstrated an 
emerging level of 
knowledge of the 
purpose and 
characteristics of six 
assessment strategies by 
providing information 
that has only three 
factual inaccuracies for 

The candidate 
demonstrated a basic 
level of knowledge of 
the purpose and 
characteristics of six 
assessment strategies by 
providing information 
that has only two factual 
inaccuracies for the 
following items: (1) 

The candidate 
demonstrated a proficient 
level of knowledge of the 
purpose and 
characteristics of six 
assessment strategies by 
providing information that 
has only one factual 
inaccuracies for the 
following items: (1) 

The candidate 
demonstrated a 
distinguished level of 
knowledge by accurately 
explaining the purpose 
and characteristics of six 
different types of 
assessment strategies: (1) 
performance-based 
assessments 
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Score: _____ 
 

performance-based 
assessments 
(portfolio/rubric); (2) 
pencil-paper activities 
(teacher-designed); (3) 
publisher-designed 
activities (curriculum-
based); (4) observations 
(checklists, etc.); (5) 
informal records 
(anecdotal, narrative, 
interviews);and (6) 
standardized assessment 
activities (reading, 
language arts, science, or 
math). (Items are 
examples.) 

the following items: (1) 
performance-based 
assessments 
(portfolio/rubric); (2) 
pencil-paper activities 
(teacher-designed); (3) 
publisher-designed 
activities (curriculum-
based); (4) observations 
(checklists, etc.); (5) 
informal records 
(anecdotal, narrative, 
interviews); and (6) 
standardized assessment 
activities (reading, 
language arts, science, or 
math). (Items are 
examples.) 

performance-based 
assessments 
(portfolio/rubric); (2) 
pencil-paper activities 
(teacher-designed); (3) 
publisher-designed 
activities (curriculum-
based); (4) observations 
(checklists, etc.); (5) 
informal records 
(anecdotal, narrative, 
interviews); and (6) 
standardized assessment 
activities (reading, 
language arts, science, or 
math). (Items are 
examples.)  

performance-based 
assessments 
(portfolio/rubric); (2) 
pencil-paper activities 
(teacher-designed); (3) 
publisher-designed 
activities (curriculum-
based); (4) observations 
(checklists, etc.); (5) 
informal records 
(anecdotal, narrative, 
interviews); and (6) 
standardized assessment 
activities (reading, 
language arts, science, or 
math). (Items are 
examples.)  

(portfolio/rubric); (2) 
pencil-paper activities 
(teacher-designed); (3) 
publisher-designed 
activities (curriculum-
based); (4) observations 
(checklists, etc.); (5) 
informal records 
(anecdotal, narrative, 
interviews); and (6) 
standardized assessment 
activities (reading, 
language arts, science, or 
math). (Items listed are 
examples.) 

Mean Score:_______         
 Assessor____________________________ 


