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Course Description:  
Practicum I is a structured, field-based, semester-long exploratory clinical course that 
requires at least 60 hours of supervised classroom experience in an approved setting. 
Fieldwork is monitored by Wilmington University Practicum advisors and mentor 
teachers. Placement priority is given to settings that serve culturally, linguistically and 
socioeconomically diverse student populations. Fieldwork is supported by 30 hours of 
Practicum seminar sessions. Seminars are conducted virtually by faculty of the College 
of Education. Practicum I introduces the teacher candidate to essential content and 
pedagogical knowledge related to the components of professional practice guided by 
the National Association for the Education of Young Children (NAEYC) Professional 
Preparation Standards.  
  
Practicum I provides the teacher candidate with opportunities to observe, describe, 
interpret, and understand all aspects of professional practice and to reflect on the 
personal and professional attributes required for success in teaching. Candidates in 
Practicum I focus on the development and characteristics of learners, individual learning 
differences, dispositions expected of professionals within the education field, learning 
environments, and social interaction. Candidates will plan, prepare and teach lessons 
within an approved classroom setting, as well as work with individual students. 
 
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

30 5 60 0 30 
 
	

College Education Program Attributes 



The manner in which we prepare educational personnel is informed by eight essential 
attributes: 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing 

past experiences as learners in coursework and field experiences and 
developing appropriate knowledge of the content and discourse of the 
disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e, providing structured opportunities for 

critical reflection on and taking action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous 

improvement, experimentation, and professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology 

 
 
College of Education Conceptual Framework 
 
Specialized Professional Association Standards – NAEYC Initial and Advanced Early 
Childhood Professional Preparation Programs 
 
Technology Standards – International Society for Technology Education 
 
Wilmington University Undergraduate Graduation Competencies 
	
	

Course Objectives 
Standard 1: Promoting Child Development 
 
Candidates prepared in early childhood degree programs are grounded in a child development 
knowledge base. They use their understanding of young children’s characteristics and needs, and of 
multiple interacting influences on children’s development and learning, to create environments that 
are healthy, respectful, supportive, and challenging for each child. 
Standard 2: Building Family and Community Relationships 
 
Candidates prepared in early childhood degree programs understand that successful early childhood 
education depends upon partnerships with children’s families and communities. They know about, 
understand, and value the importance and complex characteristics of children’s families and 
communities. They use this understanding to create respectful, reciprocal relationships that support 
and empower families, and to involve all families in their children’s development and learning. 



Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 
 
Candidates prepared in early childhood degree programs understand that child observation, 
documentation, and other forms of assessment are central to the practice of all early childhood 
professionals. They know about and understand the goals, benefits, and uses of assessment. They 
know about and use systematic observations, documentation, and other effective assessment 
strategies in a responsible way, in partnership with families and other professionals, to positively 
influence the development of every child. 
Standard 4: Using Developmentally Effective Approaches 
 
Candidates prepared in early childhood degree programs understand that teaching and learning with 
young children is a complex enterprise, and its details vary depending on children’s ages, 
characteristics, and the settings within which teaching and learning occur. They understand and use 
positive relationships and supportive interactions as the foundation for their work with young 
children and families. Candidates know, understand, and use a wide array of developmentally 
appropriate approaches, instructional strategies, and tools to connect with children and families and 
positively influence each child’s development and learning. 
Standard 5: Using Content Knowledge to Build Meaningful Curriculum 
 
Candidates prepared in early childhood degree programs use their knowledge of academic disciplines 
to design, implement, and evaluate experiences that promote positive development and learning for 
each and every young child. Candidates understand the importance of developmental domains and 
academic (or content) disciplines in early childhood curriculum. They know the essential concepts, 
inquiry tools, and structure of content areas, including academic subjects, and can identify resources 
to deepen their understanding. Candidates use their own knowledge and other resources to design, 
implement, and evaluate meaningful, challenging curriculum that promotes comprehensive 
developmental and learning outcomes for every young child. 
Standard 6:  Becoming a Professional 
  
Candidates prepared in early childhood degree programs identify and conduct themselves as 
members of the early childhood profession. They know and use ethical guidelines and other 
professional standards related to early childhood practice. They are continuous, collaborative learners 
who demonstrate knowledgeable, reflective and critical perspectives on their work, making informed 
decisions that integrate knowledge from a variety of sources. They are informed advocates for sound 
educational practices and policies. 
Standard 7: Early Childhood Field Experiences 
 
Field experiences and clinical practice are planned and sequenced so that candidates develop the 
knowledge, skills and professional dispositions necessary to promote the development and learning 
of young children across the entire developmental period of early childhood – in at least two of the 
three early childhood age groups (birth – age 3, 3 through 5, 5 through 8 years) and in the variety of 
settings that offer early education (early school grades, child care centers and homes, Head Start 
programs). 

	



Learning Outcome #1 – Promoting Child Development (NAEYC 1c) 
• The candidate uses developmental knowledge to create healthy, respectful, 

supportive, and challenging learning environments for children (1c). 
 
Learning Outcome #2 – Building Family and Community Relationships (NAEYC 2c) 

• The candidate is able to engage with families and communities in order to create 
a learning environment that promotes health and safety (2c). 

	
Learning Outcome #3 – Observing, Documenting, and Assessing to Support Young 
Children and Families (NAEYC 3b, 3c, 3d) 

● The candidate knows about and uses observation, documentation, and other 
appropriate assessment tools and approaches, including the use of technology in 
documentation, assessment and data collection (3b). 

● The candidate understands and practices responsible assessment to promote 
positive outcomes for each child, including the use of assistive technology for 
children with disabilities (3c). 

● The candidate knows about assessment partnerships with families and with 
professional colleagues to build effective learning environments (3d). 
 

Learning Outcome #4 – Using Developmentally Effective Approaches (NAEYC 4c, 4d) 
● The candidate uses a broad repertoire of developmentally appropriate teaching 

/learning approaches (4c). 
● The candidate reflects on their own practice to promote positive outcomes for 

each child (4d). 
 

Learning Outcome #5 – Using Content Knowledge to Build Meaningful Curriculum 
(NAEYC 5c) 

● The candidate uses their own knowledge, appropriate early learning standards, 
and other resources to design, implement, and evaluate developmentally 
meaningful and challenging curriculum for each child (5c). 

 
Learning Outcome #6 – Becoming a Professional (NAEYC 6c, 6d, 6e) 

• The candidate engages in continuous, collaborative learning to inform practice; 
using technology effectively with young children, with peers, and as a 
professional resource (6c). 

• The candidate integrates knowledgeable, reflective, and critical perspectives on 
early education (6d) 

• The candidate engages in informed advocacy for young children and the early 
childhood Profession (6e) 

 
Learning Outcome #7 – Early Childhood Field Experiences (NAEYC 7a, 7b) 

• The candidate has opportunities to observe and practice in at least two of the 
three early childhood age groups (birth- age 3, 3-5, and 5-8) 



• The candidate has opportunities to observe and practice in at least two of the 
three main types of early education settings (early school grades, childcare 
centers and homes, Head Start programs) 
 

Assignment Descriptions: 
Discussion Boards, Activities, and Reflections:  Assignments provide students with the 
opportunity to apply content while interacting with classmates or analyzing 
observations of instruction and student learning outcomes.  Students are expected to 
reference course materials while engaging in a thoughtful discussion with classmates on 
the topics provided. 
 
Lesson Plans:  Students will plan, develop, and enact three lesson plans. 
 
Field based engagement portfolio: Students will complete a portfolio throughout the 
course. 
 
Wilmington University Graduation Competencies:  
Students will be evaluated during Practicum I based on engagement in the online course 
and evaluation of performance in the field placement. Evaluation of performance in the 
field will be based on artifacts presented in the student’s portfolio, successful 
completion of PPAT Task 1, and the mentor teacher’s evaluation of the student in the 
field setting.  
 

Resources 
 
1.  The Framework for Teaching  A document from the Danielson Group, The 
Framework for Teaching is a research-based set of components of instruction, 
aligned to the INTASC standards, and grounded in a constructivist view of 
learning and teaching. 
2.  National Association for the Education of Young Children – Standards for 
Professional Preparation Programs These 2010 Initial Standards are used in 
NAEYC Accreditation of associate, baccalaureate, and master's degree programs 
providing degree candidates with their first experience and/or credential in early 
childhood studies.  
3.  The PPAT® Assessment Task Requirements , aligned with InTASC Model 
Core Teaching Standards (PDF), measure the instructional capability of teacher 
candidates before receiving a license. The assessment consists of four tasks — 
one formative and three summative. Each task requires written commentary and 
submission of artifacts. Students will address Task 1 in ECE 390 - Practicum 1. 
4.  Delaware Stars for Early Success is Delaware’s Quality Rating and 
Improvement System (QRIS) administered by the Delaware Department of 
Education. A QRIS is a method to assess, improve, and communicate the level of 
quality in early care and education and school-age settings. The goal of Delaware 



Stars is to invest in participating programs to increase access to high quality care 
for all of Delaware’s children, especially those from low-income families. 
5.  NAEYC Early Learning Program Accreditation Standards & Assessment 
Items  aim to ensure the quality of children's daily experiences in early learning 
programs and to promote positive child outcomes. NAEYC Early Learning 
Program Accreditation helps create a unifying framework of quality that is 
aligned with the profession’s collective knowledge of best practices. 
6.  Delacare Regulations for Early care and Education and School-Aged 
Centers protect and support the health, safety, wellbeing, and positive 
development of children who receive care in early care and education and 
school-age centers. These regulations establish minimum standards that licensed 
centers are required to follow. Licensed centers may exceed the regulations set 
by the Office of Child Care Licensing (OCCL) by joining Delaware Stars for Early 
Success or by the licensee’s own efforts. 
7.  Environmental Rating Scale  is a family of products that are designed to 
assess center-based  child care programs for various age groups including infants 
and toddlers.  The Infant/Toddler Rating Environmental Rating Scale is the scale  
appropriate for use in this practicum placement. 
8.  Delaware Early Learning Foundations:  Infant and Toddler provides a 
broad picture of what happens to children as they go from infancy to toddler-
hood. Children develop as a result of the many things that happen while they are 
involved with the adults who care for them. The Early Learning Foundations 
document is intended to serve as a way for adults to ensure that they are making 
available appropriate and needed activities to support children’s growth and 
development.  The document is intended to be used as a broad instructional 
guide for planning experiences. 
9.  Understanding Learning Resources 
-           Blueprint for Personalized Learning in Delaware 
-           Bloom’s Taxonomy 
-           Classroom Management 
-           Group work: Using cooperative learning groups effectively 
-           Increasing Inclusivity in the Classroom 
-           How People Learn 
-           Metacognition 
-           Mindfulness in the Classroom 
-           Motivating Students 
-           Personalized Learning 
-           Substitution Augmentation Modification Redefinition Model 
-           Technological Pedagogical And Content Knowledge 
-           Teacher Toolbox 
-           Visual Learning 

9.  Additional resources are embedded in weekly modules. 
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