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Wilmington University 
College of Education 

 
Administrative Internship 

 
Course Number: MED 8904 or 8905. 
 
Course Title:  Administrative Internship                                                         Term: 
 
COURSE CREDIT:         4 to 5 Credits depending on State Requirements 
 
Course Description:  This course requires a minimum of 240-360 (Depending on State Required Hours for certification) 
documented hours of work with a school-based mentor (principal or assistant principal), the completion of a variety of 
real school leadership tasks, and the assumption of real school leadership responsibilities. The hours are documented in 
an Internship Portfolio/Log.  The course involves collaboration with a school-based mentor, other MED SL candidates, 
and with a university supervisor.   Advising seminars are scheduled at regular intervals throughout the semester by the 
course/clinical university assigned supervisor.  This course is normally taken in conjunction with MED 8900, but may be 
taken separately by those candidates who need an Administrative Internship to satisfy state licensure/certification 
requirements. A lab fee is required. 
 
Minimum Time Requirements (in clock hours):  
 

State Course 
Number 

Credits Teacher Led 
Instruction 

SEA Fieldwork
/Clinical 

Lab External 
Learning         

DE, MD, PA 8904 4 20 10 240 240 40 

NJ 8905 5 20 10 360 360 40 
 
 

College Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing past experiences as learners in 

coursework and field experiences and developing appropriate knowledge of the content and discourse of the 
disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking 

action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, experimentation, and 

professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation: Link to the Program Theory will be housed at the top of your program.    
  

Program Competencies:   Masters in School Leadership Framework 

http://www.wilmu.edu/education/school-leadership-master.aspx
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Specialized Professional Association Standards:  NELP-Building-Standards.pdf 
 
Technology Standards:  International Society for Technology Administrator Standards  
 
Wilmington University Graduate Graduation Competencies:  Graduate Graduation Competencies  
 
Delaware Performance Appraisal System II: DPAS II for Administrators   
 
American Association of School Administrators - Code of Ethics:  
American Association of School Administrators 
 
National Association of Secondary School Administrations – Ethics for School Leaders:  
National Association of Secondary School Administrators 
 
College of Education Attendance Policy 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the University policy. 
Vacations are not considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases 
except valid emergencies. Failure to obtain approval for exceptions may result in lowering the final passing grade or 
assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of FA (never attended). 
Early departures and late arrivals will be cumulative toward class absences. It is the student’s responsibility to obtain 
and complete assignments on the due dates. Students who register and enter the course on the drop/add date have four 
days to complete the first week’s assignments. 
 
For the purpose of the Internship, candidates are required to attend at least three group meetings with the university 
supervisor at a time and site designated by the agreement with the candidates and the university supervisor. 
   

Internship Introduction   
 
The experiences described on the following pages illustrate Learning Outcomes that must be carried out during 
the administrative internship.  Each activity is described in terms of its NELP Standard Component, Learning 
Outcome possible experiences and the NELP Standard Component rubric assessments.  While other 
experiences can serve as the tasks completed, they must address each and every NELP Standard Component 
and be approved by the university and building advisor/mentor, and fulfill the elements expressed in the 
scoring rubric. 
 
Every educational leader must be able to work with others to create a vision; assure the students and staff in 
the school are safe; respond to the needs and interests of those who send their students to the school; advocate 
for equitable, inclusive and culturally responsive environments for learning, especially the marginalized and 
those in poverty; and lead in a way that is reflective, transparent, honest, ethical and courageous.  
 
The internship is the field experience in an authentic school setting in which theory and research meet 
practice. As practitioners who have learned by doing, candidates will become skilled at the advocacy that lead 
them to engage in discourse that brings others to their ideas.  Problems are rarely best solved in isolation but 

http://3fl71l2qoj4l3y6ep2tqpwra.wpengine.netdna-cdn.com/wp-content/uploads/2018/10/NELP-Building-Standards.pdf
https://www.iste.org/standards/for-administrators
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
https://www.nassp.org/policy-advocacy-center/nassp-position-statements/ethics-for-school-leaders/
http://aasa.org/content.aspx?id=1390
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by a collaboration of committed stakeholders who have been brought to agree on the problem to be solved and 
led to a consensus on the innovative solution to the problem.  
 
The internship will emphasize practical experiences in the context of “living classrooms and schools” and 
districts. It extends the mission of the College of Education to translate theory into practice.  Since the 
Administrative Internship occurs at a minimum of six months with actual schools as the “real-life” laboratory 
of work, the candidate is encouraged to focus on NELP Standards Components 4, 5, 6 and 7.  Components 1, 2 
and 3 were completed in MED 8900.  This will afford a thorough experience and an in-depth opportunity for 
authentic learning of the various skills involved in building leadership.  
 
The internship requires practical experiences for our candidates that are contextual, real-world, and based on 
the NELP Standards Components.  

Structured External Assignment 
Building Leaders   
Each candidate must complete 240 (NELP requirement) clinical or internship hours in the school setting. The 
Administrative Internship is differentiated accordingly for elementary, middle, or high school principals.  It is 
the setting in which candidates have practical leadership experience and in which each candidate, with 
consultation with a local leader, identifies a problem of importance to the school that becomes the candidate’s 
activities and project. 
 

Candidates must demonstrate competency in all NELP Standards Components.  There are defined Learning 
Outcomes for each NELP Standard Component in the context of building level leadership.  In this case an 
Administrative Internship occurs within the school building with classrooms and school level experiences.  The 
following Standards Components are shown with a list of possible Learning Outcome experiences and rubric 
assessments that are provided for every candidate.  While recommended Learning Outcome experiences are 
provided for each Standard Component, as adult learners and leaders, candidates may select a portion of the 
Learning Outcome experiences with approval from the university advisor and building mentor that are agreed 
upon by all parties and that fully address the Standard Component(s).   
 
Administrative Internship 
The various school based Learning Outcome experiences make-up the entire project which addresses each 
NELP Standard Component.  The entire project is to be an authentic field based experience over multiple 
semesters of at least 240 clinical internship hours that is rubric scored for the NELP Standard Component 
being addressed.  The identification of the total project and the specific Learning Outcome experiences 
involved in the project should be driven by the needs of the school and the learning needs and interest of the 
candidate.  A listing of possible Learning Outcomes is provided below for each NELP Standard Component. 
 
For the identification of the candidate’s proposed learning project, the candidate, the university supervisor and 
the building mentor will agree as to the content, structure, Learning Outcome(s), artifacts and evidence.   Each 
Learning Outcome experience must align with the NELP Standard Component being addressed.   
 
For each project the candidate will describe: 

• the goals of the project; 
• the Learning Outcome(s), tasks and activities of the project; 
• standard(s)/component(s) to be emphasized and how that component is specifically being addressed; 
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• findings and analysis of the components addressed; and 
• a reflective response on the impact on K12 student learning, professional learning and innovative 

practices. 
 
Learning and Instruction 
4.0 An education leader promotes success by applying the knowledge, skills, and commitments 
necessary to evaluate, develop, and implement coherent systems of curriculum, instruction, data 
systems, supports, and assessment. 
 
4.1. Evaluate, develop, and implement high-quality, technology-rich curricula programs and other supports for 

academic and non-academic student programs. 
 
Learning Outcomes 4.1 

Candidate will  
• Lead a group of school instructional leadership staff in the data-based analysis of the 

school programs for curriculum and instruction. 
• Lead a group of teachers in the data-based analysis of the school programs for 

technology-rich curriculum and instruction.  
• Lead a group of instructional staff at the building level in the data-based analysis of 

the quality of the school programs for curriculum and instruction. 
• Lead the identification of available school resources and needs to support a high-

quality, technology-rich curriculum and instruction program in the school. 
• Participate as a member of a team that will identify available school resources to 

support a high-quality, technology-rich curriculum and instruction program in the 
school. 

• Prepare a report for the principal that analyzes school resources in curriculum and 
instruction vis-à-vis the data-based analysis of the school programs for a high-quality, 
technology-rich curriculum and instruction program. 

• Make recommendations for funding and improvement based on the analysis of 
resources. 

• Communicate to the school community and stakeholders the findings of the resources 
analysis and seek advice, collaboration and commitment to a high-quality, technology-
rich curricular and instructional programs. 

• Lead the design of a technology-based system to monitor and improve curriculum and 
instruction. 

• Participate in the design of a technology-based system to monitor and improve 
curriculum and instruction. 

• Research the components and feasibility of a technology-based system to monitor and 
improve curriculum and instruction. 

• Lead the integration of cultural competence in the school’s curriculum and instruction 
and non-academic student programs. 

• Lead a subcommittee of the school’s strategic planning task force that is charged with 
integrating cultural competence in the school’s curriculum and instruction and non-
academic student programs. 
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• Collaboratively develop a plan and present it to the school principal and leadership 
team for the advancement of high-quality, technology-rich academic and non-
academic programs. 

Building rubric 
4.1 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 4.1 Educational Leadership 
Skills 
 
Candidates demonstrate skills 
required to evaluate (a) curricula, 
use of technology, and other 
supports and (b) academic and 
non- academic systems; and 
propose designs and 
implementation strategies for high-
quality, technology-rich, and 
coherent curricula and supports for 
academic and non- academic 
programs. 
 
 

Candidate evaluates 
systemic practices of 
curricula and use of 
technology of the 
academic programs. 
 
Candidate produces a 
plan for 
implementation 
strategies for 
technology  and 
curricula academic 
programs. 

Candidate evaluates 
systemic practices of 
curricula, use of 
technology and other 
supports of the academic 
and non-academic 
programs. 
 
Candidate produces a plan 
for the design and 
implementation strategies 
for high-quality, 
technology rich and 
coherent curricula and 
supports for academic and 
non-academic programs. 

Candidate evaluates systemic 
practices of curricula, use of 
technology and other 
supports of the academic and 
non-academic programs in 
cooperation with the school 
leadership team. 
 
Candidate produces a plan for 
the design and 
implementation strategies for 
high-quality, technology rich 
and coherent curricula and 
supports for academic and 
non-academic programs in 
cooperation with the school 
leadership team. 

Candidate evaluates systemic 
practices of curricula, use of 
technology and other supports of 
the academic and non-academic 
programs in cooperation with the 
school leadership team, faculty, 
staff and stakeholders. 
 
Candidate produces a plan for the 
design and implementation 
strategies for high-quality, 
technology rich and coherent 
curricula and supports for 
academic and non-academic 
programs in cooperation with the 
school leadership team with the 
school leadership team, faculty, 
staff and stakeholders. 

 
 
4.2 Evaluate, develop, and implement high-quality and equitable academic and non-academic instructional 

practices, resources, technologies, and services that support equity, digital literacy, and the school’s 
academic and non-academic systems. 

 
Learning Outcomes 4.2  

Candidate will 
• Conduct a workshop for the faculty on ways to develop high-quality and equitable 

practices, technologies and services to support academic systems. 
• Collaboratively develop a workshop on ways to implement high-quality and equitable 

resources for non-academic systems in your school. 
• Conduct a workshop for principal colleagues on ways to improve digital literacy in the 

academic in the schools. 
• Lead principals in the development of a workshop to develop their staffs on ways to 

improve high-quality and equitable practices and services of non-academic systems. 
• Participate as a member of a team of principals in developing ways to improve high-

quality digital literacy in teaching and learning. 
• Participate as a member of the school’s instructional leadership team in developing 

ways to improve high-quality digital literacy in teaching and learning. 
• Lead a group of teachers in developing ways to improve equitable differentiated high-

quality instruction. 
• Lead a team that monitors professional development and continuous improvement for 

high-quality and equitability of curriculum practices and resources. 
• Share the results of a survey or interviews about the equitability of technological 

resources throughout the school with the parents and faculty. 
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Building rubric 
4.2 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 4.2 Educational Leadership 
Skills 
 
Candidates demonstrate skills 
required to evaluate coordination and 
coherence among the practices, 
resources, and services that support 
equity, digital literacy, and the school’s 
academic and non-academic systems; 
and propose designs and 
implementation strategies for 
improving the impact of academic and 
non-academic practices, resources, 
and services  that support student 
learning. 

Candidate evaluates 
practices and resources 
that support learning for 
equity, digital literacy 
and the school’s 
academic and non-
academic systems. 
 
Candidate produces a 
plan for the 
implementation 
strategies for improving 
the impact of academic 
practices, resources, and 
services that support 
student learning. 

Candidate evaluates 
systemic practices and 
resources that support 
learning for equity, digital 
literacy and the school’s 
academic and non-
academic systems. 
 
Candidate produces a plan 
for the design and 
implementation strategies 
for improving the impact 
of academic and non-
academic practices, 
resources, and services 
that support student 
learning. 

Candidate evaluates 
systemic practices and 
resources for coordination 
in support of learning for 
equity, digital literacy and 
the school’s academic and 
non-academic systems. 
 
Candidate produces a plan 
for the design and 
implementation strategies 
for improving the impact of 
academic and non-academic 
practices, resources, and 
services that support 
student learning with the 
school leadership team. 

Candidate evaluates systemic 
practices and resources for 
coordination and coherence in 
support of learning for equity, 
digital literacy and the 
school’s academic and non-
academic systems. 
 
Candidate produces a plan for 
the design and 
implementation strategies for 
improving the impact of 
academic and non-academic 
practices, resources, and 
services that support student 
learning with the school 
leadership team, faculty, staff 
and stakeholders. 

 
 
4.3 Evaluate, develop, and implement formal and informal culturally responsive and accessible assessments 

that support data-informed instructional improvement and student learning and well-being. 
 
Learning Outcomes 4.3  

Candidate will 
• Lead the construction and analysis of culturally responsive, non-bias, and accessible 

formal and informal assessments for a grade level or subject that inform student 
learning and well-being. 

• Lead assessment evaluation sessions of school-based teams on the analysis of student 
learning determining the gap areas, student watch list and the instructional support 
needed for the improvement of student learning and well-being. 

• Lead the evaluation of the process that support data-informed instructional 
improvement and student learning in the implementation of formal and informal 
classroom assessments to improve student learning and well-being. 

• Prepare a paper or presentation for the principal or Professional Learning Community 
on the data results of quarter formal culturally responsive assessments in the school 
including the accessibility to all, student learning gaps, needs, trends and 
recommendations. 

• Using current research communicate the long-range view of the school’s instructional 
learning goals as a result of the formal and informal assessment results for a subject 
area or grade level being sure to note the culturally responsiveness and accessible of 
the assessments to measure and support student learning and well-being. 

• Articulate the vision of the school to policy makers on the precepts of culturally 
responsive and accessible assessments that support instruction, student learning and 
well-being in the school. 

• Through technology assimilate the summative assessment results for the school year 
and clearly communicate these results to collaborative school, parent and stakeholder 
groups for the purpose of maintaining culturally responsive and accessible 
assessments that support student learning and well-being. 
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• Align professional development activities for current and prospective teacher leaders 
with best practice in the field based on an analysis of formal and informal assessment 
results on utilizing culturally responsive and accessible assessments that support 
student learning and well-being.  

• Through research develop simulations that serve as opportunities for all leaders to 
demonstrate and practice utilizing, communicating and creating culturally responsive 
and accessible formal or informal assessments that support student learning and well-
being. 

 

Building rubric 
4.3 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 4.3 Educational Leadership Skills 
 
Candidates demonstrate skills required to  
use research to evaluate the quality of 
formative and summative assessments of 
learning; implement formal and informal 
culturally responsive and accessible 
assessments of student learning; interpret 
data from formative and summative 
assessments for use in educational 
planning; and cultivate teachers’ capacity 
to improve instruction based on analysis 
of assessment data. 

Candidate presents 
research of formative 
and summative 
assessments for 
learning. 
 
Candidate review 
formal and informal 
culturally responsive 
and accessible 
assessments of student 
learning in a research 
curricular learning 
plan. 

Candidate presents 
research to evaluate 
the quality of formative 
and summative 
assessments for 
learning. 
 
Candidate implements 
formal and informal 
culturally responsive 
and accessible 
assessments of student 
learning in a research 
curricular learning 
plan.  

Candidate presents with the 
school leadership team 
research to evaluate the 
quality of formative and 
summative assessments for 
learning. 
 
Candidate implements 
formal and informal 
culturally responsive and 
accessible assessments of 
student learning in a 
research curricular learning 
plan through collaboration 
with the school leadership 
team. 

Candidate presents with the 
school leadership team and 
faculty members research to 
evaluate the quality of 
formative and summative 
assessments for learning. 
 
Candidate implements formal 
and informal culturally 
responsive and accessible 
assessments of student learning 
in a research curricular learning 
plan through collaboration with 
the school leadership team, 
parents and other stakeholders. 

 
4.4 Collaboratively evaluate, develop, and implement the school’s curriculum, instruction, technology, data 

systems, and assessment practices in a coherent, equitable, and systematic manner. 
 
Learning Outcomes 4.4 

Candidate will 
• Lead the collaborative development of a development and implementation plan to 

monitor and evaluate the school’s curriculum programs in light of instruct, technology 
and assessment practices.  

• Lead the identification of data sources that will inform the successful implementation 
and improvement of instruction in a coherent, equitable and systematic way.  

• Lead the development of benchmarking activities for regular monitoring of school 
curriculum and instruction programs using data systems and technology that serve to 
assist faculty and students in obtaining coherent and equitable information. 

• Lead the construction of the evaluation processes for school plans and programs 
• Lead the evaluation of the process that is used to monitor school plans and programs 
• Prepare a paper for the principal and school staff that updates them on the evaluation 

process 
• Prepare a paper or presentation for the School Leadership Team on the anchor 

assessment practices for the academic curriculum areas.  What does the data show as 
to learning, equitability of service, and improvement areas? 
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• Collaboratively develop the instructional improvement goals for a subject area of the 
curriculum and present the implementation, communication and evaluation plan for 
the designed goals. 

• Collaboratively articulate the technology and data systems use, current state and 
needs for the future to the school community and stakeholders or the district 
administrative leadership team.  

• Collaboratively develop and implement quality, clear communication regarding the 
school’s curriculum and instruction in light of student learning purposes and progress 
to the faculty. 

• Collaboratively represent the best practices, coherence and equitability of the school’s 
curriculum, instruction and technology to all the school’s constituents. 

• Collaboratively align and present professional development activities with the School 
Leadership Team that advances current and prospective leaders in presenting and 
enhancing instructional and assessment practices in the school. 

• Develop simulations with the School Leadership Team that serve as opportunities for 
all school leaders to demonstrate the best practices in technology, assessment, and 
instruction. 

• Write school policies that protect instructional time and are aligned with the 
instructional and assessment curriculum advances and best practices that supports 
coherent and equitable student learning success. 

• Present to the school community or the board an analysis of current policies that are 
aligned with the curriculum regarding the protection of instructional time and 
technological resources that supports coherent and equitable student learning 
success. 

• Collaboratively analyze and present to the school community or the board an analysis 
of current policies that are aligned with the non-academic areas regarding their 
interrelation and support of instructional time that supports coherent and equitable 
student learning success through efficiency and effectiveness. 

• Present the results of research on the policies of other schools that represent quality 
policies that protect and enhance coherent and equitable curriculum, instruction and 
assessment practices. 

• Based on an analysis of the current school schedule, collaboratively develop and 
present a master schedule to the School Leadership Team that resolves issues and is 
beneficial and equitable to the learning needs of all constituents. 

• Conduct a focus group with representatives of all the school’s constituencies to 
determine and develop the coherent and equitable curriculum, instruction, 
assessment and technology needs for the school that will influence and drive the 
master schedule. 

• Collaborate with the School Leadership Team to analyze the individual school 
schedule needs as they relate to the school master schedule.   

• Produce a report for presentation to the faculty on the major goals, initiatives, and 
actions in relation to curriculum, instruction, technology or assessment. 

• Analyze the potential impact of emerging trends in curriculum, instruction, technology 
or assessment on the school and its mission.  
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• Prepare a series of recommendations for the principal regarding the schools’ position 
as a result of data systems analysis relative to curriculum, instruction, technology or 
assessment.  Select and one area or interrelate a combination of areas.   

• Collaborate with the School Leadership Team prioritize curriculum, instruction, 
technology or assessment trends that will most likely affect the school and determine 
how these trends can best serve the school in a coherent and equitable manner. 

Building rubric 
4.4 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 4.4 Educational 
Leadership Skills 
 
Candidates demonstrate 
skills required to 
engage faculty in gathering, 
synthesizing, and using data 
to evaluate the quality, 
coordination, and coherence 
of the school’s curriculum, 
instruction, and assessment 
practices; use research and 
evidence to propose designs 
and implementation 
strategies for improving 
coordination and coherence 
among the school’s 
curriculum, instruction, and 
assessment practices; and 
use technology and 
performance management 
systems to monitor, analyze, 
implement, and evaluate 
school curriculum, 
instruction, and assessment 
practices and results.  

Candidate engage 
staff in gathering, 
data to evaluate 
results in the 
school’s academic 
and non- academic 
services. 
 
Candidate uses 
research to 
implement 
strategies for 
improving 
academic and non-
academic systems. 
 
Candidate uses 
technology and 
performance 
management 
systems to 
evaluate district 
assessment 
results. 

Candidate engage 
staff in gathering, 
synthesizing, and 
using data to 
evaluate the 
quality, 
coordination, and 
coherence in the 
school’s academic 
and non- academic 
services. 
 
Candidate uses 
research to 
propose designs 
and 
implementation 
strategies for 
improving 
coordination and 
coherence among 
the school’s 
academic and non-
academic systems. 
 
Candidate uses 
technology and 
performance 
management 
systems to 
monitor, analyze, 
and evaluate 
district curriculum, 
instruction, 
services, 
assessment 
practices, and 
results. 

Candidate engage staff in 
gathering, synthesizing, 
and using data to evaluate 
the quality, coordination, 
and coherence in the 
school’s academic and non- 
academic services through 
on-going work with the 
school leadership team. 
 
Candidate uses research to 
propose designs and 
implementation strategies 
for improving coordination 
and coherence among the 
school’s academic and non-
academic systems through 
collaboration with the 
school leadership team. 
 
Candidate uses technology 
and performance 
management systems to 
monitor, analyze, and 
evaluate district 
curriculum, instruction, 
services, assessment 
practices, and results 
through collaboration with 
the school leadership team. 

Candidate engage staff in 
gathering, synthesizing, and 
using data to evaluate the 
quality, coordination, and 
coherence in the school’s 
academic and non- academic 
services through on-going work 
with the school leadership team, 
faculty and stakeholders. 
 
Candidate uses research to 
propose designs and 
implementation strategies for 
improving coordination and 
coherence among the school’s 
academic and non-academic 
systems through collaboration 
with the school leadership team, 
faculty and stakeholders. 
 
Candidate uses technology and 
performance management 
systems to monitor, analyze, and 
evaluate district curriculum, 
instruction, services, assessment 
practices, and results through 
collaboration school leadership 
team, faculty and stakeholders. 
 

 
 
Community and External Leadership 
5.0 An education leader promotes success by engaging families, community, and school personnel in 
order to strengthen student learning, support school improvement, and advocate for the needs of their 
school and community. 
 
5.1 Collaboratively engage diverse families in strengthening student learning in and out of school. 
 

Learning Outcomes 5.1 -  
Candidate will 
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• Develop a survey of families and community partners to determine the landscape of 
needs and resources for strengthening support of student learning and school success. 

• Meet with focus groups of diverse school families and community partners to 
determine their needs and desires for supporting student learning in and out of 
school. 

• Analyze the results of data gathered from meeting with diverse school families and 
community partners related to their needs, desires, dreams, hopes or commitments in 
strengthening student learning in and out of school.  

• Collaboratively write a school advocacy policy that endorses the school leadership and 
all school personnel in respecting and appreciating all of the school’s children and 
their families.  

• Provide professional development for school faculty and staff that develops strategies 
for engaging, supporting, and including diverse families in successful student learning 
in and out of school. 

• Work with diverse family focus groups to determine if what the school leadership 
thinks is understood for strengthening student learning, is what families are actually 
hearing, understanding and recommending as to what they believe will help 
strengthen student learning in and out of school. 

• Collaboratively write school goal(s) and initiatives that commits the school to 
involving and engaging diverse families in the decisions that affect them for 
strengthening student learning in and out of school.  

• Provide professional development for school leadership faculty and school secretarial, 
custodial and ancillary staff on the importance of collaboratively engaging families and 
parents in strengthening student learning in and out of school. 

• Collaboratively develop and lead a cultural change in the school that becomes one of 
welcoming and engaging diverse families in strengthening student learning. 

Building rubric 
5.1 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 5.1 Educational Leadership 
Skills 
 
Candidate demonstrates skills 
required to gather information about 
family demographics and funds of 
knowledge available within students’ 
families that can be accessed to 
enhance student learning; cultivate 
collaboration among staff and 
families in support of student 
learning and success; and foster two-
way communication with families. 

Candidate gathers 
family demographics 
that can be used to 
support student 
learning. 
 
Candidate fosters 
two-way 
communication 
between families and 
faculties in support of 
student learning and 
success. 

Candidate gathers family 
demographics and family 
resources (e.g. internet 
access in the home, books, 
paper, notebooks and 
digital devices) that can be 
used to support student 
learning. 
 
Candidate grows 
collaboration and fosters 
two-way communication 
between families and 
faculties in support of 
student learning and 
success. 

Candidate gathers family 
demographics and family 
resources (e.g. internet access 
in the home, books, paper, 
notebooks and digital 
devices) that can be used to 
support student learning in 
cooperation with the school 
improvement team. 
 
Candidate grows 
collaboration and fosters two-
way communication between 
families and faculties in 
support of student learning 
and success in cooperation 
with the school improvement 
team. 

Candidate gathers family 
demographics and family 
resources (e.g. internet access in 
the home, books, paper, 
notebooks and digital devices) 
that can be used to support 
student learning in cooperation 
with the school improvement 
team, faculty, staff, parents, and 
stakeholders. 
 
Candidate grows collaboration 
and fosters two-way 
communication between families 
and faculties in support of 
student learning and success in 
cooperation with the school 
improvement team faculty, staff, 
parents, and stakeholders. 
 

 
5.2 Collaboratively engage and cultivate relationships with diverse community members, partners, and other 

constituencies for the benefit of school improvement and student development. 
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Learning Outcomes 5.2 

Candidate will 
• Research and report the current relationship of the diverse members, partners, and 

other constituencies in your school to the School Leadership Team and collaboratively 
generate strategies to engage them for school and student learning improvement. 

• Collaboratively create an alignment document that reconciles diverse community 
resources that can be used to enhance school and student learning improvement. 

• Collaboratively work with diverse community members to review, analyze and 
develop curriculum resources for the benefit of school improvement and student 
development. 

• Write interview questions for prospective school leaders that determine a candidate’s 
commitment to cultivating diverse community relations with respect to successful 
learning and school improvement for all children.  

• Collaboratively conduct a needs assessment among community partners to cultivate 
diverse constituency relationships. 

• Collaboratively analyze the results of a needs assessment on your diverse community 
partners and school improvement initiatives. 

• Collaboratively develop regular meetings between school leadership and diverse 
community partners to discuss the school’s and partners’ needs and progress for the 
benefit of school improvement and student development.     

• Collaboratively develop and add a regular communication and information piece 
about school diverse community partners to the school web page or newsletter. 

Building rubric 
5.2 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 5.2 Educational Leadership Skills 
   
Candidates demonstrate skills required to 
collaboratively engage with diverse 
community members, partners, and other 
constituencies around shared goals; 
cultivate regular, two-way communication 
with community members, partners, and 
other constituencies; identify and use 
diverse community resources to benefit 
school programs and student learning.   

Candidate writes a 
needs assessment of 
community 
resources. 
 
Candidate 
communicates with 
email to diverse 
cultural and social 
groups of parents. 
 
Candidate sends the 
needs assessment 
information to the 
district office and 
reports it in a faculty 
meeting. 

Candidate conducts a 
needs assessment of 
diverse community 
resources.  
 
Candidate attends 
diverse community 
cross-cultural and social 
functions. 
 
Candidate fosters two-
way communication 
and collaboration with 
community members, 
partners and other 
constituencies. 
 
Candidate engages 
community members, 
partners and other 
constituents in using  
needs assessment date 
benefit school programs 
and student learning. 

Candidate conducts a needs 
assessment of diverse 
community resources and 
uses it to promote 
understanding of the 
various cross-cultural and 
social resources of the 
community.   
 
Candidate fosters two-way 
communication and 
collaboration via oral, 
written, and digital 
communication with 
community members, 
partners and other 
constituencies. 
 
Candidate engages and 
collaborates with 
community members, 
partners and other 
constituents “on their turf” 
and within the school.   
 
Candidate applies and 
presents information gained 
from the needs assessment 
and the various 

Candidate applying the needs 
assessment of diverse 
community resources and 
stakeholders and uses it to 
promote understanding among 
the faculty of the various cross-
cultural and social resources of 
the community.   
 
Candidate fosters two-way 
communication and 
collaboration via oral, written, 
and digital communication with 
community members, partners 
and other constituencies. 
  
Candidate engages and 
collaborates with community 
members, partners and other 
constituents “on their turf” and 
within the school and involves 
teacher leaders and faculty in 
the various communication 
activities.   
 
Candidate applies and presents 
information gained from the 
needs assessment and the 
various communication venues 
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5.2 Novice Emerging  Proficient (TARGET)  Advanced Performance 
communication venues to 
benefit school outreach 
programs and student 
learning. 

to benefit school outreach 
programs and student learning 
as a leader of the effort. 

 

5.3 Communicate through oral, written, and digital means within the larger organizational, community, and 
political contexts when advocating for the needs of their school and community. 

 
Learning Outcomes 5.3   

Candidate will 
• Define, in policy and procedures, every school leader as an advocate for children and 

their families. 
• Provide professional development to help leaders develop and practice respectful 

advocacy skills. 
• Communicate the school leadership position as advocates for the needs of the school 

and community through school web sites or other digital distribution. 
• Provide ongoing professional development in a political context wherein school 

leaders advocate for the needs of their school and community becoming a part of 
school policy. 

• Conduct a review and edit of all school communications to advocate for the needs of 
the school and community within the larger organizational, community, and political 
contexts. 

• Lead discussions among leadership staff regarding the equitable application of law 
and policy school-wide and how in a collaborative effort the school will communicate 
through oral, written, and digital means to the larger organizational community the 
needs of the school. 

Building rubric 
5.3 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 5.3 Educational Leadership Skills 
 
Candidates demonstrate skills required 
to develop a plan for identifying and 
accessing resources; gather information 
about the policy and district context; 
develop targeted communication for 
oral, written, and digital distribution; 
and advocate for school and community 
needs.  
 

Candidate develops a 
plan for identifying 
resources. 
 
Candidate compiles 
information about 
policy and school 
regulations. 
 
Candidate develops 
oral and written 
communication for 
school and 
community needs.  

Candidate develops a plan 
for identifying and 
accessing resources. 
 
Candidate compiles 
information about policy 
and district context. 
 
Candidate develops 
targeted communication 
for oral, written, and 
digital distribution and 
advocates for school and 
community needs.  

Candidate develops a plan for 
identifying and accessing 
resources with the school 
leadership team. 
 
Candidate compiles 
information about policy and 
district context with the 
school leadership team. 
 
Candidate develops targeted 
communication for oral, 
written, and digital 
distribution and advocates 
for school and community 
needs with the school 
leadership team. 

Candidate develops a plan for 
identifying and accessing 
resources with the school 
leadership team, faculty and 
stakeholders. 
 
Candidate compiles information 
about policy and district 
context with the school 
leadership team, faculty and 
stakeholders. 
 
Candidate develops targeted 
communication for oral, 
written, and digital distribution 
and advocates for school and 
community needs with the 
school leadership team, faculty 
and stakeholders. 

 
Operations and Management 
6.0 An education leader promotes success by applying the knowledge, skills, and commitments 
necessary to improve management, communication, technology, school-level governance, and 
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operation systems to develop and improve data-informed and equitable school resource plans and to 
apply laws, policies, and regulations. 
 

6.1 Evaluate, develop, and implement management, communication, technology, school-level governance, and 
operation systems that support each student’s learning needs and promote the mission and vision of the 
school. 

 
Learning Outcomes 6.1 

Candidate will 
• Analyze the school processes and operations determining equity of resource 

allocation to various student learning groups, subjects and grade levels for reporting 
to the School Leadership Team in an effort to produce greater equity. 

• Analyze the school processes and operations determining equity of personnel 
decisions to foster student learning, experiences and outcomes for reporting to the 
School Leadership Team. 

• Present an analysis of the research and evidence that poses identification and best 
practices for meeting challenge initiatives noted in the school’s tactile and strategic 
plans that will advance and promote the school’s mission and vision. 

• Using the research and evidence, prioritize and share with the School Leadership 
Team the short- and long-term operational challenges to the school.  

• Analyze and evaluate school technology operational systems for implementation and 
development strategies that support each and every student’s learning needs.  

• Analyze the policies, regulations and protocols for the school in light of equity for 
resource allocation, personnel decisions, and students learning experiences and 
outcomes. 

• Make recommendations for a plan to regularly evaluate the policies, regulations and 
protocols for the school manual based on the current challenges researched and 
determined as the school’s initiatives for carrying out the mission and vision. 

• Collaborate by chairing or being a member of the school’s long range planning task 
force and writing the report of the evaluation results, development, implementation 
and communication plans for school-level governance and operations. 

• Using technology and collaboration develop the school’s master schedule while 
advancing the learning needs of all students and embracing equity of material and 
personnel resource allocation. 

Building rubric 
6.1 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 6.1 Educational Leadership Skills 
Candidates demonstrate skills required to use 
a process for auditing the equity of school 
processes and operations and their impact on 
resource allocation, personnel decisions, and 
students’ experiences and outcomes; use 
research and evidence to analyze and identify 
strategic and tactical challenges for the 
school’s systems; develop and implement 
management, communication, assessment, 
technology, school-level  governance, and  
operation systems; and develop a school’s 
master schedule. 

Candidate audits 
school processes 
and operations on 
their impact and 
equity. 
 
Candidate uses 
research and 
evidence to 
analyze and 
identify tactical 
(short term) 

Candidate audits school 
processes and operations 
on resource allocation, 
personnel decisions, and 
students’ experiences and 
outcomes for their impact 
and equity. 
 
Candidate uses research 
and evidence to analyze 
and identify strategic and 
tactical (long term and 

Candidate audits school 
processes and operations on 
resource allocation, 
personnel decisions, and 
students’ experiences and 
outcomes for their impact 
and equity in collaboration 
with the school leadership 
team. 
 
Candidate uses research and 
evidence to analyze and 
identify strategic and tactical 

Candidate audits school 
processes and operations on 
resource allocation, personnel 
decisions, and students’ 
experiences and outcomes for 
their impact and equity in 
collaboration with the school 
leadership team, faculty and 
staff. 
 
Candidate uses research and 
evidence to analyze and 
identify strategic and tactical 
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6.1 Novice Emerging  Proficient (TARGET)  Advanced Performance 
challenges for the 
school’s systems. 
 
Candidate 
analyzes and 
implements 
assessment and 
technology. 
 
Candidate reviews 
school’s master 
schedule. 

short term) challenges 
for the school’s systems. 
 
Candidate analyzes, 
evaluates, develops and 
implements management, 
communication, 
assessment, technology, 
school-level governance, 
and operation systems. 
 
Candidate develops a 
school’s master schedule. 

(long term and short term) 
challenges for the school’s 
systems in collaboration 
with the school leadership 
team. 
 
Candidate analyzes, 
evaluates, develops and 
implements management, 
communication, assessment, 
technology, school-level 
governance, and operation 
systems in collaboration 
with the school leadership 
team. 
 
Candidate develops a 
school’s master schedule in 
collaboration with the school 
leadership team. 

(long term and short term) 
challenges for the school’s 
systems in collaboration with 
the school leadership team, 
faculty and staff. 
 
Candidate analyzes, evaluates, 
develops and implements 
management, communication, 
assessment, technology, 
school-level governance, and 
operation systems in 
collaboration with the school 
leadership team, faculty and 
staff. 
 
Candidate develops a school’s 
master schedule in 
collaboration with the school 
leadership team, faculty and 
staff. 

 

6.2 Evaluate, develop, and advocate for a data-informed and equitable resourcing plan that supports school 
improvement and student development. 

 

Learning Outcomes 6.2 
Candidate will   

• Collaboratively develop an equitable multi-year resourcing plan for a subject area 
across multiple grade levels that is data-informed and is designed to support student 
learning and school improvement. 

• Collaboratively develop an equitable multi-year resourcing plan for multiple subject 
areas that is data-informed and is designed to support student learning and school 
improvement. 

• Analyze the appropriation of funds and make a presentation of ethical and equitable 
practices for school spending based on the school prioritized improvement goals. 

• Recommend multi-year budget and resourcing plans as a member of the School 
Improvement Team that align with the school’s improvement goals for optimal 
student development. 

• Report to the administrative team prioritized resourcing plan initiatives and needs 
based on an analysis of the data and a rationale for their importance.  

• In collaboration with school leadership staff, prepare a presentation to the board of 
education based on an analysis of the data showing school resource needs for 
advancing school prioritized goals. 

• In collaboration with school leadership staff, prepare a presentation to a community 
group based on an analysis of the data showing school resource needs for advancing 
school prioritized goals. 

• In collaboration with school, building, and community representatives, analyze the 
data showing school resource needs for advancing school prioritized goals. 

• In collaboration with school, building, and community representatives, project the 
resource needs of the school. 
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• In collaboration with principal and school staff, project the resource needs of the 
school to support student development. 

• Based on data findings, serve as a member of a group projecting the resource needs of 
the school to support school improvement and student development.   

Building rubric 
6.2 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 6.2 Educational Leadership 
Skills 
 
Candidates demonstrate skills 
required to evaluate resource needs; 
use data ethically and equitably to 
develop a multi-year school 
resourcing plan aligned to the 
school’s goals and priorities; and 
advocate for resources in support of 
needs. 

Candidate reviews 
resource needs. 
 
Candidate uses data 
ethically and equitably 
to develop a school 
year resourcing plan 
aligned to the school’s 
goals and priorities. 
 
Candidate advocates 
for resources. 

Candidate evaluates 
resource needs. 
 
Candidate uses data 
ethically and equitably 
to develop a multi-year 
school resourcing plan 
aligned to the school’s 
goals and priorities. 
 
Candidate advocates 
for resources in 
support of needs. 

Candidate evaluates resource 
needs in collaboration with the 
school leadership team. 
 
Candidate uses data ethically 
and equitably to develop a 
multi-year school resourcing 
plan aligned to the school’s 
goals and priorities in 
collaboration with the school 
leadership team. 
 
Candidate advocates for 
resources in support of needs 
in collaboration with the 
school leadership team. 

Candidate evaluates resource 
needs in collaboration with the 
school leadership team, faculty, 
staff and stakeholders. 
 
Candidate uses data ethically and 
equitably to develop a multi-year 
school resourcing plan aligned to 
the school’s goals and priorities in 
collaboration with the school 
leadership team, faculty, staff and 
stakeholders. 
 
Candidate advocates for resources 
in support of needs in 
collaboration with the school 
leadership team, faculty, staff and 
stakeholders. 

 
 

 
 
 
6.3 Reflectively evaluate, communicate about, and implement laws, rights, policies, and regulations. 
 

Learning Outcomes 6.3 
Candidate will   

• Collaboratively plan a workshop for the reflective analysis of school discipline 
situations and policies with regard to legal, ethical, and equity issues. 

• Make a presentation to the School Leadership Team on an analysis of the grading 
procedures, regulations and policies with regard to legal, ethical, and equity issues. 

• Create a media presentation on grading procedures, regulations and policies being 
applied consistently, fairly, equitably, and ethically within a school. 

• Write a letter for the principal to legislators considering enacting law that would 
positively affect learning through a consistent, fair, equitable, and ethical application 
of services. 

• Report to the principal and leadership staff regarding the monitoring of proposed 
legislation that could affect adherence requirements for educational laws and policies. 

• Prior to adoption, publicize through all school media proposed changes or reviews of 
policy and law. 

• Conduct a forum in which constituents can be informed of and react to changes in 
policy and law. 

• Report to the principal the results of a forum for constituents to react to changes in 
policy and law. 
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Building rubric 
6.3 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 6.3 Educational Leadership Skills 
 
Candidates demonstrate skills required to 
reflectively evaluate situations and policies 
with regard to legal, ethical, and equity 
issues; analyze how law and policy are 
applied consistently, fairly, equitably, and 
ethically within a school; communicate 
policies, laws, regulations, and procedures 
to appropriate school stakeholders; and 
monitor and ensure adherence to laws, 
rights, policies, and regulations. 
 

Candidate review 
building situations 
and policies in 
relation to legal, 
ethical, and equity 
issues. 
 
Candidate monitors 
that laws, 
regulations, and 
policies are adhered 
to ethically within a 
school. 
 
Candidate 
communicates 
policies, regulations, 
and procedures to 
school personnel. 
 

Candidate evaluates 
building situations and 
policies in relation to 
legal, ethical, and equity 
issues. 
 
Candidate analyzes, 
monitors and ensures that 
laws, rights, regulations, 
and policies are adhered 
to and applied 
consistently, fairly, 
equitably, and ethically 
within a school. 
 
Candidate communicates 
policies, laws, regulations, 
and procedures to 
appropriate school 
stakeholders. 
 
 

Candidate evaluates building 
situations and policies in 
relation to legal, ethical, and 
equity issues with the school 
leadership team. 
 
Candidate analyzes, 
monitors and ensures that 
laws, rights, regulations, and 
policies are adhered to and 
applied consistently, fairly, 
equitably, and ethically 
within a school with the 
school leadership team. 
 
Candidate communicates 
policies, laws, regulations, 
and procedures to 
appropriate school 
stakeholders in 
collaboration with the 
school leadership team. 

Candidate evaluates building 
situations and policies in 
relation to legal, ethical, and 
equity issues with the school 
leadership team, faculty and 
staff. 
 
Candidate analyzes, monitors 
and ensures that laws, rights, 
regulations, and policies are 
adhered to and applied 
consistently, fairly, equitably, 
and ethically within a school 
with the school leadership 
team, faculty and stakeholders. 
 
Candidate communicates 
policies, laws, regulations, and 
procedures to appropriate 
school stakeholders in 
collaboration with the school 
leadership team, faculty and 
staff. 

 
Building Professional Capacity 
7.0 An education leader promotes success by applying the knowledge, skills, and commitments 
necessary to build the school’s professional capacity, engage staff in the development of a collaborative 
professional culture, and improve systems of staff supervision, evaluation, support, and professional 
learning. 
 
7.1 Collaboratively develop the school’s professional capacity through engagement in recruiting, selecting, and 

hiring staff. 
 
Learning Outcomes 7.1  

Candidate will 
• Conduct walkthroughs collecting and analyzing professional staff skill sets by subject 

area and grade level. 
• Survey professional staff on their advanced educational degrees, professional 

development credits and years of experience in various courses, subject areas, and 
grade levels.  

• Survey and analyze the professional staff data on their one, three and five year goals 
for professional, growth and aspirations noting repetitive themes and designing 
initiatives.  

• Produce a candidate recruitment plan that emphasizes the characteristics and 
initiatives of the school and its partners. 

• Research the demographics of the school and community and engage the School 
Leadership Team in planning strategies for attracting and selecting personnel who 
reflect the diversity of the school and community. 

• Develop a list of characteristics and criteria for document review and evaluation of 
potential candidates. 
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Building rubric 
7.1 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 7.1 Educational Leadership Skills 
 
Candidates demonstrate skills required 
to evaluate school’s professional staff 
capacity needs; evaluate applicant 
materials; and use research and data to 
plan and engage in candidate recruitment 
and selection that reflects the diversity of 
the student body. 

Candidate evaluates 
school’s professional 
staff capacity needs and 
applicant materials. 
 
Candidate uses research 
and data to plan and 
engage candidate 
recruitment and 
selection that reflects 
diversity. 

Candidate evaluates 
school’s professional 
staff capacity needs and 
applicant materials. 
 
Candidate uses research 
and data to plan and 
engage candidate 
recruitment and 
selection that reflects 
diversity. 
 

Candidate evaluates 
school’s professional staff 
capacity needs and 
applicant materials with the 
school leadership team. 
 
Candidate uses research 
and data to plan and engage 
candidate recruitment and 
selection that reflects 
diversity with the school 
leadership team. 

Candidate evaluates school’s 
professional staff capacity 
needs and applicant materials 
with the school leadership 
team, faculty and staff. 
 
Candidate uses research and 
data to plan and engage 
candidate recruitment and 
selection that reflects diversity 
with the school leadership 
team faculty and staff. 
 

 
7.2 Develop and engage staff in a collaborative professional culture designed to promote school improvement, 

teacher retention, and the success and well-being of each student and adult in the school. 
 

Learning Outcomes 7.2  
 

Candidate will 
• Use research to acquire or develop a survey for administration to the professional 

staff gaining their feelings of support and inclusion for the learning and improvement 
of the school. 

• Lead an analysis of the data concerning the collaborative professional culture in the 
school as related to faculty and staff retention. 

• Use research to acquire or develop a survey to administer to the students gaining their 
beliefs about their feelings of support and control over their learning and their feeling 
of well-being and care in the school. 

• Participate in the analysis of candidate student, well-being and support in the school. 
• Collaboratively lead or participate in the development of school improvement 

initiatives which foster and align with a collaborative professional learning culture 
and practices. 

• Collaboratively lead or participate in the development of a comprehensive program to 
meet the learning and well-being needs of all students based on the data collected of 
their beliefs. 

• Lead or participate in the collaboratively developed plan for translating, 
communicating and cultivating the school learning culture for the prospective and 
new professional faculty development in the school. 

• Participate as a member of the team that develops a comprehensive program to 
communicate and cultivate the school learning culture for the prospective and new 
students to the school to ensure their support, well-being and learning success. 

• Share the results of the surveys above with the principal, professional faculty, parents 
and/or the board at a public meeting. 
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Building rubric 
7.2 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 7.2 Educational Leadership 
Skills 
Candidates demonstrate skills 
required to use research to design and 
cultivate a collaborative professional 
culture; model and foster effective 
communication; and develop a 
comprehensive plan for providing 
school community members with a 
healthy and positive school building 
environment. 

Candidate espouses 
research for the school 
culture plan. 
 
Candidate develops a 
school environment 
plan that fosters 
communication for the 
school and 
community. 

Candidate uses research to 
design and cultivate a plan 
for a collaborative 
professional culture. 
 
Candidate develops a 
comprehensive positive 
and healthy school 
environment plan that 
models and fosters 
effective communication 
for the school and 
community. 

Candidate uses research to 
design and cultivate a plan for 
a collaborative professional 
culture. 
with the school leadership 
team. 
 
Candidate develops a 
comprehensive positive and 
healthy school environment 
plan that models and fosters 
effective communication for 
the school and community 
with the school leadership 
team. 

Candidate uses research to 
design and cultivate a plan for 
a collaborative professional 
culture. 
with the school leadership 
team, faculty and staff. 
 
Candidate develops a 
comprehensive positive and 
healthy school environment 
plan that models and fosters 
effective communication for 
the school and community with 
the school leadership team, 
faculty and staff. 
 

 
7.3 Personally and collaboratively engage school staff in, professional learning designed to promote reflection, 

cultural responsiveness, distributed leadership, digital literacy, school improvement, and student success. 
 
Learning Outcomes 7.3 

Candidate will 
• Participate as a member of a team or lead the collaborative engagement of the school 

staff as to their viewpoint on ways to promote cultural responsiveness, school 
improvement and student success in the school.  

• Design a plan for the providing leadership opportunities for lead teachers based on 
skill sets and expressed desires in order to foster their professional learning and 
continuous improvement. 

• Design and lead a workshop for the professional learning community to present that 
helps them identify their leadership capabilities and areas for growth. 

• Participate in a workshop that helps the professional learning community identify 
their leadership capabilities and areas for growth. 

• Determine through survey, interview or other data collection means the professional 
learning community’s digital literacy for your school, grade level or subject area. 

• Design a tiered workshop to advance the growth and skills for the faculty.  
• Present a tiered workshop to advance the growth and skills for the faculty.  
• Through a presentation involve participants who will be affected by the decision and 

report the ethical use and behaviors that will be followed and modeled with digital 
technology information in the school. 

• Through a written report and/or a self-video show and maintain an open mind and 
receptive attitude while not having a preconceived decision determined in order to 
obtain legitimate engagement opportunities and information from others most closely 
effected by the decision(s). 

Building rubric 
7.3 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 7.3 Educational Leadership Skills 
Candidates demonstrate skills required to 
evaluate professional staff capacity needs and 
management practices; identify leadership 
capabilities of staff; plan opportunities for 

Candidate 
evaluates 
professional staff 
management 
practices. 

Candidate evaluates 
professional staff 
capacity needs and 
management practices. 
 

Candidate evaluates 
professional staff capacity 
needs and management 
practices with the school 
leadership team. 

Candidate evaluates 
professional staff capacity 
needs and management 
practices with the school 
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7.3 Novice Emerging  Proficient (TARGET)  Advanced Performance 
professional growth that promotes reflection, 
cultural responsiveness, digital literacy, school 
improvement, and student success; engage staff 
in leadership roles; and utilize digital 
technology in ethical and appropriate ways to 
foster professional learning for self and others. 

 
Candidate plans 
professional 
growth activities 
for school 
improvement and 
student success. 
 
Candidate engages 
key staff in 
leadership roles.   
 
Candidate utilizes 
digital technology 
to foster 
professional 
learning for self 
and others. 

Candidate identifies 
leadership capabilities of 
staff. 
 
Candidate plans 
professional growth 
activities for reflection, 
cultural responsiveness, 
digital literacy, school 
improvement, and 
student success. 
 
Candidate engages staff 
in leadership roles.   
 
Candidate utilizes digital 
technology in ethical and 
appropriate ways to 
foster professional 
learning for self and 
others. 

 
Candidate identifies 
leadership capabilities of 
staff with the school 
leadership team. 
 
Candidate plans 
professional growth 
activities for reflection, 
cultural responsiveness, 
digital literacy, school 
improvement, and student 
success with the school 
leadership team. 
 
Candidate engages staff in 
leadership roles with the 
school leadership team. 
 
Candidate utilizes digital 
technology in ethical and 
appropriate ways to foster 
professional learning for 
self and others with the 
school leadership team. 

leadership team, faculty and 
staff. 
 
Candidate identifies 
leadership capabilities of 
staff with the school 
leadership team, faculty and 
staff. 
 
Candidate plans professional 
growth activities for 
reflection, cultural 
responsiveness, digital 
literacy, school 
improvement, and student 
success with the school 
leadership team, faculty and 
staff. 
 
Candidate engages staff in 
leadership roles with the 
school leadership team, 
faculty and staff. 
 
Candidate utilizes digital 
technology in ethical and 
appropriate ways to foster 
professional learning for self 
and others with the school 
leadership team, faculty and 
staff. 
 

 
7.4 Evaluate, develop, and implement systems of supervision, support, and evaluation designed to promote 
school improvement and student success. 
 
Learning Outcomes 7.4  

Candidate will 
• Collaborate with the leadership team to calibrate and operationalize learning 

techniques and instructional tenets and behaviors for rating classroom observations. 
• Collaborate with the leadership team to analyze the observational data for reporting 

to the professional faculty.   
• Collaborate with the leadership team and report the observational data to the 

professional faculty.   
• Collaborate with the leadership team and the faculty to design professional 

development based on gaps and needs obtained from the observational data.   
• Collaborate with the leadership team and present professional development 

workshop(s) to the faculty based on gaps and needs obtained from the observational 
data and designed to emphasize actionable strategies and feedback on instruction or 
assessment.   

• Participate in an analysis of the school’s management systems to determine the extent 
to which they support district policies on instructional expectations. 

• Research and report to the principal the state of learning management systems and 
identify which best meets the school’s instructional improvement goal(s).   
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Building rubric 
7.4 Novice Emerging  Proficient (TARGET)  Advanced Performance 
NELP 7.4 Educational Leadership Skills 
Candidates demonstrate skills required to 
observe teaching in a variety of classrooms; 
gather and analyze district policies on 
instructional expectations; provide teaching 
staff with actionable feedback to support 
improvement; and develop a system for 
monitoring whether supervision and 
evaluation strategies promote improvement. 

Candidate 
observation analysis 
from a few 
classrooms. 
 
Candidate reviews 
district policies on 
instructional 
expectations. 
 
Candidate provides 
teaching staff with 
feedback. 
 
Candidate develops a 
schedule for 
monitoring 
supervision and 
evaluation 
requirements.  

Candidate observation 
analysis from a variety 
of classrooms. 
 
Candidate reviews and 
analyzes district policies 
on instructional 
expectations. 
 
Candidate provides 
teaching staff with 
actionable feedback to 
support improvement. 
 
Candidate develops a 
system for monitoring 
whether supervision 
and evaluation 
strategies promote 
improvement. 

Candidate observation 
analysis from a variety of 
classrooms addresses 
multiple, inter-related 
learning strategies. 
 
Candidate reviews and 
analyzes district policies 
on instructional 
expectations with the 
school leadership team. 
 
Candidate provides 
teaching staff with 
actionable feedback to 
support improvement with 
the school leadership team. 
 
Candidate develops a 
system for monitoring 
whether supervision and 
evaluation strategies 
promote improvement 
with the school leadership 
team. 

Candidate observation 
analysis from a variety of 
classrooms addresses 
multiple, inter-related 
learning and assessment 
strategies. 
 
Candidate reviews and 
analyzes district policies on 
instructional expectations 
with the school leadership 
team, faculty and staff. 
 
Candidate provides teaching 
staff with actionable 
feedback to support 
improvement with the school 
leadership team, faculty and 
staff. 
 
Candidate develops a system 
for monitoring whether 
supervision and evaluation 
strategies promote 
improvement with the school 
leadership team, faculty and 
staff. 
 

 
 
DUE DATES, FORMATS, GRADES   
 
Internship logs, portfolio entries, and other internship artifacts serve as evidence that are to be submitted on 
Taskstream.  Due dates are: November 15 (fall semester), March 15 (spring semester), or July 15 (summer semester). 
The final grade for MED 8903, 8904, 8905 and 8906 will be either S (Satisfactory) or U (Unsatisfactory). An interim 
grade of IP (In Progress) will be posted if the work is not completed at the end of the semester in which you registered 
for the course.  The IP grade carries no academic or financial penalties.  However, the IP grade is valid for only one year.  
At the end of one year the IP grade automatically changes to –Unsatisfactory). This grade will remain on your 
transcript.  If this happens, you will be required to re-register for the course which includes tuition and fees. 
 
 

TIME REQUIREMENTS AND SEMINAR SCHEDULES 
 
Candidates have a minimum of six months (NELP requirement) to complete all internship hours since 240-360 total 
hours would be required.  Candidates are expected to spread the work out, thus reducing weekly time requirements.  
This also provides opportunities to participate in authentic leadership activities during different phases of the school 
year (school opening, mid-term, school closing, summer, etc.). Candidates have one year from the end of the semester 
registered to complete the course. 
 
Candidates are expected to attend periodic Internship seminars in addition to completing all activities and projects.  The 
seminars are conducted by the assigned university supervisors and designed to provide opportunities for collaboration 
with mentors and other candidates as well as to provide information and guidance related to completion of internship 
activities and projects.  Seminar schedules and locations are determined by each mentor group.  Attendance is recorded.  
Attendance at least three (3) seminars is required in order for university supervisors to submit a Satisfactory (S) grade 
for MED 8903,4,5,6. 
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References for Support for Internship Portfolio: 
 

Ashmore, Harry, Unseasonable Truths: The Life of Robert Maynard Hutchins. Boston: Little, Brown and Company, 1989. 

Barth, Roland, Improving Schools From Within. San Francisco: Jossey-Bass, Publishers, 1991. 

Boyan, Norman (Ed.), Handbook of Research on Educational Administration. New York: Longman, 1988. 

Bucher, Richard, Diversity Consciousness.  Columbus, Ohio: Prentice Hall, 2004. 

Burns, James MacGregor, Leadership. New York: Harper & Row, 1978. 

Chinn, Philip and Gollnick, Donna, Multicultural Education in a Pluralistic Society.  Upper Saddle River, N.J.: Pearson 

Education, 2009. 

Christensen, Clayton M., Disrupting Class: How Disruptive Innovation Will Change the Way the World Learns.  New York: 

McGraw-Hill, 2008. 

Clemens, John and Mayer, Douglas, The Classic Touch: Lessons in Leadership from Homer to Hemingway. Homewood, 

Illinois: Dow-Jone-Irwin, 1987. 

Cleveland, Kathleen Palmer, Teaching Boys Who Struggle in School.  Alexandria, Virginia: ASCD, 2011. 

Cohen, Raymond, Negotiating Across Cultures. Washington, D.C.: United States Institute of Peace Press, 1991. 

Cunniff, Dan; Elder, Donna; and Padover, Wayne, Innovative Educational Leadersship Through the Cycle of Change.  Dubuque, 

Iowa: Kendall Hunt, 2013. 

Dean, Ceri B.; Hubbell, Elizabeth; Pitler, Howard; and Stone, Bj, Classroom Instruction That Works.  Alexandria, Virginia: 

ASCD, 2012. 

Diaz-Rico, Lynne and Weed, Kathryn, The Crosscultural, Language, and Academic Development Handbook.   Boston: Allyn 

and Bacon, 2010. 

Elmore, Richard (Ed.), I Used to Think… And Now I Think…  Cambridge: Harvard Education Press, 2011. 

English, Fenwick, Educational Leadership in the Age of Greed.  Ypsilanti, Michigan: National Council of Professors of 

Educational Administration, 2013. 

                       Evans, Dennis, Clashing Views in Teaching and Educational Practice.  Boston: McGraw Hill, 2008. 

Fehl, Noah, The Idea of a University in East and West. Hong Kong: Chung Chi College, 1962. 

Fisher, Roger and Ury, William, Getting to Yes. New York: Penguin Books, 1987. 

Gardner, Howard, Changing Minds.  Boston: Harvard University Press, 2006. 
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Gorton, Richard and Snowden, Petra, School Leadership and Administration.  Madison, Wisconsin: Brown and Benchmark, 

2012. 

Green Michael and Piel, John A., Theories of Human Development.  Boston: Pearson, 2002. 

Gross, Nathan and Wildman, Louis, "Morality and Teaching," in College Student Journal, Nov.-Dec. 1975, p. 378-384. 

Hirsch, E.D., The Making of Americans.  New Haven: Yale University Press, 2009. 

Iacocca, Lee, Iacocca, An Autobiography. Toronto: Bantam Books, 1984. 

Irby, Beverly; Brown, Genevieve; Lara-Alecio, Rafael; and Jackson, Shirley, The Handbook of Educational Theories.  Charlotte, 

North Carolina: Information Age Publishing, 2013. 

Johnston, Joseph, et. al., Educating Managers: Executive Effectiveness Through Liberal Learning. San Francisco: Jossey-Bass 

Publishers, 1986. 

Knight, Jim, Unmistakeable Impact: A Partnership Approach for Dramatically Improving Instruction.  Thousand Oaks: Corwin, 

2011. 

                        Koppelman, Kent, Perspectives on Human Differences.  Boston: Pearson, 2011. 

Machiavelli, The Prince. 

Manning, M. Lee and Baruth, Leroy, Multicultural Education of Children and Adolescents.  Boston: Pearson, 2004. 

Manthey, George and Wildman, Louis (Eds.), Educational Administration Programs and K-12 Education.  Sacramento: ACSA, 

2012. 

Montefiore, Simon, Stalin: The Court of the Red Tsar. New York: Alfred A. Knopf, 2004. 

Munro, Joyce Huth, Educational Leadership: Round Table Viewpoints.  Boston: McGraw Hill, 2008. 

Neustadt, Richard and May, Ernest, Thinking In Time: The Uses of History For Decision Makers. New York: The Free Press, 

1986. (Particularly chapters 1, 3, 4, 5, 6, 8, 9, 10, 13, 14 and the appendixes.) 

Pace, Nicholas J., The Principal’s Hot Seat.  Lanham: Rowman & Littlefield Publishers, Inc., 2011. 

Pinker, Steven, The Blank Slate: The Modern Denial of Human Nature. New York: Viking, 2002. 

Rebore, Ronald W., The Essentials of Human Resources Administration in Education.  Boston: Pearson, 2012. 

Reeves, Douglas, Leading Change in Your School.  Alexandria, Virginia: ASCD, 2009. 

Sachs, Jeffrey, The Price of Civilization.  New York: Random House, 2011. 

                        Sophocles, The Antigone. 
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                        Tucker, Marc S. (Ed.), Surpassing Shanghai: An Agenda for American Education Built on the World’s Leading 

Systems.  Cambridge: Harvard                         University Press, 2011. 

Turnbull, Colin, The Mountain People. New York: Simon and Schuster, 1972. 

Tyack, David and Hansot, Elisabeth, Managers of Virtue: Public School Leadership in America, 1820-1980. New York: Basic 

Books, Inc., 1982. 

Watkins, William (Ed.), The Assault on Public Education.  New York: Teachers College, 2011. 

Voltz, Deborah; Sims, Michele Jean; and Nelson, Betty, Connecting Teachers, Students, and Standards.  Alexandria, Virginia: 

ASCD, 2010. 

Zaleznik, A., "Managers/Leaders: Are They Different?" Harvard Business Review, May/June, 1973, p. 86-108. 

Zhao, Yong, Catching Up or Leading the Way.  Alexandria: ASCD, 2009. 

JOURNALS:  (Note: Journals usually provide the most up-to-date research.) 

                    Change.  Philadelphia, PA: Taylor & Francis Group.  Published bi-monthly. 

                    Educational Administration Quarterly.  Los Angeles: Sage on behalf of UCEA.  Published four times a year.      

                    Educational Leadership.  Alexandria, VA: ASCD.  Published monthly September through May. 

                    Educational Leadership and Administration.  Pomona, CA: California Assoc. of Professors of Ed. 

Admin.  Published bi-annually.  

                    Education Leadership Review.  Ypsilanti, MI: National Council of Professors of Educational 

Administration.   Published bi-annually.   

                    Educational Policy.  Thousand Oaks, California: Corwin Press.  Published bi-monthly. 

                    Issues in Teacher Education.  San Francisco: Gaddo Gap Press in behalf of the California Council on Teacher 

Education.  Published bi-annually. 

                    Journal of School Leadership.  Ladham, MD: Rowman & Littlefield.  Published bi-monthly. 

                    Leadership.  Sacramento, California: Association of California School Administrators.  Published bi-monthly. 

                    Phi Delta Kappan.  Bloomington, IN:  Phi Delta Kappan.  Published monthly. 

                    Principal Leadership.  Reston, VA: National Association of Secondary School Principals.  Published monthly. 

                    Teacher Education Quarterly.  San Francisco: Gaddo Gap Press.  Published four times a year. 

                    The School Administrator.  Arlington, VA: The American Association of School Administrators.  Published 

monthly. 
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Understanding Learning – Links – Supporting Resources –  
 

Rethinking Leadership: The Changing Role of Principal Supervisors (October 2013). Corcoran, Michael Casserly, A., Price-

Baugh, R., Walston, D., Hall, R. & Simon, C. looks at the six districts participating in The Wallace Foundation’s Principal 

Pipeline Initiative. Part I presents a description of the organizational structure and general features of the various principal 

supervisory systems, including the roles, selection, staffing, professional development, and evaluation of principal supervisors, 

as well as the preparation, selection, support, and evaluation of principals. Part II provides recommendations for building more 

effective principal supervisors. Based on the survey results and observations from the site visits, these recommendations identify 

those structures and practices that are most likely to result in stronger school leaders and higher student achievement. 

Districts Matter: Cultivating the Principals Urban Schools Need (February 2013): The Wallace Foundation distills insights 

from school leadership projects and major studies supported by the foundation since 2000 to highlight key district actions to 

boost school leadership, including drawing up meaningful job descriptions and mentoring novice principals.  

The School Principal as Leader: Guiding Schools to Better Teaching and Learning (January 2013): This 

Wallace Perspective summarizes a decade of foundation research and work in school leadership to identify what it is that 

effective school principals do. It concludes that they carry out five key actions particularly well, including shaping a vision of 

academic success for all students and cultivating leadership in others. 

The Making of a Principal: Five Lessons in Leadership Training (June 2012): This report draws on a decade of work by the 

Wallace Foundation and identifies ways that pre-service and in-service training can be enhanced to further develop strong 

leadership in every school. This report focuses on candidate selection, emphasizing instructional leadership, and including high 

quality mentoring and individualized professional development. 

How Leadership Influences Student Learning (2004): This Wallace Foundation report shows that leadership is second only to 

teaching among school influences on student success, and its impact is greatest in schools with the greatest need, according to 

this landmark examination of the evidence on school leadership. 

Articles 

Harris, K. & Frieler, J. (September 2017). A new approach: Design thinking methodology is being utilized effectively by The 

Wallace Foundation. Principal Leadership, Vol. 18 n1, pp. 47-49 

Browne, D. (May 2017). The role of nonacademic skills in academic outcomes. Principal Leadership, Vol.19 n9, pp. 40-43   

Cummins, H.J. (January/February 2015). Best Practices in Action. Principal, v94 n3 pp. 26-29 

Syed, S. (January 2015). Making Space for New Leaders. Principal Leadership, v15 n5 p24-27. 

Syed, S. (October 2014). Beyond Buses, Boilers, and Books. JSD the Learning Forward Journal, v35 n5 p46-49. 

School districts are experimenting with several strategies to build up the role of principals’ managers in the central office as a 

means to improve principal effectiveness and provide instructional support. http://www.wallacefoundation.org/knowledge-

center/school-leadership/district-policy-and-practice/Documents/Beyond-Buses-Boilers-and-Books.pdf 

Gil, J. (December 2013). Stories from the Field: Making Room for the Principal Supervisors. Wallace Foundation. 

http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Rethinking-Leadership-The-Changing-Role-of-Principal-Supervisors.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Districts-Matter-Cultivating-the-Principals-Urban-Schools-Need.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and-Learning-2nd-Ed.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-Making-of-the-Principal-Five-Lessons-in-Leadership-Training.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/How-Leadership-Influences-Student-Learning.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Beyond-Buses-Boilers-and-Books.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Beyond-Buses-Boilers-and-Books.pdf
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Despite tight budgets, Denver Public Schools has hired more people to coach and evaluate leaders. Here’s how the district did 

it. http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Make-Room-

for-the-Principal-Supervisors.pdf 

Syed, S. (October 2013). Leading School through Major Change. Principal Leadership, v14 n2 p30-33. 

A Wallace Foundation study finds five practices that will help principals lead their schools through implementing new 

standards. http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Leading-

Schools-Through-Major-Change-Principals-and-the-Common-Core.pdf 

Mendels, P., Mitgang, L.D. (April 2013). Creating Strong Principals. Educational Leadership, v70 n7 p22-26. 

The Wallace Foundation reports on dozens of districtwide efforts that are aiming to make school leaders more 

effective. http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-

practice/Documents/Educational-Leadership-Creating-Strong-Principals.pdf 

Gil, J. (December 2012). Strength Training: Aspiring Principals Need Fortified Programs to Prepare Them for the Challenges 

They Face. JSD the Learning Forward Journal, v33 n6 p24-31. 

This articles argues for principal training programs that are selective, comprehensive and support principals beyond their 

graduation dates. http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-

training/Documents/Strength-Training-Aspiring-Principals-Need-Fortified-Programs-to-Prepare-Them-for-the-Challenges-They-

Face.pdf 

Mendels. P. (June 2012). Principals in the Pipeline: Districts Construct a Framework to Develop School Leadership. JSD the 

Learning Forward Journal, v33 n3 p48-52. 

Six school districts are participating in an initiative funded by The Wallace Foundation to ensure that a large corps of school 

leaders is properly trained, hired, and developed on the job. http://www.wallacefoundation.org/knowledge-center/school-

leadership/district-policy-and-practice/Documents/Principals-in-the-Pipeline.pdf 

Mendels, P. (February 2012). The Effective Principal. Five Practices that Shape Instructional Leadership. JSD the Learning 

Forward Journal, v33 n1 p54-58. 

After reviewing its body of research and field experiences, The Wallace Foundation pinpoints five practices central to effective 

school leadership. http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-

leadership/Documents/The-Effective-Principal.pdf 

The Role of Nonacademic Outcomes: Boston Public Schools Share the Importance of Social-emotional Learning on Student 

Achievement, Daniel Brown, May 2017 

Videos 

A Bold Move to Better Prepare Principals: The Illinois Story (October 2016). This is a four-part video series that explores 

Illinois' actions to revamp the way school principals are prepared. The series begins with the tale of how the state of Illinois and 

its partners, including universities, districts and teachers' unions, accomplished this change. Two of the videos profile exemplary 

preparation programs at the University of Illinois at Chicago and New Leaders Chicago, which helped to inspire the higher 

standards and whose graduates effectively lead Chicago public schools. The final video features Chicago principals who 

describe how their training programs prepared them for the real demands of their jobs. 

http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Make-Room-for-the-Principal-Supervisors.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Make-Room-for-the-Principal-Supervisors.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Leading-Schools-Through-Major-Change-Principals-and-the-Common-Core.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Leading-Schools-Through-Major-Change-Principals-and-the-Common-Core.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Educational-Leadership-Creating-Strong-Principals.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Educational-Leadership-Creating-Strong-Principals.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Strength-Training-Aspiring-Principals-Need-Fortified-Programs-to-Prepare-Them-for-the-Challenges-They-Face.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Strength-Training-Aspiring-Principals-Need-Fortified-Programs-to-Prepare-Them-for-the-Challenges-They-Face.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Strength-Training-Aspiring-Principals-Need-Fortified-Programs-to-Prepare-Them-for-the-Challenges-They-Face.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Principals-in-the-Pipeline.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/district-policy-and-practice/Documents/Principals-in-the-Pipeline.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-Effective-Principal.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-Effective-Principal.pdf
https://www.nassp.org/news-and-resources/publications/principal-leadership/principal-leadership-archives/principal-leadership-volume-17-2016-17/principal-leadership-may-2017/the-role-of-nonacademic-skills-in-academic-outcomes-boston-public-schools-share-the-importance-of-social-emotional-learning-on-student-achievement
https://www.nassp.org/news-and-resources/publications/principal-leadership/principal-leadership-archives/principal-leadership-volume-17-2016-17/principal-leadership-may-2017/the-role-of-nonacademic-skills-in-academic-outcomes-boston-public-schools-share-the-importance-of-social-emotional-learning-on-student-achievement
http://r20.rs6.net/tn.jsp?f=001vriTiJebqrk3znrVjfWVQb91W8G_BjjyFIB87zS3h0d-r1GJ39Iee1oWw1aP8413OGnvmOBHpaYwxjC325mK6prdzuPLK3LrYUbsE5SgNxJQJmq1XXcg-ncR4ZApKybisiR3NrbUEVFUjLKaxZyuXrfD7_q4dbVuicLiV1MI83Jnc4nNIhquTKUg1RcwfGpHYc14ZRO1bdMr7wf9lD1royvbcFicsQ-5C-9yss5lM2z1I3a-iZLuUqTjJq0lAoQZY88GPHc_bZmnxhlF2xT4zyDhxWqKrfuP6mPYv9Bw3cSpj8kse6I5dUgn_PHaVrvgHC6P6eLNHONFTO962dL55A==&c=PV-QF8PfiUzmPnOBB8tldAVSiPilmowYFj7zYNSuMFWpIIe3R4nIlg==&ch=E55OjGVLd18kHvexQZ2bxJNnYb3Y-18i8iqpDKkKWqvqfefsUEtklg==
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State Policy to Develop Excellent Principals: A Washington Brief (2015). How can state policy improve the effectiveness of 

school principals? Educators, including New York State’s commissioner of education gathered in Washington, D.C., on 

November 3, 2015, to discuss a major Wallace Foundation report that seeks to answer that question. Keynote speaker Paul 

Manna, professor of government and public policy at the College of William & Mary and the author of the report, Developing 

Excellent School Principals to Advance Teaching and Learning: Considerations for State Policy, summarized key findings from 

his research. He described three matters policymakers must understand before taking action: principals’ place on their state’s 

policy agenda; six possible levers that could trigger change; and their state’s unique context, including the ways in which key 

education-related institutions interact. 

School Leadership in Action: Principal Practices (2015). This video series follows 10 principals in four metropolitan areas 

through their workdays, showing how they use five practices of effective school leadership to improve teaching and learning in 

their classrooms. The practices, described in The School Principal as Leader, are based on more than a decade of Wallace-

supported research to identify what successful principals do. 

Six Superintendents’ Experiences Building Principal Pipelines (2015). Six large school districts have been participating since 

2011 in The Wallace Foundation’s Principal Pipeline Initiative, a six-year effort to train, hire and support talented principals. In 

this series of eight videos, the superintendents of these districts discuss details of their effort, lessons they have learned and 

advice they can offer to other districts. Many of the experiences they recount are detailed in a January 2015 report about the 

initiative, one in a series by independent researchers evaluating the effort. 

The Principal Story Learning Guide. (May 2014). This web-based professional learning guide uses excerpts from the award-

winning PBS documentary film, The Principal Story, to illustrate the five practices. The guide is intended to help those who 

prepare and support aspiring and current principals probe these essential practices. Use this facilitator guide to explore options 

for using these tools. 

Wallace Foundation Videos: “Great School Leadership in Action.” (April 2013). These videos ask, “What makes for an 

effective principal?” And they answer: Five practices, done well. Listen as 13 school leaders talk about how they have put those 

practices to work. Identified by local administrators for their efforts to boost teaching and learning, often under difficult 

circumstances, the principals come from districts receiving Wallace Foundation grants to improve school leadership. 

THE PRINCIPAL STORY (September 2009) – a critically-acclaimed PBS documentary that follows two school leaders 

determined to make successes of the difficult schools they lead – with specially-prepared materials to help users promote 

excellence among principals. Videos and conversation guides can be used by principals, state or district officials, policymakers 

and concerned parents. 

  

For additional resources from the Wallace Foundation, visit their website. 

In This Section 

• Online Professional Development  
• On-Site Learning  
• Conferences  
• Center for Principal Leadership  
• Assistant Principal Leadership Center  
• The Wallace Foundation Resources  
• LFA College and Career Readiness Tools  

http://www.wallacefoundation.org/view-latest-news/events-and-presentations/Pages/State-Policy-to-Develop-Excellent-Principals.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/state-policy/Pages/Developing-Excellent-School-Principals.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/state-policy/Pages/Developing-Excellent-School-Principals.aspx
http://www.wallacefoundation.org/view-latest-news/events-and-presentations/Pages/School-Leadership-in-Action-Principal-Practices.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Pages/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and-Learning.aspx
http://www.wallacefoundation.org/view-latest-news/events-and-presentations/Pages/Six-Superintendents-Experiences-Building-Principal-Pipelines.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Pages/Building-a-Stronger-Principalship-Vol3-Districts-Taking-Charge.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Pages/Building-a-Stronger-Principalship-Vol3-Districts-Taking-Charge.aspx
http://learningforward.org/publications/the-principal-story-learning-guide#.VmhCw9iFN9D
http://learningforward.org/docs/default-source/The-Principal-Story/facilitator_guide.pdf?sfvrsn=2
http://www.wallacefoundation.org/view-latest-news/events-and-presentations/Pages/VIDEO-Great-School-Leaders-in-Action.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Pages/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and-Learning.aspx
http://www.wallacefoundation.org/principal-story/Pages/default.aspx
http://www.wallacefoundation.org/
https://www.nassp.org/professional-learning/online-professional-development
https://www.nassp.org/professional-learning/on-site-learning
https://www.nassp.org/professional-learning/conferences
https://www.nassp.org/professional-learning/center-for-principal-leadership
https://www.nassp.org/professional-learning/assistant-principal-leadership-center
https://www.nassp.org/professional-learning/the-wallace-foundation-resources
https://www.nassp.org/professional-learning/lfa-college-and-career-readiness-tools

