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Wilmington University 

College of Education 

 

Laboratory of Practice 

 

Course Number: EDL 8115 

 

Course Title: Laboratory of Practice: Teacher Leaders 

 

Course Credit: 4 credit course 
 

Faculty Contact:     

 

Course Description:   

Each candidate must complete 240 clinical or internship hours in the classroom, school, or district setting. The Laboratory of 

Practice is differentiated accordingly for teacher-leaders.  It is the setting in which candidates have practical leadership 

experience and in which each candidate, with consultation with a local teacher leader, identifies a problem of importance to the 

classroom, school or district that becomes the candidate’s problem of practice. 

 

Minimum Time Requirements (in clock hours):  

 

Course Teacher Led Instruction  SEA Instruction Fieldwork/Clinical 

8125 40  20 as required 240 

 

 

College Education Program Attributes 

The manner in which we prepare educational personnel is informed by eight essential attributes: 

 

1. ensuring that programs are knowledge-based; 

2. viewing educational personnel as learners, including a focus on deconstructing past experiences as learners in 

coursework and field experiences and developing appropriate knowledge of the content and discourse of the 

disciplines to be taught; 

3. contextual and cultural sensitivity; 

4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking action in 

one’s daily work; 

5. enabling authentic participation, collegiality and collaboration; 

6. building an ongoing developmental program that allows for continuous improvement, experimentation, and 

professional growth; 

7. ensuring that programs are standards-driven; and 

8. ensuring that programs promote the effective use of technology. 

 

 

Program Theory and Foundation 

Link to the Program Theory will be housed at the top of your program.    

 

Program Competencies:  EDL Doctorate in Educational Leadership  

 

Teacher Leader Exploratory Consortium Standards (Research based and aligned to InTASC standards):  Teacher Leader 

Exploratory Consortium Standards 

 

http://www.wilmu.edu/education/educational-leadership-doctorate-curriculum.aspx
http://www.teacherleaderstandards.org/
http://www.teacherleaderstandards.org/
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InTASC Standards: Interstate Teacher Assessment and Support Consortium (InTASC) 

 

Specialized Professional Association Standards:  ELCC 2011 Building and District Standards CAEP and ELCC 2011 

Standards/Elements Document   

   

Technology Standards:  International Society for Technology Administrator Standards  

 

Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  

 

Delaware Performance Appraisal System II: DPAS II for Administrators   

 

 

Additional Course Information and Schedule of Class Activities will be posted on the course blackboard site 

 

 

College of Education Attendance Policy: 

 

In the College of Education, faculty must approve all requests for absences that are exceptions to the University policy. Vacations 

are not considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases except valid 

emergencies. Failure to obtain approval for exceptions may result in lowering the final passing grade or assigning a FA (failure 

due to absence). 

 

Candidates who have registered for a course and never attended the class at all will receive a grade of NA (never attended). Early 

departures and late arrivals will be cumulative toward class absences. It is the candidate’s responsibility to obtain and complete 

assignments on the due dates. Candidates who register and enter the course on the drop/add date have four days to complete the 

first week’s assignments. 

 

Suggested Readings: 

Curriculum 

DuFour, R., & Marzano, R. J. (2011). Leaders of learning: How district, school, and classroom leaders improve candidate 
achievement. Bloomington, IN: Solution Tree Press. 

  

Glathorn, Alan A. Curriculum Leadership: Strategies for Development and Implementation. Sage Publications: Thousand 
Oaks, CA 2009 

 
Haggerson, Nelson L. Expanding Curriculum Research and Understanding: A Maytho-Poetic Perspective. Peter Lang 

Publisher. New York, New York. 2000.  
 
Hale, Janet A. Upgrade Your Curriculum: Practical Ways to Transform Units and Engage Students. ASCD. Alexandria, VA. 

2013. 
 
Jacobs, Heidi Hayes. Getting Results With Curriculum Mapping. ASCD. Alexandria, VA. 2004. 
 
Silver, Harvey. The Strategic Teacher: Selecting the Right Research-Based Strategy for Every Lesson. ASCD. Alexandria, VA. 

2007. 
 

 

http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf
http://caepnet.org/~/media/Files/caep/program-review/spa-instructions/elcc-option-b-instructio20171002t121831.pdf?la=en
http://myweb.astate.edu/sbounds/Internship/ELCC_Standards.doc
http://myweb.astate.edu/sbounds/Internship/ELCC_Standards.doc
https://www.iste.org/standards/for-administrators
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
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Ethical Conduct 
 
Carr, David. Professionalism and Ethics in Teaching. Routledge: Abingdon-on-Thames, United Kingdom. 2000. 
 
Dewey, John. Ethics. Dossier Publishing: New York, New York. 2015. 
 
Higgins, Chris. The Good Life of Teaching: An Ethics of Professional Practice. Wiley-Blackwell: Hoboken, New 

Jersey. 2011 
 
Murphy, Daniel. Professional School Leadership: Dealing With Dilemmas. Edinburgh, Scotland. 2007. 
 
Noddings, Nel. Caring: A Relational Approach to Ethics and Moral Education. University of California Press: 

Berkeley, California. 2013. 
 
Safety and Security 
 
Centers for Disease Control and Prevention. (2016a). Youth Risk Behavior Surveillance—United States, 

2015. Surveillance Summaries. Morbidity and Mortality Weekly Report 2016, 65(6). 

 
Dunlap, E. Scott. The Comprehensive Handbook of School Safety. CBC Press: Boca Raton, Florida. 2013. 
 
Fennely, Lawrence. The Handbook for School Safety and Security: Best Practices and Procedures. Butterworth-

Hennemann Press: Waltham, Massachussetts. 2014. 
 
Hayes, Ted. If It’s Predictable, it’s Preventable. Little Creek Press: Iowa County, Wisconsin. 2013. 
 
Jackson, A. (2002). Police-School Resource Officers' and Students' Perception of the Police and 

Offending. Policing: An International Journal of Police Strategies & Management, 25(3): 631–650. 
 
Caregivers and Families 
 
Berns, Roberta. Child, Family, School, Community: Socialization and Support. Engage Learning: Stanford, 

Connecticutt. 2016. 
 
Collaborating for Success: Parent Engagement Toolkit. 

https://www.michigan.gov/documents/mde/4a._Final_Toolkit_without_bookmarks_370151_7.pdf 
 
Dewey, John. The School and Society. Southern Illinois University Press: Carbondale, Illinois. 1980. 
 
Grant, Kathy Beth. Home, School, and Community: Culturally Responsive Family Engagement. Sage Publications: 

Los Angeles, California. 2018. 
 
UNICEF (2012). Child Friendly Schools. Retrieved November 2017 

from http://www.unicef.org/lifeskills/index_7260.html.   
 

 

https://www.michigan.gov/documents/mde/4a._Final_Toolkit_without_bookmarks_370151_7.pdf
https://nces.ed.gov/transfer.asp?location=www.unicef.org/lifeskills/index_7260.html
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Internship Introduction 

 

The learning outcomes described on the following pages illustrate tasks that must be carried out during the classroom or school, 

or district level administrative internship.  Each learning outcome is described in terms of its Model Teacher Leader 

Standards/Elements, purpose, topics, products, artifacts, rubric assessments.  

 

Every educational leader must be able to work with others to create a vision; assure the students and staff in the school are safe; 

respond to the needs and interests of those who send their students to the school; advocate for parents and caregivers, especially 

the marginalized and those in poverty; and lead in a way that is reflective, transparent, honest, ethical and courageous.  

 

The internship is the laboratory of practice in which theory and research meet practice. As practitioners who have learned by 

doing, candidates will become skilled at the advocacy that lead them to engage in discourse that brings others to their ideas. 

Problems are rarely best solved in isolation but by a collaboration of committed stakeholders who have been brought to agree on 

the problem to be solved and led to a consensus on the innovative solution to the problem.  

 

Stewards of Practice study and research within the everyday meeting of problems faced as practitioners and, using their 

knowledge of research in combination with reflection, improve their practice, through this internship that enabled candidates to 

become transformational leaders.  

 

The internship will emphasize practical experiences in the context of “living classrooms and schools” and districts. It extends the 

mission of the College of education to translate theory into practice.  Since the Laboratory of Practice occurs over a 4 semesters 

period (Fall, Spring, Summer, Fall; and/or Spring, Summer, Fall, Spring) in actual schools as the “real-life” laboratory of work, 

the candidate is encouraged to focus his/her work on at least seven components (N=22) for a total of 8 semesters if doing 2 

pathways.  This will afford a thorough experience and an in-depth opportunity for authentic learning of the various skills 

involved in teacher leadership.     

 

The internship requires practical experiences for our candidates that are contextual, real-world, and based on the Model Teacher 

Leader Standards/Elements.   

  

 

Structured External Assignment: Laboratory of Practice 

Teacher Leaders   

Each candidate must complete 240 clinical or internship hours in the classroom, school, or district setting. The Laboratory of 

Practice is differentiated accordingly for teacher-leaders, principals, and superintendents or other district leaders. It is the setting 

in which candidates have practical leadership experience and in which each candidate, with consultation with a local teacher 

leader, identifies a problem of importance to the school or district that becomes the candidate’s problem of practice. 

 

Candidates must demonstrate competency in all Model Teacher Leader Domains.  There are defined required experiences 
candidates must have in the context of leadership.  In this case a laboratory of practice is the classroom, school or district 
with classroom, school or district level experiences.  The following are four projects that are standard based, rubric 
scored and required of every candidate.   
 
In addition there is a fifth personalized project that is standards based and rubric scored.   
 

Learning Outcome 1.  (required – IV a. and d.)   

1. Candidates will collaborate with the appropriate faculty, school and district leaders on curriculum development. 
2. Candidates will align a school, subject or grade level curriculum plan with the district curriculum plan and state 

standards. 
3. Candidate researches best practices for the needs of the student populations. 
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4. Candidate will coordinator quarterly formative assessments in alignment with district and state summative 
assessments. 

5. Candidate will analyze multiple measures for building improved colleague capacity and student learning. 
 

Teacher Leader Standards 

IV a. Facilitates the collection, analysis, and use of classroom and school based data to identify opportunities to improve 

curriculum, instruction, assessment, school organization, and school culture. 

IV d. Serves as a team leader to harness the skills, expertise, and knowledge of colleagues to address curricular expectations 

and student learning needs. 

 

Product 

1. Curriculum alignment map  
2. Literature review 
3. Formative and Summative Assessments Report  
4. School, Subject or Grade Level Data Analysis Report 
5. School, Subject or Grade Level Student Learning Analysis Report 
6. Plan for Improvement based on the curricular and instructional program findings. 
7. Reflection on the curriculum development process. 

 
 Novice Emerging Proficient (TARGET) Advanced Performance  

Domain 4: 

Facilitating 

Improvements in 

Instruction and 

Student Learning 

 

Candidate 

collects school-

wide data to 

improve school-

wide 

achievement. 

 

Candidate shares 

with colleagues 

the expertise to 

improve 

achievement. 

Candidate collects, 

analyzes and shares 

school-based data to 

identify opportunities to 

improve curriculum, 

instruction, assessment, 

school organization, and 

school culture. 

 

Candidate serves as a 

team leader to harness 

the skills, expertise, and 

knowledge of 

colleagues to address 

curricular expectations 

and student learning 

needs. 

Candidate facilitates the 

collection, analysis, and 

use of classroom and 

school-based data to 

identify opportunities to 

improve curriculum, 

instruction, assessment, 

school organization, and 

school culture. 

 

Candidate serves as a team 

leader to harness the 

skills, expertise, and 

knowledge of colleagues 

to address curricular 

expectations and student 

learning needs. 

Candidate facilitates the 

collection, analysis, and 

use of classroom and 

school-based data to 

identify opportunities to 

improve curriculum, 

instruction, assessment, 

school organization, and 

school culture. 

 

Candidate facilitates the 

analysis of student 

learning data, collaborative 

interpretation of results, 

and application of findings 

to improve teaching and 

learning. 

 

Candidate serves as a team 

leader to harness the skills, 

expertise, and knowledge 

of colleagues to address 

curricular expectations and 

student learning needs. 

 

 

Learning Outcome 2.  (required – V c. and d.) 

1. Candidate will collaborate with school subject department or grade level leadership team and outside experts. 
2. Candidate will design a comprehensive plan for school subject department or grade level safety and security. 
3. Candidate reviews, analyzes and evaluates discipline management data. 
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4. Candidate will present the discipline management implementation plan. 
 

Teacher Leader Standards 

V. c. Creates a climate of trust and safety in order to engage colleagues in challenging conversations about student learning 

data that lead to solutions to identified issues. (WU EDL revision) 

V d. Works with colleagues to promote classroom management practices that enhance safety and security for students and 

staff. (WU EDL revision) 

 

Product 

1. School subject department or grade level Safety and Security Plan 
2. School subject department or grade level Discipline Management Plan  
3. School subject department or grade level Discipline Management Plan Implementation Presentation 
4. Reflection on the planning process. 

 

  
Novice Emerging Proficient (TARGET) Advanced Performance  

Domain 5: c. d. 

Promoting the Use 

of Assessments and 

Data for School and 

District 

Improvement  

Candidate engages 

colleagues in 

conversations about 

student learning 

data that lead to 

solutions.  

 

Candidate promotes 

practices that 

enhance safety and 

security.  

Candidate engages 

colleagues in 

challenging 

conversations about 

student learning data 

that lead to solutions 

to identified issues. 

 

Candidate promotes 

practices that enhance 

safety and security for 

students and staff. 

Candidate creates a 

climate of trust to 

engage colleagues in 

challenging 

conversations about 

student learning data 

that lead to solutions to 

identified issues. 

 

Candidate promotes 

classroom management 

practices that enhance 

safety and security for 

students and staff. 

Candidate creates a 

climate of trust and critical 

reflection in order to 

engage colleagues in 

challenging conversations 

about student learning data 

that lead to solutions to 

identified issues. 

 

Candidate works with 

colleagues to promote 

classroom management 

practices that enhance 

safety and security for 

students and staff. 

 

 

Learning Outcome 3.  (required – VI a. and d.) 

1. Candidate will collaborate with faculty colleagues and school and district support personnel and families and 
caregivers. 

2. Candidate conducts a needs assessment of family and caregivers in the grade level or subject department. 
3. Candidate develops collaboration strategies. 
4. Candidate involves families and caregivers about resources and options for their students. 
5. Candidate analyzes the application of law and policy for consistency, fairness and ethics. 
6. Candidate uses an analysis of poverty and other disadvantages as a basis for advocacy. 
7. Candidate represents the school as a respectful spokesperson. 

 

Respond to community interest and relationships with families and caregivers and advocating for student, families and 

caregivers 

 

Teacher Leader Standards 

VI. a. Uses knowledge and understanding of the different backgrounds, ethnicities, cultures, and languages in the school 

community to promote effective interactions among colleagues, families, and the larger community 

VI d. Develops a shared understanding among colleagues of the diverse educational needs of families and the community. 
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Product 

1. Needs Assessment Findings Report  
2. Collaboration and Resources Plan  
3. Presentation of the Analysis of the Consistency of Policy, Fairness and Ethics  
4. Presentation for Advocacy Based on Poverty and Disadvantages  
5. News release (press conference, radio interview) based on the analysis of poverty and disadvantages in the grade 

level or subject department. 
  

Novice Emerging Proficient (TARGET) Advanced Performance  

Domain 6: a. d. 

Improving 

Outreach and 

Collaboration 

with Families and 

Community 

Candidate uses 

knowledge of the 

different cultures, 

and languages in the 

school community to 

promote effective 

interactions among 

colleagues. 

 

Candidate develops a 

shared understanding 

among colleagues of 

the diverse 

educational needs of 

students; 

Candidate uses 

knowledge and 

understanding of the 

different backgrounds, 

ethnicities, cultures, and 

languages in the school 

community to promote 

effective interactions 

among colleagues. 

 

Candidate develops a 

shared understanding 

among colleagues of 

the diverse educational 

needs of students; 

Candidate uses 

knowledge and 

understanding of the 

different backgrounds, 

ethnicities, cultures, and 

languages in the school 

community to promote 

effective interactions 

among colleagues and 

families. 

 

Candidate develops a 

shared understanding 

among colleagues of the 

diverse educational 

needs of families 

Candidate uses 

knowledge and 

understanding of the 

different backgrounds, 

ethnicities, cultures, and 

languages in the school 

community to promote 

effective interactions 

among colleagues, 

families, and the larger 

community.  

 

Candidate develops a 

shared understanding 

among colleagues of the 

diverse educational needs 

of families and the 

community 

 

 

 

 

Learning Outcome 4.  (required – VII c. and f.) 

1. Candidates will collaborate with members of the school community to develop, review or renew a school vision 
that advocates for the rights and needs of students. 

2. Candidate involves members of the school community to implement and steward transformational change and 
reward innovation and risk taking. 

3. Candidate involves members of the school community in developing on-going professional development plan to 
support student learning and secure additional resources within the building or district. 

4. Candidate designs in collaboration with the leadership team a leadership platform grounded in ethical conduct. 
 

Teacher Leader Standards 

VII. c. Collaborates with colleagues to select appropriate opportunities to advocate for the rights and/or needs of students, to 

secure additional resources within the building or district that support student learning, and to communicate effectively with 

targeted audiences such as parents and community members. 

VII. f. Lives by a code of honor, loyalty or duty to the students in the profession and helps colleagues do the right thing through 

exemplary behavior. (WU EDL revision) 
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A school community includes school administrators, teachers, school staff members, students, their parents, families and 
caregivers, school board members and other community members.  The Code of Ethics for teacher leaders is active from this 

hyperlink. 

 

Products 

1. Develop a school community vision.  
2. A plan for transformational change and innovation.  
3. Professional development plan.  
4. Leadership platform  
5. Reflection on the role of self-awareness, reflective practice, transparency and ethical behavior in the development 

of the candidate as a leader.  
  

Novice Emerging Proficient (TARGET) Advanced Performance  

Domain 7: 

Advocating 

for Student 

Learning and 

the 

Profession 

Collaborates with 

agreeable colleagues 

to secure additional 

resources within the 

building.  

 

Candidate takes credit 

and acknowledges 

colleague 

contributions for 

work.  

 

Candidate holds 

oneself responsible 

for ethical conduct by 

supporting the 

academic achievement 

of students. 

 

The candidate 

maintains fidelity to 

the Code by talking to 

their colleague when 

having reason to 

believe that colleague 

may be approaching 

or involved in an 

ethically 

compromising 

situation. 

 

Collaborates with 

colleagues to select 

appropriate 

opportunities to secure 

additional resources 

within the building or 

district that support 

student learning.  

 

Candidate takes 

responsibility and credit 

only for work actually 

performed or produced 

and acknowledges 

colleague contributions 

and work.   

 

Candidate holds oneself 

responsible for ethical 

conduct by supporting 

the academic 

achievement and the 

emotional well-being of 

all students. 

 

The candidate maintains 

fidelity to the Code by 

taking speaking to the 

offending colleague and 

reporting to the principal 

when having reason to 

believe that colleague 

may be approaching or 

involved in an ethically 

compromising situation. 

 

Collaborates with 

colleagues to select 

appropriate opportunities 

to advocate for the rights 

and/or needs of students, 

to secure additional 

resources within the 

building or district that 

support student learning, 

and to communicate 

effectively with the 

school learning 

community.  

 

Candidate takes 

responsibility and credit 

only for work actually 

performed or produced 

and acknowledges 

colleague contributions 

and puts forward the work 

of colleagues.   

Candidate holds oneself 

responsible for ethical 

conduct by supporting the 

academic achievement 

and the emotional well-

being of all students with 

colleagues and school 

staff. 

 

The candidate maintains 

fidelity to the Code by 

taking proactive steps 

(talks to the colleague, 

reports to the principal, or 

reports to law 

enforcement) when 

Collaborates with 

colleagues to select 

appropriate opportunities to 

advocate for the rights 

and/or needs of students, to 

secure additional resources 

within the building or 

district that support student 

learning, and to 

communicate effectively 

with targeted audiences 

such as parents and 

community members.  

 

Candidate takes 

responsibility and credit 

only for work actually 

performed or produced and 

acknowledges colleague 

contributions and publically 

puts forward the work of 

colleagues.    

Candidate holds oneself 

responsible for ethical 

conduct by supporting the 

academic achievement and 

the emotional well-being of 

all students and the entire 

school community. 

 

The candidate maintains 

fidelity to the Code by 

taking proactive steps (talks 

to the colleague, reports to 

the principal, or reports to 

law enforcement) when 

having reason to believe 

that another educator may 

https://www.nasdtec.net/page/MCEE_DOCS?


9 | P a g e  

 

 
Novice Emerging Proficient (TARGET) Advanced Performance  

having reason to believe 

that another educator may 

be approaching or 

involved in an ethically 

compromising situation. 

be approaching or involved 

in an ethically 

compromising situation and 

knows when to take 

independent action. 

 

 

5.  Candidate Personalized Learning Projects  

  

Learning Outcomes 1, 2, 3 and 4 end the assessment system required activities for EDL 8115.  The following projects are the 

personalized candidate learning activities.  The personalized section includes learning outcomes beyond the formal assessment 

system and are based on the candidate’s declared needs as described in the candidate’s Leadership Development Plan with 

approval of the Field Advisor and the Program Chair.   

 

These activities are individualized and aligned to Model Teacher Leader Standards/Elements by the candidate with the approval 

of the Field Advisor and the Program Chair.  If a candidate’s project involves more than one standard, then the evaluator should 

apply the corresponding rubrics for assessment.   

 

For each project the candidate will describe: 

• the goals of the project; 

• the tasks and activities of the project; 

• standards/elements to be emphasized; 

• findings and analysis of the project; and 

• a reflective response on the impact on student, professional learning and innovative practices. 

 

Domain 1 - Fostering a Collaborative Culture to Support Educator Development and Student Learning.  The teacher 

leader utilizes group processes to help colleagues work collaboratively to solve problems, make decisions, manage conflict, and 

promote meaningful change; models effective skills in listening, presenting ideas, leading discussions, clarifying, mediating, and 

identifying the needs of self and others in order to advance shared goals and professional learning; employs facilitation skills to 

create trust among colleagues, develop collective wisdom, build ownership and action that supports student learning; strives to 

create an inclusive culture where diverse perspectives are welcomed in addressing challenges; and uses knowledge and 

understanding of different backgrounds, ethnicities, cultures, and languages to promote effective interactions among colleagues.  

Project 1 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 1 

Candidate aligns the 

goals of the project to the 

Teacher Leader Standard, 

but lacks a strong 

connection.   Candidate 

aligns tasks and activities 

to the Standard without 

an explicit connection.    

Candidate fails to identify 

the element(s) that inform 

the project.  Candidates 

states the finding but 

presents no analysis of 

the project based on the 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard.  Candidate 

aligns tasks and 

activities to the 

Standard.  Candidate 

identifies the element(s) 

that inform the project.  

Candidates states the 

finding and presents an 

analysis of the project 

based on the findings.  

Candidate’s reflection 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides 

a rationale for the 

goals. Candidate 

aligns tasks and 

activities to the 

Standard and relates 

the artifacts or 

evidence to the 

standard.  Candidate 

identifies the 

standard(s) element(s) 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research.  

Candidate aligns 

tasks and activities to 

the Standard and 

relates the artifacts or 

evidence to the 

standard and explains 



10 | P a g e  

 

findings.  Candidate’s 

reflection lacks 

connection to the key 

elements of the 

leadership standard. 

is linked to the key 

elements of the 

leadership standard. 

that inform the 

project.  Candidates 

states the findings and 

presents an analysis of 

the project based on 

the findings including 

a critique of the work.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

the importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for 

further or continued 

impact.  Candidate’s 

reflection is linked to 

the key elements of 

the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 2 - Accessing and Using Research to Improve Practice and Student Learning. 

The teacher leader assists colleagues in accessing and using research in order to select appropriate strategies to improve student 

learning; facilitates the analysis of student learning data, collaborative interpretation of results, and application of findings to 

improve teaching and learning; supports colleagues in collaborating with the higher education institutions and other 

organizations engaged in researching critical educational issues; and teaches and supports colleagues to collect, analyze, and 

communicate data from their classrooms to improve teaching and learning.  

Project 2 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 2 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard, but lacks a 

strong connection.   

Candidate aligns tasks 

and activities to the 

Standard without an 

explicit connection.    

Candidate fails to 

identify the element(s) 

that inform the project.  

Candidates states the 

finding but presents no 

analysis of the project 

based on the findings.  

Candidate aligns the goals 

of the project to the 

Teacher Leader Standard.  

Candidate aligns tasks 

and activities to the 

Standard.  Candidate 

identifies the element(s) 

that inform the project.  

Candidates states the 

finding and presents an 

analysis of the project 

based on the findings.  

Candidate’s reflection is 

linked to the key elements 

of the leadership 

standard. 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides a 

rationale for the goals. 

Candidate aligns tasks 

and activities to the 

Standard and relates the 

artifacts or evidence to 

the standard.  Candidate 

identifies the standard(s) 

element(s) that inform 

the project.  Candidates 

states the findings and 

presents an analysis of 

the project based on the 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research.  

Candidate aligns tasks 

and activities to the 

Standard and relates 

the artifacts or 

evidence to the 

standard and explains 

the importance of the 

connection.  Candidate 
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Candidate’s reflection 

lacks connection to the 

key elements of the 

leadership standard. 

findings including a 

critique of the work.  

Candidate’s reflection is 

linked to the key 

elements of the 

leadership standard and 

demonstrates personal 

growth as a leader. 

identifies the 

standard(s) element(s) 

that inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for further 

or continued impact.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 3 Professional Learning for Continuous Improvement.  

The teacher leader collaborates with colleagues and school administrators to plan professional learning that is team-based, job-

embedded, sustained over time, aligned with content standards, and linked to school/district improvement goals; uses 

information about adult learning to respond to the diverse learning needs of colleagues by identifying, promoting, and 

facilitating varied and differentiated professional learning; facilitates professional learning among colleagues; identifies and uses 

appropriate technologies to promote collaborative and differentiated professional learning; works with colleagues to collect, 

analyze, and disseminate data related to the quality of professional learning and its effect on teaching and student learning; 

advocates for sufficient preparation, time, and support for colleagues to work in teams to engage in job-embedded professional 

learning; provides constructive feedback to colleagues to strengthen teaching practice and improve student learning; and uses 

information about emerging education, economic, and social trends in planning and facilitating professional learning.  

Project 3 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 3 

Candidate aligns the 

goals of the project to the 

Teacher Leader Standard, 

but lacks a strong 

connection.   Candidate 

aligns tasks and activities 

to the Standard without 

an explicit connection.    

Candidate fails to identify 

the element(s) that inform 

the project.  Candidates 

states the finding but 

presents no analysis of 

the project based on the 

findings.  Candidate’s 

Candidate aligns the goals 

of the project to the Teacher 

Leader Standard.  Candidate 

aligns tasks and activities to 

the Standard.  Candidate 

identifies the element(s) 

that inform the project.  

Candidates states the 

finding and presents an 

analysis of the project based 

on the findings.  

Candidate’s reflection is 

linked to the key elements 

of the leadership standard. 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides 

a rationale for the 

goals. Candidate 

aligns tasks and 

activities to the 

Standard and relates 

the artifacts or 

evidence to the 

standard.  Candidate 

identifies the 

standard(s) element(s) 

that inform the 

Candidate aligns the 

goals of the project 

to Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational 

theory or research.  

Candidate aligns 

tasks and activities 

to the Standard and 

relates the artifacts 

or evidence to the 

standard and 

explains the 
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reflection lacks 

connection to the key 

elements of the 

leadership standard. 

project.  Candidates 

states the findings and 

presents an analysis of 

the project based on 

the findings including 

a critique of the work.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and 

presents an analysis 

of the project based 

on the findings 

including a critique 

of the work and 

provides suggestions 

for further or 

continued impact.  

Candidate’s 

reflection is linked 

to the key elements 

of the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 4 Facilitating Improvements in Instruction and Student Learning.   

The teacher leader facilitates the collection, analysis, and use of classroom and school based data to identify opportunities to 

improve curriculum, instruction, assessment, school organization, and school culture; engages in reflective dialog with 

colleagues based on observation of instruction, student work, and assessment data and helps make connections to research based 

effective practices; supports colleagues’ individual and collective reflection and professional growth by serving in roles such as 

mentor, coach, and content facilitator; serves as a team leader to harness the skills, expertise, and knowledge of colleagues to 

address curricular expectations and student learning needs; uses knowledge of existing and emerging technologies to guide 

colleagues in helping students skillfully and appropriately navigate the universe of knowledge available on the Internet, use 

social media to promote collaborative learning, and connect with people and resources around the globe; and promotes 

instructional strategies that address issues of diversity and equity in the classroom and ensures that individual student learning 

needs remain the central focus of instruction.   

Project 4 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 4 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard, but lacks a 

strong connection.   

Candidate aligns tasks 

and activities to the 

Standard without an 

explicit connection.    

Candidate aligns the goals 

of the project to the 

Teacher Leader Standard.  

Candidate aligns tasks and 

activities to the Standard.  

Candidate identifies the 

element(s) that inform the 

project.  Candidates states 

the finding and presents an 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides 

a rationale for the 

goals. Candidate 

aligns tasks and 

activities to the 

Standard and relates 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research.  



13 | P a g e  

 

Candidate fails to 

identify the element(s) 

that inform the project.  

Candidates states the 

finding but presents no 

analysis of the project 

based on the findings.  

Candidate’s reflection 

lacks connection to the 

key elements of the 

leadership standard. 

analysis of the project 

based on the findings.  

Candidate’s reflection is 

linked to the key elements 

of the leadership standard. 

the artifacts or 

evidence to the 

standard.  Candidate 

identifies the 

standard(s) element(s) 

that inform the 

project.  Candidates 

states the findings and 

presents an analysis of 

the project based on 

the findings including 

a critique of the work.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

Candidate aligns 

tasks and activities to 

the Standard and 

relates the artifacts or 

evidence to the 

standard and explains 

the importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for 

further or continued 

impact.  Candidate’s 

reflection is linked to 

the key elements of 

the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 5 Promoting the Use of Assessments and Data for School and District Improvement. 

The teacher leader increases the capacity of colleagues to identify and use multiple assessment tools aligned to state and local 

standards; collaborates with colleagues in the design, implementation, scoring, and interpretation of student data to improve 

educational practice and student learning; creates a climate of trust and critical reflection in order to engage colleagues in 

challenging conversations about student learning data that lead to solutions to identified issues; and works with colleagues to use 

assessment and data findings to promote changes in instructional practices or organizational structures to improve student 

learning.  

Project 5 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 5 

Candidate aligns the 

goals of the project to the 

Teacher Leader Standard, 

but lacks a strong 

connection.   Candidate 

aligns tasks and activities 

to the Standard without 

an explicit connection.    

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard.  Candidate 

aligns tasks and 

activities to the 

Standard.  Candidate 

identifies the 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides a 

rationale for the goals. 

Candidate aligns tasks 

and activities to the 

Standard and relates the 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research.  
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Candidate fails to identify 

the element(s) that inform 

the project.  Candidates 

states the finding but 

presents no analysis of 

the project based on the 

findings.  Candidate’s 

reflection lacks 

connection to the key 

elements of the 

leadership standard. 

element(s) that inform 

the project.  Candidates 

states the finding and 

presents an analysis of 

the project based on the 

findings.  Candidate’s 

reflection is linked to 

the key elements of the 

leadership standard. 

artifacts or evidence to 

the standard.  Candidate 

identifies the standard(s) 

element(s) that inform 

the project.  Candidates 

states the findings and 

presents an analysis of 

the project based on the 

findings including a 

critique of the work.  

Candidate’s reflection is 

linked to the key 

elements of the 

leadership standard and 

demonstrates personal 

growth as a leader. 

Candidate aligns tasks 

and activities to the 

Standard and relates 

the artifacts or 

evidence to the 

standard and explains 

the importance of the 

connection.  Candidate 

identifies the 

standard(s) element(s) 

that inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for further 

or continued impact.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

 

 

Domain 6 Improving Outreach and Collaboration with Families and Community. 

The teacher leader uses knowledge and understanding of the different backgrounds, ethnicities, cultures, and languages in the 

school community to promote effective interactions among colleagues, families, and the larger community; models and teaches 

effective communication and collaboration skills with families and other stakeholders focused on attaining equitable 

achievement for students of all backgrounds and circumstances; facilitates colleagues’ self-examination of their own 

understandings of community culture and diversity and how they can develop culturally responsive strategies to enrich the 

educational experiences of students and achieve high levels of learning for all students; develops a shared understanding among 

colleagues of the diverse educational needs of families and the community; and collaborates with families, communities, and 

colleagues to develop comprehensive strategies to address the diverse educational needs of families and the community. 

 

Project 6 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 6 

Candidate aligns the goals of 

the project to the Teacher 

Leader Standard, but lacks a 

Candidate aligns the goals 

of the project to the Teacher 

Leader Standard.  

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Candidate aligns 

the goals of the 

project to 
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strong connection.   

Candidate aligns tasks and 

activities to the Standard 

without an explicit 

connection.    Candidate fails 

to identify the element(s) that 

inform the project.  

Candidates states the finding 

but presents no analysis of 

the project based on the 

findings.  Candidate’s 

reflection lacks connection to 

the key elements of the 

leadership standard. 

Candidate aligns tasks and 

activities to the Standard.  

Candidate identifies the 

element(s) that inform the 

project.  Candidates states 

the finding and presents an 

analysis of the project 

based on the findings.  

Candidate’s reflection is 

linked to the key elements 

of the leadership standard. 

Standard and 

provides a rationale 

for the goals. 

Candidate aligns 

tasks and activities to 

the Standard and 

relates the artifacts or 

evidence to the 

standard.  Candidate 

identifies the 

standard(s) element(s) 

that inform the 

project.  Candidates 

states the findings and 

presents an analysis 

of the project based 

on the findings 

including a critique of 

the work.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

Teacher Leader 

Standard and 

incorporates and 

relates the 

alignment to 

educational 

theory or 

research.  

Candidate aligns 

tasks and activities 

to the Standard and 

relates the artifacts 

or evidence to the 

standard and 

explains the 

importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and 

presents an analysis 

of the project based 

on the findings 

including a critique 

of the work and 

provides suggestions 

for further or 

continued impact.  

Candidate’s 

reflection is linked 

to the key elements 

of the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 7 Advocating for Student Learning and the Profession.  

The teacher leader shares information with colleagues within and/or beyond the district regarding how local, state, and national 

trends and policies can impact classroom practices and expectations for student learning; works with colleagues to identify and 

use research to advocate for teaching and learning processes that meet the needs of all students; collaborates with colleagues to 

select appropriate opportunities to advocate for the rights and/or needs of students, to secure additional resources within the 

building or district that support student learning, and to communicate effectively with targeted audiences such as parents and 

community members; advocates for access to professional resources, including financial support and human and other material 

resources, that allow colleagues to spend significant time learning about effective practices and developing a professional 
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learning community focused on school improvement goals; represents and advocates for the profession in contexts outside of the 

classroom; and lives by a code of honor, loyalty or duty to the students in the profession and helps colleagues do the right thing 

through exemplary behavior. 

 

Project 7 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 7 

Candidate aligns the goals 

of the project to the 

Teacher Leader Standard, 

but lacks a strong 

connection.   Candidate 

aligns tasks and activities 

to the Standard without an 

explicit connection.    

Candidate fails to identify 

the element(s) that inform 

the project.  Candidates 

states the finding but 

presents no analysis of the 

project based on the 

findings.  Candidate’s 

reflection lacks connection 

to the key elements of the 

leadership standard. 

Candidate aligns the goals 

of the project to the 

Teacher Leader Standard.  

Candidate aligns tasks and 

activities to the Standard.  

Candidate identifies the 

element(s) that inform the 

project.  Candidates states 

the finding and presents 

an analysis of the project 

based on the findings.  

Candidate’s reflection is 

linked to the key elements 

of the leadership standard. 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides a 

rationale for the goals. 

Candidate aligns tasks 

and activities to the 

Standard and relates the 

artifacts or evidence to 

the standard.  

Candidate identifies the 

standard(s) element(s) 

that inform the project.  

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work.  

Candidate’s reflection 

is linked to the key 

elements of the 

leadership standard and 

demonstrates personal 

growth as a leader. 

Candidate aligns the 

goals of the project to 

Teacher Leader Standard 

and incorporates and 

relates the alignment to 

educational theory or 

research.  

Candidate aligns tasks 

and activities to the 

Standard and relates the 

artifacts or evidence to 

the standard and explains 

the importance of the 

connection.  Candidate 

identifies the standard(s) 

element(s) that inform 

the project.   

Candidates states the 

findings and presents an 

analysis of the project 

based on the findings 

including a critique of 

the work and provides 

suggestions for further or 

continued impact.  

Candidate’s reflection is 

linked to the key 

elements of the 

leadership standard and 

demonstrates personal 

growth as a leader and 

provides personal goals 

for continued learning. 

 

Suggested Personalized Projects: Leadership in Practice 
The personalized project is to be standards based and rubric scored and no less significant in scope and depth then the 
four required projects.  The identification of the project and the activities involved in the project should be driven by the 
needs of the school or district and the learning needs and interest of the candidate.   
 
For the identification of the candidate’s proposed personalized learning project, the candidate and the university 
supervisor will agree as to the content, structure, performance tasks, artifacts and evidence.   Each project must align 
with Teacher Leader Model Standards.  If a candidate’s project involves more than one standard, then the evaluator should 
apply the corresponding rubrics for assessment.   
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For each project the candidate will describe: 
• the goals of the project; 
• the tasks and activities of the project; 
• standards/elements to be emphasized; 
• findings and analysis of the project; and 
• a reflective response on the impact on student, professional learning and innovative practices. 

 
For candidates who are having difficulty identifying a personalized project, the following list provides suggested 
activities that can be discussed with the university supervisor and district representative to assist in project 
identification. 
 

Suggested Activities: The Teacher Leader Model Standards 

 

Domain I: Fostering a Collaborative Culture to Support Educator Development and Candidate Learning  

The teacher leader:  

 

A. Utilizes group processes to help colleagues work collaboratively to solve problems, make decisions, manage conflict, 

and promote meaningful change;  

• Act as chair for a curriculum, departmental, grade level meeting 

• Chair a session of a professional learning community 

• Mediate a dispute or disagreement between colleagues 

B. Models effective skills in listening, presenting ideas, leading discussions, clarifying,       mediating, and identifying the 

needs of self and others in order to advance shared goals and professional learning;  

• Presents information on curriculum revision to colleagues 

• Leads discussion by colleagues concerning goals and professional development 

• Assists teachers in identifying personal needs in achieving goals 

C. Employs facilitation skills to create trust among colleagues, develop collective wisdom,       build ownership and action 

that supports candidate learning;  

• Leads a group in decision making 

• Facilitates consensus on importance of assessment data 

• Demonstrates recognition of importance of respecting colleagues’ opinions 

D. Strives to create an inclusive culture where diverse perspectives are welcomed in addressing challenges; and  

• Listens in groups to a range of opinions 

• Models inclusion in practice 

• Shows respect for all opinions 

E. Uses knowledge and understanding of different backgrounds, ethnicities, cultures, and languages to promote effective 

interactions among colleagues.  

• Is an inclusive “host” of decision making groups 

• Gives all, no matter the background, an opportunity to be heard 

• Keeps discussions targeted on effective communication 

Domain II: Accessing and Using Research to Improve Practice and Candidate Learning Promoting 

The teacher leader:  
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A. Assists colleagues in accessing and using research in order to select appropriate strategies to improve candidate learning;  

• Provides colleagues with relevant research findings 

• Helps colleagues align research to specific candidate needs 

• Assists colleagues in designing action research projects 

B. Facilitates the analysis of candidate learning data, collaborative interpretation of results, and application of findings to 

improve teaching and learning;  

• Builds consensus around the importance of gathering candidate learning data 

• Leads team in interpretation of candidate learning data 

• Leads colleagues in applying candidate learning data to instruction 

C.  Supports colleagues in collaborating with the higher education institutions and other organizations engaged in 

researching critical educational issues; and  

• Leads effort to communicate with higher education 

• Structures a meeting(s) between higher education and colleagues  

• Develops an agenda for collaboration focused on educational issues important to colleagues 

D. Teaches and supports colleagues to collect, analyze, and communicate data from their classrooms to improve teaching 

and learning.  

• Coaches individual colleagues on using data to improve teaching and learning 

• Conducts targeted workshop for groups of colleagues in grade level teams, departments, or PLCs on using data to 

improve teaching and learning 

• Shares data findings with school or district leadership team 

 

Domain III: Professional Learning for Continuous Improvement 

The teacher leader:  

 

A. Collaborates with colleagues and school administrators to plan professional learning that is team-based, job-embedded, 

sustained over time, aligned with content standards, and linked to school/district improvement goals;  

• Actively participates in collaborative planning of professional learning 

• Leads a collaborative effort to plan professional learning 

• Demonstrates alignment of content standards with school or district improvement goals 

B. Uses information about adult learning to respond to the diverse learning needs of colleagues by identifying, promoting, 

and facilitating varied and differentiated professional learning;  

• Demonstrates understanding of adult learning styles 

• Designs meetings and professional learnings that reflect differentiated adult learning 

• Conducts professional learning activities that reflect differentiated adult learning 

C. Facilitates professional learning among colleagues;  

a. Participates in a learning study with a colleague 

b. Co-teaches with a colleague 

c. Leads a team building activity 

D.  Identifies and uses appropriate technologies to promote collaborative and differentiated professional learning;  

• Creates alignment document between technologies and pedagogy 

• Demonstrates technologies vis-à-vis pedagogy 

• Demonstrates technologies aligned with candidate learning needs 
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E. Works with colleagues to collect, analyze, and disseminate data related to the quality of professional learning and its 

effect on teaching and candidate learning;  

• Leads a team study of impact of specific professional learning activities 

• Demonstrates alignment of professional learning activities to candidate learning 

• Shares findings of team study with colleagues and building and district leadership 

F.  Advocates for sufficient preparation, time, and support for colleagues to work in teams to engage in job-embedded 

professional learning;  

• Conducts and analysis of needs in job-embedded professional learning 

• Presents plan for changes in preparation, time and support for professional learning to building and district 

leadership 

• Advocates for implementation of professional learning plan 

G.  Provides constructive feedback to colleagues to strengthen teaching practice and improve candidate learning; and  

• Offers to assist colleagues in strengthening teaching practice 

• Participates in a walk-through  

• Participates in rounds 

H.  Uses information about emerging education, economic, and social trends in planning and facilitating professional 

learning.  

• Creates newsletter-style updates on emerging trends 

• Creates a blog for updates on emerging trends 

• Shares articles with colleagues 

Domain IV: Facilitating Improvements in Instruction and Candidate Learning 

The teacher leader:  

 

A. Facilitates the collection, analysis, and use of classroom and school-based data to identify opportunities to improve 

curriculum, instruction, assessment, school organization, and school culture;  

• Provides curriculum-relevant data to colleagues 

• Leads conversation on opportunities to improve learning based on the data 

• Leads conversation on opportunities to improve school culture 

B. Engages in reflective dialog with colleagues based on observation of instruction, candidate work, and assessment data 

and helps make connections to research-based effective practices;  

• Models reflective practice 

• Provides opportunities and guidance for looking at candidate work 

• Demonstrates connections between assessment data and effective practice 

C. Supports colleagues’ individual and collective reflection and professional growth by serving in roles such as mentor, 

coach, and content facilitator;  

• Acts as mentor to less experienced colleagues 

• Acts as a coach to colleagues working to improve practice 

• Acts as a content facilitator to colleagues struggling with content 

D. Serves as a team leader to harness the skills, expertise, and knowledge of colleagues to address curricular expectations 

and candidate learning needs;  

• Chairs grade level team meeting 

• Chairs departmental meeting 
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• Chairs PLC session 

E. Uses knowledge of existing and emerging technologies to guide colleagues in helping candidates skillfully and 

appropriately navigate the universe of knowledge available on the Internet, use social media to promote collaborative 

learning, and connect with people and resources around the globe; and  

• Delivers model lessons on technology integration 

• Shows examples of how social media can promote collaboration 

• Diagnosis colleagues’ comfort level with technologies and uses that as a base for growth 

F.  Promotes instructional strategies that address issues of diversity and equity in the classroom and ensures that individual 

candidate learning needs remain the central focus of instruction.   

• Teaches model lessons that include collaboration among all learners 

• Teaches model lessons that demonstrate equitable distribution of response 

• Advocates for opportunity to learn for all candidates 

Domain V: Promoting the Use of Assessments and Data for School and District Improvement 

The teacher leader:  

 

A. Increases the capacity of colleagues to identify and use multiple assessment tools aligned to state and local standards;  

• Collects and describes the variety of assessment tools  

• Demonstrates alignment of assessment tools with standards 

• Conducts workshop for colleagues to use multiple assessments 

B. Collaborates with colleagues in the design, implementation, scoring, and interpretation of candidate data to improve 

educational practice and candidate learning;  

• Leads collaborative effort to design candidate data 

• Leads collaborative effort to score assessments 

• Leads collaborative effort to interpret and apply data for candidate learning 

C. Creates a climate of trust and critical reflection to engage colleagues in challenging conversations about candidate 

learning data that lead to solutions to identified issues; and  

• Models reflective practice skills 

• Models a “fail-safe” climate in which it is safe to challenge oneself 

• Leads collaborative development of collegial “rules of engagement” 

D. Works with colleagues to use assessment and data findings to promote changes in instructional practices or 

organizational structures to improve candidate learning.  

• Conducts a workshop for aligning data findings and instructional practice 

• Shares recommendations for organizational change with school or district leadership 

• Researches for evidence of changes that improve candidate learning 

Domain VI: Improving Outreach and Collaboration with Families and Community 

The teacher leader:  

 

A. Uses knowledge and understanding of the different backgrounds, ethnicities, cultures, and languages in the school 

community to promote effective interactions among colleagues, families, and the larger community;  

• Attends parent/school functions 
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• Participates in community activities 

• Visits parents and community leaders to gain understanding 

B. Models and teaches effective communication and collaboration skills with families and other stakeholders focused on 

attaining equitable achievement for candidates of all backgrounds and circumstances;  

• Makes home visits 

• Conducts workshops for parent groups 

• Conducts workshops or information meetings for stakeholders 

C. Facilitates colleagues’ self-examination of their own understandings of community culture and diversity and how they 

can develop culturally responsive strategies to enrich the educational experiences of candidates and achieve high levels 

of learning for all candidates;  

• Includes evidence of cultural responsiveness in walk-throughs and rounds 

• Models self-examination of own understanding of culture and diversity 

• Shares examples of culturally responsive teaching practices with colleagues 

D. Develops a shared understanding among colleagues of the diverse educational needs of families and the community; and  

• Brings knowledge of community into work with colleagues 

• Encourages colleagues to take part in home visits 

• Encourages colleagues to take part in community events 

E. Collaborates with families, communities, and colleagues to develop comprehensive strategies to address the diverse 

educational needs of families and the community.  

• Invites community and family participation in school events 

• Attends after school activities and after care in which candidates are involved 

• Engages local agencies, such as Big Brothers and Big Sisters 

Domain VII:  Advocating for Candidate Learning and the Profession  

The teacher leader:  

 

A. Shares information with colleagues within and/or beyond the district regarding how local, state, and national trends and 

policies can impact classroom practices and expectations for candidate learning;  

• Adds a “coming events” item to PLC meetings 

• Reads professional journals and newspapers, print and virtual, and shares with colleagues 

• Attends Education Committee hearings of local board and state legislature 

B. Works with colleagues to identify and use research to advocate for teaching and learning processes that meet the needs 

of all candidates;  

• Conducts research reading circle 

• Includes relevant research in PLC meetings 

• Models high expectations for all candidates 

C. Collaborates with colleagues to select appropriate opportunities to advocate for the rights and/or needs of candidates, to 

secure additional resources within the building or district that support candidate learning, and to communicate 

effectively with targeted audiences such as parents and community members;   

• Maintains communication with school and district leadership over resources to improve candidate learning 

• Considering audience, composes clear message to building and district leadership regarding resource needs 

• Considering audience, composes clear message to parents and community members regarding resource needs 

D. Advocates for access to professional resources, including financial support and human and other material resources, that 
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allow colleagues to spend significant time learning about effective practices and developing a professional learning 

community focused on school improvement goals; and  

• Maintains communication with school and district leadership over resources to support professional learning 

• Considering audience, composes clear message to building and district leadership regarding resource needs for 

professional learning 

• Considering audience, composes clear message to parents and community members regarding resource needs 

for professional learning 

E. Represents and advocates for the profession in contexts outside of the classroom.  

• Makes presentation to building and district leadership 

• Makes presentation to board of education 

• Makes presentation to parents and community stakeholders. 
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