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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION 

SYLLABUS 
 

Foundations of Reading 
 
COURSE NUMBER: MRD 6202 
 
COURSE TITLE: Foundations of Reading 
 
FACULTY INFORMATION 
 
COURSE DESCRIPTION 
Candidates will investigate current research practices that are used to teach students of all levels to read: 
regular classroom, special education, bilingual education, and remedial readers. Topics include 
background and linguistic knowledge, syntax, semantics and phonology, concepts of print, phoneme 
awareness, knowledge of the alphabetic principle and letter knowledge, concept and word knowledge.  
 
MINIMUM TIME REQUIREMENTS (in clock hours): 

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 
35 5 0 0 70 

 
 

College Education Program Attributes 
The manner in which we prepare educators is informed by eight essential attributes: 
 

1. ensuring	that	programs	are	knowledge-based;	
2. viewing	educators	as	learners,	including	a	focus	on	deconstructing	past	

experiences	as	learners	in	coursework	and	field	experiences	and	developing	
appropriate	knowledge	of	the	content	and	discourse	of	the	disciplines	to	be	taught;	

3. contextual	and	cultural	sensitivity;	
4. facilitating	inquiry	and	reflection,	i.e.,	providing	structured	opportunities	for	

critical	reflection	on	and	taking	action	in	one’s	daily	work;	
5. enabling	authentic	participation,	collegiality	and	collaboration;	
6. building	an	ongoing	developmental	program	that	allows	for	continuous	

improvement,	experimentation,	and	professional	growth;	
7. ensuring	that	programs	are	standards-driven;	and	
8. ensuring	that	programs	promote	the	effective	use	of	technology.	

	
 
Program Theory/Foundation: 
https://www.tandfonline.com/doi/full/10.1080/03004430.2017.1282235 
Educators should understand  

• Developmental theories associated with language, literacy, and cognition  
• Young children need to be actively involved in the language development experiences 

that guide these learners to become proficient readers 
• The relationship between language and literacy instruction and the instructional methods 

that correspond to the children’s developmental level enabling children to acquire new 
proficiency in both oral and written language 

• Children’s readiness for reading and learning needs to align to appropriate, and timely 
instruction  
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• The role of cultural, ethnicity, and linguistic diversity 
• Formal reading instruction should begin at a early age 
• Greatest indicator of their ability to achieve in school is the degree to which the children 

develop in language, reading, and writing 
 
Program Competencies: Instruction: Teacher of Reading 
 
Professional Standards:  International Literacy Association (ILA) Standards for Reading 
Professionals: Classroom Teachers (Adapted from Standards for the Preparation of Literacy 
Professionals 2017.) 
   
Wilmington University Graduation Competencies: Graduate Graduation Competencies  
 
Technology Standards: International Society for Technology Teacher Standards 
TEXTBOOK: 

TITLE: Teach Them All to Read: Catching the Kids Who Fall Through the Cracks  
AUTHOR: Elaine McEwan 
PUBLISHER: Corwin Press A Sage Company 
EDITION: 2nd Edition 
YEAR: 2009 
ISBN: 978-1-4129-6498-2 

 
Course Materials and Reading List:  Course Materials and Reading List can be accessed 
below under Course Information and Course Schedule. 
 
Assignments and Grading  
Complete the Paradigm Shift planning organizer with explanations of the various paradigms 
that McEwan 

 

Complete the Frayer Diagram for Phonemic Awareness; Definition, Examples, Characteristics, 
and Non-examples 

 

Complete the planning graphic organizer on Phonemic Awareness at the end of class as a 
summarizing activity for the SEA end-of-course activity 

 

Complete the graphic organizer Types of Words Found in Primary Texts  
Complete the T-Chart graphic organizer  
Review the Next Steps Chart graphic  
Review published fluency programs  
Complete the Fluency-Oriented Reading Instruction (FORI)  
Complete the Successful, Anxiety-Free Engaged, Reading (SAFER  
Rapid Reading Techniques:    
Five Elements of Lit Program SEA:     
Complete a Semantic Map about Teaching Word and World Knowledge found in 
Blackboard, Tools, Wiki, 

 

Seven Cognitive Strategies of Highly Effective Readers  
Complete the chart on the eight research-based (Marzano) Extending Thinking 
Strategies 

 

Words to Know about Reading A Lot  
Develop a lesson plan for scaffolding silent reading  
Develop a Reading Accountability Plan  
Professional Learning Community (PLC) SEA:  
Examples of Direct Instruction Teaching Strategies.    
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Structured External Assignments (SEA)  
 
Grading Policy 

Grade A: Excellent. The student has demonstrated a quality of work and accomplishments far beyond the 
normal requirements and shows originality of thought and mastery of material.  
To receive an A in this course, the candidate must earn a total of a 95%. 
Grade B: Good. The student’s achievement exceeds satisfactory accomplishment, showing a clearer indication 
of initiative, comprehension of material, and the ability to work with concepts. 
Grade C: Satisfactory. The student has met the formal requirements and has demonstrated comprehension of 
the material and the ability to work with concepts.  
 

Note. It is the student’s responsibility to obtain and complete assignments on the due dates. Late 
assignments are not accepted. Due to the nature of a seven-week course and to ensure that all candidates are 
provided with equal learning experience opportunities, late assignments cannot be accepted without good 
reason, prior approval, and evidence. Again, without a justifiable reason and evidence, instructors do not 
accept late assignments.  
 
It is the student’s responsibility to obtain and complete assignments on the due dates. Candidates who 
register and enter the course on the drop/add date have four days to complete the first week’s assignments. 

 
PROGRAM COMPETENCY PROJECTS /STRUCTURED EXTERNAL ASSIGNMENT 

A. EVALUATED ASSIGNMENT for PROGRAM COMPETENCY Standard 1. 
Foundational Knowledge 
Create a visual display that addresses the five elements of literacy as defined by the National 
Reading Panel: (1) Alphabetic: Phonemic Awareness, (2) Alphabetic Phonics, (3) Fluency, (4) 
Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension. The product 
includes information for each of the five literacy categories: (1) a theoretical definition for each 
element and three features for every element, (2) two instructional resources that meet the 
learning needs of a diverse population (one print and one non-print-based materials); (3) two 
instructional strategies and an explanation of their implementation/methodologies for a specific 
grade-level, and (4) two authentic assessment strategies with an explanation of their effectiveness 
for a specific grade-level. A reference list is required. 

• There is a storyboard template located in Appendix B.  
• Properly cited resources and information are required for the project to be graded.  
• This project will be presented the face-to-face class meeting or via virtual sessions on 

Blackboard.  
 
B. EVALUATED ASSIGNMENT for PROGRAM COMPETENCY Standard 6. 
Professional Learning and Leadership 
Identify a reading topic to present to your professional learning community, provide an agenda of 
the meeting, minutes of the meeting, and a reflection. In the reflection, explain the following 
elements: (1) ways you worked collaborative with other educators, (2) your professional growth 
and enhanced leadership skills as a result of conducting a professional learning session, (3) 
methods that ensure instructional practices are used that promote equity for all students, and (4) 
the influence of local, state, or national policy decisions that impacted the meeting. 
 

C. Graduation Competencies: Written Communication and Graduation Competencies: Ethics •  
D. Scholarly Writing 

a. Candidates will provide a reference page using APA citations for all projects.  
b. Candidates will respect intellectual property by citing the sources. 

E. Scholarly Writing 
c. Candidates will provide a reference page using APA citations for all projects.  
d. Candidates will respect intellectual property by citing the sources. 
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SEA Rubric. (Is located in Appendix A.)  
COURSE OUTLINE AND WEEKLY SCHEDULE 

It is expected that all candidates will read the appropriate materials for the assignment each 
week and that all candidates will read the assignments and scoring rubrics for the assignments 
to determine the expectations for the assignments. The instructor reserves the right to change 
the syllabus, assignments, and point values during the course. 

 
Week Readings Activities and Assignments 

1 Readings: 
• Read McEwan Text, 

Introduction and Chapter 1 
Phonemic Awareness 

• Review Power Point about 
Paradigm Shifts that must 
change to meet goals for all 
kids reading 

• Read “What is a Paradigm 
Shift,” and “Theories of 
Behavior Change.” 

• Read “The 90/90/90 
Schools: A Case Study,” 
Doug Reeves research on 
exemplary schools. 

• Review Power Point on 
Phonemic Awareness 

• Read Louisa Moat’s article 
on “Teaching Decoding” 

• Review Walpole’s Stairway 
to Reading Proficiency and 
the alternate Reading Skills 
Pyramid. 

Activities/Assignments: 
1. Reading Assignments as listed below 
2. Complete the Paradigm Shift planning 

organizer with explanations of the 
various paradigms that McEwan (2009, 
Fig. 1.3) suggests must change in order to 
meet the goal of teaching every child to 
read. 

3. Complete the Frayer Diagram for 
Phonemic Awareness; Definition, 
Examples, Characteristics, and Non-
examples. 

4. Complete the planning graphic 
organizer on Phonemic Awareness at 
the end of class as a summarizing activity 
for the SEA end-of-course activity. 

5. Address Discussion Board Question 

2 Readings: 
• Read McEwan Text 

Chapters 2 and 3 on Phonics 
and Spelling 

• Review Power Point on 
Professional Learning 
Communities 

• Read DuFour’s article on 
PLCs from ASCD and the 
Common Understandings on 
PLCs, with the SEA Next 
Steps Chart 

• Read ASCD pdf article, 
“What is a Professional 
Learning Community” 

• Review Power Point on 
Phonics and Spelling 

• Review “Elkonin - 
Soundbox” strategy  

Activities/Assignments:  
1. Reading assignments listed below. 
2. Complete the graphic organizer Types of 

Words Found in Primary Texts for 
choosing appropriate materials for teaching 
individual phonics rules. (McEwan, 2009, 
Fig. 2.3) 

3. Complete the T-Chart graphic organizer to 
identifying Effective Instructional Practices 
for Teaching Spelling 

4. Complete SEA planning organizer on 
Phonics and Spelling 

5. Address the Discussion Question 
6. Review the Next Steps Chart graphic to be 

used in your documentation of the PLC 
meeting, which is part of your structured 
external assignment or SEA, due week 6, and 
begin to plan what reading professional 
development you will provide to your team. 
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• Review “Words Their Way” 
primary survey, pdf 

 
3 Readings: 

• Read Text, Chapter 4 on 
Fluency 

• Review Power Point on 
Fluency 

• Read the online articles on 
Fluency by Jan Hasbrouck 

• Read the FCRR overviews 
of commercial fluency 
building programs 

 

Activities/Assignments:  
1. Reading assignments listed below 
2. Fluency Program:  Review published 

fluency programs listed under readings. 
Summarize three for the purpose of making a 
recommendation to your building principal 
for possible purchase for your school.  Use 
graphic organizer provided.   

3. Complete the Fluency-Oriented Reading 
Instruction (FORI) five day Implementation 
Plan (McEwan, 2009, Fig. 4.1) for whole 
class practice in fluency.  Use graphic 
organizer provided.   

4. Complete the Successful, Anxiety-Free 
Engaged, Reading (SAFER) program for 
working with individual students in fluency.  
(McEwan, 2009, Fig. 4.2)  Use graphic 
organizer provided.   

5. Rapid Reading Techniques:  Complete the 
graphic organizer provided with techniques 
for building student reading fluency. 

6. Five Elements of Lit Program SEA:   A 
planning organizer is provided each week for 
you to summarize the topic in preparation for 
completing the SEA, due week 7. 

7. Address the Blackboard Discussion Question  
4 Readings: 

• Read Text Chapter 5,Word 
and World Knowledge 
(Vocabulary) 

• Review Power Point on 
Teaching Word and World 
Knowledge 

• Read Hart and Risley 
1960’s study (The 30 
Million Word Gap by Age 3) 
and its impact on the 
Achievement Gap 

• Read Text Talk article by 
Beck and McKeown 

• Read Tennessee Academic 
Vocabulary Project 

• Read PREL article, A 
Focus on Vocabulary 

• Read ELL Primer for 
Teachers 

Activities & Assignments:  
1. Reading assignments listed below. 
2. Complete a Semantic Map about Teaching 

Word and World Knowledge found in 
Blackboard, Tools, Wiki, as a collaborative 
project with classmates. 

3. Complete the summary/ SEA planning 
organizer for Word and World Knowledge 

4. Address the Blackboard Question 
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5 Readings: 

• Read Text, Chapter 6, 
Comprehension 

• Review Power Point on 
Teaching Comprehension 

• Read Hirsch article: Reading 
Comprehension Requires 
Word and World Knowledge 

• Read the information about 
Marzano’s High Yield 
Instructional Strategies  

• Read Getting Acquainted 
with the Essential Nine 

• Review LFS focus chart on 
top five Strategies that Most 
Impact Achievement 

 

Activities/Assignments:  
1. Reading assignments listed below 
2. Complete Fig. 6.2, Seven Cognitive 

Strategies of Highly Effective Readers 
graphic organizer. 

3. Complete the chart on the eight research-
based (Marzano) Extending Thinking 
Strategies as presented in the Learning 
Focused Solutions (Thompson) format, in the 
graphic organizer provided. 

4. Address Blackboard Question 
5. Complete the SEA planning organizer for 

Comprehension. 

6 Readings: 
• Read Text, Chapter 7, 

Reading a Lot 
• Review Power Point on 

Reading A Lot 
• Read the two page concept 

paper about why a school 
district should develop a 
School/District –wide 
Literacy Plan. 

• Read Introduction and 
Chapters 1 and 2 of 
Delaware Literacy Resource 
Guide about how to develop 
and implement a School-
wide Literacy Plan (2009). 

• Read the Literacy Plan 
Structure by the Oregon 
Reading First Center on 
Teaching and Learning 
(2010). 

 

Activities/Assignments:  
1. Readings as assigned below 
2. Words to Know about Reading A Lot (Fig. 

7.2) Observe your students during a reading 
session and identify four of the terms listed 
on the chart.  Describe student 
behavior/actions in terms of the definition 
and explain a strategy you can implement to 
support students’ mindful reading.  

3. Develop a lesson plan for scaffolding silent 
reading using a selection from your 
classroom anthology and the information 
provided by McEwan in fig. 7.5. 

4. Develop a Reading Accountability Plan:  
Choose one of the methods for holding 
students accountable for “Reading A Lot,” as 
McEwan asserts needs to happen in order for 
all students to read proficiently.  Develop a 
plan for your classroom by identifying your 
goal, the action steps you will need to take, 
resources your students will need, what and 
how you will select evidence of success and 
any professional development you may need 
in order to implement the plan. 

5. Address the Discussion Question 
6. Professional Learning Community (PLC) 

SEA:  Read the SEA Assignment.  Download 
the Next Steps template.  Record information 
about your PLC, including an agenda, 
meeting minutes, and the next steps to be 
completed before the next PLC meeting.  
When you upload this SEA into e-Folio/ 
Taskstream, please attach artifacts used to 
provide professional development in reading 
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at your PLC meeting.  Finally, you will 
complete the narrative reflection about the 
PLC meeting and the training you 
provided in an audio format so that your 
classmates may review it.  You may use a 
podcast, add audio to a brief PowerPoint, 
or use a program such as that one found at 
http://www.screencast-o-matic.com/ 

There is no planning organizer for the Five 
Elements of Lit Program SEA this week because 
all areas have now been covered.  The SEA is due 
week 7. 

7 Readings: 
• Read Text Chapters 8 and 9 

on  Writing and Creating a 
Reading Culture 

• Review remainder of Power 
Point on Reading A Lot, 
Writing, and A Reading 
Culture 

• Read the remaining chapters 
of  DE Literacy Resource 
Guide 

Activities/Assignments: 
1. Readings as listed below  
2. Examples of Direct Instruction Teaching 

Strategies.  Reflecting on your own 
classroom practice provide an in-depth 
explanation of how you implement each of 
the ten Direct Instructional Strategies in your 
classroom instruction.  If there is a strategy 
that you don’t currently use, discuss how you 
could begin to implement it to better ensure 
student learning.  Use the graphic organizer 
of fig. 9.5 to submit this assignment. 

3. Upload Structured External Assignments 
(SEA), a visual representation of your 
foundational knowledge about the daily basic 
five components of a balanced literacy 
program as identified by the National 
Reading Panel report in 2000, into e-
Folio/Taskstream. 

4. Address the Blackboard Discussion Question 
 

McEwan, E. (2009).  Teach Them All to Read, Catching Kids Before They Fall Through the 
Cracks.  Thousand Oaks, CA.  Corwin Press, A SAGE Company 
 

Learning Outcomes  
STANDARDS-BASED INSTRUCTIONAL GOALS/Program Competencies: 
Standard 1. Foundational Knowledge 
Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations 
of pre-K/primary, elementary/intermediate, and adolescent literacy and language and the ways in which 
they interrelate.  

1.1a Candidates demonstrate knowledge of major theoretical, conceptual, and evidence-based 
components of pre-K/primary reading development (i.e., concepts of print, phonological 
awareness, phonics, word recognition, fluency, vocabulary, comprehension) and evidence- based 
instructional approaches that support that development. 
1.1 b. Candidates demonstrate knowledge of major theoretical, conceptual, and evidence- based 
components of elementary/intermediate reading development (i.e., concepts of print, 
phonological awareness, phonics, word recognition, fluency, vocabulary, comprehension) and 
evidence- based instructional approaches that support that development. 
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1.1 c. Candidates demonstrate knowledge of major theoretical, conceptual, and evidence- based 
components of academic vocabulary, reading comprehension, and critical thinking, with specific 
emphasis on content area and discipline- specific literacy instruction. 
 
1.2 a. Candidates demonstrate knowledge of major theoretical, conceptual, and evidence-based 
foundations of pre-K/primary, elementary/intermediate or middle level, and adolescent writing 
development and the writing process, and evidence- based instructional approaches that support 
writing of specific types of text and producing writing appropriate to task. (P/K, and 
Elementary/Intermediate) 
1.2. b. Candidates demonstrate knowledge of major theoretical, conceptual, and evidence-based 
foundations of adolescent writing development, processes, and instruction in their specific 
discipline. (Middle/ High School) 
 
1.3 Candidates demonstrate knowledge of major theoretical, conceptual, and evidence-based 
frameworks that describe the centrality of language to literacy learning and evidence-based 
instructional approaches that support the development of listening, speaking, viewing, and 
visually representing. (P/K, and Elementary/Intermediate) 
1.3. b. Candidates demonstrate knowledge of major theoretical, conceptual, and evidence-based 
foundations and instruction of language, listening, speaking, viewing, and visually representing in 
their specific discipline. (Middle/ High School) 
 
1.4 Candidates demonstrate knowledge of major theoretical, conceptual, and evidence-based 
frameworks that describe the interrelated components of (a) literacy and interdisciplinary learning 
for k/primary, and (b) of general literacy and discipline-specific literacy processes that serve as a 
foundation for all learning (elementary and intermediate and middle and high school learners).  
 
 
Standard 6: Professional Learning And Leadership 
Candidates are lifelong learners who reflect upon practice; use ongoing inquiry to improve their 
professional practice; advocate for students and their families to enhance students’ literacy 
learning. 
6.1. Candidates are readers, writers, and lifelong learners who continually seek and engage with 
professional resources and hold membership in professional organizations. 
6.2. Candidates reflect as a means of improving professional teaching practices and understand 
the value of reflection in fostering individual and school change. 
6.3. Candidates collaboratively participate in ongoing inquiry with colleagues and mentor 
teachers and participate in professional learning communities. 
6.4. Candidates advocate for the teaching profession and their students, schools, and 
communities. 

 
College of Education Course Attendance Policies: 
 
Federal guidelines related to financial aid and veteran’s benefits require that attendance be taken each 
week that the course is in session.  This applies to all students, all courses and all course formats, even 
those that do not meet face-to-face or on a regular basis. 
 
Students are expected to attend every class session, whether face-to-face or online. In the College of 
Education, faculty must approve all requests for absences that are exceptions to this policy. Vacations are 
not considered legitimate reasons for missing classes. Faculty must be contacted prior to class in all cases 
except valid emergencies. Failure to obtain approval for exceptions may result in lowering the final 
passing grade or assigning a FA (failure due to absence). 
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Students who have registered for a course and never attended the class will receive a grade of NA (never 
attended). Early departures and late arrivals will be cumulative toward class absences. It is the student’s 
responsibility to obtain and complete assignments on the due dates. Students who register and enter the 
course on the drop/add date have four days to complete the first week’s assignments. 
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STANDARD 1. RUBRIC Foundational Knowledge 
CeCRAM STRUCTURED EXTERNAL ASSIGNMENT 

COURSE: MRD 6202  TITLE: Foundation of Reading 
Standard 1 Foundational Knowledge: Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations 
of the appropriate learners who they teach (K/primary, elementary/intermediate, middle or high school) literacy and language and the ways in 
which they interrelate. 
 
Graduation Competency: Written Communication 
EVALUATED ASSIGNMENT:  
Create a visual display that addresses the five elements of literacy as defined by the National Reading Panel: (1) Alphabetic: Phonemic Awareness, 
(2) Alphabetic Phonics, (3) Fluency, (4) Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension. The product includes 
information for each of the five literacy categories: (1) a theoretical definition for each element and three features for every element, (2) two 
instructional resources that meet the learning needs of a diverse population (one print and one non-print-based materials); (3) two instructional 
strategies and an explanation of their implementation/methodologies for a specific grade-level, and (4) two authentic assessment strategies with an 
explanation of their effectiveness for a specific grade-level. *Properly cited resources and information are required for the project to be graded.  
 TASKSTREAM ASSIGNMENT: This required assignment must be uploaded into the e-folio site, Taskstream for a passing grade in MRD 
6202. 
 
 
Scoring Elements PC# 

1 
Performance Indicator 

Emerging (1) Beginning (2) Emergent (3) Proficient (4) Transformative (5) 

Candidates demonstrate 
knowledge of the major 
theoretical, conceptual, 
and evidence-based 
foundations of the 
appropriate learners who 
they teach (K/primary, 
elementary/intermediate, 
middle or high school) 
literacy and language 
and the ways in which 
they interrelate. 

The candidate’s 
product shows an 
emerging 
awareness of 
literacy elements 
by (1) defining 
imprecisely the 
five elements of 
literacy and 
including some 
features, (2) 
providing an 
instructional 
resource, (3) 
either providing 

The candidate’s 
product shows an 
awareness of literacy 
elements by (1) 
defining sketchily the 
five elements of 
literacy and including 
some features, (2) 
providing an 
instructional 
resource, (3) either 
providing an example 
or a sketchy 
explanation for 
implementing an 

The candidate’s 
product shows an 
understanding about 
literacy elements by 
(1) defining the five 
elements of literacy 
and listing three 
features, (2) 
providing two 
instructional 
resources for a 
diverse population, 
(3) either providing 
an example or a 
basic explanation for 

The candidate’s 
product shows a 
sound understanding 
of literacy elements 
by (1) thoroughly 
and extensively 
defining five 
elements of literacy 
and listing three 
features, (2) 
providing two 
instructional 
resources (a print 
and non-print-based 
material) that 

The candidate’s product 
shows exceptional 
knowledge of literacy 
elements by (1) 
thoroughly and 
extensively defining five 
elements of literacy and 
providing in-depth 
information about three 
features, (2) providing 
two instructional 
resources (a print and 
non-print-based material) 
that represent best 
practices for a diverse 
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an example or an 
imprecise 
explanation for 
implementing an 
instructional 
practice, and (4) 
either providing 
an example or an 
imprecise 
explanation for 
the effectiveness 
of an assessment 
strategy.   
 
The product 
lacks depth and 
important of 
information for 
all teachers.  

instructional practices 
and (4) either 
providing an example 
or a sketchily 
explanation for the 
effectiveness of an 
assessment strategy.  
 
The product lacks 
depth and important 
information for all 
teachers.  

implementation of 
two instructional 
practices, and (4) 
either providing an 
example or a basic 
explanation for the 
effectiveness of two 
assessment 
strategies.  
 
The product 
satisfactorily meets 
the expectations for 
the assignment. The 
produce is useful for 
all teachers, rather 
than a grade-level 
specific.  

represent best 
practices for a 
diverse population, 
(3) providing 
examples and 
explaining the 
implementation of 
two instructional 
practices, and (4) 
providing examples 
and explaining the 
effectiveness of two 
authentic assessment 
strategies.  
 
The product is 
excellent and useful 
for all teachers, 
rather than grade-
level specific.  
 

population, (3) providing 
examples and an 
exemplary explanation 
for implementation of 
two instructional 
practices in a grade-
specific classroom that 
reveals an in-depth 
understanding of best 
practice for teaching and 
learning, and (4) 
providing examples and 
an exemplary explanation 
for the effectiveness of 
two authentic assessment 
strategies in a specific 
grade-specific classroom 
that reveals an in-depth 
understanding of 
assessment and 
instruction.   
The product is creative, 
shows innovative 
thinking, exceptional in 
nature, and exceeds 
expectations. 

Graduation 
Competency: Written 
Communication  
• Write with clarity 

and precision using 
correct English 
grammar: mechanics 
(punctuation) and 
usage (sentence 
structure and 
vocabulary).  

Candidate shows 
emerging written 
communication 
skills: 
• Write with 

clarity and 
precision 
using correct 
English 
grammar: 
mechanics 

Candidate shows 
basic written 
communication 
skills: 
• Write with clarity 

and precision 
using correct 
English grammar: 
mechanics 
(punctuation) and 
usage (sentence 

Candidate shows 
satisfactory written 
communication 
skills: 
• Write with 

clarity and 
precision using 
correct English 
grammar: 
mechanics 
(punctuation) 

Candidate shows 
proficient written 
communication 
skills: 
• Write with 

clarity and 
precision using 
correct English 
grammar: 
mechanics 
(punctuation) 

Candidate shows 
exemplary written 
communication skills: 
• Write with clarity 

and precision using 
correct English 
grammar: mechanics 
(punctuation) and 
usage (sentence 
structure and 
vocabulary).  
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• Exhibit competence 
in writing for 
specific purposes, 
diverse audiences, 
and genres. 

• Correctly and 
ethically presents 
scholarly writing 
utilizing the selected 
citation and writing 
style deemed 
appropriate for the 
student’s program of 
study.  

 

(punctuation) 
and usage 
(sentence 
structure and 
vocabulary).  

• Exhibit 
competence 
in writing for 
specific 
purposes, 
diverse 
audiences, 
and genres. 

• Correctly and 
ethically 
presents 
scholarly 
writing 
utilizing the 
selected 
citation and 
writing style 
deemed 
appropriate 
for the 
student’s 
program of 
study.  

 

structure and 
vocabulary).  

• Exhibit 
competence in 
writing for 
specific purposes, 
diverse 
audiences, and 
genres. 

• Correctly and 
ethically presents 
scholarly writing 
utilizing the 
selected citation 
and writing style 
deemed 
appropriate for 
the student’s 
program of study.  

 

and usage 
(sentence 
structure and 
vocabulary).  

• Exhibit 
competence in 
writing for 
specific 
purposes, 
diverse 
audiences, and 
genres. 

• Correctly and 
ethically 
presents 
scholarly 
writing utilizing 
the selected 
citation and 
writing style 
deemed 
appropriate for 
the student’s 
program of 
study.  

 

and usage 
(sentence 
structure and 
vocabulary).  

• Exhibit 
competence in 
writing for 
specific 
purposes, 
diverse 
audiences, and 
genres. 

• Correctly and 
ethically 
presents 
scholarly 
writing utilizing 
the selected 
citation and 
writing style 
deemed 
appropriate f0r 
the student’s 
program of 
study.  

 

• Exhibit competence 
in writing for specific 
purposes, diverse 
audiences, and 
genres. 

• Correctly and 
ethically presents 
scholarly writing 
utilizing the selected 
citation and writing 
style deemed 
appropriate for the 
student’s program of 
study.  

 

Communication: Educators 
will provide a reference 
page using APA citations 
for all projects.  
Educators will respect 
intellectual property by 
citing the sources.  

The educators’ 
writing lacks unity 
and contains few 
specific details. 
Details are 
minimally 
elaborated. 
References and 

The educator’s writing 
is minimally unified 
and may lack 
transitions. Writing 
reveals several errors in 
the conventions of 
standard written 
English and those errors 

The educator’s writing 
is generally unified 
with good transitions 
and a clear progression 
of ideas using 
appropriate. grammar, 
punctuation, 
mechanics, sentence 

The educator writes 
clearly, concisely, and 
appropriately using 
correct English 
grammar, punctuation, 
mechanics, sentence 
structure, and 
vocabulary. Writing 

The educator writes clearly, 
concisely, and appropriately 
using correct English 
grammar, punctuation, 
mechanics, sentence 
structure, and vocabulary. 
No writing errors. 
References and citations are 
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citations are 
needed.  

interfere with 
understanding. 
References and 
citations are 
appropriately formatted.  

structure, and 
vocabulary. Writing 
may contain some 
minor errors in the 
conventions of 
standard written 
English but those 
errors rarely interfere 
with understanding. 
References and 
citations are 
appropriately 
formatted.  

contains very few, if 
any, errors in the 
conventions of 
standard written 
English. Errors do not 
interfere with 
understanding. 
References and 
citations are formatted 
appropriately and 
reflect recent 
literature.  

formatted appropriately and 
reflect recent literature.  
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STANDARD 6. RUBRIC Professional Learning and Leadership 
CeCRAM STRUCTURED EXTERNAL ASSIGNMENT/RUBRIC 

COURSE: MRD 6202  TITLE: Foundation of Reading 
Program Competency Standard 6: Professional Learning and Leadership 
Candidates are lifelong learners who reflect upon practice; use ongoing inquiry to improve their professional practice; advocate for students and 
their families to enhance students’ literacy learning. 
 
GRADUATION COMPETENCY: Ethics 
 
EVALUATED ASSIGNMENT: Professional Learning Communities: Identify a reading topic to present to your professional learning 
community, provide an agenda of the meeting and minutes of the meeting. If a product is distributed, please include that document.  Write a 
reflection, explaining the following elements: (1) ways you worked collaborative with other educators, (2) your professional growth and enhanced 
leadership skills as a result of conducting a professional learning session (i.e., how did you select the reading topic), (3) methods that ensure 
instructional practices are used that promote equity for all students, and (4) the influence of local, state, or national policy decisions that impacted 
the meeting. 
TASKSTREAM ASSIGNMENT: This required assignment must be uploaded into the e-folio site, Taskstream for a passing grade in MRD 6202. 
Scoring Elements PC# 6 
Performance Indicator 

Emerging (1) Beginning (2) Emergent (3) Proficient (4) Transformative (5) 

Standard 6. Professional 
Learning and Leadership  
Candidates are lifelong 
learners who reflect upon 
practice; use ongoing 
inquiry to improve their 
professional practice; 
advocate for students and 
their families to enhance 
students’ literacy learning. 
 

A reflection is 
provided that 
reveals that the 
candidate is able 
to conduct a 
professional 
development 
meeting.   

A reflection is 
provided: elements 
are missing and or 
artifacts are 
missing.  
The candidate’s 
reflection 
articulates that the 
professional 
development 
session was 
conducted without 
adequate thought or 
preparation about 
being a 
collaborative 
resource person 
who did not lead 
the group forward 

A reflection that 
has all of the 
assignment 
elements: Artifacts 
include the agenda, 
minutes, and any 
product that was 
distributed at the 
meeting.   
 
 
The candidate’s 
reflection 
articulates: 
Collaboration 
process 
Professional 
growth and 
instructional 

A satisfactorily 
written report 
summarizes the 
meeting: artifacts 
include the 
agenda, minutes, 
and reflection 
that provide 
evidence of 
leadership.   
 
The candidate’s 
reflection 
articulates 
evidence of 
leadership:  
Plan, implement, 
and evaluate 
professional 

A comprehensive and 
detailed reflection that has all 
of the assignment elements: 
Artifacts include the agenda, 
minutes, and any product that 
was distributed at the 
meeting.   
 
 
The candidate’s reflection 
articulates evidence of 
leadership: 
• Plan, implement, and 

evaluate professional 
development efforts at the 
grade, school, district, 
and/or state level 

• The topic, literacy-based 
instructional practices, 
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in their quest for 
student 
achievement or 
how to improve 
instruction.  

practices,  
Influence of local, 
state, or national 
policy decisions 
that impacted the 
meeting. 
 
 

development 
efforts at the 
grade, school, 
district, and/or 
state level 
Positively and 
constructively 
provide an 
evaluation of 
their own and 
others’ teaching 
practices. 
The influence of 
local, state, or 
national policy 
decisions.  
 
 

focused the discussion on 
promoting equity,  

• Positively and 
constructively provide an 
evaluation of their own 
and others’ teaching 
practices. 

• The influence of local, 
state, or national policy 
decisions for instructional 
practices and pedagogy 
was discussed. 

 

Graduation Competency: 
Ethics 
Demonstrate knowledge 
and application of 
prescribed ethical codes 
and behaviors promoted 
by the student’s chosen 
profession.  

Candidate 
shows emerging 
skills: practice 
within the set of 
ethical standards 
of the profession 
and demonstrate 
the values 
central to 
profession. 
 

Candidate shows 
basic skills: 
practice within the 
set of ethical 
standards of the 
profession and 
demonstrate the 
values central to 
profession. 
 

Candidate shows 
satisfactory skills: 
practice within the 
set of ethical 
standards of the 
profession and 
demonstrate the 
values central to 
profession. 
 

Candidate shows 
proficient skills: 
practice within 
the set of ethical 
standards of the 
profession and 
demonstrate the 
values central to 
profession. 
 

Candidate shows exemplary 
skills: practice within the set 
of ethical standards of the 
profession and demonstrate 
the values central to 
profession. 

 
 



18 | P a g e   R e v i s e d  8 .  2 0 1 9  

Syllabus is sole property of Wilmington University  
Professional Partners Creating Environments for Learning  

 
Appendix A. 

Instructional Resource: This template can be used as a storyboard to compile the information for the visual display.   
Evaluated Assignment:  
Create a visual display that addresses the five elements of literacy as defined by the National Reading Panel: (1) Alphabetic: Phonemic Awareness, 
(2) Alphabetic Phonics, (3) Fluency, (4) Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension. The product includes 
information for each of the five literacy categories: (1) a theoretical definition for each element and three features for the element, (2) two 
instructional resources that meet the learning needs of a diverse population (one print and one non-print-based materials); (3) two instructional 
strategies and an explanation of its implementation for a specific grade-level, and (4) two authentic assessment strategies with an explanation of its 
effectiveness for a specific grade-level. References are required. The assignment will be scored with the PROGRAM COMPETENCY Standard 
1. Foundational Knowledge. 

Visual Display Storyboard 
 Alphabetic: 

Phonemic 
Awareness 

Alphabetic 
Phonics 

Fluency Comprehension: 
Vocabulary, 

Comprehension: Text 
Comprehension 

Definition/examples      
 Theoretical definition      
 Example 1.      
 Example. 2.      
 Example 3.      
Instructional materials      
Print-based 1.      
Non-print 2.      
Instructional strategies       
 1.      
 Explanation of 

implementation 
     

 2.      
 Explanation of 

implementation 
     

Authentic Assessments      
 1.      
 Explanation       
 2.      
 Explanation      
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Appendix B. 
Instructional Resource: This template can be used as a storyboard to compile the information for the visual display.   
Evaluated Assignment:  
Create a visual display that addresses the five elements of literacy as defined by the National Reading Panel: (1) Alphabetic: Phonemic Awareness, 
(2) Alphabetic Phonics, (3) Fluency, (4) Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension. The product includes 
information for each of the five literacy categories: (1) a theoretical definition for each element and three features for the element, (2) two 
instructional resources that meet the learning needs of a diverse population (one print and one non-print-based materials); (3) two instructional 
strategies and an explanation of its implementation for a specific grade-level, and (4) two authentic assessment strategies with an explanation of its 
effectiveness for a specific grade-level. References are required. The assignment will be scored with the PROGRAM COMPETENCY Standard 
1. Foundational Knowledge. 

Visual Display Storyboard 
 Alphabetic: 

Phonemic 
Awareness 

Alphabetic 
Phonics 

Fluency Comprehension: 
Vocabulary, 

Comprehension: Text 
Comprehension 

Definition/examples      
 Theoretical definition      
 Example 1.      
 Example. 2.      
 Example 3.      
Instructional materials      
Print-based 1.      
Non-print 2.      
Instructional strategies       
 1.      
 Explanation of 

implementation 
     

 2.      
 Explanation of 

implementation 
     

Authentic Assessments      
 1.      
 Explanation       
 2.      
 Explanation      
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Appendix C. Rubrics 
Instructors: You may use this detailed rubric in order to derive a score for the Structured External Assignment/CeCram/Program Competency 
assignment.  
EVALUATED ASSIGNMENT:  
Create a visual display that addresses the five elements of literacy as defined by the National Reading Panel: (1) Alphabetic: Phonemic Awareness, 
(2) Alphabetic Phonics, (3) Fluency, (4) Comprehension: Vocabulary, and (5) Comprehension: Text Comprehension.  
Instructors: You may use this detailed rubric in order to derive a score for the Structured External Assignment 

Scoring Elements 
PC# 1 

Performance 
Indicator 

Emerging (1) Beginning (2) Emergent (3) Proficient (4) Transformative (5) 

Aspects of Literacy/ 
Definition and 
Examples 
 

Candidate lists all 
five aspects of 
literacy. 

Candidate’s 
presentation 
addresses two 
aspects of literacy, 
includes definitions 
and at least one 
example of each.  

Candidate’s 
presentation 
addresses three 
aspects of literacy, 
with definitions and 
at least two 
examples of each. 

Candidate’s 
presentation 
addresses four 
aspects of literacy, 
with definitions 
and at least two 
examples of each. 

Candidate’s presentation addresses 
all five aspects of literacy, with 
definitions, working and 
theoretical and at least three 
examples of each. 

Instructional 
Materials 
 

Presentation 
includes no 
mention of 
appropriate 
materials. 

Presentation 
includes reference 
list of three or four 
examples of 
materials for all five 
aspects of literacy. 

Presentation 
includes one actual 
sample/photograph/ 
descriptive 
information about 
appropriate 
instructional 
activities for all 
aspects. 

Each aspect of 
literacy is 
represented by two 
different types of 
instructional 
materials for all 
aspects of literacy. 

Each aspect of literacy is 
represented by two different types 
of instructional materials for all 
aspects of literacy.  The materials 
represented would meet the needs 
of diverse learning styles and 
include print and non print 
material. 

Classroom Examples 
 

Classroom 
examples are 
included, or are not 
inclusive of all 5 
aspects of literacy. 

One classroom 
example of 
incorporating each 
aspect of literacy is 
included and is 
grade level 
appropriate. 

One classroom 
example of 
incorporating each 
aspect of literacy is 
included, is grade 
level appropriate,  

One classroom 
example of 
incorporating each 
aspect of literacy 
is included and is 
grade level 
appropriate. 

Two examples are given that 
demonstrate classroom 
incorporation for each area are 
included, are grade level 
appropriate and include feedback 
from candidate regarding the 
perceived effectiveness relative to 
the specific grade level. 

Authentic 
Assessment 

Assessments that 
are included are not 

Authentic examples 
are provided but do 

One example of 
authentic 

Two examples of 
authentic 

Two examples of authentic 
assessment for each area are 
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 authentic. not encompass all 
aspects of literacy. 

assessment for each 
area of literacy is 
included. 

assessment for 
each area are 
included.  

included with feedback from 
candidate regarding the perceived 
effectiveness of each as it relates 
to their specific grade level. 

 
 

 
Weekly Discussion Post Rubric (5 pts.) 

 
Points 

 
2 

 
The student’s posts/threads thoroughly discuss the question and/or give a complete response to the Discussion Board 
question.  There is an indication that the student has read the additional online material.  (Response posted by Tuesday 
evening, 7:00pm.) 

 
2 

 
The student posts his/her own question/response, and responds/answers at least one other student’s post for each discussion 
board question.  (Response posted by Thursday evening, 7:00pm.) 

 
1 

 
The student is engaged in the class discussion and participates regularly (does not wait until the last night to post and respond 
to threads.) 

 
Generic Graphic Organizer Rubric (This will be used unless otherwise specified.) 

 
Program Competency Standard 1:  Foundational Knowledge 

 
Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations of the appropriate learners who they 
teach (K/primary, elementary/intermediate, middle or high school) literacy and language and the ways in which they interrelate. 
 
CeCRAM/Structured External assignments that measure program competencies for this course must be uploaded into E-Folio.  Failure to 
upload the assignment will automatically result in a failing score for the assignment. 
 
Emerging (1) 

 
Student makes an attempt to complete the graphic organizer 

 
Beginning (2) 

 
Student completes the graphic organizer, using the appropriate resource and demonstrates that some thought was evident. 

 
Emergent (3) 
 

 
Student completes the graphic organizer, using the appropriate resource and demonstrates that some thought and reflection 
was evident. 
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Proficient (4) 

 
Student completes the graphic organizer, using the appropriate resource and demonstrates that some thought and  reflection 
was evident, and that the student was intent on developing a resource for future use. 
 

 
Paradigm Shift Graphic Organizer – Week 1 

Program Competency Standard 6: Professional Learning and Leadership 
Candidates are lifelong learners who reflect upon practice; use ongoing inquiry to improve their professional practice; advocate for students 
and their families to enhance students’ literacy learning. 
 
CeCRAM/Structured External assignments that measure program competencies for this course must be uploaded into E-Folio.  Failure to 
upload the assignment will automatically result in a failing score for the assignment. 
Emerging (1) The educator produces a plan that reveals an effort to complete the assignment.  The ideas represent only a basic 

understanding of nominal changes that need to occur for significant progress in meeting goals for all students to be reading 
and meeting benchmark standards. 

Beginning (2) The educator produces an acceptable plan that identifies one to two steps to assist them in making personal changes needed to 
change paradigms, meeting goals for all students to be reading and meeting benchmark standards. 

Emergent (3) The educator produces a plan that lists two to three well thought out to assist them in making personal changes in belief and 
behavior regarding specific paradigm shift changes that need to be made to ensure that all students learn to read and meet 
benchmarks and standards identified by the State. 

Proficient (4) The educator produces a plan that details well-thought out steps to assist them in making personal changes in belief and 
behavior regarding specific paradigm shift changes in order to ensure that all students learn to read and meet benchmarks and 
standards identified by the State. 

 
Frayer Graphic Organizer – Phonemic Awareness – Week 1 

 
Program Competency Standard 1:  Foundational Knowledge 

Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations of the appropriate learners who 
they teach (K/primary, elementary/intermediate, middle or high school) literacy and language and the ways in which they interrelate 
 
CeCRAM/Structured External assignments that measure program competencies for this course must be uploaded into E-Folio.  Failure to 
upload the assignment will automatically result in a failing score for the assignment. 
 
Emerging (1) Student completes something for each square of the Frayer Diagram. 

 
Beginning (2) Student completes all four squares of the Frayer Diagram and provides one appropriate example, non-example and 
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characteristic. 
Emergent (3) Student completes all four squares of the Frayer Diagram and provides 2 - 3 each of examples, non-examples and 

characteristics. 
Proficient (4) Student completes all four squares of the Frayer Diagram and provides 3 - 4 each of examples, non-examples, and 

characteristics. 
 
 
Semantic Word Map Graphic Organizer Rubric – Word & World Knowledge – Week 4  

 
Program Competency Standard 1:  Foundational Knowledge 

 
Candidates demonstrate knowledge of the major theoretical, conceptual, and evidence-based foundations of the appropriate learners who 
they teach (K/primary, elementary/intermediate, middle or high school) literacy and language and the ways in which they interrelate 
 
CeCRAM/Structured External assignments that measure program competencies for this course must be uploaded into E-Folio.  Failure to 
upload the assignment will automatically result in a failing score for the assignment. 
 
Emerging (1) 

 
Student makes an attempt to complete the graphic organizer 

 
Beginning (2) 

 
Student completes the graphic organizer, using the appropriate resources and demonstrates that some thought was evident.  
There are multiple items in the bulleted lists, but only some are accurate 

 
Emergent (3) 
 

 
Student completes the graphic organizer, using the appropriate resources and demonstrates that some thought and 
reflection was evident.  There are multiple items in the bulleted lists, and most are accurate. 

 
Proficient (4) 

 
Student completes the graphic organizer, using the appropriate resources and demonstrates that thought and reflection was 
evident.   There are multiple items in the bulleted lists, and all are accurate.  It’s obvious that the student was intent on 
developing a resource for future use. 

 
Oral Overview of SEA Professional Learning Community Project – Week 6 

  
Program Competency Standard 6:  Professional Leadership and Learning 

 
Candidates are lifelong learners who reflect upon practice; use ongoing inquiry to improve their professional practice; advocate for students 
and their families to enhance students’ literacy learning. 
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CeCRAM/Structured External assignments that measure program competencies for this course must be uploaded into E-Folio.  Failure to 
upload the assignment will automatically result in a failing score for the assignment. 
 
Emerging (1) 

 
Delivery is inadequate in meeting requirements of the task; student says practically nothing, focuses primarily on 
irrelevant material, is highly egocentric, ignores purpose of the activity, provides no artifacts of presentation to PLC peers 

 
Beginning (2) 

 
Content is minimal in meeting requirements of the task; student doesn’t provide enough content to meet requirements, 
includes some irrelevant material, wanders off topic, uses words and concepts that are inappropriate for the knowledge and 
experience of the audience, provides some artifacts of presentation made to PLC peers. 

 
Emergent (3) 
 

 
Delivery is adequate in meeting requirements of the task; student provides enough content to meet requirements, focuses 
primarily on relevant content, sticks to topic, uses words and concepts which are appropriate to the knowledge and 
experience of the audience, provides appropriate artifacts of presentation made to PLC peers. 

 
Proficient (4) 

 
Delivery is superior in meeting requirements of the task; student provides variety of material appropriate to task, including 
generalizations, details, examples, student adapts to the knowledge and experience of the audience, makes explanations 
and clarifications as necessary, provides appropriate artifacts of presentation made to PLC peers that can be used by 
colleagues in the future. 

 
 


