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WILMINGTON UNIVERSITY 

COLLEGE OF EDUCATION 

BASIC COURSE INFORMATION  

 

COURSE NUMBER: MED 7809   

 

COURSE TITLE: Instructional Design 

 

MINIMUM TIME REQUIREMENTS (in clock hours): 

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 0 0 70 

 

TEXTBOOK: 

TITLE: The Systematic Design Of Instruction 

AUTHORS: Walter Dick, Lou Carey, & James O. Carey 

PUBLISHERS: Pearson Education, Inc. 

EDITIONS:  8th Edition 

 

COURSE DESCRIPTION 

Candidates will explore the systematic design of instruction. The focus of the course is on the 

design, production, formative evaluation, implementation, and summative evaluation of 

instruction. Guiding instructional change for student success is addressed.  

 

I. CONCEPTUAL FRAMEWORK 

The course is structured to reflect the eight essential program attributes described in the 

College of Education Conceptual Framework found at 

http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx 

 

II. PROGRAM COMPETENCIES /STANDARD-BASED INSTRUCTIONAL GOALS: 

A. Model Core Teaching Standards from The Interstate New Teacher Assessment and 

Support Consortium (INTASC) (2011)  

Program Competency Standard 1. Learner Development 

The teacher understands how children learn and develop, recognizing that patterns 

of learning and development vary individually within and across the cognitive, 

linguistic, social, emotional, and physical areas, and designs and implements 

developmentally appropriate and challenging learning experiences.  

 

Program Competency Standard 2. Learning Differences 

The teacher uses understanding of individual differences and diverse communities 

to ensure inclusive learning environments that allow each learner to meet high 

standards.  

 

Program Competency Standard 3. Learning Environments 

The teacher works with others to create environments that support individual and 

collaborative learning, and that encourage positive social interaction, active 

engagement in learning, and self motivation.  

 

http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx
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Program Competency Standard 4. Content Knowledge 

The teacher understands the central concepts, tools of inquiry, and structures of the 

discipline(s) he or she teaches and creates learning experiences that make the 

discipline accessible and meaningful for learners to ensure mastery of the content. 

 

Program Competency Standard 5. Applications of Content 

The teacher understands how to connect concepts and use differing perspectives to 

engage learners in critical thinking, creativity, and collaborative problem solving 

related to authentic local and global issues.  

 

Program Competency Standard 6. Assessment 

The teacher understands and uses multiple methods of assessment to engage 

learners in their own growth, to monitor learner progress, and to guide the teacher’s 

and learner’s decision making.   

 

Program Competency Standard 7. Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous 

learning goals by drawing upon knowledge of content areas, curriculum, cross-

disciplinary skills, and pedagogy, as well as knowledge of learners and the 

community context.  

 

Program Competency Standard 8. Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage 

learners to develop deep understanding of content areas and their connections, and 

to build skills to apply knowledge in meaningful ways.  

 

Program Competency Standard 9. Professional Learning and Ethical Practice 

The teacher engages in ongoing professional learning and uses evidence to 

continually evaluate his/her practice, particularly the effects of his/her choices and 

actions on others (learners, families, and other professionals in the community), and 

adapts practice to meet the needs of each learner.  

 

Program Competency Standard 10. Leadership and Collaboration 

The teacher seeks appropriate leaderships roles and opportunities to take 

responsibility for student learning, to collaborate with learners, families, colleagues, 

and other school professionals, and community members to ensure learner growth, 

and to advance the profession.  

 

B. Graduation Competencies 

o Candidates will provide a reference page using APA citations for all projects.  

o Candidates will respect intellectual property by citing the sources. 

 

C. Individual Development and Educational Assessment (IDEA) Learning 

Objectives:  

 Essential objective #3. Learning to apply course material to improve thinking, 

problem solving and decisions 
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 Important objective #2. Learning fundamental principles, generalizations, or 

theories 

 

III. PERFORMANCE-BASED STANDARDS AND LEARNING ACTIVITIES: 

A. Program Competency Standard 7. Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous learning 

goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, 

and pedagogy, as well as knowledge of learners and the community context. 

Performances  

7.1. The teacher individually and collaboratively selects and creates learning experiences 

that are appropriate for curriculum goals and content standards, and are relevant to 

learners. 

7.2. The teacher plans how to achieve each student’s learning goals, choosing appropriate 

strategies and accommodations, resources, and materials to differentiate instruction for 

individuals and groups of learners. 

7.3. The teacher develops appropriate sequencing of learning experiences and provides 

multiple ways to demonstrate knowledge and skill. 

7.4. The teacher plans for instruction based on formative and summative assessment data, 

prior learner knowledge, and learner interest. 

7.5. The teacher plans collaboratively with professionals who have specialized expertise 

(e.g., special educators, related service providers, language learning specialists, 

librarians, media specialists) to design and jointly deliver as appropriate learning 

experiences to meet unique learning needs. 

7.6. The teacher evaluates plans in relation to short- and long-range goals and 

systematically adjusts plans to meet each student’s learning needs and enhance 

learning. 

Essential Knowledge 

7.7. The teacher understands content and content standards and how these are organized in 

the curriculum. 

7.8. The teacher understands how integrating cross-disciplinary skills in instruction 

engages learners purposefully in applying content knowledge. 

7.9. The teacher understands learning theory, human development, cultural diversity, and 

individual differences and how these impact ongoing planning. 

7.10. The teacher understands the strengths and needs of individual learners and how to plan 

instruction that is responsive to these strengths and needs. 

7.11. The teacher knows a range of evidence-based instructional strategies, resources, and 

technological tools and how to use them effectively to plan instruction that meets 

diverse learning needs. 

7.12. The teacher knows when and how to adjust plans based on assessment information and 

learner responses. 

7.13. The teacher knows when and how to access resources and collaborate with others to 

support student learning (e.g., special educators, related service providers, language 

learner specialists, librarians, media specialists, community organizations). 

Critical Dispositions 

7.14. The teacher respects learners’ diverse strengths and needs and is committed to using 

this information to plan effective instruction. 
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7.15. The teacher values planning as a collegial activity that takes into consideration the 

input of learners, colleagues, families, and the larger community. 

7.16. The teacher takes professional responsibility to use short- and long-term planning as a 

means of assuring student learning. 

7.17. The teacher believes that plans must always be open to adjustment and revision based 

on learner needs and changing circumstances. 

 

B. Program Competency Standard 8. Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners 

to develop deep understanding of content areas and their connections, and to build skills to 

apply knowledge in meaningful ways.  

Performances  

8.1. The teacher uses appropriate strategies and resources to adapt instruction to the needs 

of individuals and groups of learners. 

8.2. The teacher continuously monitors student learning, engages learners in assessing their 

progress, and adjusts instruction in response to student learning needs. 

8.3. The teacher collaborates with learners to design and implement relevant learning 

experiences, identify their strengths, and access family and community resources to 

develop their areas of interest.  

8.4. The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, 

coach, audience) in relation to the content and purposes of instruction and the needs of 

learners. 

8.5. The teacher provides multiple models and representations of concepts and skills with 

opportunities for learners to demonstrate their knowledge through a variety of products 

and performances. 

8.6. The teacher engages all learners in developing higher order questioning skills and 

metacognitive processes. 

8.7. The teacher engages learners in using a range of learning skills and technology tools to 

access, interpret, evaluate, and apply information. 

8.8. The teacher uses a variety of instructional strategies to support and expand learners’ 

communication through speaking, listening, reading, writing, and other modes. 

8.9. The teacher asks questions to stimulate discussion that serves different purposes (e.g., 

probing for learner understanding, helping learners articulate their ideas and thinking 

processes, stimulating curiosity, and helping learners to question). 

Essential Knowledge  

8.10. The teacher understands the cognitive processes associated with various kinds of 

learning (e.g., critical and creative thinking, problem framing and problem solving, 

invention, memorization and recall) and how these processes can be stimulated. 

8.11. The teacher knows how to apply a range of developmentally, culturally, and 

linguistically appropriate instructional strategies to achieve learning goals. 

8.12. The teacher knows when and how to use appropriate strategies to differentiate 

instruction and engage all learners in complex thinking and meaningful tasks. 

8.13. The teacher understands how multiple forms  of communication (oral, written, 

nonverbal, digital,  visual) convey ideas, foster self-expression, and build 

relationships. 

8.14. The teacher knows how to use a wide variety of resources, including human and 

technological, to engage students in learning. 
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8.15. The teacher understands how content and skill development can be supported by 

media and technology and knows how to evaluate these resources for quality, 

accuracy, and effectiveness. 

Critical Dispositions 

8.16. The teacher is committed to deepening awareness and understanding the strengths and 

needs of diverse learners when planning and adjusting instruction. 

8.17. The teacher values the variety of ways people communicate and encourages learners to 

develop and use multiple forms of communication. 

8.18. The teacher is committed to exploring how the use of new and emerging technologies 

can support and promote student learning. 

8.19. The teacher values flexibility and reciprocity in the teaching process as necessary for 

adapting instruction to learner responses, ideas, and needs. 

 

 

IV. METHODOLOGY, PHILOSOPHY, AND EVALUATION: 

A. Methodology and Philosophy 
Instructional strategies appropriate for adult learners are implemented such as 

project-based and problem based instructional practices, active participation in 

goal setting and self-evaluation, experiential activities, and student-centered 

learning environments. The course content and instructional design are informed 

by adult learning theories and may take place in student-only, teacher-led, or 

community-based settings. These methodologies fit well with transformative 

theory, situated cognition, and a social-cultural perspective.  

 

B. Assessment and Evaluation:  

Assignments are due on the assigned date. Late assignments will not be accepted. 

Assignments will be scored using performance-based assessments. 

Grade A: Excellent. The student has demonstrated a quality of work and 

accomplishments far beyond the normal requirements and shows originality of 

thought and mastery of material.  

To receive an A in this course, the candidate must earn a total of a 95%. 

Grade B: Good. The student’s achievement exceeds satisfactory accomplishment, 

showing a clearer indication of initiative, comprehension of material, and the 

ability to work with concepts. 

Grade C: Satisfactory. The student has met the formal requirements and has 

demonstrated comprehension of the material and the ability to work with concepts. 

 

V. COMPETENCY-BASED /CeCRAM/STRUCTURED EXTERNAL ASSIGNMENTS 

CeCRAM/Structured External assignments that measure program competencies for this 

course must be uploaded into E-Folio. Failure to upload the assignment will automatically 

result in a failing score for that assignment. 

A. EVALUATED ASSIGNMENT for PROGRAM COMPETENCY Standard 7.  

Planning for Instruction 

Design and develop an instructional unit using a systematic design of instruction. 

*Properly cited resources and information are required for the project to be graded.  

 

Scoring of the papers/projects. The assignment will be scored using the qualitative 

Program Competency rubric. Exceptional work means extraordinary work that shows the 
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breadth and depth of one’s knowledge about the paper or project. To earn a transformative 

score, the candidate will write an in-depth paper or create a project that is exemplary in 

context and demonstrates the ability to write clearly and concisely.   

 

B. EVALUATED ASSIGNMENT for PROGRAM COMPETENCY Standard 8. 

Instructional  Strategies 

Design or select a novel instructional strategy to implement in an instructional setting 

(e.g., jigsaw cooperative learning, advance organizers, non-linguistic representations, 

and/or computer-based lesson). Explain how the strategy was chosen by writing about the 

alignment among the standard, instruction, and assessment. Write a narrative or reflection 

that addresses these four components: (a) an explanation about implementing the strategy, 

(b) a summary of learners’ responses to the experience, (c) a summary of personal 

experiences focused on the effectiveness of the strategy, and (d) a reflection about 

professional growth based upon learner’s responses.   

 * Properly cited resources and information are required for the project to be graded. (See 

website http://www.aea267.k12.ia.us/cia/index.php?page=thinking_skills) 

Non-traditional students that are not in the classroom setting can complete the assignment 

by implementing a strategy in the work/home environment and collecting responses from 

individuals who participated.  

 

Optional Assignment:  

Candidate will write a 5-page research paper on the topic instructional strategies and 

explain the implementation of five different instructional strategies necessary for meeting 

the learning needs of diverse (three different diversities) needs . A section of the paper 

must discuss best practices to implement to (1) promote metacognition, (2) high order 

thinking ( analysis, synthesis, and evaluation), (3) strategies for differentiating instruction, 

and (4) use of technology. There must be 4 peer-review journal articles, cited in an APA 

format. No Internet resources can be used.  

 

Scoring of the project. The assignment will be scored using the qualitative Program 

Competency rubric. Exceptional work means extraordinary work that shows the breadth 

and depth of one’s knowledge about standards, assessment, and instruction. To earn a 

transformative score, the candidate will write an in-depth paper that is exemplary in 

context and a clear, concise writing style. 

 

VI. ATTENDANCE POLICIES: College of Education Policy 

In the College of Education, faculty must approve all requests for absences that are 

exceptions to the University policy. Vacations are not considered legitimate reasons for 

missing classes. Faculty members must be contacted prior to class in all cases except valid 

emergencies. Failure to obtain approval for exceptions may result in lowering the final 

passing grade or assigning a FA (failure due to absence). Students who have registered for 

a course and never attended the class at all will receive a grade of NA (never attended). 

Early departures and late arrivals will be cumulative towards class absences. It is the 

student’s responsibility to obtain and complete assignments on the due dates. 

 

It is the student’s responsibility to obtain and complete assignments on the due dates. 

Candidates who register and enter the course on the drop/add date have four days to 

complete the first week’s assignments. 

http://www.aea267.k12.ia.us/cia/index.php?page=thinking_skills
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VII. COURSE OUTLINE AND WEEKLY SCHEDULE:  

 

Week 1. Readings: Chapters in Book  

Discussion 1 (20 Points 

Assignment: Instructional Needs Assessment 

Plagiarism Clause (10 Points) 

Week 2. Readings: Chapters in Book  

Discussion 

 Goal Analysis and Diagram Group Feedback and 

Discussion (20 Points) 

 Discussion (20 Points) 

Assignment: 

 ID Plan: Goal Analysis and Diagram (44 Points) 

 Different Types of Learners (20 Points 

Week 3. Readings: Chapters in Book  

Discussion 

 Learning Analysis Group Feedback and Discussion (20) 

 Discussion (20 Points) 

 Discussion (20 Points) 

Assignment: ID Plan: Learning Analysis (28 Points) 

Week 4.  Readings: Chapters in Book  

Discussion 

 ID Plan Objective Development Group Feedback and 

Discussion (20 Points) 

 Discussion (20 Points) 

Assignment:  

 ID Plan Objective Development (24 Points) 

 Instructional Strategies WIKI Review (10 Points) 

Week 5. Readings: Chapters in Book  

Discussion:  

 Instructional Strategy and Assessment Group Feedback (20 

Points) 

 Discussion (20 Points) 

Assignment: 

 ID Plan: Instructional Strategy and Assessment  (36) 

 CeCRAM Competency 8. Assignment (100) 

Week 6. Readings: Chapters in Book  

Discussions 

 CeCRAM Competency Group Feedback and Discussion (20 

Points) 

 Instructional Strategies Plan Presentation (20 Points) 

Assignment:  

 ID Plan: Formative Evaluation, Instructional Materials, and 

Summative Evaluations (100 Points) 

 Instructional Design Wiki (10 Points) 
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Week 7.  Readings: Chapters in Book  

Discussion (20 Points) 

Assignment: ID Presentation (48 Points) 

 

 

Assignments Total Points 

Introductory Discussion Board Forum 20 

Plagiarism Clause Agreement 10 

Week 1 Discussion Board Forum 20 

Instructional Needs Assessment 32 

Instructional Needs Assessment Group Feedback and Discussion 20 

Week 2 Discussion Board Forum 1 20 

Week 2 Discussion Board Forum 2 20 

ID Plan:  Goal Analysis and Diagram Assignment 44 

ID Plan:  Goal Analysis and Diagram Group Feedback and Discussion 20 

Different Types of Learners Article Assignment 20 

Week 3 Discussion Board Forum 1 20 

Week 3 Discussion Board Forum 2 20 

ID Plan:  Learning Analysis 28 

ID Plan:  Learning Analysis Group Feedback and Discussion 20 

Week 4 Discussion Board Forum 1 20 

Week 4 Discussion Board Forum 2 20 

Instructional Strategies Wiki Review Assignment 10 

ID Plan:  Objective Development Assignment 24 

ID Plan:  Objective Development Group Feedback and Discussion 20 

Week 5 Discussion Board Forum  36 

ID Plan:  Instructional Strategy and Assessment Development 20 

ID Plan:  Instructional Strategy and Assessment Development Group 

Feedback and Discussion 

20 

Week 6 Discussion Board Forum 20 

CeCRAM Competency Standard 8 Assignment 100 

CeCRAM COMPETENCY 8:  Multiple Instructional Strategies 

Presentation 

48 

CeCRAM COMPETENCY 7:  ID Plan  20 

Final CeCRAM COMPETENCY 7:  ID Plan Group Feedback and 

Discussion 

100 

Instructional Design Wiki Assignment 10 

Week 7 Discussion Board Forum 20 

CeCRAM COMPETENCY 7:  ID Project Presentation 48 

TOTAL POINTS 850 

 

 

 

VIII. REFERENCES: 

Area Education Agency 267 (2007). Curriculum, instruction, and assessment. Retrieved 

from http://www.aea267.k12.ia.us/cia/index.php?page=thinking_skills 

http://www.aea267.k12.ia.us/cia/index.php?page=thinking_skills
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Dick, W., Carey, L., Carey, J. O., (2009). The systematic design of instruction. Upper 

Saddle, NJ: Merrill, Pearson. 

National Governors Association Center for Best Practices (NGA Center) and the Council 

of Chief State School Officers (CCSSO).(2010) Common Core State Standards 

Initiative. Retrieved from http://www.corestandards.org/ 

21st Century ( 2004). Curriculum and instruction. Retrieved from 

Schoolshttp://www.21stcenturyschools.com/Curriculum_and_Instruction.htm. 

Partnership for 21st Century Skills (2004). Partnership for 21st century skills framework. 

Retrieved from http://www.p21.org/ 

 

 

http://www.udlcenter.org/aboutudl/udlguidelines
http://www.corestandards.org/
http://www.21stcenturyschools.com/Curriculum_and_Instruction.htm
http://www.21stcenturyschools.com/Curriculum_and_Instruction.htm
http://www.21stcenturyschools.com/Curriculum_and_Instruction.htm
http://www.p21.org/
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PROGRAM COMPETENCY 7. RUBRIC  Planning for Instruction 

CeCRAM STRUCTURED EXTERNAL ASSIGNMENT/RUBRIC 

COURSE: MED 7809  TITLE: Instruction Design 

 

Program Competency Standard 7. Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, 

curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

 

EVALUATED ASSIGNMENT:  

Design and develop an instructional unit using a systematic design of instruction.  

 

For all Fall 2011 starters, this Structured External Assignment is to be completed on your MED 6104 E-Folio (the e-Portfolio) under the 

course MED 7809. This assignment must be uploaded onto E-Folio to be scored. 

 

Scoring Elements PC 7 

Performance Indicator 

Emerging (1) Beginning (2) Developing (3) Proficient (4) Transformative 

(5) 
The teacher plans instruction 

that supports every student 

in meeting rigorous learning 

goals by drawing upon 

knowledge of content areas, 

curriculum, cross-

disciplinary skills, and 

pedagogy, as well as 

knowledge of learners and 

the community context. 

 

The educator plans an 

instruction unit using 

the systematic design 

of instruction and 

explains most of the 

components of the 

model.  

 

Curriculum materials 

are used for the 

development of 

instructional 

materials. 

 

Individualized 

learning needs are not 

met. 

 

The educator plans 

an instruction unit 

using the systematic 

design of instruction 

and briefly explains 

all of the 

components of the 

model.  

 

Curriculum 

materials are used 

for the development 

of instructional 

materials. 

 

Individualized 

learning needs are 

not met. 

The educator plans an 

instruction unit using the 

systematic design of 

instruction and cursorily 

explains all of the 

components of the 

model 

 

 

Practical or curriculum-

based ideas are used for 

the development of 

instructional materials 

 

Individualized learning 

needs are not met. 

 

The educator plans an 

instruction unit using 

the systematic design 

of instruction and 

explains all of the 

components of the 

model.  

 

Personal ideas are 

combined with 

curriculum ideas for 

the development of 

instructional materials.  

There is evidence that 

individual learning 

needs are met.  

The educator plans an 

instruction unit using 

the systematic design 

of instruction and 

explains in detail all 

of the components of 

the model.  

 

There is evidence of 

original, creative 

ideas for the 

development of the 

instructional 

materials.  

 

There is evidence that 

individual learning 

needs are met.  
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PROGRAM COMPETENCY 8. RUBRIC  Instructional Strategies 

CeCRAM STRUCTURED EXTERNAL ASSIGNMENT/RUBRIC 

COURSE: MED 7809  TITLE: Instructional Design 

 

Program Competency Standard 8. Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas 

and their connections, and to build skills to apply knowledge in meaningful ways.  

 

EVALUATED ASSIGNMENT 

Design or select a novel instructional strategy to implement in an instructional setting (e.g., jigsaw cooperative learning, advance 

organizers, non-linguistic representations, and/or computer-based lesson). Explain how the strategy was chosen by writing about the 

alignment among the standard, instruction, and assessment. Write a narrative or reflection that addresses these four components: (a) an 

explanation about implementing the strategy, (b) a summary of learners’ responses to the experience, (c) a summary of personal 

experiences focused on the effectiveness of the strategy, and (d) a reflection about professional growth based upon learner’s responses.   

 

For all Fall 2011 starters, this Structured External Assignment is to be completed on your MED 6104 E-Folio (the e-Portfolio) under the 

course MED 7809. This assignment must be uploaded onto E-Folio to be scored. 

 

Scoring Elements 

PC# 8 

Performance 

Indicator 

Emerging (1) Beginning (2) Developing (3) Proficient (4) Transformative (5) 

The teacher 

understands and uses a 

variety of instructional 

strategies to encourage 

learners to develop 

deep understanding of 

content areas and their 

connections, and to 

build skills to apply 

knowledge in 

meaningful ways.  

 

 

The educator 

explains an 

instructional 

strategy used to 

promote 

learning.  

 

The narrative is 

missing vital 

information and 

only a few of the 

five components 

are addressed.  

The educator explains 

the implementation of 

an instructional 

strategy.  

 

The narrative 

addresses some of the 

elements of the five 

components: (1) the 

implementation/exec

ution, (2) analysis of 

learner’s responses, 

(3) personal 

The educator explains 

the implementation of 

an instructional 

strategy (i.e., 

explaining the 

alignment between 

standard, strategy, and 

assessment). 

 

The basic narrative 

addresses three or four 

of the five 

components: (1) the 

The educator explains 

the method for choosing 

the instructional strategy 

(i.e., explaining the 

alignment between 

standard, strategy, and 

assessment) and the 

effects the strategy had 

upon learning.  

 

The narrative addresses 

five components: (1) the 

implementation/executio

The educator explains in 

detail the method for 

choosing the instructional 

strategy (i.e., explaining 

the alignment between 

standard, strategy, and 

assessment) and the 

effects the strategy had 

upon learning. 

 

The detailed narrative 

includes thorough 

explanations for five 
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The reflection 

does not reveal 

an appreciation 

for different 

perspectives.  

 

The narrative 

lacks important 

and significant 

details. 

 

responses, and (4) a 

reflection about 

professional growth 

and (5) cultural 

diversity. 

 

The narrative lacks 

important and 

significant details. 

implementation/execut

ion, (2) analysis of 

learner’s responses, 

(3) personal responses, 

and (4) a reflection 

about professional 

growth based upon 

learner’s responses 

and (5) cultural 

diversity 

 

The narrative lacks 

significant details. 

n, (2) analysis of 

learner’s responses, (3) 

personal responses, and 

(4) a reflection about 

professional growth 

based upon learner’s 

responses and (4) 

cultural diversity.  

 

The narrative lacks 

important details. 

components: (1) the 

implementation/execution

, (2) analysis of learner’s 

responses, (3) personal 

responses, and (4) a 

reflection about 

professional growth 

based upon learner’s 

responses and (5) cultural 

diversity.  

 

The content is accurate.  
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Written Communication 

This optional rubric is provided for instructors who score writing communication.  

 

 

SCORING 

ELEMENTS 

 

UNSATISFACTORY 

 

 

EMERGING 

 

BASIC 

 

PROFICIENT 

 

DISTINGUISH

ED 

 

2.1 Teacher 

candidate 

demonstration of 

knowledge of 

written 

communication by 

appropriately using 

correct English 

grammar, 

punctuation, usage, 

mechanics, sentence 

structure, and 

vocabulary. 

The candidate 

demonstrated an 

unsatisfactory level of 

knowledge of written 

communication in the use 

of correct English 

grammar, punctuation, 

usage, mechanics, 

sentence structure, and 

vocabulary. 

The candidate 

demonstrated an 

emerging level of 

knowledge of 

written 

communication in 

the use of correct 

English grammar, 

punctuation, 

usage, mechanics, 

sentence 

structure, and 

vocabulary. 

The candidate 

demonstrated a 

basic level of 

knowledge of 

written 

communication by 

appropriately using 

correct English 

grammar, 

punctuation, usage, 

mechanics, sentence 

structure, and 

vocabulary. 

The candidate 

demonstrated a 

proficient level of 

knowledge of 

written 

communication by 

appropriately using 

correct English 

grammar, 

punctuation, usage, 

mechanics, 

sentence structure, 

and vocabulary. 

The candidate 

demonstrated a 

distinguished level 

of knowledge of 

written 

communication by 

appropriately using 

correct English 

grammar, 

punctuation, usage, 

mechanics, sentence 

structure, and 

vocabulary. 

2.2  Teacher 

candidate use of 

American 

Psychological 

Association (APA) 

format for scholarly 

writing 

The candidate 

demonstrated an 

unsatisfactory level of 

knowledge using the 

American Psychological 

Association (APA) 

format by having more 

than three factual 

inaccuracies. 

The candidate 

demonstrated an 

emerging level of 

knowledge in 

using the 

American 

Psychological 

Association 

(APA) format by 

having only three 

factual 

inaccuracies 

The candidate 

demonstrated a 

basic level of 

knowledge in using 

the American 

Psychological 

Association (APA) 

format by having 

only two factual 

inaccuracies.  

The candidate 

demonstrated a 

proficient level of 

knowledge in using 

American 

Psychological 

Association (APA) 

format by having 

only one factual 

inaccuracy  

The candidate 

demonstrated a 

distinguished level 

of knowledge by 

consistently and 

accurately using 

American 

Psychological 

Association (APA) 

format having no 

factual inaccuracies. 
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Appendix A.  

COURSE OUTLINE AND WEEKLY SCHEDULE 

This is the tentative schedule for the course. The instructor reserves the right to change the 

content, assignments, and point values during the course. 

 

 

 

Appendix B. Rubrics 
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Appendix C. Appendix C. 

Plagiarism Clause  

I understand that if I plagiarize under any of following conditions, I will receive a failing grade in the course: 

 submitting work as my original thought rather than acknowledging another’s ideas or creative 

thought,  

 submitting assignments that were taken from the Internet and acknowledging the work as my 

original thoughts,  

 submitting partial work that is copied directly from the Internet and acknowledged as my original 

thoughts,  

 paying another person to complete my assignments and submitting the work as my original 

thoughts 

 not documenting or citing the work correctly ( for example, using other’s words as my own) 

Responding to this email indicates that you have read and agree to the terms of the Plagiarism Clause. Please 

write in the comment box that you (1) agree to the Plagiarism Clause. 

 


