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Wilmington University 
College of Education 

 
Dissertation in Practice 

 
Course Number: EDL 9200 
 
Course Title: Dissertation in Practice 
 
Faculty Contact:     
 
Course Description:   
The dissertation in practice is developed in the first two years, beginning in the first two classes, and is 
implemented, evaluated and presented in the third year. It is the capstone of the program, and it 
demonstrates the student’s ability as a scholar-practitioner to identify and research a problem of 
practice, to determine a resolution that will be designed and implemented, then evaluated and publicly 
presented to the classroom, school or district community. The classroom, school or district is the 
student’s client throughout this process. The capstone presentation is the product developed for the 
client. 
 

College Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing past 

experiences as learners in coursework and field experiences and developing appropriate 
knowledge of the content and discourse of the disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection 

on and taking action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, 

experimentation, and professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation 
Link to the Program Theory will be housed at the top of your program.    
 
Program Competencies:  EDL Doctorate in Educational Leadership  
 
Specialized Professional Association Standards:  NELP-Building-Standards.pdf  and NELP-DISTRICT-
Standards.pdf   
 
Teacher Leader Exploratory Consortium Standards (Research based and aligned to InTASC 
standards):  Teacher Leader Exploratory Consortium Standards 
   
Technology Standards:  International Society for Technology Administrator Standards  
 

http://www.wilmu.edu/education/educational-leadership-doctorate-curriculum.aspx
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-DISTRICT-Standards.pdf
http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-DISTRICT-Standards.pdf
https://www.ets.org/s/education_topics/teaching_quality/pdf/teacher_leader_model_standards.pdf
https://www.iste.org/standards/for-administrators
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Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Delaware Performance Appraisal System II: DPAS II for Administrators   
 
 
Additional Course Information and Schedule of Class Activities will be posted on the course 
blackboard site 
 
College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the 
University policy. Vacations are not considered legitimate reasons for missing classes. Faculty must be 
contacted prior to class in all cases except valid emergencies. Failure to obtain approval for exceptions 
may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Candidates who have registered for a course and never attended the class at all will receive a grade of NA 
(never attended). Early departures and late arrivals will be cumulative toward class absences. It is the 
candidate’s responsibility to obtain and complete assignments on the due dates. Candidates who 
register and enter the course on the drop/add date have four days to complete the first week’s 
assignments. 
 
Expectations: 
Candidates are expected to maintain continuous enrollment in the doctoral program courses, including 
EDL 9100-9400. If candidates do not enroll, the dissertation advisor is under no obligation to provide 
advisement during the period of lapsed enrollment.   
Candidates are expected to communicate with their advisor through Wilmington University email so 
that progress is documented and documents are accessible through the University’s email system.  
Candidates are expected to meet (face to face, by phone, or online) regularly with their advisor to 
discuss progress, identify challenges, and openly seek feedback. Lack of regular/systematic 
communication will result in a grade of Unsatisfactory for the course. 
 
Methods: 
Individualized instruction and feedback on writing, research methods, data analysis, and other topics 
related to the process.  
 
Readings: 
Readings pertaining to the research topic, methodology, APA style, model dissertations, and other topics 
to be determined by candidate and advisor.  The readings are in the order in which they are to be read 
in this course. 

• Buss, R. A practical guide for students and faculty in CPED-influenced programs working on an 
action research dissertation in practice. Retrieved on June 19, 2018. 
https://cdn.ymaws.com/www.cpedinitiative.org/resource/resmgr/Literature/ARbuss_zambo_c
ped_product.pdf  

• CPED. Framework for EdD redesign. Retrieved on June 19, 2018.  
https://cdn.ymaws.com/www.cpedinitiative.org/resource/resmgr/CPED_Framework.pdf  

• Boote, D. & Beile, P. (2005). Scholars before researchers: On the centrality of the dissertation 
literature revew in research preparation. Educational Researcher. 34(6), pp. 3-15.  Retrived from 
http://eprints.rclis.org/16929/1/diss_lit_review.pdf  

• Literature Review Guidelines 

http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
https://cdn.ymaws.com/www.cpedinitiative.org/resource/resmgr/Literature/ARbuss_zambo_cped_product.pdf
https://cdn.ymaws.com/www.cpedinitiative.org/resource/resmgr/Literature/ARbuss_zambo_cped_product.pdf
https://cdn.ymaws.com/www.cpedinitiative.org/resource/resmgr/CPED_Framework.pdf
http://eprints.rclis.org/16929/1/diss_lit_review.pdf
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http://www.apa.org/pubs/journals/men/literature-review-guidelines.aspx 

• Publication of the American Psychological Association [APA Manual], 2010, 6th edition, 7th 

printing. 
• Purdue OWL: APA Formatting and Style Guide 
• Shulman, L. (2006). Reclaiming education’s doctorate: a critique and a proposal. Educational 

Researcher, 2, 2006. 
• Note in a study by Valerie Storey, et al, the following findings:  

“The qualitative data confirmed the quantitative findings. Regarding those dissertations 
where the mean was closer to the ‘exceptional’ category, some reviewers stated:  

• A timely paper and excellent report  
• Good example of an important problem of practice  
• High potential for impact  
• Meaningful and insightful  
• Well-developed  
• Important examples of a problem of practice  
• Good interdisciplinary foundation” 

Valerie Storey, et al. Examining EdD Dissertations in Practice: The Carnegie Project on the 
Education Doctorate. Portland University PDX Scholar. February 28, 2015, Volume 5 
https://pdxscholar.library.pdx.edu/cgi/viewcontent.cgi?article=1097&context=edu_fac  
 

Innovation and Creativity 
The following Organization of the Dissertation in Practice is one recommended approach to the format.  
However, the EDL program encourages innovation and creativity.  If the candidate and advisor choose a 
different path to describe how the problem of practice was formed and resolved, they may take it, and 
should inform the EDL Program Chair of their decision. 
 
Organization of the Dissertation in Practice 
Chapter 1: The problem of practice (POP). The purpose is to introduce your POP and place it in 
the context of your classroom, school, or district. 

• This chapter should begin with a short overview or introductory section that includes 
o A statement of the problem of practice 

▪ Its importance 
▪ Those affected by it and who will benefit from its resolution 
▪ Is the POP’s source inside or outside the school? 
▪ What is the current practice that relates to the problem 
▪ Is there a theoretical base from which the POP can be examined? 
▪ What are the values influencing the problem? 
▪ How did it become a problem? 
▪ Is the POP SMART (Specific, Measureable, Attainable, Relevant, Timely)? 

o Identify the context as one in which you have influence 
o Agreement on the part of the leadership and WU faculty that this is a POP worthy of 

study and resolution 
o Show your willingness to be a participant observer 
o Indicate your willingness to share the findings beyond the POP’s context 
o Describe the organizational context of the POP, whether the organization is a classroom, 

a school, district, or other educational agency 
o Give evidence that supports the POP 
o A list of the questions, information, activities, and analyses that will guide the DIP 

 

http://www.apa.org/pubs/journals/men/literature-review-guidelines.aspx
https://owl.english.purdue.edu/owl/resource/560/01/
https://pdxscholar.library.pdx.edu/cgi/viewcontent.cgi?article=1097&context=edu_fac
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Chapter 2: Methodology. This chapter provides information from the literature and data you 
have gathered and ends with a description of your action plan.  

• Gather and analyze information 
o This section should be framed by the questions that drive your study 
o The questions guide the gathering of information—e.g., what does the literature say? 

What internal data are available that will help generate a plan? 
o Does the literature suggest practices that will help? 
o What instruments are available? 
o What innovative notions can you bring to bear on the POP? 
o What is your plan? 

▪ Assessment 
▪ Outcome 
▪ Activities 
▪ Timeline 

 
Chapter 3: Outcomes. What did you learn from the study of your POP and what will change in 
your practice as a result? 

• Publicly present findings 
o What happened as a result of your plan? 
o What were your findings? 
o Did they align with what you found in the literature? 
o How did you analyze them? 
o What worked? What didn’t? 
o What impact did the innovation have? 
o What are the limitations of the study? 

• Discussion and Implications 
o How does what you found relate to the literature? 
o What are the implications for your practice? 
o What does it suggest for teaching? For leadership? 
o What recommendations would you have for the organization? 
o What personal lessons did you learn? 
o Was what you found what you expected? 
o Reflections? 
o Are there other forums in which you might present your DIP? 

 
Learning outcomes for successful completion of EDL 9100 for review in EDL 9200 by candidate 
and advisor*: 

*(See 9100 syllabus for Advising Checklist)   
Candidate has identified a problem of practice. 
Candidate has identified type of written project (Dissertation in Practice model or other). 
Candidate has written a clear statement of the problem.  
Candidate has developed clear, well-written research questions. 
Candidate has developed a draft of Chapter 1 of the Dissertation in Practice.  
Candidate has identified a practicing educational leader to give guidance. 
Candidate has maintained regular communication with the chair.  
Candidate has successfully obtained support and permission from the school or district. 
Candidate has received approval from the Human Subjects Review Committee ( Human Subjects 
Training  ) to move forward with sponsored research. 
 
Learning outcomes for successful completion of EDL 9200: 

http://phrp.nihtraining.com/users/login.php
http://phrp.nihtraining.com/users/login.php
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Candidate has identified a problem of practice.  
Candidate has maintained regular communication with the advisor.  
Candidate has signed permission from a school leader to perform the project. 
Candidate has completed writing for Chapter 1 and has an outline of Chapter 2.  
Candidate has revised and edited the project.  
Candidate has successfully presented the plan to the full committee. 
Candidate has gathered and analyzed information. 
Candidate has framed the chapter by the questions that drive the study. 
Candidate has conducted a literature review that is germane to the practical implementation of the 
study. 
Candidate provides a glossary of terms or operational definitions, if needed. 
Candidate produces a literature review that gives practices that have been successful in other settings 
and projects similarities and differences for his/her setting. 
Candidate includes internal data that will help generate and inform the plan. 
Candidate identifies any instruments (i.e. surveys, interview questions, Smart Balance, etc.) that may be 
used. 
Candidate brings innovative notions, ideas, or approaches to the Problem of Practice (POP). 
Candidate’s plan includes the assessment of how the innovation worked.  What parts were productive?  
What parts need refining?  Where and how we should replicate this work? 
Candidate’s plan includes the predicted or desired outcome from the project. 
Candidate’s plan includes the activities that will take place in the project.  Who within or outside of the 
direct organization is involved and who is not involved and why?  
Candidate’s plan includes a timeline of activities from initial planning and implementation, to 
methodology workings, through to final implementation. 
  
Summarizing 
The Dissertation in Practice (DIP) is centered on the identification and attempt to solve the Problem of 
Practice (POP). The DIP is typically a three-chapter paper. In Chapter 1, the POP is identified and clearly 
stated, along with information about the context of the POP and why it is important to attempt a 
solution to it.  
 
Chapter 1 should end with the focus questions to be answered to resolve the POP. The focus questions 
should frame Chapter 2. They should provide an outline for the candidate to follow in Methodology.  
 
Here are some sample focus questions. They are generic and general, since they lack a definite POP. The 
order here may not fit the candidate’s DIP, and that is fine. Their purpose is to give candidates a 
framework and some structure for Chapter 2.  

• What does the literature say about the POP? 
• What does the organization’s data say about the POP? 
• What approaches were attempted in the past? 
• Why did earlier efforts not work? 
• What practices in the literature that fit the POP’s context? 
• What innovative approaches should be tried? 
• What is the plan? Who will be involved? 
• How will you evaluate the outcome? 
• What will be done in response to the POP—e.g., materials, practices, activities? 
• Why was this approach chosen? 
• When will the project begin, be monitored, and end? 
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Advising Checklist 

Methodology Not MET MET 
Review   
What is the POP?     
Has the candidate maintained regular (weekly, bi-weekly, etc.) communication with the advisor?   
Has the school/district leader given permission to conduct the study, gather the data, and use the data?   
Has Chapter 1 been edited and revised?   
Human Subjects Review has been conducted and approved.   
9200 – Methodology and Planning   
Methodology is framed by the focus questions that drive the project.   
The literature review is balanced and germane to the practical implementation of the project.    
The literature review identifies practices and approaches that have been successful in other settings with similar problems.   
The glossary of terms (if needed) is clear.   
Internal data helps generate and inform the plan.   
Any instruments (i.e. surveys, interview questions, Smart Balance, etc.) are approved.   
Assessment (plan) includes a predicted or desired outcome.   
There is a plan for understanding how the plan worked.  (What was productive?  What needs refining?  Where and how can 

the work be replicated?) 
  

Innovative notions, ideas or approaches are included.   
Who within or outside the organization is involved.   
The plan includes a timeline of activities from initial planning through implementation and monitoring.   
Has the candidate successfully presented the plan to the committee?  (Formal Proposal Meeting of the Plan Conducted and 

Successful) 
  

Rubric 

Methodology Novice Emerging Proficient (TARGET) Advanced Performance  

Focus Questions 
 
WU GC – 
Discipline 
Inquiry 

Candidate presents 
the focus questions. 

Candidate presents the 
focus questions in a logical 
sequential manner.   

Candidate presents the focus 
questions in a logical 
sequential manner that 
informs the plan for 
improvement. 

The scholarly practitioner 
presents the focus questions in a 
logical sequential manner  that 
informs the plan for improvement 
and will lead to resolution.   

Literature 
Review 
 

Candidate provides a 
balanced literature 
review.  

Candidate provides a 
balanced and pertinent 
literature review and 
identifies practices 
relevant to problem. 

Candidate provides a 
balanced and pertinent 
literature review and 
identifies practices relevant 
to problem.  The candidate 

The scholarly practitioner 
provides a balanced and 
pertinent literature review and 
identifies practices relevant to 
problem.  The candidate 
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Methodology Novice Emerging Proficient (TARGET) Advanced Performance  

WU GC – 
Information 
Literacy 
 

explicitly connects the 
literature review to the 
problem. 

explicitly connects the literature 
review to the problem.  The 
candidate identifies how 
resolution of this problem 
brings the literature to 
improved practice in the school 
or district setting.  

Data and 
Assessment 
 
WU GC – 
Discipline 
Inquiry 
 

Candidate utilizes 
school or district 
data that directed 
toward the 
resolution of the 
problem.  (Any 
instruments have 
been approved, 
vetted or 
constructed.)   

Candidate utilizes school 
or district data that 
informs the project and 
supports the resolution 
of the problem.  (Any 
instruments have been 
approved, vetted or 
constructed.)  Candidate 
predicts the desired or 
intended outcome. 

Candidate utilizes school or 
district data that informs the 
project and supports the 
resolution of the problem.  
(Any instruments have been 
approved, vetted or 
constructed.)  Candidate has 
reviewed pertinent ex post 
facto methods. Candidate 
predicts the desired or 
intended outcome. 

The scholarly practitioner 
utilizes school or district data 
that informs the project and 
supports the resolution of the 
problem.  (Any instruments 
have been approved, vetted or 
constructed.)  The scholarly 
practitioner has reviewed 
pertinent ex post facto methods. 
The scholarly practitioner 
predicts the desired or intended 
outcome.  The scholarly 
practitioner does an analysis of 
the data that informs the project 
outcomes.   

Plan Activities 
and timeline 
 
WU GC – 
Discipline 
Inquiry 

Candidate provides 
information and 
questions that will 
guide the 
Dissertation in 
Practice. 

Candidate provides a 
plan that includes the 
activities of the project 
and has designed a 
timeline, a monitoring 
scheme and a person(s) 
responsible blueprint. 

Candidate provides a plan 
that includes the activities of 
the project and has designed 
a timeline, a monitoring 
scheme and a person(s) 
responsible blueprint. 
Candidate has proposed a 
plan for innovation. 

The scholarly practitioner 
provides a plan that includes the 
activities of the project and has 
designed a timeline, a 
monitoring scheme and a 
person(s) responsible blueprint. 
The scholarly practitioner has 
proposed a collaborative plan 
for innovation and 
improvement.   

Plan 
Presentation  
 
WU GC – Oral 
Communication 
 

Candidate provides a 
problem of practice 
and the methodology 
for the plan in a 
presentation. 

Candidate provides a clear 
connection of the problem 
of practice and the 
methodology for the plan 
in a presentation.  

Candidate provides a clear 
connection of the problem of 
practice to a collaboratively 
developed methodology and 
plan in a presentation.   

The scholarly practitioner provides 
a clear connection of the problem of 
practice to a collaboratively 
developed methodology and plan 
that involved community 
stakeholders in a presentation.   
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Submission Checklist 

 Not submitted Submitted 
Signed agreement field experience Practicing educational leader/WU Chair   
HSRC Certificate  
Human Subjects Review Committee (HSRC) 

  

 

https://www.wilmu.edu/academics/humansubjects/index.aspx
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