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Wilmington University 
College of Education 

 
 

Elementary & Secondary School Counseling Graduate Program 
 

 

COURSE NUMBER:  MEC 7503 COURSE TITLE: Special Education Law & the School 

Counselor’s Role (3 credits) 

 
 

College of Education Program Attributes 

The manner in which we prepare educational personnel is informed by eight essential attributes: (1) 

ensuring that programs are knowledge-based; (2) viewing educational personnel as learners, including a 

focus on deconstructing past experiences as learners in coursework and field experiences and developing 

appropriate knowledge of content and discourse of disciplines to be taught; (3) contextual and cultural 

sensitivity; (4) enabling authentic participation, collegiality, and collaboration; (5) facilitating inquiry 

and reflection, i.e. providing structured opportunities for critical reflection on and taking action in one’s 

daily work; (6) building an ongoing developmental program that allows for continuous improvement, 

experimentation, and professional growth; (7) ensuring that programs are standards-driven; (8) and 

ensuring that programs promote the effective use of technology. 

 

Wilmington University Graduation Competencies 

Upon graduation, candidates are expected to have gained an advanced level of applicable knowledge in the 

graduate competencies, as appropriate to one’s field of study. Below is a list of the competencies: 

 
1. Oral Communication 

a. Appraise the needs of diverse audiences and then speak in a clear, confident and succinct manner. 

b. Research, construct and deliver professional presentations using a variety of communication tools 

and techniques. 

2. Written Communication 

a. Write with clarity and precision using correct English grammar: mechanics (punctuation) and usage 

(sentence structure and vocabulary). 

b. Exhibit competence in writing for specific purposes, diverse audiences, and genres. 

c. Correctly and ethically present scholarly writings utilizing the selected citation and writing style 

deemed appropriate for the student’s program of study. 

3. Disciplined Inquiry 

a. Employ scientific quantitative and/or qualitative reasoning and other critical thinking strategies to 

analyze consequences and outcomes and to be able to recommend alternative solutions. 

4. Information Literacy 

a. Using contemporary technology, evaluate and utilize credible, discipline specific information 

effectively and with appropriate attribution. 

5. Ethics 

a. Demonstrate knowledge and application of prescribed ethical codes and behaviors promoted by the 

profession. 
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Expectations for School Counseling Candidates: 

 
1. Read the assigned chapters and complete the assigned tasks before the scheduled class meeting. 

 

2. All candidates are expected to attend class each week, arrive on time, complete the readings 

before class, and be prepared to discuss them intelligently in class. Read with a 

questioning attitude rather than for absorption of facts: What do I believe to be true? What 

is particularly challenging? What is hard for me to understand? How do these ideas relate 

to others covered in other classes? 

 

3. Attend class each week; arrive on time for class. Absences must be approved by instructor prior 

to absence with the exception of a valid emergency. Missing more than 2 class meetings 

will result in a failing grade. 

 

4. Candidates are expected to adhere to the WU Academic Integrity Policy. Detailed information 

can be found by clicking on the following link: 

https://www.wilmu.edu/studentlife/acadintegrity.aspx 
 

5. All work completed and submitted for this course must be original in nature and must be created 

during the time frame of this course. Candidates may not submit the same work for two 

different assignments. 

 

6. You may be asked to provide professional feedback to peers. Since feedback is an important 

aspect of this course, please use professional well thought-out statements when offering 

feedback. When done well, appropriate and professional peer feedback can greatly 

enhance the learning experience for all involved. 

 

7. Please turn off all potentially disruptive electronic devices such as cell phones. No texting 

during class time. Please be respectful of your classmates and instructor. 

 

8. All candidates must follow the basic format of current APA style when writing papers and 

submitting assignments. The APA Manual is a required text for this course. 

 

9. All candidates must use their WU assigned myWilmU email address. Correspondence for this 

class will be via Blackboard and your myWilmU email account. No exceptions. 

 
CATS Course and Instructor Evaluations 

Wilmington University takes instructor and course evaluations very seriously as an 

important means of gathering information for the enhancement of learning opportunities for its 

students. It is an important responsibility of WU students as citizens of the University to 

participate in the instructor and course evaluation process. During the two weeks prior to the end 

of each class, you will be asked to reflect upon what you have learned in this course, the extent to 

which you have invested the necessary effort to maximize your learning, and the role your 

instructor has played in the learning process. It is very important that you complete the online 

evaluations with thoughtfully written comments and feedback. 

https://www.wilmu.edu/studentlife/acadintegrity.aspx
https://www.wilmu.edu/studentlife/acadintegrity.aspx
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ASCA School Counselor Competencies 

The School Counselor Competencies developed by the American School Counselor 

Association (ASCA) outline the knowledge, attitudes and skills that ensure school counselors are 

equipped to meet the rigorous demands of the profession and the needs of K-12 students. The 

WU Elementary and Secondary School Counseling program, mission, curriculum, assignments 

and assessments are built upon the ASCA School Counselor Competencies; therefore, candidates 

are encouraged to become familiar with the entire list of competencies on the ASCA website 

(http://www.schoolcounselor.org/asca/media/asca/home/SCCompetencies.pdf). 
 

This course will focus on the following ASCA School Counselor Professional Standards & 

Competencies: 

 
Mindsets Professional Foundation Direct and Indirect Student Services Planning and Assessment 

M1 B-PF 3, 3.a, 3.b B-SS 6, 6.a B-PA 2.c, 2.c 

M7 B-PF 8.b B-SS 2.a B-PA 1, 1.a, 1.b, 1.d, 1.e 
 B-PF 2.h B-SS 4.a, B-SS 6.c  

 B-PF 9.c B-SS 4.b  

 B-PF 6.a   

 B-PF 2.e,    

http://www.schoolcounselor.org/asca/media/asca/home/SCCompetencies.pdf
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COURSE DESCRIPTION: 

This course will review special education law, including relevant statutes, cases, and regulations. 

Candidates will receive training in the development, monitoring, and implementation of IEPs and 

504 Plans as related to school counseling. The course will also address professional issues related to 

the school counselor’s role in the evaluation, referral, monitoring, and consultation of students with 

special needs. In addition, this course will help develop awareness of one’s own values, attitudes, 

and beliefs as they relate to counseling students with special needs and their families. 

 

 

MAJOR INSTRUCTIONAL GOALS: 

 
GOAL 1: Demonstrate knowledge of federal and state special education laws and regulations. (ASCA comp 

B-PA 2.c, B-PF 3, 3.a, 3.b, B-PF 8.b, B-PF 3.d, B-PF 6.a) 

 

                               Learning Outcomes: The candidate will: 

1-1 Explain and describe origins of special education laws and their impact on the current 

practice of school counseling. 

1-2 Apply knowledge of federal and state special education laws to school counseling 

scenarios (videos, case studies, etc.). 

1-3 Critique professional articles related to the legal responsibilities of school counselors with 

respect to special education laws and services. 

 

GOAL 2: Present evidence of personal use of knowledge of the federal and state special education laws and 

regulations in the delivery of counseling services. 

(ASCA comp B-PA 2.c, B-PF 3, 3.a, 3.b, B-PF 3.d, B-PF 2.h, B-PA 7.a, B-PA 9.c, B-PF 6.a, M7) 

 

                               Learning Outcomes: The candidate will: 

2-1 Identify key activities for school counselors with respect to the evaluation, referral, 

monitoring, and consultation of students with special needs. 

2-2 Develop lesson plans to focus on needs of students with disabilities (e.g. academic, 

career, and social-emotional development). 

2-3 Demonstrate knowledge of the development of Individual Education Program goals and 

objectives and progress monitoring in areas related to school counseling. 

2-4 Explore ethical dilemmas in the delivery of special education services. 
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GOAL 3: Investigate and analyze the delivery of inclusive practices in the school setting and ways to 

advocate for more inclusive practices in the community setting. (ASCA comp B-SS 6, 6.a, 

B-PA 1, 1.a, 1.b, 1.d, 1.e, M 1, B-PA 2.a, B-SS 2.a, B-SS 4.a, B-SS 6.c) 

 

                              Learning Outcomes: The candidate will: 

3-1 Investigate the school counselor’s leadership role in developing more inclusive practices 

in the school setting. 

3-2 Identify ways to help students self-monitor and self-advocate in school and community 

settings. 

3-3 Identify and collaborate with community stakeholders to use as referral sources for 

students with disabilities. 

 
 

Required Assignments: 

The Learning Outcomes are evaluated in the following manner: 

Assignments Max 

Points 

Points 

earned 

Percentage Grade 

Attendance/Participation 100  10%  

Research Article Critique 100  20%  

IEP Goal 100  15%  

Lesson Plans (Elementary & Secondary) 100  25%  

Mock IEP Meeting Video (SEA) 100  30%  

Final Grade:  

 
Attendance/Participation: 

To gain the most from this class including the skills necessary to be an effective school counselor, regular 

attendance and participation is expected. Your responsibility as a student is to be present each class 

session and actively participate in class discussions, activities and group work. This includes participation 

in Discussion Boards and Wiki. See Participation Rubric for scoring information. 

 
  Research Article Critique: (6-8 pages total) 

You will electronically (electronic library database) locate a recent article from a peer reviewed 

professional/academic journal. When conducting your research, look for articles that are specific to 

counseling students with special education needs or other special education related topics. Provide a brief 

summary of the article (2 or 3 paragraphs). Be sure to critically analyze the contents of the article and 

provide strengths and weaknesses. A copy of the article must accompany your final paper. APA format is 

required. Paper must include a title page, abstract page, 3-5 pages of content (including appropriate 

headings, headers, and page numbers) and a reference page. 

 
 

Lesson Plans: 

Successful delivery of classroom counseling curriculum is essential to the school counseling core 

curriculum. The importance of lesson planning cannot be overstated. It is important to think about what 

curriculum will be delivered; to whom, how it will be delivered and what evaluation methods will be used. 

You are to develop TWO lesson plans, one at the elementary level and one at the secondary level to 

improve social integration of students with disabilities. The lesson may include such topics as tolerance 

and respect, empathy, self-esteem, anger management, diversity, or cooperation. Be sure to align the 

ASCA Mindsets and Behavior Standards with your topic. Use the lesson plan template that is included in 

this syllabus. 
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IEP Goal: 

You will develop an IEP transition goal for an individual student based on a case study reviewed in class 

or a student scenario developed by the candidate and approved by the instructor. The transition goal will be 

based on available evaluation information, and should be objective, measurable, and achievable. The 

evaluation information and data on progress monitoring must be included. Your transition goal must be 

written to meet state and federal guidelines. An IEP transition goal form is provided for you in Blackboard. 

 

Mock IEP Meeting: 

Using Kaltura or other video presentation program, you will develop a video of a mock IEP team meeting. 

As you develop your presentation, please focus on the role of the school counselor during the IEP 

meeting and the responsibility of the school counselor following the IEP meeting. The presentation 

will be based on a case study reviewed in class or a student scenario developed by the candidate and 

approved by the instructor. The video presentation must contain discussions of the following portions of 

the IEP: 1) the IEP team members present and their role in the meeting; 2) the student’s disability category 

and needs; 3) proposed educational services; 4) proposed support services); and, 5) transition goal (if 

applicable). This assignment is considered the Structured External Assignment (SEA) for this course 

and requires submission in Task Stream. 

Resources: Kaltura Media Tools and 

www.wilmu.edu/multimedia/documents/submittingstudentassignments.pdf 
 
 

ATENDANCE POLICY: 

Wilmington University Policy: 

Regular and prompt class attendance is an essential part of the educational experience. Wilmington 

University expects students to exercise good judgment regarding attendance. Students accept full 

responsibility for ensuring that work does not suffer from absences. All students are expected to 

attend every scheduled meeting of each class on time. Exceptions may be made for Wilmington 

University-sponsored or work-related activities, illness, or valid emergencies. Effective Fall 2012, 

Wilmington University instituted a new attendance policy which mandates that a student who 

misses the first two sessions of a class (without receiving prior permission to do so) will be 

administratively dropped from the course. 

 

College of Education Policy: 

In the College of Education, faculty must approve all requests for absences that are exceptions to 

the University policy. Vacations are not considered to be legitimate reasons for missing classes. 

Faculty must be contacted prior to class in all cases except valid emergencies. Failure to obtain 

approval for exceptions may result in lowering the final passing grade or assigning a FA (failure 

due to absence). 

Students who have registered for a course and never attended the class at all will receive a grade of 

NA (never attended). Early departures and late arrivals will be cumulative toward class absences. 

It is the student’s responsibility to obtain and complete assignments on the due dates. Students 

who register and enter the course on the drop/add date have four days to complete the first week’s 

assignments. 

http://www.wilmu.edu/multimedia/documents/submittingstudentassignments.pdf
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The School Counselor and Students with Disabilities 
(Adopted 1999; Revised 2004, 2010, 2013, 2016) 

 

American School Counselor Association (ASCA) Position: 

School counselors encourage and support the academic, career and social/emotional development of all 

students through comprehensive school counseling programs. School counselors are committed to helping 

all students realize their potential and meet or exceed academic standards with consideration for both the 

strengths and challenges resulting from disabilities and other special needs. 

 
Rationale 

The Individuals with Disabilities Education Act (IDEA) requires public schools to provide a free, 

appropriate public education in the least restrictive environment for all students. However, research 

suggests “students with disabilities have not always received adequate educational services and supports” 

(Rock & Leff, 2007, p. 314). In addition, Section 504 of the Rehabilitation Act of 1973 protects qualified 

individuals with disabilities defined as persons with a physical or mental impairment that substantially 

limits one or more major life activities. (For a complete list of major life activities refer to ADA 

Amendments Act of 2008.) School counselors strive to assist all students in achiev- ing their full potential, 

including students with disabilities, within the scope of the comprehensive school counseling program. 

 

School counselors recognize their strengths and limitations in working with students with disabilities. 

School counselors also are aware of current research and seek to implement best practices in working 

with students presenting with any disability category and who, by reason thereof, need special education 

and related services. IDEA defined disabilities include: 
• autism 

• deaf-blind 

• developmental delay 

• emotional disturbance 

• hearing impairments (including deafness) 

• intellectual disability (formerly mental retardation) 

• multiple disabilities 

• orthopedic impairments 

• other health impairments 

• specific learning disabilities 

• speech or language impairments 

• traumatic brain injury 

• visual impairments (including blindness) 
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The School Counselor’s Role 

School counselors provide direct and indirect services to students in the least restrictive environment (as 

determined by each student’s individualized education plan [IEP]) and in inclusive settings when possible 

(Tarver-Behring, Spagna & Sullivan, 1998). School counselor responsibilities may include, but are not 

limited to: 

• providing school counseling curriculum lessons, individual and/or group counseling to students 

with special needs within the scope of the comprehensive school counseling program 

• providing short-term, goal-focused counseling in instances where it is appropriate to include these 

strategies as a part of the IEP or 504 plan 
• encouraging family involvement in the educational process 

• consulting and collaborating with staff and families to understand the special needs of a student 

and under- standing the adaptations and modifications needed to assist the student 
• advocating for students with special needs in the school and in the community 

• contributing to the school’s multidisciplinary team within the scope and practice of the 

comprehensive school counseling program to identify students who may need to be assessed to 

determine special education or 504 plan eligibility 

• collaborating with other related student support professionals (e.g., school psychologists, physical 

therapists, occupational therapists, special education staff, speech and language pathologists) in the 

delivery of services 

• providing assistance with developing academic, transition and postsecondary plans for students 

with IEP’s and 504 plans as appropriate 
 

Inappropriate administrative or supervisory responsibilities for the school counselor include but are not 

limited to: 
• making singular decisions regarding placement or retention 

• serving in any supervisory capacity related to the implementation of the IDEA 

• serving as the school district representative for the team writing the IEP 

• coordinating, writing or supervising a specific plan under Section 504 of Public Law 93-112 

• coordinating, writing or supervising the implementation of the IEP 

• providing long-term therapy 

 
 

Summary 

The school counselor takes an active role in student achievement and postsecondary planning by providing 

a comprehensive school counseling program for all students. As a part of this program, school counselors 

advocate for students with special needs, encourage family involvement in their child’s education and 

collaborate with other educational professionals to promote academic achievement, social/emotional 

wellness and college/career readiness for all. 
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Wilmington University 

MEC 7503 Special Education Law and the School Counselor’s Role 

Class Participation Rubric 
 

 
EVALUATION 

CRITERIA 

1 
Unsatisfactory 

2 
Poor 

3 
Emerging 

4 
Accomplished 

5 
Exemplary 

SCORE 

Participation in Rarely enters Provides minimal, sporadic Provides comments and some Regularly provides comments Regularly provides thoughtful  
Class and class or online comments and information to new information most weeks and some new information in and insightful comments and 

Blackboard discussions. other participants. Participates both in class and online class and online. Interacts in thought-provoking new 

Discussions Contributions infrequently in class and/or in regularly. Interacts primarily in both groups and larger class information. Interacts with a 
 tend to be on-line discussions. group, with only modest with substantive questions and variety of people both in group 
 irrelevant or Contributions tend to be contributions to larger class. responses. Posts thoughtful and and larger class discussions with 
 superficial primarily opinion-based. Asks questions and responds in regular queries, comments, and insightful questions and 
   class. Posts queries, comments, responses on line. responses. Posts insightful and 
   and responses online—lacks  regular queries, comments, and 

   depth.  responses online. 

Content of 

Contributions 

+ 

Critical Thinking 

Evidenced in 

Contributions 

 

ASCA Comp: 

I.B.1a 

I.B.3c 

I.B.3e 

Rare comments 

are largely 

opinion-based 

and not well 

supported by 

evidence from 

readings or life 

experiences. 

Adds little to the substantive 

discussion but may contribute to 

the social aspects of the course. 

Contributions reveal limited 

understanding of ideas being 

discussed. There is little 

evidence of thoughtful 

contributions supported by 

facts, reading or life 

experiences. Rarely engages in 

discussions where there are 

disagreements among 

participants. 

Contributions consist largely of 

personal opinions. They reveal 

an adequate understanding of 

the ideas being discussed. 

Attempts to make some use of 

facts, material from readings as 

well as pertinent life 

experiences. Engages in 

discussions, but provides little 

justification or explanation. 

Makes only modest use of 

credible evidence. 

Makes significant, substantive 

contributions to the discussion 

supported by credible evidence 

from reading and life 

experiences. Comments reveal 

solid understanding of ideas 

being discussed. Comments 

either in class or online advance 

the dialogue/discussion by 

adding something new to the 

conversation. 

Engages in discussion, 

providing evidence-based 

justification/explanation for 

positions. 

Makes significant, substantive, 

relevant, insightful, creative and 

evidence-based contributions to 

the discussion. Raises new 

questions that advance the 

discussion and require 

thoughtful responses from 

colleagues.  Contributions 

reveal an insightful under- 

standing of the ideas being 

discussed. Engages fully in 

discussion offering a critical 

analysis or different 

interpretation of ideas being 

discussed. 
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Responsiveness Rarely responds 

to either faculty 

or classmate 

contributions in 

class or online 

Minimally engages in dialogue 

with colleagues during class 

sessions. Logs onto Bb once or 

twice a week offers minimal 

responses to others postings. 

Engages in group and class 

discussion, responding 

appropriately to others 

contributions. Logs onto Bb on 

at least 3 separate occasions 

during the week and actively 

engages in discussions. 

Actively engages in group and 

class discussions. Responds to 

others with both support and 

critical analysis. Logs onto Bb 

on at least 4 separate occasions 

during the week and actively 

engages in discussion 

Actively, insightfully and 

creatively engages in group and 

class discussions. Responds to 

others with both support and 

helpful critical analysis. Logs 

onto Bb on at least 5 separate 

occasions during the week and 

responds to the posted group 

and class discussion. 

 

Communication 

Skill 

Poor oral & 

written comm. 

skills. Below par 

for someone 

aspiring to a 

school counselor 

role. 

Limited ability to convey ideas 

and/or persuade others. In need 

of significant improvement. 

Errors noted in grammar, 

pronunciation, spelling, and 

punctuation 

Able to present ideas; ability to 

persuade is limited. 

Communication skills need 

some development and 

refinement. Makes minor 

grammatical, pronunciations, 

spelling, and punctuation errors. 

Presents ideas clearly and 

persuasively. Demonstrates 

competent oral and written 

leadership communication skills 

but in need of minor refinement. 

Highly skilled oral and written 

communicator with persuasive 

leadership skills. Exemplifies 

professionalism and respect for 

others. 

 

Effective School 

Counselor 

Behavior 

Contribution 

 

WU Grad Comp: 

5 

Makes little or no 

contribution. 

Unenthusiastic participant in 

creativity and effective school 

counselor behavior building 

process. Appears to have a 

negative demeanor and is 

unwilling to engage in the 

process. 

Participates willingly in 

creativity and effective school 

counselor behavior building 

process. 

Takes initiative in creating 

learning experiences that will 

encourage colleagues to be 

effective school counselors. 

Demonstrates professionalism. 

Creatively inspires the 

development of effective 

leadership skills in self and 

others through initiative, and 

role modeling of effective 

school counselor behaviors. 

Exemplifies professionalism and 

respect for others. 

 

Adapted from , Wilmington University EDD program, With Permission Total Rubric Score = 100 

25 points x 4 
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Wilmington University 

Research Article Critique 

 
EVALUATION 

CRITERIA 

1 

Unsatisfactory 

2 

Poor 

3 

Emerging 

4 

Accomplished 

5 

Exemplary 

SCORE 

Description of 

Study 

 

WU Grad Comp: 

3, 4 

A summary of the 

critiqued study is not 

presented or summary 

presented is 

plagiarized. 

A summary of the critiqued 

study is unclear. This summary 

poorly describes the study and 

the reader is not clearly 

informed of its purpose, actions 

taken, methods of data 

collection used, results, and 

conclusions or lessons learned. 

A summary of the critiqued 

study is provided. This 

summary minimally describes 

the study so that the reader is 

informed of its purpose, actions 

taken, methods of data 

collection used, results, and 

conclusions or lessons learned. 

An accurate summary of the 

critiqued study is provided. This 

summary describes the study so 

that the reader is informed of its 

purpose, actions taken, methods 

of data collection used, results, 

and conclusions or lessons 

learned. 

A concise and accurate summary of 

the critiqued study is provided. This 

summary sufficiently describes the 

study so that the reader is informed 

of its purpose, actions taken, 

methods of data collection used, 

results, and conclusions or lessons 

learned. 

 

Organization Overall presentation 

of the article is 

confusing. Paper 

does not include 

required information 

and does not flow 

clearly from start to 

conclusion. 

Overall presentation of the 

article shows poor level of 

organization. Paper minimally 

includes required information 

and does not flow clearly from 

start to conclusion. 

Overall presentation of the 

article shows basic level of 

organization. For the most 

part, paper includes required 

information; however, paper is 

difficult to follow from start to 

conclusion. 

Overall presentation of the 

article demonstrates solid 

organization. Paper includes 

required information with 

sufficient level of detail. Paper 

flows clearly from start to 

conclusion, enabling the reader 

to follow the progression without 

difficulty. 

Overall presentation of the article 

demonstrates exceptional 

organization. Paper includes all 

required information with thorough 

level of detail. Ideas are clear and 

logical. Paper flows elegantly from 

start to conclusion, enabling the 

reader to effortlessly follow the 

progression. 

 

Quality of 

Writing 

 

WU Grad Comp: 

2 

Writing is not the 

voice of the student. 

Presents ideas as their 

own; however, most 

of paper is 

plagiarized. Lacks 

citations and 

references to support 

presented ideas. 

Writing is well below 

the expectation of a 
graduate student. 

Writing is not adequate for 

graduate level 

- grammatical errors 

-spelling errors 

-poor transitions 

-poor sentence structure/tone 

-poor word choice 

-lacks clarity 

Writing is somewhat adequate 

for graduate level 

-few spelling or grammatical 

errors 

-minimal transitions 

-minimal clarity in sentence 

structure/tone 

-work needed on word choice 

Strong writing ability 

-minor spelling or grammatical 

errors 

-transitions are strong 

-sentences are concise 

-evidence of concrete details 

-strong word choice 

Excellent writing ability is evident 

throughout the paper. Presents 

original thoughts and synthesizes 

ideas and details superbly. 

Exceptional understanding of 

writing conventions. Writing is 

concise, concrete and fluent. Word 

choice is rich, precise: the reader is 

drawn to the work. 
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Analysis of Article All analytical 

elements are missing. 

Poor level of analysis of the 

article. Shows inadequate level 

of detail. Analysis is weak of 

the strengths and weaknesses of 

the article and reflection is 

minimal of the personal 

relevance or meaning of the 

findings. 

Basic level of analysis of the 

article. Shows a good level of 

detail. Presented an analysis of 

the strengths and weaknesses of 

the article and a reflection of 

the personal relevance or 

meaning of the findings. 

Solid level of analysis of the 

article. Shows a proficient level 

of detail. Strong analysis of the 

strengths and weaknesses of the 

article and reflection of the 

personal relevance or meaning of 

the findings. 

Superior level of analysis of the 

article. Shows thoroughness and 

sophistication. Excellent analysis of 

the strengths and weaknesses of the 

article and reflection of the personal 

relevance or meaning of the findings. 

 

APA Format Unsatisfactory 

application of APA 

format that contained 

six or more errors in 

the following 

elements: (1) Title 

page, (2) Running 

head, (3) Page 

numbered, (4) 

Citations, (5) 

Paragraph 

indentation, (6) 

Headings and (7) 

Reference page. 

Poor application of APA format 

that contained five errors in  

the following elements: (1) 

Title page, (2) Running head, 

(3) Page numbered, (4) 

Citations, (5) Paragraph 

indentation, (6) Headings and 

(7) Reference page. 

Marginal application of APA 

format that contained three or 

four errors in the following 

elements: (1) Title page, (2) 

Running head, (3) Page 

numbered, (4) Citations, (5) 

Paragraph indentation, (6) 

Headings and (7) Reference 

page. 

Solid application of APA format 

that contained one or two errors 

in the following elements: (1) 

Title page, (2) Running head, (3) 

Page numbered, (4) Citations, 

(5) Paragraph indentation, (6) 

Headings and (7) Reference 

page. 

Strong application of APA format 

that contained no errors in the 

following elements: (1) Title page, 

(2) Running head, (3) Page 

numbered, (4) Citations, (5) 

Paragraph indentation, (6) Headings 

and (7) Reference page. 

 

 Total Rubric Score = 100 

25 points x 4 
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Wilmington University 

MEC 7503 Special Education Law and the School Counselor’s Role 

Classroom Counseling Lesson Plan 
Assignment: Successful delivery of classroom counseling curriculum is essential to the school counseling core curriculum. The importance of lesson 

planning cannot be overstated. It is important to think about what curriculum will be delivered; to whom, how it will be delivered and what evaluation 

methods will be used. You are to develop TWO lesson plans, one at the elementary level and one at the secondary level to improve social integration of 

students with disabilities. The lesson may include such topics as tolerance and respect, empathy, self-esteem, anger management, diversity, or cooperation. 

Be sure to align the ASCA Mindsets and Behavior Standards with your topic. Use the lesson plan template that is included in this syllabus. 

 
CRITERIA 1 

Unsatisfactory 

2 

Poor 

3 

Emerging 

4 

Accomplished 

5 

Exemplary 

SCORE 

 No understanding of the Poor understanding of the Adequate understanding of the Strong understanding of the Excellent understanding of  
Purpose, purpose of the lesson plan. purpose of the lesson plan. purpose of the lesson plan. purpose of the lesson plan. The the purpose of the lesson 

content and Did not convey message of Intermittently conveyed Intermittently conveyed message message of the lesson was plan. Clearly and concisely 

topic the lesson throughout message of the lesson of the lesson throughout conveyed throughout the conveyed message of the 

ASCA presentation. Unorganized throughout presentation. presentation. Topic of plan was presentation. Topic of plan was lesson throughout 

Comp: and poorly constructed Topic of plan was not researched based and age researched based and age presentation. Topic of plan 

I.A.3 lesson plan. Topic of plan researched based and age appropriate. Lesson was relevant appropriate. Lesson was relevant was clear, researched based 

I.C.1 was not researched based or appropriate. Lesson lacked to student growth and success. to student growth and success. and age appropriate. 

II.C.3 age appropriate. Lesson clear relevance to student Good use of technology Strong use of technology. Lesson was relevant to 

III.A.5 lacked relevance to student growth and success. Use of   student growth and success. 

III.B.6c growth and success. Use of technology was lacking.   Innovative and engaging 

III.B.7b technology was lacking.    use of technology. 
 Lesson plan included less Lesson plan included five Lesson plan included six of the Lesson plan included seven of the Lesson plan included all of  
 than five of the following: of the following: following: following: the following: 

Lesson plan 1. ASCA Mindsets & 1. ASCA Mindsets & 1. ASCA Mindsets & Behaviors 1. ASCA Mindsets & Behaviors 1. ASCA Mindsets & 

structure- Behaviors Standards Behaviors Standards Standards Standards Behaviors Standards 

Elementary 2. Learning objectives 2. Learning objectives 2. Learning objectives 2. Learning objectives 2. Learning objectives 
 3. Materials 3. Materials 3. Materials 3. Materials 3. Materials 
 4. Procedures 4. Procedures 4. Procedures 4. Procedures 4. Procedures 
 5. Plan for evaluation: 5. Plan for evaluation: 5. Plan for evaluation: process 5. Plan for evaluation: process 5. Plan for evaluation: 
 process data process data data data process data 
 6. Plan for evaluation: 6. Plan for evaluation: 6. Plan for evaluation: Perception 6. Plan for evaluation: Perception 6. Plan for evaluation: 
 Perception data Perception data data data Perception data 
 7. Plan for evaluation: 7. Plan for evaluation: 7. Plan for evaluation: outcome 7. Plan for evaluation: outcome 7. Plan for evaluation: 
 outcome data outcome data data data outcome data 
 8. Follow up/implications 8. Follow up/implications 8. Follow up/implications 8. Follow up/implications 8. Follow up/implications 
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Lesson plan 

structure- 

Secondary 

Lesson plan included less 

than five of the following: 

1. ASCA Mindsets & 

Behaviors Standards 

2. Learning objectives 

3. Materials 

4. Procedures 

5. Plan for evaluation: 

process data 

6. Plan for evaluation: 

Perception data 

7. Plan for evaluation: 

outcome data 

8. Follow up/implications 

Lesson plan included five 

of the following: 

1. ASCA Mindsets & 

Behaviors Standards 

2. Learning objectives 

3. Materials 

4. Procedures 

5. Plan for evaluation: 

process data 

6. Plan for evaluation: 

Perception data 

7. Plan for evaluation: 

outcome data 

8. Follow up/implications 

Lesson plan included six of the 

following: 

1. ASCA Mindsets & Behaviors 

Standards 

2. Learning objectives 

3. Materials 

4. Procedures 

5. Plan for evaluation: process 

data 

6. Plan for evaluation: Perception 

data 

7. Plan for evaluation: outcome 

data 

8. Follow up/implications 

Lesson plan included seven of the 

following: 

1. ASCA Mindsets & Behaviors 

Standards 

2. Learning objectives 

3. Materials 

4. Procedures 

5. Plan for evaluation: process 

data 

6. Plan for evaluation: Perception 

data 

7. Plan for evaluation: outcome 

data 

8. Follow up/implications 

Lesson plan included all of 

the following: 

1. ASCA Mindsets & 

Behaviors Standards 

2. Learning objectives 

3. Materials 

4. Procedures 

5. Plan for evaluation: 

process data 

6. Plan for evaluation: 

Perception data 

7. Plan for evaluation: 

outcome data 

8. Follow up/implications 

 

Quality of 

Writing 

Writing is not the voice of 

the student. Presents ideas 

as their own; areas of paper 

are plagiarized. Lacks 

citations and references to 

support presented ideas or 

concepts. 

Writing is not adequate for 

graduate level 

- grammatical errors 

-spelling errors 

-poor transitions 

-poor sentence 

structure/tone 

-poor word choice 

-lacks clarity 

Writing is adequate for graduate 

level 

-few spelling or grammatical 

errors 

-minimal transitions 

-minimal clarity in sentence 

structure/tone 

-work needed on word choice 

Strong writing ability 

-minor spelling or grammatical 

errors 

-transitions are strong 

-sentences are concise 

-evidence of concrete details 

-strong word choice 

Excellent writing ability is 

evident throughout the 

paper. Presents original 

thoughts and synthesizes 

ideas and details superbly. 

Exceptional understanding 

of writing conventions. 

Writing is concise, concrete 

and fluent. Word choice is 

rich, precise: the reader is 

drawn to the work. 

 

 Total Rubric Score = 100 

20 points x 5 
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WILMINGTON UNIVERSITY 

MEC 7503 Special Education Law and the School Counselor’s Role 

Mock IEP Meeting Video 
 

ASSIGNMENT: 

Using Kaltura or other video presentation program, you will develop a video of a mock IEP team meeting. As you develop your presentation, please focus 

on the role of the school counselor during the IEP meeting and the responsibility of the school counselor following the IEP meeting. The presentation will be 

based on a case study reviewed in class or a student scenario developed by the candidate and approved by the instructor. The video presentation must 

contain discussions of the following portions of the IEP: 1) the IEP team members present and their role in the meeting; 2) the student’s disability category 

and needs; 3) proposed educational services; 4) proposed support services; and, 5) transition goal (if applicable). This assignment is considered the 

Structured External Assignment (SEA) for this course and requires submission in Task Stream. 
 

EVALUATION 

CRITERIA 

Novice Emerging Proficient 
(TARGET) 

Advanced 
Performance 

Score 

 

1. Content 

 

ASCA Comp: I.A.6 

I.A.7 

I.B.4 

II.B.4k 

III.B.3f 

IV.A.7 

IV.B.2g 

IV.B.4b 

IV.C.1 

Presentation addresses two 

of the required elements, 

but lacks accuracy, clarity, 

and thoroughness. 

Presentation addresses three 

of the required elements, with 

some accuracy, clarity, and 

thoroughness. 

Presentation addresses four of the 

required elements. All elements 

are covered with accuracy. Some 

elements are covered with 

excellent clarity and thoroughness, 

while others could be improved. 

All five of the required elements are 

covered with accuracy, clarity, and 

thoroughness. 

 

 

2. Organization 

Only two of the required 

elements of the presentation 

show adequate 

organization, making the 

progression of ideas in the 

IEP meeting difficult to 

follow. 

Three of the required elements 

of the presentation are well 

organized, making the 

progression of ideas in two 

areas of the IEP meeting 

difficult to follow. 

Four of the required elements of 

the presentation are well 

organized. 

Progression of ideas in one area of 

the IEP meeting is difficult to 

follow. 

All five of the required elements are 

well organized. The presentation 

shows a continuous progression of 

ideas. Thorough and detailed. 
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3. Dialogue 

 

WU Grad 

Comp: 1 

Many occurrences of 

unprofessional and/or 

inappropriate language are 

noted in the presentation. At 

times language and/or demeanor 

indicates lack of respect for 

team members. 

Many occurrences of 

unprofessional and/or 

inappropriate language are noted 

in the presentation, but respect 

for team members is maintained 

and team members are treated 

with dignity. 

Language and demeanor are 

generally professional and 

appropriate most of the time. 

Ideas of team members are 

generally respected. Team 

members are usually treated 

with dignity. 

Language and demeanor are professional 

and appropriate throughout the presentation. 

Ideas of team members are respected and 

team members are treated with dignity 

within entire presentation. 

 

 
4. Use of Resources 

Use of resource materials is 

evident in the development of 

some areas of the presentation, 

but these resources may be 

inappropriate for the task. 

Use of resource materials is 

evident in the development of 

some areas of the presentation. 

Most resource materials are 

appropriate for the task. 

Use of resource materials is 

evident in the development of 

most areas of the presentation. 

All resource materials are 

appropriate for the task. 

Sound use of appropriate resource 

materials is demonstrated in the 

development of all areas of the 

presentation. 

 

 
5. Technical 

Aspects 

No transitions are used. Sound is 

lacking or is inappropriate or 

scratchy. Some pictures may be 

out of focus or “shaky.” 

No transitions are used. Sound 

quality is adequate, although 

some scenes may vary. Video is 

clear and is in focus, although 

some scenes are too dark or too 

light to determine what is 

happening. 

Some transitions are 

inappropriately placed. Sound 

quality is adequate. Few 

shadows or glare are apparent. 

Video is clear and is in focus. 

Transitions are smooth and appropriate and 

assist in advancing the presentation. Video 

and focus are of good quality. 

 

 

Total Rubric Score= 100 

25 points x 4 
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WILMINGTON UNIVERSITY 

MEC 7503 Special Education Law and the School Counselor’s Role 

IEP Goal 
 

ASSIGNMENT: 

You will develop an IEP transition goal for an individual student based on a case study reviewed in class or a student scenario developed by the candidate 

and approved by the instructor. The transition goal will be based on available evaluation information, and should be objective, measurable, and 

achievable. The evaluation information and data on progress monitoring must be included. Your transition goal must be written to meet state and federal 

guidelines. An IEP transition goal form is provided for you in Blackboard. 
 

 
EVALUATION 

CRITERIA 

1 
Unsatisfactory 

2 
Poor 

3 
Emerging 

4 
Accomplished 

5 
Exemplary 

 

1. IEP 

Components 

 

WU Grad 

Comp: 3, 5 

Never demonstrates 

knowledge of required IEP 

components. 

Rarely demonstrates 

knowledge of required IEP 

components. 

Marginally demonstrates 

knowledge of required IEP 

components. 

Almost always demonstrates 

knowledge of required IEP 

components. 

Consistently and completely 

demonstrates knowledge of 

required IEP components. 

 

2. Long-Range 

Individualized 

Instructional 

Plans 

 

WU Grad 

Comp: 3 

Candidate’s IEP goal 

contains meaningless long- 

range individualized plans 

anchored in both general and 

special education curricula. 

Candidate’s IEP goal 

contains a few meaningful 

long-range individualized 

plans anchored in both 

general and special 

education curricula. 

Candidate’s IEP goal 

contains a limited number of 

meaningful long-range 

individualized plans 

anchored in both general and 

special education curricula. 

Candidate’s IEP goal 

contains generalized and 

specific meaningful long- 

range individualized plans 

anchored in both general and 

special education curricula. 

Candidate’s IEP goal contains 

specific and appropriate 

meaningful long-range 

individualized plans anchored 

in both general and special 

education curricula. 

 
3. Assessment 

Results 

WU Grad 

Comp: 3 

Candidate demonstrated no 

knowledge of how to use the 

results of assessment to help 

identify exceptional learning 

needs. 

Candidate demonstrated a 

limited knowledge of how to 

use the results of assessment 

to help identify exceptional 

learning needs. 

Candidate sparingly 

demonstrated knowledge of 

how to use the results of 

assessment to help identify 

exceptional learning needs. 

Candidate demonstrated an 

average knowledge of how 

to use the results of 

assessment to help identify 

exceptional learning needs. 

Candidate demonstrated 

outstanding knowledge of 

how to use the results of 

assessment to help identify 

exceptional learning needs. 
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4. 

Individualized 

Transition Goal 
 

WU Grad 

Comp: 3 

Candidate’s IEP goal makes 

no mention of some type of 

individualized transition 

plan. 

Candidate’s IEP goal makes 

little mention of some type 

of individualized transition 

plan. 

Candidate’s IEP goal makes 

some mention of some type 

of individualized transition 

plan. 

Candidate’s IEP goal makes 

general mention of some 

type of individualized 

transition plan. 

Candidate’s IEP goal makes 

specific mention of some type 

of individualized transition 

plan. 

 
5. Meeting 

Student Needs 

 

WU Grad 

Comp: 3 

Candidate’s IEP goal does 

not contain a coordinated set 

of activities that reasonably 

assist the student in reaching 

his/her post-school 

outcomes. Progress 

monitoring is not mentioned. 

There is limited evidence 

that the transition goal 

contains a coordinated set of 

activities that reasonably 

assist the student in reaching 

his/her post-school 

outcomes. Progress 

monitoring is mentioned, but 

no basis for measurement is 

given. 

There is some evidence that 

the transition goal contains a 

coordinated set of activities 

that reasonably assist the 

student in reaching his/her 

post-school outcomes. 

Progress monitoring is 

mentioned, with some 

attempt at measurement. 

There is general evidence 

that the transition goal 

contains a coordinated set of 

activities that reasonably 

assist the student in reaching 

his/her post-school 

outcomes. Progress 

monitoring is addressed, 

although time factors may 

not be specific. 

There is strong evidence that 

the transition goal contains a 

coordinated set of activities 

that reasonably assist the 

student in reaching his/her 

post-school outcomes. 

Progress monitoring is 

addressed, with objective, 

measurable, and time-specific 

factors. 

 

Total Rubric Score= 100 

25 points x 4 
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Lesson Plan 

Created 9/2015 

REVISED: 4/2016; 9/2017 

 

 

School Counselor: Date:   

Activity:    

Grade(s):    

ASCA Mindsets & Behaviors for Student Success (Domain/Standard/Competencies): 

 

 

 

Learning Objective(s): 

1.    

2.    

3.   

Materials:    

 

 

Procedure:    
 
 

 

Plan for Evaluation: How will each of the following be collected? 

Process Data:     
 
 

Perception Data:    
 
 

Outcome Data:    
 
 

Implications & Follow-Up: _  
 
 


