
From Utah Valley University 
 
Dimension of Teaching Poor Practices Acceptable Practices Excellent Practices Sources of Evidence 

 
Creation of an 
Environment 
Conducive to Learning 

Instructor does any of the 
following: 
 Knows few, if any, names 

of the students in class 
 Ignores student 

questions or concerns 
 Belittles students in class 

or puts down their 
thoughts and opinions 

 Relatively little direct 
and personal interaction 
with students or student 
groups 

Instructor interacts 
personally with students and 
demonstrates concern for 
their questions and anxieties. 
Instructor encourages 
students to participate and 
share their thoughts and 
responds thoughtfully to 
student concerns.   

Instructor creates multiple 
opportunities for students to 
interact and share their ideas 
(not just questions during 
lecture); instructor models 
openness to new ideas 
consistent with standards in 
the discipline.  Instructor 
facilitates student 
development of positions 
that are supported in the 
discipline. 

1. Syllabus shows evidence 
of interpersonal warmth 
in language and 
descriptions 

2. Syllabus and peer 
observation suggest 
flexibility and student 
encouragement 

3. Peer observation 
indicates respect, 
warmth, and familiarity 

4. Relevant student 
comments (good or bad) 
on course evaluations or 
to the department chair 

Integrated Course 
Design (emphasis on 
learning outcomes) 
 

Course objectives: 
 are focused exclusively 

on content acquisition 
 are inappropriate for the 

course level or subject 
matter 

 are confusing or jumbled, 
hard to understand 

Course activities and 
assessment: 
 very few or restricted 

course activities or 
assignments (e.g. 2-3 
summative exams) 

 course activities or 
assignments do not 
promote achievement of 
UVU ELOs 

 course assessment is 
solely summative and 
does not integrate with 
the rest of the course. 

Course objectives 
appropriately focus on 
content as well as on 
disciplinary skill 
development and the UVU 
ELO’s.   
 
A range of course activities or 
assignments are part of the 
class and are aligned to 
achieve the course objectives.   
 
Course assessment strategies 
emphasize formative 
assessment as well as 
summative assessment and 
are designed to evaluate 
achievement of course 
objectives.   

All three major areas of 
course design (objectives, 
learning activities, and 
assessments) are aligned and 
support each other.  Course 
objectives and learning 
outcomes are not an 
“afterthought”, but are a 
central element of the course 
presentation and 
implementation.  The course 
design elements are 
appropriately adapted to the 
course level, size, position 
within the curriculum, and 
characteristics of students 
taking the class.   

1. Examine course syllabus 
objectives; there should 
be a match to some of the 
UVU ELO’s (beyond the 
content dimension) 

2. Evaluate course learning 
activities and 
assessments to 
determine level of 
formative assessment, 
use of formative data to 
improve the course, and 
alignment of these 
elements with each other 
and with the objectives 

3. Faculty teaching 
statement should 
indicate awareness of 
ELOs or learning 
outcomes and their 
importance 

4. Peer observations should 



confirm alignment 

Dimension of Teaching Poor Practices Acceptable Practices Excellent Practices Sources of Evidence 
Student Voice in the 
Learning Process 
 

Students have no input into 
content, activities, 
assessments, course policies 
or any major elements of the 
course; all decisions are 
made by the instructor.  

Instructor solicits student 
feedback or reactions to 
planned course content, 
activities, assessments, or 
policies and gives 
consideration to student 
input; instructor solicits 
student thoughts regarding 
how the course is going at 
least once during the 
semester (before the final 
student evaluations).   

Students have choices in the 
course with respect to 
content, activities, 
assessments, or policies (or 
all of the above) and are 
accountable and responsible 
for their choices; there is a 
dialogue or discussion about 
these issues in class.  There is 
evidence that the instructor 
attends to student input and 
makes responsible changes 
to facilitate student learning.  

1. Syllabus demonstrates 
student choices, options, 
and input in more than 
one area 

2. Faculty teaching 
statement indicates 
awareness of benefits of 
student participation and 
responsibility 

3. Peer observation or 
teaching statement 
indicates faculty 
responsiveness to input 

Use of Content/Subject 
Matter 
 

Instructor utilizes content 
that is outdated, obsolete or 
irrelevant to the central 
purposes of the course.  
 
Instructor’s primary focus in 
class is to “tell” course 
information to students 
rather than have students 
explore, problem-solve, or 
otherwise apply the course 
content. 

Instructor’s content for the 
course is current and 
relevant to the course 
objectives and purpose of the 
course.   
 
The instructor makes use of 
various strategies, including 
lecture, to promote student 
use of content to think 
through or solve problems 
similar to those found in the 
discipline.  

Instructor’s content is not 
only current, the instructor 
uses current content to help 
students understand core 
principles in the discipline 
and to promote critical 
thinking and other learning 
outcomes.  Students interact 
with content, teach each 
other content, and utilize 
content knowledge to 
analyze, and propose 
solutions to disciplinary 
problems at a level 
appropriate to the course. 

1. Evaluation of teaching 
materials (e.g. videos, 
readings, text, 
supplemental materials) 
demonstrate up-to-date 
content 

2. Syllabus indicates 
planned engaged student 
learning activities and 
use of class time 

3. Peer observation 
confirms use of class 
time for engaged 
learning activities 

Inclusive Pedagogies 
 
 
 
 
 
 
 
 

The instructor’s methods do 
not take into account or 
provide flexibility for student 
ethnic, racial, gender, etc. 
background, and the 
instructor seems unaware of 
the impact of these variables 
on student performance.  The 
instructor may not be aware 
of or refuses to participate in 
efforts to retain international 

The instructor considers 
variables of student 
backgrounds (including first-
generation college students, 
students with disabilities) in 
course design and planning.  
The instructor adapts 
teaching methods as needed 
to accommodate these 
students.   

The instructor not only 
considers students’ 
backgrounds in designing 
course activities and 
assignments, he/she takes 
steps to reach out to students 
who may struggle in class 
and ensures adequate 
participation (e.g. by mixing 
minority, international, or 1st 
generation students evenly 

1. Teaching statement may 
indicate awareness of 
and concern for 
inclusiveness 

2. Student comments or 
feedback on evaluations 
or to the department 
chair can highlight 
sensitivity or lack 

3. Peer observations should 
show mixed groups for 



 
Inclusive pedagogies 
continued 
 

and minority students.   
 

among teams or groups).   activities, etc. 
4. Syllabus demonstrates 

flexibility in course 
assignments and 
requirements 

Dimension of Teaching Poor Practices Acceptable Practices Excellent Practices Sources of Evidence 

Community 
Engagement 
 

There is little to no evidence 
that the instructor has 
considered or promoted the 
link between classroom 
learning and the community; 
there is little to no effort to 
connect course content to 
civic engagement, service, or 
global learning. 

The instructor has made 
deliberate efforts to help 
students connect what they 
learn in the class to outside 
events and situations (e.g. via 
blogs or reflective writing). 
The instructor informs 
students of learning 
opportunities on campus or 
in the community and 
encourages them to 
participate. 

The instructor has integrated 
community engagement into 
the course in various ways 
(e.g. course objectives, course 
assignments, self-
assessments, etc.).  The 
course has a strong emphasis 
on global learning, service 
learning, community-based 
projects etc.  Alternatively or 
additionally, the instructor 
has integrated on-campus 
engagement activities (e.g. 
international speakers, 
political fora, Ethics 
Awareness Week, etc.)  into 
the course. 

1. Syllabus includes course 
objectives, assignments, 
or assessments directly 
related to community 
engagement 

2. Community engagement 
activities are well 
integrated and link to 
course objectives 

3. Student feedback 
provides input into the 
effectiveness of the 
instructor in integrating 
engagement activities 

Promotion of Student 
Success 
 

The instructor either has no 
explicit expectations 
regarding student 
performance (other than 
factual memorization), or has 
expectations that are far 
beyond the students’ 
capabilities for the course 
level.  The instructor 
provides little to no 
assistance to students in how 
to master course material or 
become more successful 
learners. 

The instructor is aware of 
students’ typical level of 
performance for the course 
level and has created 
“scaffolding” assignments to 
help students gradually 
acquire improved skills for 
critical thinking and other 
learning outcomes and 
learning strategies that 
increase in intensity across 
the semester.   

The instructor explicitly 
promotes and helps students 
understand the value of 
metacognition; the instructor 
not only provides scaffolding 
activities, but he/she 
provides resources or 
instruction related to 
becoming a lifelong learner, 
either in general or in ways 
specific to the discipline.   

1. Teaching statement 
should provide 
information related to 
how the instructor 
typically views students 
and helps them to be 
successful including use 
of campus resources. 

2. Syllabus should 
demonstrate scaffolding 
activities, metacognitive 
activities. 

3. Course Canvas page (or 
other resources) provide 
students with 
information to assist 
their metacognition 
and/or acquisition of 



learning strategies. 

Dimension of Teaching Poor Practices Acceptable Practices Excellent Practices Sources of Evidence 

Use of Technology 
 
 

Instructor avoids or 
denigrates the use of 
technology resources for 
learning in the classroom.   
 
The instructor utilizes little 
to none of the available 
technology or tech course 
supports on campus (Canvas, 
clickers, Innovation Center, 
FCTE).   Alternatively, the 
instructor makes excessive 
demands for students to 
utilize technologies that are 
unrelated to course content 
or learning outcomes.   

Instructor utilizes technology 
in a way that benefits student 
learning by either making 
class more engaged, 
connecting students to the 
community, facilitating 
student access to the 
instructor or providing 
supports to assist student 
learning (e.g. Canvas, 
clickers, wikis, blogs, Google 
docs, Turnitin, etc.).   
 
The instructor seeks 
consultation or assistance 
from resources as needed. 

The instructor integrates 
technology resources into the 
course that not only assists 
student learning, but that 
promotes students’ 
connections to each other, 
the instructor, and relevant 
content or resources.  The 
instructor may serve as a 
consultant or departmental 
resource on technology 
issues.   

1. Students may provide 
relevant comments 
(compliments or 
concerns) to the 
department chair or in 
course evaluations 

2. Syllabus demonstrates 
whether technology is 
being used appropriately 

3. Review of the course 
Canvas or other sites 
may suggest how 
students connect to the 
course and resources 
available 

Continuous 
Improvement 

Instructor makes no 
apparent effort to improve 
his/her skills as a teacher. 

The instructor has 
participated in FCTE or 
regional, national, or 
international teaching 
conferences or events on a 
regular basis.  There is 
evidence that this 
participation has impacted 
on teaching practices. 

Instructor has actively 
participated in Faculty 
Learning Communities and 
contributed to improving 
teaching and learning on 
campus and/or has 
conducted scholarly work on 
his/her own teaching to 
evaluate what is working and 
what needs to be changed. 

1. Teaching statement 
indicates awareness of 
the need to improve 
pedagogical skills 

2. Certificates of 
participation or letters 
from FCTE 

3. Attendance at teaching-
related conferences or 
workshops and evidence 
of application 

Administrative 
Functions 

The instructor has 
documented difficulties being 
to class on time, submitting 
required documents (e.g. 
syllabi, text orders) to the 
department and bookstore 
on time, cancelling classes 
excessively, etc.   

The instructor complies with 
departmental policies related 
to teaching and student 
learning, ensures classes are 
covered, etc.   

The instructor is generally 
transparent with students 
and with the department; 
he/she discusses potential 
problems that could arise 
ahead of time and has a plan 
in place.  The instructor is 
compliant with all relevant  
departmental policies and 
keeps the department chair 
informed of important 
changes. 

1. Input to RTP committee 
from departmental 
administrative assistants 
and complaints or 
concerns about faculty 
behavior to Department 
Chair. 

2. Annual department chair 
evaluations and letters to 
RTP committee 
regarding areas of 
concern or praise. 



 
Purpose and Use of This Rubric 
RTP Committees and Department Chairs are charged with evaluating faculty’s performance in terms of their teaching, scholarship, 
and service.  The UVU policies related to tenure and promotion as well as current RTP guidelines indicate that of these three areas, 
teaching is the most important and should receive the highest priority.  However, even within departments, there have been 
significant concerns raised about the consistency and therefore the fairness of the RTP process.  Further, UVU’s mission and Core 
Themes promote both curricular engagement (engaged teaching and student engaged learning) and community engagement as core 
elements of UVU’s identity as an institution of higher education.   
 
The Faculty Center for Teaching Excellence (FCTE) proposes the use of this rubric as a means to potentially increase the consistency 
of RTP committee deliberations and evaluations of faculty with regard to excellence in engaged teaching.  The evaluative dimensions 
are based on the FCTE’s Core Principles of Engaged Teaching document and on the large literature describing teaching methods that 
promote not just factual knowledge but the application of information to the problems that confront our society and the world 
today.  Further, the rubric incorporates key aspects of UVU’s educational program including the Essential Learning Outcomes and 
Core Themes.   
 
The Rubric for Evaluating Engaged Teaching could be used by RTP committee members as a way to structure and guide their 
evaluation of faculty portfolios, to provide a common language for RTP committee members in their evaluations, and to promote the 
retention and promotion of faculty committed to, and utilizing engaged teaching, to promote student engaged learning and 
community engagement.  Obviously, faculty will vary on where they fall with respect to each evaluative dimension; an “excellent” 
instructor at UVU is not necessarily one that achieves “excellent practice” on every dimension in every class – such a professor 
would be fairly rare.  However, excellent professors at UVU could be expected to have several scores in that area and almost none in 
the “Poor practices” category.  It is hoped that the use of the rubric may also be helpful to faculty candidates as they consider ways 
they can improve their own teaching.  The FCTE is always available to clarify or consult with any faculty or committee in any of the 
areas described in the rubric.   
 
  



From Utah Valley University 
 
Instructor: ________________________________________  Course Being Evaluated: ____________________________ 
Summarize the course objectives (as outlined in the syllabus): 
 
 
 
 
 
 
Summarize the lesson goals for this class period/day: 
 
 
 
 
 
 
Select the cell in each row that provides the best overall description of what happened in class. 

Dimension of 
Teaching 

Poor Practices Acceptable Practices Excellent Practices 

Environment 
Conducive to 
Learning 

 Doesn’t know students’ 
names 

 Ignores student 
questions or concerns 

 Belittles or dismisses  
student input 

 Little direct personal 
interaction with 
students 

 Warm and respectful 
interactions with 
students; knows 
students’ names 

 Encourages students to 
participate and share 
their thoughts and 
responds thoughtfully to 
student concerns.   

 Multiple opportunities 
for students to interact 
with each other and the 
instructor 

 Models openness to new 
ideas. 

 Demonstrates 
enthusiasm 

 Facilitates development 
of disciplinary thinking. 

Implementation 
of Course 
Design (and use 
of ELOs) 

 Activities or 
assignments do not 
promote achievement of 
UVU ELOs 

 Class activities do not 
promote achievement of 
course or class goals 

 Class learning activities 
are consistent with 
overall course 
objectives and learning 
goals for the day 

 Students are actively 
involved in working 

 Class activities are 
appropriate for the 
course level and student 
preparation 

 Class activities clearly 
promote achievement of 
course objectives and 



 Instructor does not 
appear organized or 
prepared for class. 

 Materials or activities 
are too simple or too 
complex for students 

towards achievement of 
course and lesson goals. 

 Major learning goals for 
the class are presented 
or are clear to students 

ELOs 
 Instructor facilitates 

student learning and 
utilizes formative 
assessment to determine 
how students are doing 

Use of 
Content/Subject 
Matter 
 

 Content discussed or 
used in class was 
outdated, inaccurate, or 
overly exaggerated 

 Primary focus in class is 
to “tell” information to 
students; there is little 
to no exploration,  
problem-solving, or 
application of course 
content 

 Content used was 
current and relevant to 
the course objectives and 
purpose of the course 

 Promotes student use of 
course content to think 
through or solve 
problems similar to 
those found in the 
discipline  

 Uses current content to 
promote understanding 
of core principles in the 
discipline and to 
promote critical thinking 
and learning outcomes  

 Students directly 
interact with and apply 
content at a level 
appropriate to the 
course 

 
Dimension of 
Teaching 

 
Poor Practices 

 
Acceptable Practices 

 
Excellent Practices 

Inclusive 
Pedagogies 
 
 
 
 
 
 
 

 Comments are made 
that are insensitive or 
offensive about race, 
gender, ethnicity, 
disabilities, etc. 

 Groups or in-class teams 
segregate females, 
minorities, international 
students into their own 
groups.   

 Instructor’s comments 
and behaviors show 
sensitivity and 
awareness of cultural  
and disabilities concerns 

 Encourages participation 
by all students in class 
without evidence of 
marginalization or 
avoidance of any groups 

 Uses a variety of 
teaching methods 
(visual, auditory, 
collaborative activities, 
writing) in class. 

 In-class groups show 
heterogeneity and 
inclusion of students of 
various backgrounds. 

Promotion of 
Student Success 
 

 If students express 
frustration or difficulty 
learning the material, 
the instructor is 
unsympathetic 

 Comments imply or 
state that students are 
lazy or unmotivated 

 Instructor appears 
demanding of students, 

 If students express 
frustration or difficulty 
learning, the instructor is 
sympathetic in 
comments and behavior 

 Instructor provides 
suggestions for how 
students may learn the 
material more effectively 

 Instructor explains 

 Instructor may provide 
specific information 
about how to learn skills 
(e.g. active reading, 
study groups, writing) 

 If students express 
frustration, instructor 
helps students see the 
connection between 
content, lifelong learning 



but provides no help or 
structure for students to 
think through problems 

grading criteria or 
rubrics used for 
assignments 

skills, and their personal 
or career goals 

Use of 
Technology 
 

 Does not appear 
competent in the use of 
classroom technologies 

 Technology used in class 
confuses students  

 Either: avoidance of 
useful technology or 
demands for students to 
use non-standard 
technologies that are 
inappropriate to 
learning goals 

 Instructor appears 
competent in the use of 
classroom technologies 

 Technology use in the 
classroom facilitates 
student learning 

 Instructor uses 
technology effectively to 
increase student 
interactions with each 
other, with the content, 
or with the instructor 

 If necessary, instructor 
provides effective 
assistance to help 
students utilize 
technology that is 
course-related 

Please note the instructor’s greatest strength(s) that you observed: 
 
 
 
 
 
Please describe one or more ways that the instructor can improve his or her teaching: 
 
 
 
 
 
 
_______________________________________________   ____________________ 
Peer Observer      Date 
  



From the University of Michigan-Flint 

 

Classroom Observation Form 
 

Instructor: 
Course:  
Observer:  
Date: 
 
Narrative. (This is the observer’s objective summary of the class session.) 

 
 
 
Analysis / Evaluation.  (In this section, the observer responds to critical questions about the instructor’s performance.) 

 
Planning/ Organization. In what ways and how effectively did the instructor communicate the agenda/ plan for the class session to the students?  
How appropriate was the plan for the material/ class level? How well was the instructor able to follow the plan? How and how well did the instructor 
provide transitions between topics? 

 
 
 
 
 

Interaction with Students. In what ways and how effectively did the instructor encourage student  involvement in the class?  How and how well did 
the instructor check on student understanding of course material? Possible strategies include, but are not limited to, asking students questions, 
arranging class or small group discussions, assigning brief writing tasks, and providing time for and encouraging student questions. 
 
 
 
 

 
Command of Subject Matter. How and to what extent was the instructor able to demonstrate expert knowledge of the course subject? 
 
 
 

 
[Area 4. Optional.] 

 
[Area 5. Optional.] 



 
 
 
Suggestions. (In this section, the observer offers advice on improving or enhancing teaching.) 

 
 

  



From the University of Michigan-Flint 

 
Classroom Observation:  CCD 
 
Faculty___________________________________________________________________________ 
 
Date/Time/Place________________________________________________________________ 
 
Course____________________________________________________________________________ 
 
Observer(s):______________________________________________________________________ 
 
 

1. What evidence of learning outcomes did you observe in the class agenda/proceedings?  
 
 

 
2. What active learning strategies were in play?  Did they connect with the learning outcomes?  Were they skillfully 

introduced and implemented effectively? 
 
 
 

3. What measurement strategies seemed to be at work here? 
 

 
4. What did you observe about the “teacher/student exchange”?  Elements might include non-verbal behavior, 

response to questions, use of humor, clarity, amount of material covered, confidence of delivery.   
 

5. Suggestions for change:  
 
 

6. NARRATIVE TRANSCRIPT: 
 

 



From the University of Utah 
 
Date:            
Instructor Name:               
Class Name: 
Class Number:               
CTLE Consultant:       # of Students - 12       
 

Category 
Yes/Mostly/ 
Partially/No/ 

Not Applicable 
Comments 

Organization and Content 

Class begins on time   

Lesson outline given at the beginning of 
class, verbally and visually (e.g., on board, 
slide, handout) 

  

Material is logically organized   

Instructor shows command of the material   

Elaborates upon prior courses, lessons, 
assignments, and/or readings 

  

Draws upon scholarly works, including 
current research/developments  

  

Draws upon student experience and/or 
current events 

  

Pace of lesson supports learning 
(i.e., not too fast or too slow, suitable for 
note taking, questions and reflection); 
Adequate time is provided for completion 
of in-class activities 

  

Instructor uses a variety of teaching 
techniques (e.g., lecture, discussion, small 
group work, film/audio clips, etc.) 

  



Changes teaching technique every 15 to 20 
minutes  

  

Provides appropriate breaks (for classes 
longer than 80 minutes)  

  

Finishes with an overview of what was 
covered 

  

Class ends on time   

 

Learning Objectives 

Instructor provides action-oriented 
learning objectives for lesson 

  

Number of learning objectives appropriate 
for session length 

  

Lesson learning objectives aligned with 
overall course objectives (from syllabus) 

  

Lesson content matches learning 
objectives  

  

Instructor engages students in application 
of at least one learning objective  

  

In-class activities are explicitly linked to 
lesson objectives 

  

 

Instructor Interpersonal Skills 

Maintains eye contact, including when 
using visual aids 

  

Language is respectful and inclusive    

Body language indicates relaxed, in 
command of session, willing to engage 
with students 

  

Appears excited about/interested in 
material  

  

Knows student names or is in process of 
learning names 

  



 

Student behavior 

Few or no latecomers   

Quiet easily when instructor begins   

Are attentive (e.g., not talking amongst 
selves, not surfing the web) 

  

Stay until session is finished     

Gather around instructor after session to 
speak about material 

  

 

Instructor-Student and Student-Student Interaction 

Instructor checks or is aware when 
students are lost, hurried, etc. 

  

Instructor asks questions and waits (10-30 
sec) for student answers before 
repeating/rephrasing/moving on 

  

Instructor only asks one question at a 
time, questions are clear 

  

Instructor asks a variety of types of 
questions (e.g., factual, application, 
critical)   

  

Instructor aware of raised hands   

More than just a few students ask 
questions or participate in discussion 

  

Instructor ensures that all in the classroom 
can hear questions and comments 

  

Instructor answers the question that was 
asked 

  

Instructor verifies  that question was 
answered to student’s satisfaction  

  

Builds off student answers/comments 
whether correct or incorrect 

  

If answer/comment incorrect, instructor 
remains respectful and is not immediately 
negative 

  

Instructor encourages   



dialogue/discussion/student-student 
interaction 

 

Audio-visual Aids  Primary visual medium:  

Uses the best visual medium for the 
material, classroom 

  

Visual aids complement, illustrate, or 
explain material 

  

Visuals are uncluttered, few words or 
symbols per visual  

  

Visuals paced appropriately   

 
Thank you for the opportunity to visit your classroom. Here are my general comments: 

       
Strengths 
 
 
Opportunities 

 


