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Course Description:  
 
Differentiation in Instruction for Young Children, demonstrates the elements of 
differentiated instruction including planning, teaching, and arranging the classroom 
environment to accommodate each child’s unique needs and interests. This course will 
focus on developing and implementing differentiated and appropriate strategies for 
young children based on several elements, including content, process, products, and 
learning environments.  The course will include teaching strategies across 
developmental domains to meet a variety of needs and to enhance learning for young 
children. Candidates will learn how to engage young children more effectively and set 
different expectations based on personalized learning needs. As a culmination of the 
course, teacher candidates will create unit of instruction that emphasizes 
differentiation.   
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 0 0 0 
 
	

College Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential 
attributes: 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing 

past experiences as learners in coursework and field experiences and 
developing appropriate knowledge of the content and discourse of the 
disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e, providing structured opportunities for 

critical reflection on and taking action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous 

improvement, experimentation, and professional growth; 



7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology 

 

 
College of Education Conceptual Framework 
 
Specialized Professional Association Standards – NAEYC Initial and Advanced Early 
Childhood Professional Preparation Programs 
 
Technology Standards – International Society for Technology Education 
 
Wilmington University Undergraduate Graduation Competencies 
	
	

Course Objectives 
Standard 1: Promoting Child Development 
 
Candidates prepared in early childhood degree programs are grounded in a child development 
knowledge base. They use their understanding of young children’s characteristics and needs, and of 
multiple interacting influences on children’s development and learning, to create environments that 
are healthy, respectful, supportive, and challenging for each child. 
Standard 2: Building Family and Community Relationships 
 
Candidates prepared in early childhood degree programs understand that successful early childhood 
education depends upon partnerships with children’s families and communities. They know about, 
understand, and value the importance and complex characteristics of children’s families and 
communities. They use this understanding to create respectful, reciprocal relationships that support 
and empower families, and to involve all families in their children’s development and learning. 
Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 
 
Candidates prepared in early childhood degree programs understand that child observation, 
documentation, and other forms of assessment are central to the practice of all early childhood 
professionals. They know about and understand the goals, benefits, and uses of assessment. They 
know about and use systematic observations, documentation, and other effective assessment 



strategies in a responsible way, in partnership with families and other professionals, to positively 
influence the development of every child. 

Standard 4: Using Developmentally Effective Approaches 
 
Candidates prepared in early childhood degree programs understand that teaching and learning with 
young children is a complex enterprise, and its details vary depending on children’s ages, 
characteristics, and the settings within which teaching and learning occur. They understand and use 
positive relationships and supportive interactions as the foundation for their work with young 
children and families. Candidates know, understand, and use a wide array of developmentally 
appropriate approaches, instructional strategies, and tools to connect with children and families and 
positively influence each child’s development and learning. 
Standard 5: Using Content Knowledge to Build Meaningful Curriculum 
 
Candidates prepared in early childhood degree programs use their knowledge of academic disciplines 
to design, implement, and evaluate experiences that promote positive development and learning for 
each and every young child. Candidates understand the importance of developmental domains and 
academic (or content) disciplines in early childhood curriculum. They know the essential concepts, 
inquiry tools, and structure of content areas, including academic subjects, and can identify resources 
to deepen their understanding. Candidates use their own knowledge and other resources to design, 
implement, and evaluate meaningful, challenging curriculum that promotes comprehensive 
developmental and learning outcomes for every young child. 

	
Learning Outcome #1 – Promoting Child Development (NAEYC 1a, 1b, 1c) 

• The candidate knows and understands young children’s characteristics and 
needs from birth through age 8 (1a). 

• The candidate knows and understands the multiple influences on early 
development and learning (1b).  

 
Learning Outcome #2 – Building Family and Community Relationships (NAEYC 2a, 2b, 
2c) 

• The candidate is able to recognize and understand the diversity of families and 
community characteristics (2a). 

• The candidate understands the importance of working with families and 
communities for healthy development and learning in young children (2b).  

	
Learning Outcome #3 – Observing, Documenting, and Assessing to Support Young 
Children and Families (NAEYC 3a, 3b, 3c, 3d) 



● The candidate understands the goals, benefits, and uses of assessment – 
including its use in development of appropriate goals, curriculum, and teaching 
strategies for young children (3a). 

● The candidate knows about and uses observation, documentation, and other 
appropriate assessment tools and approaches, including the use of technology in 
documentation, assessment and data collection (3b). 

● The candidate understands and practices responsible assessment to promote 
positive outcomes for each child, including the use of assistive technology for 
children with disabilities (3c). 

● The candidate knows about assessment partnerships with families and with 
professional colleagues to build effective learning environments (3d). 
 

Learning Outcome #4 – Using Developmentally Effective Approaches (NAEYC 4a, 4b, 
4c, 4d) 

● The candidate understands positive relationships and supportive interactions as 
the foundation of their work with young children (4a). 

● The candidate knows and understands effective strategies and tools for early 
education, including appropriate uses of technology (4b). 

● The candidate uses a broad repertoire of developmentally appropriate teaching 
/learning approaches (4c). 

 
Learning Outcome #5 – Using Content Knowledge to Build Meaningful Curriculum 
(NAEYC 5a, 5b, 5c) 

● The candidate knows content knowledge and resources in academic disciplines: 
language and literacy; the arts – music, creative movement, dance, drama, visual 
arts; mathematics; science, physical activity, physical education, health and 
safety; and social studies (5a). 

● The candidate knows and uses the central concepts, inquiry tools, and structures 
of content areas or academic disciplines (5b). 

	
Assignment Descriptions: 
Discussion Boards:  Discussion board assignments provide students with the 
opportunity to apply content while interacting with classmates.  Students are expected 
to reference course materials while engaging in a thoughtful discussion with classmates 
on the topics provided. 
 
Written Responses:  Students will reflect on topics and complete article reviews, 
brochures, observations and interview summaries, lesson plans, and a philosophy of 
education paper; they will use APA format to cite resources as support.  
 
Quizzes: Students will take quizzes throughout this course as a tool to measure 
formative learning.   
 
Structured External Assignment:  Differentiation in Instruction for Young Children 



The special education professional will create a highly rigorous, appropriately 
differentiated, unit plan using the Wilmington University Teaching and Learning 
Roadmap (lesson plan format) that outlines the planning and instruction process utilized 
for the described group of students. The candidate will design a Four Lesson Unit Plan. A 
unit is a cohesive set of lessons which build upon each other and is designed to provide 
students with an opportunity to deepen their learning.  This course focuses on children 
from birth to age eight. Thus, the unit plan must be designed for a group of children or 
classroom that falls into this age range. Given that this course focuses on differentiation, 
you must describe your differentiation methods throughout the plans. Be sure to 
describe how you would address students who delayed, typical, or above the 
developmental expectations for each of the developmental domains: cognitive, 
social/emotional, communication, motor and adaptive skills. You must include the 
standards (whether using early learning standards or Common Core State Standards.   
 

• The Unit must include four lessons addressing the various early learning or 
Common Core State Standards (CCSS).   

• The Unit should be designed for one of the following scenarios: 
o A group of children in a birth to three setting where some or all of the 

children are identified with an IFSP or IEP, 
o A group or classroom of children ages three to five where some or all of 

the children are identified with an IEP. 
o A kindergarten, first or second grade classroom where some or all of the 

children are identified with an IEP. 
• Please note that the lesson plans need to be written for groups of at least three 

children and the lessons should be able to address the needs of at least three 
children identified with special needs within the group or classroom.  

• Also note that you will identify 1-2 students with an IEP as “targeted” students. 
This is to demonstrate you can plan for a group of students and meet the 
individual needs of students identified under IDEA. 

• In addition to the four lessons, you must write a rationale as to how these 
lessons fit together to form a unit. 
 

*Rubric must be adjusted to match NAEYC Standards 
 
 
 
 
 
 
 
 
 
 
 



 



ECSE Lesson Plan Rubric  

The ECSE Lesson Plan Rubric is used to evaluate the candidate’s knowledge and application of CEC Initial Level Special Educator 
Preparation Standards, InTASC and ESCE standards during lesson planning for children B-5. The candidate’s performance level 
(Distinguished to Unsatisfactory) should reflect the preponderance of evidence observed for each criterion. 
Read the entire lesson plan prior to beginning the evaluation. If a candidate does not meet all criteria in a category, you should 
defer to the next lower category.  
 
The candidate’s performance level (Distinguished to Unsatisfactory) should reflect the preponderance of evidence observed for 
each criterion. If a candidate does not meet all criteria in a category, you should defer to the next lower category.  
 
Little, few or limited = less than 60% 
Some or loosely = 74% or less 
Most = 75% or more 
Clearly or directly=85% or more     If criterion is not developmentally appropriate, the lowest score will be given 
 Does not meet 

expectations  Emerging  
Needs Improvement 
(nearing 
expectations)  

Proficient (meets 
expectations) 

Exemplary (exceeds 
expectations)  

NAEYC 1a, 1b, 1c, 
1d 
 
Context for 
Learning  
ECSE 5.S13, 
4.S.6, 2.S1, 2.S2 
  

Candidate does 
not provide 
complete 
contextual 
information 
and/or Candidate 
does not relate 
how contextual 
information 
affects their 
choices or does 
not provide 
contextual 
information. 

Candidate 
provides 
complete 
contextual 
information. 
Candidate 
relates how 
contextual 
information 
affects their 
choice of 
content or 
instructional 
practices in 
vague, 
superficial or 
stereotypical 
terms. Materials 
and learning 
activities are 
generic for the 
needs of ECSE 
children.  

Candidate provides 
complete contextual 
information. 
Candidate relates 
how contextual 
information affects 
their choice of 
content or 
instructional 
practices. Materials 
and learning activities 
are relevant to the 
unique needs of ECSE 
children including 
those from diverse 
ability or cultural  
backgrounds.  

Candidate provides 
complete 
contextual 
information. 
Candidate relates 
how contextual 
information affects 
their choice of 
content and 
instructional 
practices. 
Materials and 
learning activities 
are relevant to the 
unique needs of 
ECSE children 
including those 
from diverse ability 
or cultural  
backgrounds 

Candidate provides 
complete contextual 
information. 
Candidate explains 
how contextual 
information and how 
this influences their 
choice of content and 
instructional practices 
by aligning directly to 
student needs. 
Candidates explains 
how materials and 
learning activities are 
meaningful and 
relevant to the unique 
needs of ECSE children 
including those from 
diverse ability or 
cultural backgrounds 

NAEYC 4b, 4c 
 
Description of 
Identified 
Students  
ECSE K1.8 
ECSE S3.2  
 
  

The candidate 
either does not 
address the 
identified 
disability and IEP 
services of each 
of the targeted 
ECSE students or 
relates only the 
identified 
disability.  

The candidate 
relates the 
identified 
disability for the 
ELN as a group 
of young 
learners and 
provides a 
generic 
statement of the 
academic or 
functional levels 
of any of the 
group.  

The candidate relates 
the identified 
disability and 
accommodations of 
each of the targeted 
ECSE students but 
does not state the 
academic or 
functional levels for 
each of the targeted 
students.  

The candidate 
relates the 
identified 
disability, describes 
academic & 
functional levels 
and 
accommodations 
needed for each of 
the targeted 
students. 

The candidate relates 
the identified 
disability, describes 
academic & functional 
levels 
accommodations 
needed for each of the 
targeted student and 
provides a complete 
profile of the 
students.  

NAEYC 4b, 4c, 5a, 
5b 
 

The candidate did 
not provide 
examples 

The candidate 
provided few 
generic 

The candidate 
provided and 
described general 

The candidate 
provided and 
described specific 

The candidate 
provided numerous 
specific examples 



Goals and 
Standards 
Alignment 
ECSE 4.K3 3.S2, 
3.S4, 1S.2 

demonstrating an 
understanding of 
how to make 
connections 
between group of 
young learners or 
targeted student 
experiences and 
educational 
standards/goals 
in the 
instructional and 
assessment 
processes 

examples 
demonstrating a 
limited 
understanding of 
how to make 
connections 
between group 
of young 
learners’ 
experiences and 
educational 
standards/goals 
in the 
instructional and 
assessment 
processes. 

examples 
demonstrating an 
understanding of how 
to make connections 
between group of 
young learners and 
targeted ECSE 
students experiences 
and educational 
standards/goals in 
the instructional and 
assessment processes 

examples 
demonstrating an 
understanding of 
how to make 
connections 
between group of 
young learners and 
targeted ECSE 
students 
experiences and 
appropriate 
educational 
standards/goals in 
the and 
assessment 
processes 

demonstrating an 
understanding of how 
to make connections 
between group of 
young learners and 
targeted ECSE 
students experiences 
and appropriate 
educational 
standards/goals in the 
instructional and 
assessment processes 

NAEYC 4b, 4c, 
5b, 5c 
 
Lesson objectives  
ECSE 3.S2, 5.S10  The learning 

objectives are 
either missing or 
inappropriate or 
does not 
demonstrate an 
understanding of 
students’ 
developmental 
levels  

Candidate 
provided 
learning 
objectives that 
are not framed 
using Bloom’s 
Taxonomy or are 
not measurable, 
and performance 
based. 
Objectives do 
not contain a 
condition or 
criteria.  

Candidate provides 
learning objectives 
using Bloom’s 
Taxonomy or DOK 
with terms such as 
“understand” or 
“learn”, which are 
neither performance-
based nor 
measurable. Only 
action verbs and 
content are identified 
in all of the 
objectives. Objectives 
contain either a 
condition or criteria. 

Candidate frames 
most of the 
learning objectives 
using Bloom’s 
Taxonomy or DOK 
with measurable 
action verbs such 
as “demonstrate”, 
“apply” or 
“identify”, which 
measure various 
levels of skills and 
are measurable 
and performance 
based. Some of the 
objectives identify 
either a condition 
and criteria. 

Candidate frames all 
learning objectives 
using Bloom’s 
Taxonomy or DOK 
with measurable 
action verbs which 
measure various levels 
of skills differentiating 
from concrete skills to 
higher-level thinking 
and are measurable 
and performance 
based. All are written 
with clarity and 
specificity. All 
objectives contain 
either a condition and 
criteria.  

NAEYC 4b, 4c, 
5b, 5c 
 
Lesson Rationale 
ECSE S5.10, 1S.2 
 
  

The candidate 
does not explain 
the alignment of 
the learning 
objectives to the 
needs of ECSE 
students or the 
alignment is 
inaccurate. 

The candidate 
aligns the 
learning 
objectives to the 
needs of the 
whole group. 

The candidate aligns 
the learning 
objectives to the 
needs of the whole 
group of young 
learners with minimal 
reference to the 
needs of the targeted 
ECSE students in 
general terms. 

The candidate 
aligns the learning 
objectives to the 
needs of the 
collective group of 
young learners of 
targeted ECSE 
students and 
whole group of 
young learners 
needs.  

The candidate aligns 
the learning objectives 
to the individual needs 
of the targeted 
students, collective 
group of young 
learners of targeted 
ECSE students and 
whole group of young 
learners needs. 

NAEYC 4b, 4c, 5a, 
5c 
 
Alignment of 
Lesson with 
Identified 
Student Needs  
ECSE 1.S2, 3.S4 
 
 
   

The learning 
objectives are 
ambiguous, OR 
the candidate 
does not make a 
connection to the 
content 
standards; and 
does not discuss 
how content is 
appropriate for 
this group of 
young learners. 

Candidate 
provides learning 
objectives but 
does not make a 
connection to 
the appropriate 
content 
standards but 
does not discuss 
how content is 
appropriate for 
this group of 
young learners.  

Candidate provides 
learning objectives 
but does not make a 
clear connection to 
the appropriate 
content standards 
and provides some 
discussion of how the 
content is 
appropriate for group 
of young learners and 
the targeted 
students. 

Candidate provides 
learning objectives 
that are mostly 
aligned with the 
appropriate 
content from the 
lesson, show 
learning 
progressions for 
targeted ECSE 
students and 
discusses how the 
content is aligned 

Candidate provides 
learning objectives 
that are clearly aligned 
with the appropriate 
content from the 
lesson, show learning 
progressions for 
targeted ECSE 
students and discusses 
how the content is 
aligned with group of 
young learners’ young 
learners and the 



with group of 
young learners and 
the targeted 
student’s needs. 

targeted student’s 
needs 

NAEYC 5a 
 
Essential 
Question 
ESCE 3.K3 
 
  

Candidate does 
not align the 
Essential 
Question(s) with 
the correct 
content 
standards or does 
not phrase as an 
open ended 
question. 

X x 

Candidate aligns 
the Essential 
Question(s) with 
the correct content 
standards and 
phrase as an open 
ended question. 

x 

NAEYC 4b, 4c, 5a, 
5b 
 
Lesson 
Introduction 
ESCE 3.S2, 5.S10, 
5.S6, 5.S2 

Candidate does 
not provide a 
description of the 
methods to 
motivate and 
engage ECSE 
students while 
introducing 
lesson.  

Candidate 
provides little or 
vague 
description of 
the general 
methods to 
motivate and 
engage ECSE 
students while 
introducing the 
lesson but does 
not discuss 
student 
motivation or 
interest.  

Candidate provides a 
description of the 
methods or activities 
to motivate and 
engage ECSE students 
while introducing the 
lesson and addresses 
motivation/engagem
ent and student 
interests. 

Candidate provides 
a detailed 
description of the 
methods or 
activities to 
motivate and 
engage ECSE 
students while 
introducing the 
lesson, addresses 
student 
motivation/engage
ment and interests 
and relates to 
targeted student 
needs OR group of 
young learners’ 
contextual factors. 

Candidate provides a 
detailed description of 
the methods or 
activities to motivate 
and engage ECSE 
students while 
introducing the lesson, 
addresses student 
motivation/engageme
nt and interests and 
relates to targeted 
student needs AND 
group of young 
learners’ contextual 
factors. 

NAEYC 3a, 4b 
 
Pre-Requisite 
Knowledge 
ECSE 4.S3, 4.S5, 
4.S6, 1.S2  

Candidate 
provides no 
background or 
assessment data 
that was used to 
plan instruction 
or verify that the 
group or targeted 
ECSE students 
have the 
necessary 
prerequisite 
knowledge to 
master the new 
content. 

Candidate 
provides limited 
or ambiguous 
information 
aligning with 
overall subject 
that was used to 
plan instruction, 
but that 
evidence does 
not fully verify 
that the targeted 
ECSE students or 
group of young 
learners have 
the necessary 
prerequisite 
skills to master 
the new content. 

Candidate provides 
assessment data or 
background 
information from a 
variety of sources 
that was used to plan 
instruction and verify 
that the targeted 
ECSE students and 
group of young 
learners have the 
necessary 
prerequisite skills to 
master the new 
content. 

Candidate provides 
assessment data or 
background 
information from a 
variety of sources 
that that was used 
to plan instruction 
and verify that the 
targeted ECSE 
students and group 
of young learners 
have the necessary 
prerequisite skills 
to master the new 
content. 
Assessment data 
aligns with general 
topic pre-requisite 
skills.  

Candidate provides 
thorough background 
or assessment data 
information from a 
variety of sources that 
that was used to plan 
instruction and verify 
that the targeted ECSE 
students and group of 
young learners have 
the necessary 
prerequisite skills to 
master the new 
content. Assessment 
data aligns directly 
with pre-requisite 
skills needed.  

NAEYC 4b, 4c, 
5b, 5c 
 
Connection to 
Prior Knowledge 
in Introduction 
of Lesson 

Candidate 
provides little to 
no description of 
the methods, 
activities, etc. 
ECSE students will 
complete to 

Candidate 
provides limited 
description of 
the methods, 
activities, etc. 
ECSE students 
will complete to 

Candidate provides a 
description of some 
of the questions, 
methods, or 
activities, etc. ECSE 
students will 
complete to access 

Candidate provides 
description of most 
of the questions, 
methods, or 
activities, etc. ECSE 
students will 
complete to access 

Candidate provides a 
detailed description of 
the specific questions, 
methods, or activities, 
etc. ECSE students will 
complete to access 
their prior knowledge; 



ESCE 3.S2,3.S4, 
5.S3 
 
Little, few or 
limited = less 
than 60% 
Some or loosely 
= 74% or less 
Most = 75% or 
more 
Clearly or 
directly=85% or 
more      
  

access their prior 
knowledge OR 
description does 
not match skills 
to be taught OR is 
not DA. 

access their prior 
knowledge; 
Limited 
connection to 
prior knowledge 
or previous 
lessons with 
little or no 
attempt to elicit 
students’ own 
experiences and 
is teacher 
directed.  

their prior 
knowledge. 
Candidate tries to 
make some 
connection to prior 
knowledge or 
previous lessons but 
is primarily teacher 
directed. 

their prior 
knowledge. 
Encourages ECSE 
students to reflect 
on prior content 
knowledge, make 
connections 
between new and 
familiar concepts, 
and connect to 
their experiences, 
with attempts to 
elicit students’ 
own experiences. 

provides prompts of 
questions to be used. 
Consistent evidence of 
ECSE students 
reflecting on relevant 
prior content 
knowledge, making 
connections between 
new and familiar 
concepts, and 
connecting to their 
personal experiences. 

NAEYC 3a, 3c 
 
Plan for 
Assessment 
COGNITIVE  
ESCE 4.S4, 4.K4, 
4.S7, 4.S5,  
 
Includes early 
literacy. Writing 
and math skills   

Candidate 
provides no 
description of the 
daily formative 
and summative 
assessments to 
determine 
student 
understanding or 
there is no 
connection 
between the 
assessment and 
the learning 
objective in the 
Cognitive domain. 
Lesson does not 
include a 
summative 
assessment OR is 
not 
developmentally 
appropriate.  

Candidate 
provides a 
description of 
the daily 
formative and 
summative 
assessments 
used to 
determine 
student 
understanding in 
the Cognitive 
domain, but 
there is not a 
direct 
connection 
between the 
assessment and 
the learning 
objective. 
Assessment may 
or may not occur 
at the end of the 
lesson. 

Candidate provides a 
description of the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of 
methods and 
materials to 
determine students’ 
understanding of the 
learning objectives in 
the Cognitive domain. 
There is a direct 
connection between 
the assessment and 
the learning. 
Assessment occurs at 
the end of the lesson. 

Candidate provides 
a description of 
and rationale for 
the daily formal 
and informal 
formative and 
summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine 
students’ 
understanding of 
the learning 
objectives in the 
Cognitive domain. 
Candidate makes a 
direct connection 
between the 
assessment and 
the learning 
objective. 
Assessment occurs 
in the lesson but 
primarily at the 
end of the lesson. 

Candidate provides a 
detailed description of 
and rationale for the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine students’ 
understanding of the 
learning objectives in 
the Cognitive domain. 
Candidate makes 
direct connection 
between the 
assessment and the 
learning objective. 
Assessments occur 
throughout the 
lesson.  

NAEYC 1a, 3a, 3c 
 
Plan for 
Assessment 
EXPRESSIVE/ 
RECEPTIVE 
LANGUAGE 
SKILLS 
ESCE 4.S4, 4.K4, 
4.S7, 4.S5,   

Candidate 
provides no 
description of the 
daily formative 
and summative 
assessments to 
determine 
student 
understanding or 
there is no 
connection 
between the 
assessment and 
the learning 
objective in the 
language domain. 
Lesson does not 

Candidate 
provides a 
description of 
the daily 
formative and 
summative 
assessments 
used to 
determine 
student 
understanding in 
the language 
domain, but 
there is not a 
direct 
connection 
between the 

Candidate provides a 
description of the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of 
methods and 
materials to 
determine students’ 
understanding of the 
learning objectives in 
the Language skills  
domain. There is a 
direct connection 
between the 
assessment and the 

Candidate provides 
a description of 
and rationale for 
the daily formal 
and informal 
formative and 
summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine 
students’ 
understanding of 
the learning 
objectives in the 
Language skills 

Candidate provides a 
detailed description of 
and rationale for the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine students’ 
understanding of the 
learning objectives in 
the Language skills  
domain. Candidate 
makes direct 
connection between 



include a 
summative 
assessment OR is 
not 
developmentally 
appropriate.  

assessment and 
the learning 
objective. 
Assessment may 
or may not occur 
at the end of the 
lesson. 

learning. Assessment 
occurs at the end of 
the lesson. 

domain. Candidate 
makes a direct 
connection 
between the 
assessment and 
the learning 
objective. 
Assessment occurs 
in the lesson but 
primarily at the 
end of the lesson. 

the assessment and 
the learning objective. 
Assessments occur 
throughout the 
lesson.  

NAEYC 1a, 3a, 3c 
 
Plan for 
Assessment 
Social Emotional  
ESCE 4.S4, 4.K4, 
4.S7, 4.S5,   

Candidate 
provides no 
description of the 
daily formative 
and summative 
assessments to 
determine 
student 
understanding or 
there is no 
connection 
between the 
assessment and 
the learning 
objective in the 
Social Emotional 
domain. Lesson 
does not include 
a summative 
assessment OR is 
not 
developmentally 
appropriate.  

Candidate 
provides a 
description of 
the daily 
formative and 
summative 
assessments 
used to 
determine 
student 
understanding in 
the Social 
Emotional 
domain, but 
there is not a 
direct 
connection 
between the 
assessment and 
the learning 
objective. 
Assessment may 
or may not occur 
at the end of the 
lesson. 

Candidate provides a 
description of the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of 
methods and 
materials to 
determine students’ 
understanding of the 
learning objectives in 
the Social Emotional 
domain. There is a 
direct connection 
between the 
assessment and the 
learning. Assessment 
occurs at the end of 
the lesson. 

Candidate provides 
a description of 
and rationale for 
the daily formal 
and informal 
formative and 
summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine 
students’ 
understanding of 
the learning 
objectives in the 
Social Emotional 
domain. Candidate 
makes a direct 
connection 
between the 
assessment and 
the learning 
objective. 
Assessment occurs 
in the lesson but 
primarily at the 
end of the lesson. 

Candidate provides a 
detailed description of 
and rationale for the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine students’ 
understanding of the 
learning objectives in 
the Social Emotional 
domain. Candidate 
makes direct 
connection between 
the assessment and 
the learning objective. 
Assessments occur 
throughout the 
lesson.  

CEC 1a, 4.2 
InTASC 6 
 
Plan for 
Assessment 
Adaptive 
Behavior skills  
ESCE 4.S4, 4.K4, 
4.S7, 4.S5,  
 
such as toileting, 
feeding, organiza
tional skills, self-
care, following 
school 
safety rules, etc. 

Candidate 
provides no 
description of the 
daily formative 
and summative 
assessments to 
determine 
student 
understanding or 
there is no 
connection 
between the 
assessment and 
the learning 
objective in the 
Adaptive 
Behavior domain. 
Lesson does not 
include a 

Candidate 
provides a 
description of 
the daily 
formative and 
summative 
assessments 
used to 
determine 
student 
understanding in 
the Adaptive 
Behavior 
domain, but 
there is not a 
direct 
connection 
between the 
assessment and 

Candidate provides a 
description of the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of 
methods and 
materials to 
determine students’ 
understanding of the 
learning objectives in 
the Adaptive 
Behavior. There is a 
direct connection 
between the 
assessment and the 
learning. Assessment 

Candidate provides 
a description of 
and rationale for 
the daily formal 
and informal 
formative and 
summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine 
students’ 
understanding of 
the learning 
objectives in the 
Adaptive Behavior 
domain. Candidate 
makes a direct 

Candidate provides a 
detailed description of 
and rationale for the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine students’ 
understanding of the 
learning objectives in 
the Adaptive Behavior 
domain. Candidate 
makes direct 
connection between 
the assessment and 
the learning objective. 



summative 
assessment OR is 
not 
developmentally 
appropriate.  

the learning 
objective. 
Assessment may 
or may not occur 
at the end of the 
lesson. 

occurs at the end of 
the lesson. 

connection 
between the 
assessment and 
the learning 
objective. 
Assessment occurs 
in the lesson but 
primarily at the 
end of the lesson. 

Assessments occur 
throughout the 
lesson.  

NAEYC 1a, 3a, 3c 
 
Plan for FINE-
GROSS MOTOR 
SKILLS & 
PHYSICAL 
DEVELOPMENT  
ESCE 4.S4, 4.K4, 
4.S7, 4.S5,   

Candidate 
provides no 
description of the 
daily formative 
and summative 
assessments to 
determine 
student 
understanding or 
there is no 
connection 
between the 
assessment and 
the learning 
objective in the 
Motor domain. 
Lesson does not 
include a 
summative 
assessment OR is 
not 
developmentally 
appropriate.  

Candidate 
provides a 
description of 
the daily 
formative and 
summative 
assessments 
used to 
determine 
student 
understanding in 
the Motor 
domain, but 
there is not a 
direct 
connection 
between the 
assessment and 
the learning 
objective. 
Assessment may 
or may not occur 
at the end of the 
lesson. 

Candidate provides a 
description of the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of 
methods and 
materials to 
determine students’ 
understanding of the 
learning objectives in 
the Physical skills 
domain. There is a 
direct connection 
between the 
assessment and the 
learning. Assessment 
occurs at the end of 
the lesson. 

Candidate provides 
a description of 
and rationale for 
the daily formal 
and informal 
formative and 
summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine 
students’ 
understanding of 
the learning 
objectives in the 
Physical skills 
domain. Candidate 
makes a direct 
connection 
between the 
assessment and 
the learning 
objective. 
Assessment occurs 
in the lesson but 
primarily at the 
end of the lesson. 

Candidate provides a 
detailed description of 
and rationale for the 
daily formal and 
informal formative 
and summative 
assessments which 
use a variety of DA 
methods and 
materials, to 
determine students’ 
understanding of the 
learning objectives in 
the Physical skills 
domain. Candidate 
makes direct 
connection between 
the assessment and 
the learning objective. 
Assessments occur 
throughout the 
lesson.  

NAEYC 1a, 2b 
 
Plan for 
Feedback 
ECSE 4.S5 

Candidate does 
not address 
opportunities for 
feedback to ECSE 
students OR plans 
are 
inappropriate. 

Candidate 
provides a vague 
description of 
the potential 
opportunities for 
feedback based 
upon planned 
formative or 
summative 
assessments, 
plans are very 
generic in 
nature. (good 
job, etc.) Plans 
may address 
group of young 
learners needs 
only. 

Candidate provides a 
description of the 
potential 
opportunities for 
feedback based upon 
planned formative or 
summative 
assessments, Plans 
may address group of 
young learners needs 
only. 

Candidate provides 
a description of the 
potential 
opportunities for 
feedback for the 
targeted ECSE 
students and group 
of young learners 
based upon 
planned formative 
and summative 
assessments to 
guide learning. 

Candidate provides a 
detailed description of 
the potential 
opportunities for 
feedback for the 
targeted ECSE 
students and group of 
young learners based 
upon planned 
formative and 
summative 
assessments to guide 
learning and to 
monitor progress.  

NAEYC 1c, 1d, 2a 
 
Respect for 

Candidate 
provides no 
explanation for 

Candidate plans 
generic 
instructional 

Candidate plans 
generic instructional 
tasks and activities 

Candidate plans 
and explains how 
instructional tasks 

Candidate plans and 
explains how 
instructional tasks and 



Cultural, 
Linguistic, Ability, 
and Racial 
Diversity Based 
Upon Student 
Demographics 
ECSE 1.S1, 2.S1, 
5.S13.  
  

selection of 
strategies to 
demonstrated 
respect for 
diversity and/or 
encourage a safe, 
equitable, 
positive, and 
supportive 
learning 
environment.  

tasks and 
activities 
appropriate to 
the cultural, 
linguistic, or 
academic needs 
of diverse ECSE 
students OR 
encourages safe, 
equitable, 
positive, and 
supportive 
learning 
environment but 
are not 
appropriate for 
described ECSE 
students or 
lesson. 

appropriate to the 
cultural, linguistic, or 
academic needs of 
diverse ECSE students 
AND encourages safe, 
equitable, positive, 
and supportive 
learning environment 
but are not 
appropriate for 
described ECSE 
students or lesson. 

and activities are 
appropriate to the 
cultural, linguistic, 
or academic needs 
of diverse ECSE 
students and 
encourages a safe, 
equitable, positive, 
and supportive 
learning 
environment.  

activities are 
appropriate to the 
cultural, linguistic, or 
academic needs of 
diverse ECSE students 
and encourages a safe, 
equitable, positive, 
and supportive and 
relates to targeted 
student needs or 
contextual 
information.  

NAEYC 1a, 4b, 5c 
 
Support of 
Behavioral and 
Social-Emotional 
Needs  
 
 
ECSE 1.S5, 2.S4, 
3.S3  

Candidate either 
does not address 
behavior or 
social-emotional 
needs OR 
suggestions are 
inappropriate or 
not DA. 

Candidate states 
that general 
behavioral 
guidelines or 
classroom rules 
will be followed 
for all students, 
does not provide 
evidence of 
differentiation 
based on 
contextual 
factors. 

Candidate explains 
how they will 
implement 
preventative 
strategies to address 
challenging behaviors 
in general for the 
group of young 
learners, provides 
function-based 
interventions AND 
references the 
behavioral supports 
needed by targeted 
students.  

Candidate explains 
how they will 
implement 
preventative 
strategies to 
address 
challenging 
behaviors and how 
the targeted 
students’ 
behavioral and 
social-emotional 
needs are 
supported in 
relation to the IEP 
and provides 
function-based 
interventions. If 
the IEP does not 
require, candidate 
states how the 
group’s behavioral 
and social-
emotional needs 
are supported. 

Candidate describes in 
detail how they will 
implement 
preventative 
strategies to address 
challenging behaviors, 
provides function-
based interventions, 
and explains how the 
targeted students’ 
behavioral and social-
emotional needs are 
supported in relation 
to the IEP. Candidate 
states how the group’s 
behavioral and social-
emotional needs are 
supported. The 
candidate explains 
how they actively 
create an environment 
to support positive 
social interactions for 
the targeted 
students.  

NAEYC 3a 
 
Assessment 
checklists, 
Rubrics or 
scoring guide  
ECSE 4.S6, 4.K4, 
4.S4 
Assessment 
rubric for ECSE 
may include 
example of 
artifacts.  
  

Candidate does 
not provide an 
assessment rubric 
that is aligned 
with learning 
objectives and 
content OR rubric 
is inappropriate.  

Candidate 
describes an 
example of 
assessment 
rubric that is 
aligned with 
learning 
objectives and 
content, but 
none is provided. 

Candidate provides 
an example of an 
assessment rubric 
that is aligned with 
learning objectives 
and content,  

Candidate provides 
an example of 
assessment rubric 
or checklist that is 
aligned with 
learning objectives 
and content and 
states how this 
allows ECSE 
students and 
Targeted students 
to demonstrate 
learning across 
domains.  

Candidate provides an 
example of 
assessment rubric or 
checklist that is 
aligned with learning 
objectives and content 
and specifically states 
how this allows ECSE 
students and targeted 
students to 
demonstrate learning 
across domains. 



NAEYC 4b, 4c, 
5b, 5c 
 
Lesson Outline: 
Including 
Methods and 
Activities 
ECSE 1.S2, 1.K7, 
5.S2, 5.S6, 5.S9, 
5.S10, 
 
  

Candidate 
provides little to 
no description of 
the step-by-step 
procedures to 
complete the 
main learning 
experiences for 
instruction each 
day OR plan is not 
appropriate for 
the abilities and 
needs of the 
targeted ECSE 
students and 
group. 

Candidate 
provides some 
description of 
the step-by-step 
procedures to 
teach 
developmentally 
and functionally 
appropriate 
activities for the 
group of young 
learners AND/OR 
procedures are 
unclear and 
difficult to 
follow. 

Candidate provides a 
general instructional 
plan somewhat 
related to the abilities 
and needs of the 
group of young 
learners 
incorporating 
developmentally and 
functionally 
appropriate activities, 
opportunities for play 
as learning, and using 
a variety of formats. 
Procedures would 
allow a third party to 
follow most of the 
lesson. 

Candidate provides 
a differentiated 
instructional plan 
appropriate to the 
abilities and needs 
of the targeted 
ECSE students and 
group of young 
learners 
incorporating 
developmentally 
and functionally 
appropriate 
activities, 
opportunities for 
play as learning, 
using a variety of 
formats, based on 
systematic 
instruction and 
covering all 
domains. 
Procedures would 
allow a third party 
to follow most of 
the lesson. 

Candidate provides a 
differentiated 
instructional plan 
aligned to the abilities 
and needs of the 
targeted ECSE 
students and group of 
young learners 
incorporating 
developmentally and 
functionally 
appropriate activities, 
opportunities for play 
as learning, using a 
variety of formats, 
based on systematic 
instruction and 
covering all domains. 
Procedures are clear 
and detailed to enable 
a third party to follow 
the lesson without aid. 

NAEYC 1a, 4b, 5c 
 
 
Inclusion of Early 
Childhood 
Domains in 
lesson: 
COGNITIVE SKILL  
ECSE 2.S3, 3.S4, 
3.S1, 3.S2, 5.S9, 
5.S6, 5.S2, 5.S10 

Candidate 
describes lessons 
which include 
skills in early 
literacy, writing 
or math which 
are not 
developmentally 
appropriate to 
the ages and 
abilities of young 
learners as 
described by 
contextual 
factors. OR does 
not include 
lessons that focus 
on early 
academics. 

Candidate 
describes lessons 
which include 
skills in early 
literacy, writing 
or math which 
are 
developmentally 
appropriate to 
the ages and 
abilities of young 
learners. 

Candidate describes 
lessons which include 
skills in early literacy, 
writing or math which 
are developmentally 
appropriate to the 
ages and abilities of 
young learners and 
targeted 
students. Primarily 
uses teacher-initiated 
learning. 

Candidate 
describes lessons 
which include skills 
in early literacy, 
writing or math 
which are 
developmentally 
appropriate and 
scaffolded to the 
ages and abilities 
of young learners 
and targeted 
students and foster 
thinking skills 
allowing for child-
initiated learning 
opportunities as 
appropriate. 

Candidate describes 
lessons which include 
skills in early literacy, 
writing and math 
which are 
developmentally 
appropriate and 
scaffolded to the ages 
and abilities of young 
learners and targeted 
students and foster 
thinking skills and 
problem solving in the 
moment allowing for 
child-initiated learning 
opportunities.  

NAEYC 1a, 4b, 5c 
 
Inclusion of Early 
Childhood 
Domains in 
lesson: 
EXPRESSIVE/ 
RECEPTIVE 
LANGUAGE 
SKILLS  
ECSE 1.S5, 2.S3, 
3.S4, 3.S1, 3.S2, 

Candidate lists 
activities which 
do not include 
questioning 
strategies and 
conversations 
with young 
learners nor 
improve 
vocabulary skills 
appropriate to 
the group of 
young learners 

Candidate lists 
activities which 
include 
questioning 
strategies and 
conversations 
and improve 
vocabulary skills 
appropriate to 
the group of 
young learners. 

Candidate lists 
activities which 
include questioning 
strategies and 
conversations that 
require young 
learners to 
participate in back & 
forth conversations 
and improve 
vocabulary skills 
appropriate to the 
group of young 

Candidate 
describes activities 
which include 
questioning 
strategies and 
conversations that 
and scaffolded to 
the ages and 
abilities  and 
require young 
learners to 
participate in back 
& forth 

Candidate describes 
activities which 
include advanced 
questioning strategies 
and conversations 
that and scaffolded to 
the ages and abilities  
and require young 
learners to participate 
in back & forth 
conversations with 
teacher and peers, 
language expansion 



5.S9, 5.S6, 5.S2, 
5.S10 

and targeted 
ECSE students OR 
activities are not 
developmentally 
appropriate. 

learners and targeted 
ECSE students. 
Primarily uses 
teacher-initiated 
learning. 

conversations with 
teacher, language 
expansion 
activities and 
improve 
vocabulary skills 
appropriate to the 
group of young 
learners and 
targeted ECSE 
students that are 
part of the overall 
lesson. Candidate 
allows for child-
initiated learning 
opportunities as 
appropriate. 

activities and improve 
vocabulary skills 
appropriate to the 
group of young 
learners and targeted 
ECSE students 
integrated in the 
overall lesson. 
Candidate allows for 
child-initiated learning 
opportunities as 
appropriate. 

NAEYC 1a, 4b, 5c  
 
Inclusion of Early 
Childhood 
Domains in 
lesson: SOCIAL 
EMOTIONAL 
SKILLS 
ECSE 2.S3, 3.S4, 
3.S1, 3.S2, 5.S9, 
5.S6, 5.S2, 5.S10, 
2.S4 

Candidate does 
not include 
activities 
appropriate to 
the group of 
young learners 
and-or targeted 
ECSE students OR 
activities are not 
developmentally 
appropriate OR 
are not related to 
class needs based 
on contextual 
information.  

Candidate lists 
activities in a 
context that is 
aware of young 
children’s social 
and emotional 
needs, draws 
connections to 
the young 
learners in the 
class and builds 
positive 
relationships 
appropriate to 
the group of 
young learners 
only. 

Candidate lists 
activities in a context 
that is aware of 
young children’s 
social and emotional 
needs, draws 
connections to the 
young learners in the 
class and builds 
positive relationships 
appropriate to the 
group of young 
learners and targeted 
ECSE students. 
Primarily teacher-
initiated experiences.  

Candidate 
describes activities 
that  are 
developmentally 
appropriate and 
scaffolded to the 
ages and abilities 
of students in a 
context that is 
aware of children’s 
social and 
emotional needs. 
Candidate draws 
connections to the 
young learners in 
the class and builds 
positive 
relationships which 
include 
opportunities for 
preschoolers to 
interact 
appropriately with 
peers appropriate 
to the group of 
young learners and 
targeted ECSE 
students and are 
part of the overall 
lesson. Candidate 
allows for child-
initiated learning 
opportunities as 
appropriate. 

Candidate details 
activities that  are 
developmentally 
appropriate and 
scaffolded to the ages 
and abilities of 
students in a context 
that is aware of young 
children’s social and 
emotional needs. 
Candidates draws 
connections to the 
young learners in the 
class and builds 
positive relationships 
which include 
opportunities for 
preschoolers to 
interact appropriately 
with peers and begin 
to employ self-
regulation of emotions 
appropriate to the 
group of young 
learners and targeted 
ECSE students AND 
are integrated 
throughout the overall 
lesson. Candidate 
allows for child-
initiated learning 
opportunities as 
appropriate. 

NAEYC 1a, 4b, 5c  
 
Inclusion of Early 
Childhood 
Domains in 
lesson: 

Candidate does 
not include 
activities 
appropriate to 
the group of 
young learners 
and-or targeted 

Candidate lists 
opportunities for 
the group of 
young learners 
to practice 
adaptive 
behavior skills 

Candidate lists 
opportunities for 
young learners and 
targeted student(s) to 
practice adaptive 
behavior skills such as 
real-life skills of 

Candidate includes 
and describes 
developmentally 
appropriate 
opportunities for 
young learners and 
targeted students 

Candidate describes 
specific activities that  
are developmentally 
appropriate and 
scaffolded to the ages 
and abilities  of class 
that provide 



ADAPTIVE 
BEHAVIOR SKILLS 
ECSE 2.S3, 3.S4, 
3.S1, 3.S2, 5.S9, 
5.S6, 5.S2, 5.S10 

ECSE students 
that provide 
opportunities to 
practice adaptive 
behavior skills OR 
activities are not 
developmentally 
appropriate OR 
are not related to 
class needs based 
on contextual 
information. 

such as real-life 
skills of 
grooming, 
eating, avoiding 
danger, safe 
food handling, 
following school 
rules etc.. 

grooming, eating, 
avoiding danger, safe 
food handling, 
following school rules 
etc. Primarily uses 
teacher-initiated 
learning. 

to practice 
adaptive behavior 
skills (real-life 
skills) and 
incorporates these 
into classroom 
routines and allows 
for child-initiated 
learning 
opportunities as 
appropriate. 

opportunities for 
young learners and 
targeted students to 
practice adaptive 
behavior skills (real-
life skills) including 
toileting, 
feeding, organizationa
l skills, self-
care, following school 
safety rules etc. and 
incorporates these 
into classroom 
routines and allowing 
for child-initiated 
learning opportunities 
or responsibility taking 
opportunities. 

NAEYC 1a, 4b, 5c  
 
Inclusion of Early 
Childhood 
Domains in 
lesson: FINE-
GROSS MOTOR 
SKILLS & 
PHYSICAL 
DEVELOPMENT 
ECSE 2.S3, 3.S4, 
3.S1, 3.S2, 5.S9, 
5.S6, 5.S2, 5.S10 

Candidate does 
not include 
activities 
appropriate to 
the group of 
young learners 
and-or targeted 
ECSE students 
incorporating 
opportunities for 
physical 
development of 
fine and gross 
motor skills OR 
activities are not 
developmentally 
appropriate OR 
are not related to 
class needs based 
on contextual 
information. 

Candidate lists 
opportunities 
related to the 
needs of the 
group of young 
learners to 
practice the use 
of fine and gross 
motor skills. 

Candidate lists 
opportunities related 
to the needs of the 
group of young 
learners and targeted 
student(s) to practice 
the use of fine and 
gross motor skills. 
Primarily uses 
teacher-initiated 
learning. 

Candidate 
describes 
developmentally 
appropriate 
opportunities 
related to the 
needs of the group 
of young learners 
and targeted 
student(s) to 
practice the use of 
fine and gross 
motor skills 
throughout the 
lesson. Allows for 
child-initiated 
learning 
opportunities as 
appropriate. 

Candidate describes 
specific 
developmentally 
appropriate 
opportunities related 
to the needs of the 
group of young 
learners and targeted 
student(s) to practice 
the use of fine and 
gross motor skills 
throughout the lesson 
allowing for child-
initiated learning 
opportunities as 
appropriate. 
Candidate points out 
these opportunities or 
relates to contextual 
needs  

NAEYC 4c, 5a, 5b, 
5c 
 
Lesson Outline 
Including 
Terminology, 
Groupings, 
Essential 
Questions 
ECSE 3.S4, 3.K3, 
3.S2 
5.S9, 5.S6, 5.S2, 
5.S10 

Candidate does 
not address the 
groupings, key 
vocabulary and 
definitions, 
essential 
questions for 
each step OR 
plans are 
inappropriate or 
not 
developmentally 
appropriate.  

Candidate’s 
instructional 
plan is missing 
multiple items 
(more than one) 
of the following: 
the groupings, 
key vocabulary 
and definitions, 
or essential 
questions for 
each step 

Candidate’s 
instructional plan 
may be missing either 
the groupings, key 
vocabulary and 
definitions, or 
essential questions 
for each step. 

Candidate’s 
instructional plan 
includes the 
groupings, general 
key vocabulary and 
definitions, and 
essential questions 
for each step.  

Candidate’s 
instructional plan 
includes the 
groupings, specific 
content or academic 
key vocabulary and 
definitions, and 
essential questions for 
each step.  

NAEYC 4c, 5a, 5b, 
5c 
 
Content 
Knowledge, 

Candidate’s 
instructional plan 
does not 
demonstrate an 
understanding of 
the content OR 

Candidate’s 
instructional 
plan 
demonstrates a 
basic 
understanding of 

Candidate’s 
instructional plan 
demonstrates an 
understanding of 
fundamental 
concepts, scope and 

Candidate’s 
instructional plan 
demonstrates an 
understanding of 
central concepts, 
scope and 

Candidate’s 
instructional plan 
demonstrates an 
understanding of 
central concepts, 
scope and sequence of 



instructional 
formats 
ESCE 3.S4, 3.K3, 
3.S2 
5.S9, 5.S6, 5.S2, 
5.S10 
  

content is applied 
incorrectly. OR 
Candidate 
designs a 
“traditional 
lesson” to teach 
content (teacher 
driven, textbook). 

fundamental 
concepts the 
content. 
Candidate’s 
lesson relies on 
teacher driven, 
whole group of 
young learners’ 
activities.  

sequence of the 
content. Candidate 
designs 
developmentally 
appropriate content-
based lessons, to 
build student 
understanding of 
content,  

sequence of the 
content. Candidate 
designs 
developmentally 
and ability 
appropriate 
scaffolded domain-
based lessons, to 
build student 
understanding  

the content. 
Candidate designs 
developmentally and 
ability appropriate 
scaffolded domain-
based lessons to teach 
relationships and 
builds connections to 
other content areas 
building student 
understanding. 

NAEYC 4c, 5a, 5b, 
5c 
 
Scaffolding 
Instruction 
 
ESCE 3.S4, 3.K3, 
3.S2 
5.S9, 5.S6, 5.S2,  
 
  

Candidate is not 
able to explain 
how instruction is 
scaffolded to 
provide the levels 
of support 
needed by the 
students OR is 
not 
developmentally 
appropriate for 
this group of 
learners. 

Candidate tries 
to explain how 
instruction is 
generally 
scaffolded to 
provide the 
levels of support, 
but explanation 
is ambiguous or 
vague. 

Candidate explains 
how instruction is 
scaffolded to provide 
the levels of support 
needed by the group 
of young learners and 
targeted students. 

Candidate explains 
how instruction is 
scaffolded across 
domains to provide 
the levels of 
support aligned to 
the needs of the 
group of young 
learners and target 
students. 

Candidate explains 
how instruction is 
scaffolded across 
domains to provide 
the levels of support 
aligned to the needs 
of the group of young 
learners and target 
ECSE students with 
specific examples 
related to needs of 
the targeted 
students.  

NAEYC 4c, 5c 
 
Assistive 
Technology and 
Technology for 
Instruction and 
Planning 
ESCE 3.S4, 3.K3, 
3.S2 
5.S9, 5.S6, 5.S2,  
If targeted 
students do not 
use assistive 
technology, 
grade on the use 
of instructional 
or adaptive 
technology.  

The candidate 
does not plan for 
the use of 
instructional, 
adaptive or 
assistive 
technology or 
media to support 
student learning 
OR only discusses 
how it is used in 
planning.  

The candidate 
plans for their 
own use of 
technology 
during the lesson 
and not for use 
by students.  

The candidate plans 
for the use of 
instructional, 
adaptive or assistive 
technology or media 
by the ECSE students 
to support general 
student learning. 
Candidate plans for 
repetitive use of 
single technology. 

The candidate 
plans for the use of 
instructional, 
adaptive or 
assistive 
technology and 
media by ECSE 
students and 
candidate to 
support student 
learning of content 
material. 
Candidate plans to 
utilize multiple 
types of 
technology 
resources.  

The candidate plans 
for the use of multiple 
types of instructional, 
adaptive or assistive 
technology and media 
by ECSE students and 
candidate to support 
student learning of 
content materials. 
Candidate plans to 
utilize multiple types 
of technology 
resources and relates 
to needs of students. 

NAEYC 4c, 5a, 5b, 
5c 
 
Explicit Teaching 
Strategies  
ECSE 5.S2, 5.S9, 
5.S6, 3.S2, 3.S4 
  

The candidate 
does not describe 
how they will 
explicitly teach/ 
model or 
demonstrate the 
skill/concept/stra
tegy. 

The candidate 
lists how they 
will teach, model 
or demonstrate 
the 
skill/concept/str
ategy but is not 
complete or 
does not match 
content. 

The candidate lists 
how they will provide 
systematic instruction 
and explicitly teach, 
model or 
demonstrate the 
skills, concepts, or 
strategies aligned 
with content aligned 
with the needs of the 
group. 

The candidate 
describes how they 
will provide 
systematic 
instruction and 
explicitly teach, 
model or 
demonstrate the 
skills, concepts, or 
strategies aligned 
with content 
aligned with the 
needs of the group 
and targeted 
students. 

The candidate explains 
how they will provide 
systematic instruction 
and explicitly teach, 
model or demonstrate 
the skills, concepts, or 
strategies which are 
aligned with content, 
are detailed and meet 
the needs of the group 
of young learners and 
targeted students. 



NAEYC 4c 
 
UDL-DI (Process, 
Product, 
Content) 
ESCE 3.K1, 5.S6,  

Candidate does 
not appear to 
integrate the 
principles of UDL-
DI into the lesson. 

Candidate 
integrates some 
of the principles 
of UDL-DI into 
the lesson in a 
vague or generic 
manner but does 
not identify how 
this was 
incorporated. 

Candidate integrates 
some principles of 
UDL-DI; process, 
product or content; 
into the lesson in a 
vague or generic 
manner. Attempts to 
discuss how this was 
done.  

Candidate clearly 
integrates and 
explains the 
principles of UDL-
DI; process, 
product and 
content; in the 
lesson and relates 
them to needs of 
the group and 
discusses how they 
clearly integrated 
it. 

Candidate clearly 
integrates and 
explains the principles 
of UDL-DI; process, 
product and content; 
in the lesson and 
relates to needs of the 
group of young 
learners and targeted 
students and explains 
how they clearly 
integrated it. 

NAEYC 4c, 5a, 5b, 
5c 
 
Specially 
Designed 
Instruction  
ECSE 3.S1, 3.S2, 
5.S11, 5.S6, 5.S9, 
5.S2 
  

Candidate does 
not address the 
specially designed 
instructional 
needs of the 
targeted 
students.  

Candidate briefly 
discusses 
general 
instructional 
strategies used 
in group of 
young learners’ 
instruction as 
meeting 
targeted 
students' needs 
but does not 
make clear how 
these meet 
student needs.  

Candidate briefly 
discusses general or 
specialized 
instructional 
strategies used in 
group of young 
learners’ instruction 
and states how that 
meets targeted 
students' needs.  

Candidate explains 
specialized 
instruction 
designed for the 
targeted ECSE 
students that allow 
ECSE students to 
achieve 
appropriate 
learning goals. 

Candidate explains 
specialized instruction 
designed for the 
targeted ECSE 
students that allow 
ECSE students to 
achieve appropriate 
learning goals, 
providing examples 
related to each 
student.  

NAEYC 4b, 4c 
 
Communication 
and Technology 
Use  
ESCE, 1.S5, 2.S5 
If students do 
not require the 
use of 
augmentative or 
alternative 
communication 
systems, score 
defaults to a 4. 
 
  

The candidate is 
not able to list 
the various 
alternative and 
augmentative 
communication 
systems (if 
warranted by 
IEP), or list the 
use of assistive 
technology to 
support and 
enhance the 
language and 
communication 
of the targeted 
students. 

The candidate is 
able to explain 
the various 
alternative and 
augmentative 
communication 
systems or 
describe the use 
of assistive 
technology to 
support and 
enhance the 
language and 
communication 
of the targeted 
students. 

The candidate 
identifies identify the 
various alternative 
and augmentative 
communication 
systems in a lesson 
plan, or include in 
their lesson plans, the 
use of assistive 
technology to support 
and enhance the 
language and 
communication of the 
targeted students. 

The candidate 
develops lesson 
plans that include 
the various 
alternative and 
augmentative 
communication 
systems, or justify 
in their lesson 
plans, the use of 
assistive 
technology to 
support and 
enhance the 
language and 
communication of 
the targeted 
students. 

The candidate creates 
and implement lesson 
plans that include the 
various alternative 
and augmentative 
communication 
systems or create 
lesson plans with 
assistive technology to 
support and enhance 
the language and 
communication of the 
targeted students. 

NAEYC 4b, 4c, 5a, 
5b 
 
Questioning 
Strategies  
ECSE 3.K3, 3.S2 
  

Candidate does 
not explain their 
questioning 
strategies OR 
explanation is 
inappropriate OR 
are not 
developmentally 
appropriate 
based on 
contextual 
factors.  

Candidate 
explains a 
variety of 
developmentally 
appropriate 
questioning 
strategies that 
reflect a majority 
of lower order 
thinking skills 
(recall, 
understanding).  

Candidate explains a 
variety of 
developmentally 
appropriate * 
questioning strategies 
that reflect a variety 
of higher order and 
lower order thinking 
skills (Appropriate for 
the group). 

Candidate explains 
a variety of 
developmentally 
appropriate * 
questioning 
strategies that 
reflect a variety of 
higher order and 
lower order 
thinking skills 
(Appropriate for 
group and the 

Candidate explains a 
variety of 
developmentally 
appropriate * 
questioning strategies 
that reflect a variety 
of higher order and 
lower order thinking 
skills, providing 
examples of questions 
to be used in the 
lesson plan with the 



targeted students 
). 

Bloom’s/DOK level 
identified. 
(Appropriate for the 
group and targeted 
students ). 

NAEYC 1c, 4c 
 
Organization of 
Classroom, 
Team/Groups 
ECSE 2.S2, 5.S6, 
5.S9 

Candidate does 
not address how 
their organization 
of learning teams 
and groups 
promotes content 
learning and 
allows for 
meaningful 
engagement OR 
relies solely on 
whole group OR 
is not 
developmentally 
appropriate.  

Candidate briefly 
discusses how 
their 
organization of 
learning teams 
and groups 
promotes 
content learning 
of the group. 
Primarily uses 
whole group of 
young learners 
or small groups.  

Candidate briefly 
discusses how their 
organization of 
learning teams and 
groups promotes 
content learning of 
the group of young 
learners and targeted 
students. Primarily 
uses whole group 
(circle time) for young 
learners or small 
groups.  

Candidate explains 
how their 
organization of 
learning teams and 
groups promotes 
content learning 
and allows for 
meaningful 
engagement of the 
group of young 
learners and 
targeted students. 
Uses a limited 
variety of at least 2 
grouping strategies 
(whole group, 
small group, 
centers, 
independent 
learning, 1:1)  

Candidate explains 
how their organization 
of learning teams and 
groups promotes 
content learning and 
allows for meaningful 
engagement and 
interaction of the 
group of young 
learners and targeted 
students. Uses at least 
3 grouping strategies 
(whole group, small 
group, centers, 
independent, 1:1) and 
includes child-initiated 
learning opportunities 
which candidate 
identifies.  

NAEYC 1c, 4b 
 
Graphic or 
advanced 
Organizers,  
(includes 
playmats, 
worksheets used 
to help students 
understand 
content. Submit 
with plan to 
instructor)  
INTASC 4, 7 
ECSE 2.S2, 2.S1  

Candidate does 
not provide DA 
graphic 
organizers or 
other advanced 
organizers. 

Candidate lists 
DA graphic 
organizers, or 
other advanced 
organizers that 
do not appear 
aligned with 
content.  

Candidate lists DA 
graphic organizers, 
playmats or other 
advanced organizers 
aligned with content. 

Candidate provides 
a variety of DA 
graphic organizers, 
playmats or other 
advanced 
organizers that 
align with content 
and explains how 
they promote 
learning for the 
group of young 
learners and the 
targeted students. 

Candidate provides a 
variety of DA graphic 
organizers, or other 
advanced organizers 
that align with content 
and explains how they 
promote learning for 
the group of young 
learners and the 
targeted students 
related to contextual 
factors. 

NAEYC 4b, 4c, 
5b, 5c 
 
Strategies to 
Promote 
Mastery and 
Generalization  
ECSE 5.S12 
  

The candidate is 
not able to list 
evidence-based 
instructional 
strategies to 
promote mastery 
and 
generalization 
across content for 
individual ECSE 
students based 
on ability, 
interest, learning 
environments, 
and cultural and 
linguistic factors.  

The candidate is 
able to list 
evidence-based 
instructional 
strategies to 
promote 
mastery and 
generalization 
across content 
for group of 
ECSE students 
based on ability, 
interest, learning 
environments, 
and cultural and 
linguistic factors. 

The candidate is able 
to describe generic 
evidence-based 
instructional 
strategies to promote 
mastery and 
generalization across 
content and settings 
for group of ECSE 
students and targeted 
students based on 
ability, interest, 
learning 
environments, and 
cultural and linguistic 
factors.  

The candidate is 
able to describe 
differentiated 
evidence-based 
and recommended 
instructional 
strategies to 
promote mastery 
and generalization 
across content and 
settings for group 
of ECSE students 
and targeted 
students based on 
ability, interest, 
learning 
environments, and 

The candidate is able 
to explain specific 
differentiated 
evidence-based and 
recommended 
instructional 
strategies to promote 
mastery and 
generalization across 
content and settings 
for group of ECSE 
students and targeted 
students based on 
ability, interest, 
learning 
environments, and 
cultural and linguistic 
factors and relates to 



cultural and 
linguistic factors.  

specific contextual 
factors.  

NAEYC 3a 
 
Demonstration 
of Student 
Understanding  
ESCE 4.S3, 4.S5, 
4.S6  
  

Candidate 
provides no 
description of 
formative or 
summative 
assessments that 
allow for 
demonstration of 
student learning 
OR there is no 
alignment to 
learning objective 
OR are 
inappropriate. 

Candidate 
selects and 
creates 
formative OR 
summative 
assessments that 
are appropriate 
for curriculum 
goals and helps 
the group of 
young learners 
and targeted 
ECSE students 
demonstrate 
learning, but 
candidate does 
not explain 
connection.  

Candidate selects and 
creates formative OR 
summative 
assessments that are 
appropriate for 
curriculum goals and 
helps the group of 
young learners and 
targeted ECSE 
students demonstrate 
learning and 
candidate explains 
connection.  

Candidate selects 
and creates 
formative and 
summative 
assessments that 
are appropriate for 
the characteristics 
of infants and 
young learners and 
curriculum goals, 
and helps the 
groups and 
targeted ECSE 
students 
demonstrate 
learning and 
candidate explains 
connection.  

Candidate selects and 
creates formative and 
summative 
assessments that are 
appropriate for the 
characteristics of 
infants and young 
learners and 
curriculum goals, and 
help the group of 
young learners and 
targeted ECSE 
students demonstrate 
learning and are based 
upon principles of 
effective teaching 
which the candidate 
identifies. 

NAEYC 4c, 5a, 5b, 
5c 
 
Accommodations 
or Modifications 
for Identified 
ECSE students  
ECSE S3.2, 5.S13 Candidate does 

not address 
making 
accommodations 
and modifications 
within the 
lesson.  

Candidate makes 
general 
accommodations 
and 
modifications for 
the group of 
young learners 
but does not 
indicate how 
related to 
individual needs 

Candidate provides 
evidence of including 
required 
accommodations and 
modifications for 
instruction OR 
assessment for 
targeted ECSE 
students OR provides 
evidence that none 
are needed.  

Candidate designs 
lessons that 
include required 
accommodations 
and modifications 
for instruction as 
part of the design 
for the class. OR 
candidate provides 
required 
accommodations 
and modifications 
for instruction and 
assessment for 
targeted ECSE 
student. 

Candidate designs 
lessons that include 
required 
accommodations and 
modifications for 
instruction as part of 
the design for the 
class. Candidate 
provides evidence of 
including required 
accommodations and 
modifications for 
instruction and 
assessment for 
targeted ECSE 
students and aligns 
directly to the specific 
student needs. 
Candidate anticipates 
possible needed 
accommodations.  

NAEYC 4a, 4c 
 
Time for 
Learning  
ECSE S2.2, 5.S1 

Candidate's plan 
does not allow 
enough time for 
instruction or 
assessment. 

Candidate 
appropriately 
plans enough 
time for 
instruction, 
allowing time for 
the group of 
young learners 
to practice and 
demonstrate 
learning.  

Candidate 
appropriately plans 
enough time for 
instruction and 
assessment and child-
centered learning 
activities, allowing 
time for the group of 
young learners to 
practice and 
demonstrate 
learning.  

Candidate 
appropriately plans 
enough time for 
instruction and 
assessment and 
child-centered 
learning activities, 
allowing time for 
the group of young 
learners and 
targeted ECSE 
students to 
practice and 
demonstrate 
learning.  

Candidate 
appropriately plans 
enough time for 
instruction and 
assessment and child-
centered learning 
activities, allowing 
time for modifications 
based on students’ 
responses, and allows 
the group of young 
learners and targeted 
ECSE students to 
practice and 
demonstrate learning.  

NAEYC 1b, 4b 
 

Candidate 
provides very 

Candidate 
provides an 

Candidate provides 
an explanation as to 

Candidate provides 
an explanation as 

Candidate provides an 
explanation as to how 



Challenging 
Expectations/ 
Developmental 
Appropriateness 
 
ECSE S5.4, S5.12  

little explanation 
as to how they 
will create 
challenging 
expectations or 
opportunities for 
critical or creative 
thinking for ECSE 
students OR plan 
is 
developmentally 
inappropriate.  

explanation as to 
how they will 
create 
challenging 
expectations or 
opportunities for 
critical or 
creative thinking 
for all ECSE 
students in 
general but is 
not reflected in 
lesson plan.  

how they will create 
challenging 
expectations or 
opportunities for 
critical or creative 
thinking for the group 
of young learners and 
is somewhat reflected 
in lesson plan.  

to how they will 
create DA 
challenging 
expectations or 
opportunities for 
critical or creative 
thinking for the 
targeted ECSE 
students and the 
group of young 
learners and is 
reflected in lesson 
plan.  

they will create DA 
challenging 
expectations or 
opportunities for 
critical or creative 
thinking for the 
targeted ECSE 
students and the 
group of young 
learners by relating to 
central concepts of 
content and is 
reflected in lesson 
plan. 

NAEYC 3a 
 
Demonstration 
of Student 
Understanding 
on Assessments 
ECSE S4.3, S4.5 
  

Candidate 
provides no 
description of 
formative or 
summative 
assessments that 
allow for 
demonstration of 
student learning 
OR there is no 
alignment to 
learning objective 
OR are 
inappropriate. 

Candidate 
selects and 
creates 
formative OR 
summative 
assessments that 
are appropriate 
for curriculum 
goals and helps 
the group of 
young learners 
and targeted 
ECSE students 
demonstrate 
learning, but 
candidate does 
not explain 
connection.  

Candidate selects and 
creates formative OR 
summative 
assessments that are 
appropriate for 
curriculum goals and 
helps the group of 
young learners and 
targeted ECSE 
students demonstrate 
learning by 
incorporating 
scientific methods, 
problem solving skills 
or by applying their 
knowledge and 
candidate explains 
connection.  

Candidate selects 
and creates 
formative and 
summative 
assessments that 
are appropriate for 
curriculum goals 
and help the 
groups and 
targeted ECSE 
students 
demonstrate 
learning by 
incorporating 
scientific methods, 
problem solving 
skills or by applying 
their knowledge 
and candidate 
explains 
connection.  

Candidate selects and 
creates formative and 
summative 
assessments that are 
appropriate for 
curriculum goals and 
help the group of 
young learners and 
targeted ECSE 
students demonstrate 
learning by 
incorporating 
scientific methods, 
problem solving skills 
or by applying their 
knowledge and are 
based upon principles 
of effective teaching 
which the candidate 
identifies. 

NAEYC 4c, 5c 
 
Demonstrate 
Knowledge of 
Appropriate 
Learning Theory 
or Research,--
Depending on 
Lesson Content, 
Domain or age 
level 
ECSE 3K.2, 6.S5  
  

Candidate is not 
able to or does 
not align 
instructional 
approach or 
strategies with a 
theoretical, 
evidence or 
research base OR 
is not 
developmentally 
appropriate.  

Candidate 
attempts to align 
instructional 
strategies with a 
theoretical, 
evidence or 
research base 
but does so 
without drawing 
a connection to 
the Early 
childhood 
framework or 
curriculum 
theories. 

Candidate 
appropriately aligns 
academic-
nonacademic 
instructional 
strategies with 
evidence or research 
listing principles of 
Early childhood 
framework or 
curriculum theories.  

Candidate aligns 
academic-
nonacademic 
instructional 
strategies with 
evidence or 
research base of 
Early childhood 
framework or 
curriculum 
theories by naming 
the 
theory/principles 
and describing the 
relationship to the 
abilities and needs 
of individual 
students. 

Candidate aligns 
academic-
nonacademic 
instructional 
strategies with 
evidence or research 
base, Early childhood 
framework or 
curriculum theories by 
naming the theory 
theorists/, principles 
and specifically 
explains the 
relationship to the 
abilities and needs of 
individual students. 

NAEYC 1c, 4c, 5a 
 
Materials & 
Resources 

Candidate selects 
few resources. It 
is not clear how 
those resources 
benefit students, 

Candidate 
selects some 
general 
resources that 
benefit the 

Candidate selects DA 
general resources 
that benefit the 
group of young 
learners, promote 

Candidate selects a 
variety of DA 
resources, 
including 
manipulatives, 

Candidate selects a 
wide variety (3+) of 
DA resources, 
including 
manipulatives, toys 



 
 
 
  

ESCE 2.S2., 2S.5, 
1S.2,  

promote the 
learning 
objectives and/or 
enhance the 
learning 
experience OR are 
not 
developmentally 
appropriate.  

group of young 
learners of 
student, but it is 
unclear how 
these promote 
learning or 
enhance the 
learning 
experience. 

learning objectives 
and enhance the 
learning experience. 
Resources are 
referenced at the end 
of the lesson plan 
only or just listed in 
the plan itself.  

toys, print and 
electronic, most 
matched to the 
experiences & 
characteristics of 
young learners 
which promote 
learning objectives 
and enhance the 
learning 
experience for 
group of young 
learners and 
targeted students. 
Resources are 
referenced 
throughout the 
lesson.  

and both print and 
electronic, matched to 
the experiences & 
characteristics of 
young learners and to 
benefit the targeted 
students, to promote 
learning objectives 
and enhance the 
learning experience of 
group of young 
learners and targeted 
ECSE students and 
explicitly states how 
this connection 
occurs. Resources are 
referenced 
throughout the lesson 

Unit Format  
 
NAEYC 1c, 4b, 4c, 
5a, 5b 
 
ESCE 3.S2, 3.S4  

Unit has less than 
4 lessons or 
lessons do not 
build upon each 
other to deepen 
student 
understanding. 

Unit has 4 lesson 
plans that are 
loosely related 
but do not 
deepen student 
understanding, 
candidate does 
not attempt to 
explain 
connection. 

Unit has 4 lessons and 
the lessons build 
upon each other and 
attempts to deepen 
student 
understanding; 
candidate attempts 
to explain 
connection. 

Candidate writes 4 
lessons that 
lessons build upon 
each other to 
deepen student 
understanding of 
early academic and 
functional skills; 
aligned with the 
targeted student(s) 
and group needs 
and candidate 
explicitly explains 
connection. 

Candidate writes 4 
lessons which build 
upon each other to 
deepen student 
understanding of 
academic and 
functional skills, 
aligned with the 
targeted student(s) 
and group needs and 
candidate explicitly 
explains connection, 
referencing how skills 
built upon each other. 



Resources 
 
Textbook 
 
Bookstore 
 
Articles 
 
 

Websites/Multimedia 
 
 
	
	


