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Wilmington University 
College of Education 

 

Leadership for a Responsive School Environment 
 
Course Number: EDL 7117 
 
Course Title: Leadership for a Responsive School Environment 
 
Faculty Contact:  
 

Textbooks:  Romero, V.E, Robertson, R., & Warner, A. (2018). Building resiliency in students  

impacted by adverse childhood experiences: A whole staff approach. Sage  

Publications. (ISBN 9781544319414) 

  

Delahooke, M. (2019). Beyond behaviors: Using brain science and compassion to  

understand and solve children’s behavioral challenges. PESI Publishing & Media. (ISBN 9781683731191) 
   

Course Description:  Candidates will learn the leadership characteristics and behaviors to initiate, nourish, and maintain a 
culture in the school community that is responsive to the needs of children, youth, and staff in confronting trauma and that 
instructs them in ways that are welcoming to all the cultures in a pluralistic society. District, building, and teacher leaders will 
learn how to make each level of the learning organization a place that is supportive and grounded in quality relationships 
among staff and students, and one where students and staff feel accepted and respected, and that they belong and are safe in a 
responsive school environment.  The course is taught in conjunction with EDL 7116: Security and Safety. 
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 0 
 

0 70 
 
 

College Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
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2. viewing educational personnel as learners, including a focus on deconstructing past experiences as learners in coursework and 
field experiences and developing appropriate knowledge of the content and discourse of the disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking action in one’s 

daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, experimentation, and professional 

growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation 
Link to Taskstream to the Program Theory will be housed at the top of your program on Taskstream.    
 
Program Competencies:  EDL Doctorate in Educational Leadership  
 
Specialized Professional Association Standards:  NELP-Building-Standards.pdf  and NELP-DISTRICT-Standards.pdf 
  

Teacher Leader Exploratory Consortium Standards (Research based and aligned to InTASC standards):  Teacher Leader Exploratory 
Consortium Standards 
   
Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Delaware Performance Appraisal System II: DPAS II for Administrators   
 
 
Additional Course Information and Schedule of Class Activities will be posted on the course blackboard site 
 
Assignments and Grading 
 

1. Class Discussion, Presentations, and Collaboration 
2. Presentations for Staff Development in Brain Based Behavior 
3. Comprehensive Trauma Informed Plan Understanding ACEs for Addressing All Students 
4. Develop a Plan for Hiring and Induction of Educational Leaders to Include Trauma Informed Responsive Techniques 
5. Participate in Simulations to Experience Trauma-Informed Leadership that Fosters District, School and Classroom Climate.  
6. Structured External Assignment  

 

http://www.wilmu.edu/education/educational-leadership-doctorate-curriculum.aspx
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-DISTRICT-Standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
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College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the University policy. Vacations are not 
considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases except valid emergencies. Failure to 
obtain approval for exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of NA (never attended). Early departures 
and late arrivals will be cumulative toward class absences. It is the student’s responsibility to obtain and complete assignments on the due 
dates. Students who register and enter the course on the drop/add date have four days to complete the first week’s assignments. 
 
 
Course Materials and Reading List:  -  

1. Leslie Anderson, et al. Leader Tracking Systems: Turning Data into Information for School Leadership. Retrieved from: 
https://www.wallacefoundation.org/knowledge-center/Documents/Leader-Tracking-Systems-Turning-Data-Into-
Information-for-School-Leadership.pdf 

2. Center for Disease Control and Prevention: Six Principles To A Trauma-Informed Approached.  July, 2018. Retrieved from:  

https://www.cdc.gov/cpr/infographics/6_principles_trauma_info.htm 
3. A Conspiracy of Goodness https://everwideningcircles.com/2019/04/22/conspiracyofgoodness-movement-changing-

the-future/?is_circle=45003  
4. Leading your People in Times of Crisis https://www.rootinc.com/blog/leading-your-people-in-times-of-

crisis/?utm_source=adwords&utm_medium=cpc&utm_campaign=blog&gclid=CjwKCAjwt-
L2BRA_EiwAacX32XWJckDVkD 

5. Schools in Underprivileged Communities Can Beat the Odds  https://www.ted.com/speakers/nadia_lopez  
6. Teaching Students to be Good Communicators https://www.ted.com/speakers/pearl_arredondo 
7. Why Being Respectful to your Coworkers is Good for Business: 

https://www.ted.com/talks/christine_porath_why_being_respectful_to_your_coworkers_is_good_for_business 
 
 
Supplemental materials: 

• Publication of the American Psychological Association [APA Manual], 2010 6th edition (Cohort 28 & 29), 7th printing 
(Cohort 30 and beyond). 

• Purdue OWL: APA Formatting and Style Guide 
 

 

 

https://www.wallacefoundation.org/knowledge-center/Documents/Leader-Tracking-Systems-Turning-Data-Into-Information-for-School-Leadership.pdf
https://www.wallacefoundation.org/knowledge-center/Documents/Leader-Tracking-Systems-Turning-Data-Into-Information-for-School-Leadership.pdf
https://www.cdc.gov/cpr/infographics/6_principles_trauma_info.htm
https://everwideningcircles.com/2019/04/22/conspiracyofgoodness-movement-changing-the-future/?is_circle=45003
https://everwideningcircles.com/2019/04/22/conspiracyofgoodness-movement-changing-the-future/?is_circle=45003
https://www.rootinc.com/blog/leading-your-people-in-times-of-crisis/?utm_source=adwords&utm_medium=cpc&utm_campaign=blog&gclid=CjwKCAjwt-L2BRA_EiwAacX32XWJckDVkD
https://www.rootinc.com/blog/leading-your-people-in-times-of-crisis/?utm_source=adwords&utm_medium=cpc&utm_campaign=blog&gclid=CjwKCAjwt-L2BRA_EiwAacX32XWJckDVkD
https://www.rootinc.com/blog/leading-your-people-in-times-of-crisis/?utm_source=adwords&utm_medium=cpc&utm_campaign=blog&gclid=CjwKCAjwt-L2BRA_EiwAacX32XWJckDVkD
https://www.ted.com/speakers/nadia_lopez
https://www.ted.com/speakers/pearl_arredondo
https://www.ted.com/talks/christine_porath_why_being_respectful_to_your_coworkers_is_good_for_business
https://owl.english.purdue.edu/owl/resource/560/01/
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INSTRUCTIONAL GOALS: 

GOAL A:  
 Learning Outcomes: Candidates will: develop the skills necessary to lead for trauma-informed instruction. 

A-1: Candidates will understand a trauma-informed approach and apply it to an educational setting. 
A-2:Candidates will develop skills to help the whole school community create a climate that makes every child feel 
valued and cared for. 

 A-3: Candidates will develop the skills to communicate the importance of knowing and responding to the signs of 
trauma in children, teachers, and other school employees. 
 
GOAL B:  
 Learning Outcomes: Candidates will: become trauma-informed leaders. 

B-1: Candidates will analyze the 6 key principles of a trauma-informed and apply them to their setting. 
B-2: Candidates will analyze how to build resilience in children and staff, including structuring self-care into daily 
routines. 

 B-3: Candidates will develop a trauma-informed plan using the 6 key principles to lead for the success, academically 
and emotionally, for all students. 
 B-4: Candidates will include in the plan a design for the district, school, and classroom to have high expectations and 
high supports for all the school’s children and staff. 
 
GOAL C:  
 Learning Outcomes: Candidates will: engage all stakeholders in the support and nurturing of all the community’s 
children. 

C-1: Candidates will engage stakeholders in the incorporation of trauma-informed actions toward the care of all its 
child in the district’s and each school’s strategic plan. 
C-2: The candidate will have a plan to assess an agency’s trauma-informed status and engage trauma-informed social 
agencies actively in the schools to become interwoven into the school’s day. 

 
GOAL D:  
 Learning Outcomes: Candidates will: design an induction and professional development program to increase the skills 
of school leaders and teachers in responsiveness to the needs of children. 

D-1: Candidates will design an induction plan for new and inexperienced teachers to incorporate trauma-informed 
responsive techniques in their teaching. 
D-2: Candidates will design an induction plan for new and inexperienced educational leaders to incorporate trauma-
informed responsive techniques in their leadership. 
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D-3: Candidates will design an induction plan that includes self-care for all in their school. 
 
GOAL E:  
 Learning Outcomes: Candidates will: monitor the responsive and trauma-informed “temperature” of the school 
climate. 

E-1: Candidates will design a plan for “taking the temperature” regularly of the school climate. 
E-2: Candidates will experience simulations that will let them practice trauma-informed leadership to change the 
school climate.  

 
 
 
 
Structured External Assignment:   
Building Leaders 
 
Candidates will determine the make-up of the school climate.  They will develop a trauma-informed plan using the six key 
principles (Safety, Trustworthiness, Peer Support, Collaboration, Empowerment, and Cultural, Historical, and Gender Issues) 
as a framework to lead for success academically and emotionally for all students.  The plan will include a design for “taking the 
temperature” regularly of the school climate.  Candidates should include the ways in which social agencies will become 
interwoven into the school’s day.  Candidates will include in the plan a design for the school to have high expectations and high 
level supports for all of the school’s children, teachers and other school employees that will be communicated to all of the 
school’s stakeholders.  The plan for safety and security (EDL 7116) and the plan for responsive school climate (EDL 7117) 
should show a relationship. 
 
District Leaders 
Candidates will determine the make-up of the district climate.  They will develop a trauma-informed plan using the six key 
principles (Safety, Trustworthiness, Peer Support, Collaboration, Empowerment, and Cultural, Historical, and Gender Issues) 
as a framework to lead for success academically and emotionally for all students.  The plan will include a design for “taking the 
temperature” regularly of the district climate.  Candidates should include the ways in which social agencies will become 
interwoven into the district’s operations.  Candidates will include in the plan a design for the district to have high expectations 
and high level supports for all of the district’s children, teachers and other district employees that will be communicated to all 
persons in the organization and the community.  The plan for safety and security (EDL 7116) and the plan for responsive 
school climate (EDL 7117) should show a relationship. 
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Teacher Leaders   
Candidates will determine the make-up of the classroom, team and department climate.  They will develop a trauma-informed 
plan using the six key principles (Safety, Trustworthiness, Peer Support, Collaboration, Empowerment, and Cultural, Historical, 
and Gender Issues) as a framework to lead for success academically and emotionally for all students.  The plan will include a 
design for “taking the temperature” regularly of the classroom, team and department climate.  Candidates should include the 
ways in which social agencies will become interwoven into the school’s day.  Candidates will include in the plan a design for 
the classroom, team and department to have high expectations and high level supports for all of the school’s children, teachers 
and other school employees that will be communicated to all of the classroom and team stakeholders.  The plan for safety and 
security (EDL 7116) and the plan for responsive school climate (EDL 7117) should show a relationship. 
 

EDL 7115 – Leadership for a Responsive School Environment  

Building rubric  
Novice Emerging Proficient (TARGET) Advanced Performance  

Course Content Objective 
 
Candidate knowledge of trauma informed 
principle use in determining the climate 
within the school.  

Candidate is aware of 
trauma informed 
principles for use in 
determining the 
climate of the school. 

Candidate knows trauma 
informed principles for use in 
determining the climate of 
the school. 
 

Candidate understands and 
collaborates with the teacher 
leadership team about trauma 
informed principles for use in 
determining and foster a positive 
school climate. 
  

Candidate collaborates, understands and 
communicates  
with the teacher leadership team , faculty, 
staff and stakeholders about trauma 
informed principles for use in determining 
and promoting a positive and inclusive the 
school climate. 

Course Leadership Objective 
 
Candidate demonstration skills required 
to use climate indicators, trauma 
informed principles and high levels of 
support for communicating and creating a 
comprehensive plan for a responsive and 
inclusive climate within the school. 
 
 

Candidate promotes 
the effective use of 
trauma informed 
principles. 
 
Candidate observes 
the use of a plan for a 
responsive and 
inclusive climate 
within the school. 
 
 
  

Candidate models and 
promotes trauma informed 
principles.  
 
Candidate observes, analyzes,  
monitors and evaluates a 
comprehensive plan for a 
responsive and inclusive 
climate within the school. 
 

Candidate frequently and 
effectively models and integrates 
trauma informed principles. 
 
Candidate observes and teaches 
the school leadership team high 
levels of communication to 
support a responsive and 
inclusive climate within the 
school. 
 
Candidate monitors, analyzes, 
evaluates, shares and presents a 
comprehensive plan for a 
responsive and inclusive climate 
within the school with teachers 
and parents. 
 
 
 

Candidate frequently and effectively 
models, utilizes, practices and integrates 
trauma informed principles. 
 
Candidate observes and teaches the school 
leadership team high levels of 
communication to support a responsive 
and inclusive climate within the district. 
 
Candidate partners with the school 
leadership team, faulty and community 
stakeholders in monitoring, analyzing, 
evaluating, sharing and presenting a 
comprehensive plan for a responsive and 
inclusive climate within the school. 
 
 
 

District rubric 
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   Novice Emerging Proficient (TARGET) Advanced Performance  
Course Content Objective   
 
Candidate knowledge of trauma informed 
principle use in determining the climate 
within the district.  

Candidate is aware of 
trauma informed principles 
for use in determining the 
climate of the district. 

Candidate knows trauma 
informed principles for use 
in determining the climate of 
the district. 
 

Candidate understands and 
collaborates with the teacher 
leadership team about trauma 
informed principles for use in 
determining and foster a positive 
district climate. 
  

Candidate collaborates, understands 
and communicates  
with the teacher leadership team , 
faculty, staff and stakeholders about 
trauma informed principles for use 
in determining and promoting a 
positive and inclusive the district 
climate. 

Course Leadership Objective 
 
Candidate demonstration skills required to 
use climate indicators, trauma informed 
principles and high levels of support for 
communicating and creating a 
comprehensive plan for a responsive and 
inclusive climate within the district. 
 
 

Candidate promotes the 
effective use of trauma 
informed principles. 
 
Candidate observes the use 
of a plan for a responsive 
and inclusive climate within 
the district. 
 
 
  

Candidate models and 
promotes trauma informed 
principles.  
 
Candidate observes, 
analyzes,  monitors and 
evaluates a comprehensive 
plan for a responsive and 
inclusive climate within the 
district. 
 

Candidate frequently and 
effectively models and integrates 
trauma informed principles. 
 
Candidate observes and teaches 
the administrative leadership 
team high levels of 
communication to support a 
responsive and inclusive climate 
within the district. 
 
Candidate monitors, analyzes, 
evaluates, shares and presents a 
comprehensive plan for a 
responsive and inclusive climate 
within the district to schools and 
parents. 
 
 
 

Candidate frequently and effectively 
models, utilizes, practices and 
integrates trauma informed 
principles. 
 
Candidate observes and teaches the 
administrative leadership team and 
the school board high levels of 
communication to support a 
responsive and inclusive climate 
within the district. 
 
Candidate partners with the board, 
administrative leadership team, 
faulty and community stakeholders 
in monitoring, analyzing, evaluating, 
sharing and presenting a 
comprehensive plan for a responsive 
and inclusive climate within the 
district. 
 
 
 

Teacher rubric   
Novice Emerging Proficient (TARGET) Advanced Performance  

Domain 3: 
Professional Learning 
for Continuous 
Improvement 

Candidate knows trauma 
informed principles 
learning. 

Candidate knows trauma 
informed principles for use in 
promoting professional 
learning. 

Candidate knows trauma informed 
principles for use in promoting collaborative  
professional learning. 

Candidate knows trauma informed principles 
for use in promoting collaborative and 
differentiated professional learning. 

Domain 4: Facilitating 
Improvements in 
Instruction and 
Student Learning 
 

Candidate reviews some 
existing and emerging 
trauma informed principles 
while working towards an 
inclusive and positive 
classroom climate. 

Candidate uses knowledge of 
existing and emerging trauma 
informed principles to guide 
colleagues in helping students 
skillfully and appropriately 
collaborate and support one 
another.  
 
Candidate builds a positive 
classroom climate to promote 
collaborative learning, and 

Candidate demonstrates knowledge of 
existing and emerging trauma informed 
principles to guide colleagues in helping 
students skillfully and appropriately 
navigate the universe of knowledge 
available on a cohesive, responsive and 
inclusive classroom environment. 
 
Candidate builds a positive classroom 
climate to promote collaborative learning, 
and connect with people, cultures  and 
resources to foster a positive 

Candidate demonstrates knowledge of 
existing and emerging trauma informed 
principles to guide and lead colleagues in 
helping students skillfully and appropriately 
navigate the universe of knowledge available 
on a cohesive, responsive and inclusive 
classroom environment. 
 
Candidate builds a positive classroom climate 
to promote collaborative learning, and 
connect with people, cultures  and resources 
around the globe to foster a positive 
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Novice Emerging Proficient (TARGET) Advanced Performance  

connect with people and 
resources. 

team/department climate for maximum 
student learning.  
 

team/department climate for maximum 
student learning.  
 

Domain 5: Promoting 
the Use of 
Assessments and Data 
for School and District 
Improvement 

Candidate presents to 
colleagues the use of  some 
trauma informed principles 
when considering and 
implementing student 
assessment. 

Candidate increases the 
capacity of grade level or 
department colleagues to 
identify and use trauma 
informed principles when 
considering and implementing 
student assessment. 

Candidate increases the capacity of 
colleagues throughout the school to identify 
and use trauma informed principles when 
considering and implementing student 
assessment. 

Candidate increases the capacity of 
colleagues throughout the district to identify 
and use trauma informed principles when 
considering and implementing student 
assessment. 
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