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FACULTY MEMBER:   
 
TERM:   
 
COURSE NUMBER: EPY 402  
COURSE TITLE: Learning Differences and Assessment of Exceptional Children. 
 
OFFICE HOURS/METHOD OF CONTACT:   
 
Technical Requirements that may be required to utilize technology in this course: 

• A headset or microphone.   
• The latest version of Java 

 
COURSE DESCRIPTION: 
This course will provide you with an overview of and practical experience with a variety of 
instructional strategies that enhance teaching and learning in an inclusive, multi-cultural 
classroom. Emphasis will be placed on gaining an understanding of learning for students with 
exceptionalities, students whose first language is not English, and students who are gifted and 
talented. In addition, this course will help develop awareness of your own values, attitudes, and 
beliefs as they relate to students who learn differently. 
 
MAJOR INSTRUCTIONAL GOALS: 
GOAL 1: Understand diverse learning profiles  
GOAL 2: Differentiating lesson content based on learning profiles.  
GOAL 3: Assessing the diverse learner 
 
Textbooks:  
Diverse Learners in the Mainstream Classroom: Strategies for Supporting ALL Students 
Across Content Areas--English Language Learners, Students with Disabilities, 
Gifted/Talented Students  
by Yvonne S Freeman (Editor), David E Freeman (Editor), Reynaldo Ramirez (Editor)  
 
Exceptional Lives: Special Education in Today's Schools, Enhanced Pearson eText with 
Loose-Leaf Version -- Access Card Package (8th Edition) 8th Edition 
by Ann A Turnbull (Author), H. Rutherford Turnbull (Author), Michael L. Wehmeyer (Author), 
Karrie A. Shogren (Author)  
 
College of Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential attributes: 
(1) ensuring that programs are knowledge-based; (2) viewing educational personnel as learners, 
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including a focus on deconstructing past experiences as learners in coursework and field 
experiences and developing appropriate knowledge of content and discourse of disciplines to be 
taught; (3) contextual and cultural sensitivity; (4) enabling authentic participation, collegiality, 
and collaboration; (5) facilitating inquiry and reflection, i.e. providing structured opportunities 
for critical reflection on and taking action in one’s daily work; (6) building an ongoing 
developmental program that allows for continuous improvement, experimentation, and 
professional  growth; (7) ensuring that programs are standards-driven (8) and ensuring that 
programs promote the effective use of technology. 
 
 
Wilmington University Graduation Competencies 
Upon graduation, candidates are expected to have gained an advanced level of applicable 
knowledge in the graduate competencies, as appropriate to one’s field of study. Below is a list of 
the competencies. 
 
 1. Oral Communication 

• Speak with confidence, clarity, and conciseness.  
• Research, prepare, and deliver professional presentations.  

 2. Written Communication 
• Write with clarity and precision using correct English grammar: mechanics 

(punctuation) and usage (sentence structure and vocabulary).  
• Correctly and ethically present scholarly writings utilizing the Publication of the 

American Psychological Association (APA).  
 3. Disciplined Inquiry 

• Effectively apply appropriate processes of inquiry (such as quantitative, 
qualitative and scientific reasoning) in order to gather and analyze complex issues 
and construct logical conclusions.  

 4. Information Literacy 
• Access and use information effectively, efficiently, and appropriately.  
• Evaluate the quality of sources and content.  
• Use technology to effectively locate and communicate information.  

 5. Ethics 
• Demonstrate knowledge and application of prescribed ethical code(s) and/or 

behaviors promoted by the profession.  
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Expectations for Teacher Candidates: 
 1. Read the assigned chapters and complete tasks before the scheduled class meeting. 
 

2. All candidates are expected to attend class each week, arrive on time, complete the 
readings before class, and to be prepared to discuss them intelligently in class. 
Read with a questioning attitude rather than for absorption of facts: What do I 
believe to be true? What is particularly challenging? What is hard for me to 
understand? How do these ideas relate to others covered in other classes? 

 
3. Attend class each week; arrive on time for class. Absences must be approved by 

instructor prior to absence with the exception of a valid emergency. Missing more 
than 2 class meetings will result in a failing grade.  

 
4.  Candidates are expected to adhere to the WU Academic Integrity Policy. Detailed 

information can be found by clicking on the following link: 
https://www.wilmu.edu/studentlife/acadintegrity.aspx  

 
5. Additionally, all work completed and submitted for this course must be original in 

nature and must be created during the time frame of this course. Candidates may 
not submit the same work for two different assignments. 

 
6. You may be asked to provide professional feedback to peers. Since feedback is an 

important aspect of this course, please use professional well thought-out 
statements when offering feedback. When done well, appropriate and professional 
peer feedback can greatly enhance the learning experience for all involved. 

 
7. Please turn off all potentially disruptive electronic devices such as cell phones. No 

texting during class time. Please be respectful of your classmates and instructor. 
 
8.  All candidates must follow the basic format of current APA style when writing papers 

and submitting assignments.  The APA Manual is a required text for this course. 
 
9.  All candidates must use their WU wildcats email address. Correspondence for this 

class will be via Blackboard and your WU wildcats email account.  No 
exceptions.  

 
IDEA Course and Instructor Evaluations 

Wilmington University takes instructor and course evaluations very seriously as an 
important means of gathering information for the enhancement of learning opportunities for its 
students. It is an important responsibility of WU students as citizens of the University to 
participate in the instructor and course evaluation process. During the two weeks prior to the end 
of each class, you will be asked to reflect upon what you have learned in this course, the extent 
to which you have invested the necessary effort to maximize your learning, and the role your 
instructor has played in the learning process. It is very important that you complete the online 
evaluations with thoughtfully written comments and feedback. 
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InTASC Model Core Teaching Standards InTASC Model Core Teaching Standards 
Competencies  

    
This course will focus on the following Competencies: 
 Standard #1: Learner Development 

The teacher understands how learners grow and develop, recognizing that patterns of 
learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally 
appropriate and challenging learning experiences. 

 
   ESSENTIAL KNOWLEDGE 

1(e) The teacher understands that each learner’s cognitive, linguistic, social, 
emotional, and physical development influences learning and knows how 
to make instructional decisions that build on learner’s strengths and needs. 

 
Standard #2: Learning Differences 
The teacher uses understanding of individual differences and diverse cultures and 
communities to ensure inclusive learning environments that enable each learner to meet 
high standards. 
 

  ESSENTIAL KNOWLEDGE 
  2(g) The teacher understands and identifies differences in approaches to 

learning and performance and knows how to design instruction that uses 
each learner’s strengths to promote growth. 

  2(j) The teacher understands that learners bring assets for 
learning based on their individual experiences, abilities, talents, prior 
learning, and peer and social group interaction, as well as language, 
culture, family, and community issues. 

 
 Standard #3: Learning Environments 

The teacher works with others to create environments that support individual and 
collaborative learning, and that encourage positive social interaction, active engagement 
in learning, and self-motivation.  

 
  ESSENTIAL KNOWLEDGE 
  3(i) The teacher understands the relationship between 

motivation and engagement and knows how to design learning 
experiences using strategies that build learner self-direction and ownership 
of learning. 

 
  
 
 
 
 
 



Syllabus is sole property of Wilmington University 
College of Education 

 

  
Standard #4: Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the 
discipline(s) he or she teaches and creates learning experiences that make these aspects of 
the discipline accessible and meaningful for learners to assure mastery of the content. 
 

  ESSENTIAL KNOWLEDGE  
   

Standard #5: Application of Content 
The teacher understands how to connect concepts and use differing perspectives to 
engage learners in critical thinking, creativity, and collaborative problem solving related 
to authentic local and global issues.  
 

  ESSENTIAL KNOWLEDGE 
  5(l) The teacher understands how to use digital and interactive technologies for 

efficiently and effectively achieving specific learning goals. 
 

Standard #6: Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in 
their own growth, to monitor learner progress, and to guide the teacher’s and learner’s 
decision making.  
 

  ESSENTIAL KNOWLEDGE 
  6(l) The teacher knows how to analyze assessment data to understand patterns 

and gaps in learning, to guide planning and instruction, and to provide 
meaningful feedback to all learners. 

 
Standard #7: Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous learning 
goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, 
and pedagogy, as well as knowledge of learners and the community context. 
 

  ESSENTIAL KNOWLEDGE 
7(j)  The teacher understands the strengths and needs of individual learners and 

how to plan instruction that is responsive to these strengths and needs. 
7(m) The teacher knows when and how to access resources and collaborate with 

others to support student learning (e.g. special educators, related service 
providers, language learner specialists, librarians, media specialists, 
community organizations). 

 
Standard #8: Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage 
learners to develop deep understanding of content areas and their connections, and to 
build skills to apply knowledge in meaningful ways. 

  
  ESSENTIAL KNOWLEDGE 
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Standard #9: Professional Learning and Ethical Practice 
The teacher engages in ongoing professional learning and uses evidence to continually 
evaluate his/her practice, particularly the effects of his/her choices and actions on others 
(learners, families, other professionals, and the community), and adapts practice to meet 
the needs of each learner. 
 

  ESSENTIAL KNOWLEDGE 
9(j)  The teacher understands laws related to learners’ rights and teacher 

responsibilities (e.g. for educational equity, appropriate education for 
learners with disabilities, confidentiality, privacy, appropriate treatment of 
learners, reporting in situations related to possible child abuse). 

 
Standard #10: Leadership and Collaboration 
The teacher seeks appropriate leadership roles and opportunities to take responsibility for 
student learning, to collaborate with learners, families, colleagues, other school 
professionals, and community members to ensure learner growth, and to advance the 
profession. 
 

  ESSENTIAL KNOWLEDGE 
10(l)  The teacher understands schools as organizations within a historical, 

cultural, and social context and knows how to work with others across the 
system to support learners. 

 
Weekly Overview: 

• Week 1  
This week focuses on the terms, concepts, and issues that will establish the foundations of the 
course. With the passage of special education legislation, public schools are required to educate 
students with disabilities in the least restrictive environment. This means that the numbers of 
students with disabilities served in inclusive settings has increased significantly. This week we 
will explore the attitudes, and beliefs as they relate to students with special needs and their 
families. 

• Week 2  
This week focuses on beginning to understand learning differences, including English language 
learning and gifted and talented students. The categories of disability under the Individuals with 
Disabilities Education Act will also be explored.  

 
• Week 3  

This week introduces the most common learning difficulties that you will encounter in your 
classroom, namely specific learning disabilities and problems of attention. Learning disabilities 
come in different forms (most commonly, dyslexia, dysgraphia, dyscalculia, nonverbal learning 
disabilities, and auditory and visual processing disorders). Problems of attention are often 
diagnosed as Attention Deficit Hyperactivity Disorder (ADHD).   
 

• Week 4 
This week will include an examination of students with Emotional/Behavioral Disorders, 



Syllabus is sole property of Wilmington University 
College of Education 

 

Autism, and Intellectual Disability.  We will focus on increasing your understanding of these 
disabilities and your knowledge of how to observe and capitalize on student strengths. We will 
also explore how to assist students to prepare themselves for student-led Individual Education 
Program meetings. 
 

• Week 5  
This week will allow for the creation of a differentiated lesson plan based on various needs of 
students that make up their classroom.  We will focus on the best, most specific and 
comprehensive way to differentiate a lesson plan based on student need and student strengths.   
 

• Week 6 
Week 6 will allow students to create alternative assessments from their Week 5 lesson plan to 
address the needs of the student with a diverse learning profile.    Research into various 
disabilities and the most effective way to assess knowledge given a specific learning profile will 
be conducted.   

 
• Week 7 

Students will describe, analyze, and reflect on the different approaches to learning, increasing 
cultural diversity, strategies for support learning for ELL, and other areas of exceptionality in 
learning. Students will also address how to access resources/services to meet special learning 
needs as well as adapt instruction to successfully meet the needs of those students who have been 
so identified. 

 
 

Resources: 
 
METHODOLOGY: 

A. Teaching Methods:  
• Textbook chapter readings 
• Scholarly article readings 
• Powerpoints  
• Action research  
• Creation and presentation of a differentiated lesson plan  
 

• Evaluation Procedures: Describe specifically how course objectives/outcomes will be 
evaluated (e.g. essays, projects, discussions, quizzes/exams, etc.) 

§ Discussions 
§ Quizzes 
§ Journal entries  
§ Case study project  
§ IEP creation  
§ Essay  

 
• Supplemental Materials:  

o Videos simulating various disabilities 
o Samples of differentiated lesson plans 



Syllabus is sole property of Wilmington University 
College of Education 

 

 
 
 
** STUDENTS WHO WOULD LIKE AN INCOMPLETE FOR THE COURSE MUST 
REQUEST ONE BEFORE THE START OF WEEK 5  
 
ATTENDANCE POLICY: 

Wilmington University Policy: 
Regular and prompt class attendance is an essential part of the educational experience. 
Wilmington University expects students to exercise good judgment regarding attendance. 
Students accept full responsibility for ensuring that work does not suffer from absences. 
All students are expected to attend every scheduled meeting of each class on time. 
Exceptions may be made for Wilmington University-sponsored or work-related activities, 
illness, or valid emergencies. Effective fall 2012, Wilmington University instituted a new 
attendance policy which mandates that a student who misses the first two sessions of a 
class (without receiving prior permission to do so) will be administratively dropped from 
the course. 

 
 
 

College of Education Policy: 

In the College of Education, faculty must approve all requests for absences that are 
exceptions to the University policy. Vacations are not considered to be legitimate reasons 
for missing classes. Faculty must be contacted prior to class in all cases except valid 
emergencies. Failure to obtain approval for exceptions may result in lowering the final 
passing grade or assigning a FA (failure due to absence).  

Students who have registered for a course and never attended the class at all will receive 
a grade of NA (never attended). Early departures and late arrivals will be cumulative 
toward class absences. It is the student’s responsibility to obtain and complete 
assignments on the due dates. Students who register and enter the course on the drop/add 
date have four days to complete the first week’s assignment 
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Please use the SEA rubric to ensure your writing will reflect what is expected.    

 

 

 

 
Week 7 SEA Research Paper  
From the identified scenario, write a 5-10 page paper that may include the following:   
 

ü What is the most likely disability that the child would meet based on the 13 educational 
classifications? 

ü What are some cultural considerations when planning for this student? 
ü What are some factors you might want to rule out before looking at special education? 
ü Do you think the child needs special education and an IEP – why are why not? 

• Use your research to support your position. 
ü Identify 3 things that the teacher would plan differently for the child in the area of 

reading the book “Of Mice and Men”  
ü Identify how you would assess the child’s understanding of “Of Mice and Men”.  
ü Identify 2 strategies to support the child outside of the classroom with their difficulties  

(community, home, hallway, lunchroom) 
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EPY 402 SEA Scoring 
 Rubric 

SCORING 
ELEMENTS 

UNSATISFACTORY 
1 

EMERGING 
2 

BASIC 
3 

PROFICIENT 
4 

DISTINGUISHED 
5 

3.1 Understanding of 
how students are 
influenced by individual 
experiences, talents, 
prior learning, 
language, culture, 
gender, health, family, 
and community. 
 

Score:_____ 

The candidate provided 
less than two examples of 
how student learning is 
influenced by: (1) 
individual experiences, 
(2) talents, and (3) prior 
learning, as well as (4) 
language, culture, (5) 
gender, (6) health, (7) 
family, or (8) community. 

The candidate provided 
two examples of how 
student learning is 
influenced by: (1) 
individual experiences, 
(2) talents, and (3) 
prior learning, as well 
as (4) language, 
culture, (5) gender, (6) 
health, (7) family, or 
(8) community. 

The candidate provided 
three examples of how 
student learning is 
influenced by: (1) 
individual experiences, 
(2) talents, and (3) 
prior learning, as well 
as (4) language, 
culture, (5) gender, (6) 
health, (7) family, or 
(8) community. 

The candidate provided 
four examples of how 
student learning is 
influenced by: (1) 
individual experiences, 
(2) talents, and (3) prior 
learning, as well as (4) 
language, culture, (5) 
gender, (6) health, (7) 
family, or (8) 
community. 

The candidate provided 
five examples of how 
student learning is 
influenced by: (1) 
individual experiences, 
(2) talents, and (3) prior 
learning, as well as (4) 
language, culture, (5) 
gender, (6) health, (7) 
family, or (8) 
community. 

3.2 Understanding of 
the different approaches 
to learning. 
 

 
 
 
 
 
 
 
 
 
 

Score:_____ 
 

The candidate 
demonstrated a limited 
understanding of the 
differences in approaches 
to learning and 
performance by providing 
less than two examples 
illustrating the following: 
learning styles, multiple 
intelligences, and 
performance modes (i.e., 
developing a product or 
performing a task, etc.). 

The candidate 
demonstrated an 
adequate understanding 
of the differences in 
approaches to learning 
and performance by 
providing two 
examples illustrating 
the following: learning 
styles, multiple 
intelligences, and 
performance modes 
(i.e., developing a 
product or performing 
a task, etc.). 

The candidate 
demonstrated an 
adequate 
understanding of the 
differences in 
approaches to learning 
and performance by 
providing three 
examples illustrating 
the following: learning 
styles, multiple 
intelligences, and 
performance modes 
(i.e., developing a 
product or performing 
a task, etc.). 

The candidate 
demonstrated a strong 
understanding of the 
differences in 
approaches to learning 
and performance by 
providing four 
examples illustrating 
the following: learning 
styles, multiple 
intelligences, and 
performance modes 
(i.e., developing a 
product or performing a 
task, etc.).  

The candidate 
demonstrated an 
advanced 
understanding of the 
differences in 
approaches to learning 
and performance by 
providing five examples 
illustrating the 
following: learning 
styles, multiple 
intelligences, and 
performance modes 
(i.e., developing a 
product or performing a 
task, etc.). 

3.3 Understanding of 
cultural diversity. 
 
 
 

Score:_____ 
 
 
 

The candidate provided 
less than two examples of 
cultural diversity and how 
to incorporate multi-
cultural experiences into 
instruction. 

The candidate provided 
two examples of 
cultural diversity and 
how to incorporate 
multi-cultural 
experiences into 
instruction. 

The candidate provided 
three examples of 
cultural diversity and 
how to incorporate 
multi-cultural 
experiences into 
instruction. 

The candidate provided 
four examples of 
cultural diversity and 
how to incorporate 
multi-cultural 
experiences into 
instruction. 

The candidate provided 
five examples of 
cultural diversity and 
how to incorporate 
multi-cultural 
experiences into 
instruction. 
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3.4 Understanding areas 
of exceptionality in 
learning. 
 
 
 
 
 
 
 
 
 
 
 

Score:_____ 
 

The candidate 
demonstrated little or no 
understanding about the 
areas of exceptionality in 
learning, including (1) 
talented and gifted and (2) 
special needs or learning 
differences, and (3) how to 
access strategies to 
accommodate individual 
differences by providing less 
than two examples from the 
above items. 

The candidate 
demonstrated some 
understanding about 
the areas of 
exceptionality in 
learning, including (1) 
talented and gifted and 
(2) special needs or 
learning differences, and 
(3) how to access 
strategies to 
accommodate individual 
differences by providing 
two examples (from at 
least one of each of the 
above items). 

The candidate 
demonstrated 
acceptable 
understanding about 
the areas of 
exceptionality in 
learning, including (1) 
talented and gifted and 
(2) special needs or 
learning differences, and 
(3) how to access 
strategies to 
accommodate individual 
differences by providing 
three examples (from at 
least one of each of the 
above items). 

The candidate 
demonstrated a good 
understanding about 
the areas of 
exceptionality in 
learning, including (1) 
talented and gifted and 
(2) special needs or 
learning differences, and 
(3) how to access 
strategies to 
accommodate individual 
differences by providing 
four examples (from at 
least one of each of the 
above items). 

The candidate 
demonstrated a 
superior understanding 
about the areas of 
exceptionality in 
learning, including (1) 
talented and gifted and 
(2) special needs or 
learning differences, and 
(3) how to access 
strategies to 
accommodate individual 
differences by providing 
five examples (from at 
least one of each of the 
above items). 

3.5 Understanding of 
how to access strategies 
to support learning for 
students whose first 
language is not English. 
 
 
 
 

Score:_____ 
 

The candidate 
demonstrated little or no 
understanding about the 
process of second language 
acquisition nor how to 
access strategies to support 
learning for students whose 
first language is not English. 

The candidate 
demonstrated marginal 
understanding about 
the process of second 
language acquisition and 
how to access strategies 
to support learning for 
students whose first 
language is not English. 

The student 
demonstrated 
appropriate 
understanding about 
the process of second 
language acquisition and 
how to access strategies 
to support learning for 
students whose first 
language is not English. 

The candidate was 
skillful in 
demonstrating an 
understanding about 
the process of second 
language acquisition and 
how to access strategies 
to support learning for 
students whose first 
language is not English. 

The candidate 
demonstrated an 
exceptional 
understanding about the 
process of second 
language acquisition and 
how to access strategies 
to support learning for 
students whose first 
language is not English.  

3.6 Understanding how 
to access 
resources/services to 
meet special learning 
needs. 
 
 

Score:_____ 
 

The candidate 
demonstrated minimum 
understanding about when 
or how to access appropriate 
resources or services to meet 
special learning needs. 

The candidate 
demonstrated limited 
understanding about 
when and how to access 
appropriate resources 
and services to meet 
special learning needs. 

The candidate 
demonstrated an 
appropriate 
understanding about 
when and how to access 
resources and services to 
meet special learning 
needs. 

The candidate was 
skillful in 
demonstrating an 
understanding about 
when and how to access 
resources and services to 
meet special learning 
needs. 

The candidate 
demonstrated 
exceptional skill in 
understanding about 
when and how to access 
resources and services to 
meet special learning 
needs. 

 
 


