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 Wilmington University 
College of Education 

Process and Acquisition of Literacy 
 

    
Course Number: MRD 7802 
 

Course Title: Process and Acquisition of Literacy 
 
 Faculty Contact:   
 
Course Description:  This course explores the facets of literacy at a foundational level. 
Content address the teaching of literacy through time, instructional approaches in 
educational theory, and the components of reading.  Major understandings of the course 
include the essential elements necessary to develop proficient readers and writers. 
Through an exploration of both historical and current trends and instructional practices to 
utilize in the classroom, participants will develop an understanding of  early language 
development, growth and development of the brain, processing skills and early aesthetic 
and kinesthetic experiences to developing literacy (reading, writing, and spelling)  The 
relationship of early literacy to stages of development is linked to instruction. The course 
provides an overview of learning that will deepen with additional courses in the major.  
Prerequisite(s): MED 6102 
 
Minimum Time Requirements (in clock hours):  

Teacher Led Instruction SEA Fieldwork/Clinical Lab External Learning 

35 5 3 0 70 
 

College Education Program Attributes 
The manner in which we prepare educational personnel is informed by eight essential attributes: 
 

1. ensuring that programs are knowledge-based; 
2. viewing educational personnel as learners, including a focus on deconstructing past 

experiences as learners in coursework and field experiences and developing appropriate 
knowledge of the content and discourse of the disciplines to be taught; 

3. contextual and cultural sensitivity; 
4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical 

reflection on and taking action in one’s daily work; 
5. enabling authentic participation, collegiality and collaboration; 
6. building an ongoing developmental program that allows for continuous improvement, 

experimentation, and professional growth; 
7. ensuring that programs are standards-driven; and 
8. ensuring that programs promote the effective use of technology. 

 
 
Program Theory and Foundation ILA Position Statement on Literacy Specialists 
Link to TaskStream to the Program Theory will be housed at the top of your program on 
TaskStream.    

https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-transforming-literacy-teacher-preparation.pdf
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Program Competencies and Professional Standards::  International Literacy Association 
Standards for Reading Professionals 
   
Wilmington University Graduate Graduation Competencies:  Graduate Graduation 
Competencies  
 
Technology Standards:  International Society for Technology Administrator Standards  
 
Delaware Performance Appraisal System II: DPAS II for Specialists  
 
Text(s):  Precise information regarding the textbook(s) for this class, please visit the 
bookstore website at http://www.wilmu.edu/bookstore   
 
Additional Course Information and Schedule of Class Activities will be posted on the course 
Canvas site 
 
Assignments and Grading –  
 
1. Structured External Assignment A: Developing Skills 45%  

PART 1: Spelling Assessment   40% 
PART 2: Parent Letter      5 % 
 

2. Structured External Assignment B: Gaining Perspectives 40% 
PART 1: Disposition Survey     5% 
PART 2: Components of Reading   20% 
PART 3: Language/Writing Activity  10% 
PART 4: Timeline: Historical Perspectives   5 % 
 

3. Discussion Boards/Course Activities                           15% 
 
 
Essential Questions  

1. How do proficient readers handle misunderstanding of text? 
2. How is literature a reflection of life? 
3. Why do we need to evaluate what we read? 
4. Why is teaching someone to read difficult at times? 
5. How does choice of words affect meaning? 
6. How does knowledge of phonics and spelling rules support reading and writing? 

 
College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the 
University policy. Vacations are not considered legitimate reasons for missing classes. Faculty must 
be contacted prior to class in all cases except valid emergencies. Failure to obtain approval for 
exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of 
NA (never attended). Early departures and late arrivals will be cumulative toward class absences. It 

https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals
https://www.literacyworldwide.org/get-resources/standards/standards-for-reading-professionals
http://www.wilmu.edu/academics/competencies.aspx#graduate
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.iste.org/standards/for-administrators
https://www.doe.k12.de.us/Page/3752
https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/375/2016_Component_Rubric_for_Specialists.pdf
http://www.wilmu.edu/bookstore
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is the student’s responsibility to obtain and complete assignments on the due dates. Students who 
register and enter the course on the drop/add date have four days to complete the first week’s 
assignments. 
 

 
Reading/ Literacy Specialist 

Learning Outcome 1 – Foundational Knowledge Candidates demonstrate knowledge of major 
theoretical, conceptual, historical, and evidence-based foundations of literacy and language, the 
ways in which they interrelate, and the role of the reading/literacy specialist in schools. (Standard 
1) 
 

Learning Activities/Performance Tasks:  

 
 
Learning Outcome 2 – Curriculum and Instruction:  Candidates use foundational knowledge to 
design literacy curricula to meet needs of learners, especially those who experience difficulty with 
literacy; design, implement, and evaluate small-group and individual evidence-based literacy 
instruction for learners; collaborate with teachers to implement effective literacy practices. 
(Standard 2) 
 

Learning Activities/Performance Tasks:  

 
 
Learning Outcome 3 – Assessment and Evaluation:  Candidates understand, select, and use valid, 
reliable, fair, and appropriate assessment tools to screen, diagnose, and measure student literacy 
achievement; inform instruction and evaluate interventions; assist teachers in their understanding 
and use of assessment results; advocate for appropriate literacy practices to relevant stakeholders. 
(Standard 3) 

 
 
 
 
 
 

1.1 Demonstrate knowledge of the major theoretical, conceptual, historical, and 

evidence-based components of reading (e.g., concepts of print, phonological 

awareness, phonics, word recognition, fluency, vocabulary, comprehension) 

development throughout the grades and its relationship with other aspects of 

literacy. 

1.2 Demonstrate knowledge of the major theoretical, conceptual, historical, and 
evidence-based aspects of writing development, writing processes (e.g., revising, 

audience), and foundational skills (e.g., spelling, sentence construction, word 

processing) and their relationships with other aspects of literacy. 

1.4 Demonstrate knowledge of the historical and evidence-based foundations related to 

the role of the reading/literacy specialist. 

2.4 Collaborate with and coach school-based educators in developing, implementing, 

and evaluating literacy instructional practices and curriculum. 
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Learning Activities/Performance Tasks:  

 
 
Learning Outcome 4 Diversity and Equity: Candidates demonstrate knowledge of research, 
relevant theories, pedagogies, and essential concepts of diversity and equity; demonstrate an 
understanding of themselves and others as cultural beings; create classrooms and schools that are 
inclusive and affirming; advocate for equity at school, district, and community levels. (Standard 4) 
 

Learning Activities/Performance Tasks:  

 
 
Learning Outcome 6 -Professional Learning and Leadership: Candidates demonstrate the 
ability to be reflective literacy professionals, who apply their knowledge of adult learning to work 
collaboratively with colleagues; demonstrate their leadership and facilitation skills; advocate on 
behalf of teachers, students, families, and communities. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

3.1 Demonstrate understanding of the purposes, attributes, formats, 

strengths/limitations (including validity, reliability, inherent language, dialect, 

cultural bias), and influences of various types of tools in a comprehensive literacy 

and language assessment system and apply that knowledge to using assessment 

tools. 

3.2 Collaborate with colleagues to administer, interpret, and use data for decision 

making about student assessment, instruction, intervention, and evaluation for 

individual and groups of students. 

3.4 Explain assessment results and advocate for appropriate literacy and language 

practices to a variety of stakeholders, including students, administrators, teachers, 

other educators, and parents/ guardians. 

4.3 Create and advocate for inclusive and affirming classroom and school environments 

by designing and implementing instruction that is culturally responsive and 

acknowledges and values the diversity in their school and in society. 

6.1 Demonstrate the ability to reflect on their professional practices, and belong to 

professional organizations 
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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION/ MRD PROGRAM 

SEA & SCORING RUBRIC A:  DEVELOPING SKILLS  
CAEP ASSESSMENT 5 (ILA)  

 
COURSE:  MRD 7802  TITLE:  Process and Acquisition of Literacy 
 
READING/ LITERACY SPECIALIST 
 
International Literacy Association: Instruction:  2.4; Assessment 3.1, 3.2,3.4; Diversity: Standard 4:4.3 
 
2.4  Collaborate with and coach school-based educators in developing, implementing, and evaluating literacy instructional practices and 
curriculum. 
3.1  Demonstrate understanding of the purposes, attributes, formats, strengths/limitations (including validity, reliability, inherent 
language, dialect, cultural bias), and influences of various types of tools in a comprehensive literacy and language assessment system and 
apply that knowledge to using assessment tools. 
3.2  Collaborate with colleagues to administer, interpret, and use data for decision making about student assessment, instruction, 
intervention, and evaluation for individual and groups of students. 
3.4  Explain assessment results and advocate for appropriate literacy and language practices to a variety of stakeholders, including 
students, administrators, teachers, other educators, and parents/ guardians in both oral and written communication. 
4.3  Create and advocate for inclusive and affirming classroom and school environments by designing and implementing instruction that is 
culturally responsive and acknowledges and values the diversity in their school and in society. 
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STRUCTURED EXTERNAL ASSIGNMENT A:  (PART 1: Analyze spelling development from a classroom other than your own.  Determine 
spelling developmental levels from sampling and group the children by skill level. Design specific objectives, lesson plan and teach with 
one small group. Meeting with the classroom teacher to provide feedback and determine next steps for instruction.  
 
Teacher DPAS II: Component 3E: Instruction: Using Assessment in Instruction   
1. Administer and grade spelling assessment to a class of students.   
2. Determine spelling levels. 
3. Analyze errors (miscue analysis) to determine initial spelling skill to begin instructional program. 
4. Analyze errors (miscue analysis) of language usage as determined by grade level expectations. 
5. Design and create a lesson plan that includes a performance objective, authentic assessment, and instructional activity integrating 

digital tools and resources to address given weaknesses. 
6.   Teach lessons to one group and meet with classroom teacher for feedback.   
 
PART 2:   
Parent Letter: Prepare a letter written in parent friendly terms that will help parents know what types of things they can do with their 
children related to developing reading and writing skills that are based on community and everyday life experiences. (include culturally 
diverse activities) A parent letter, which includes feedback on student progress and appropriate home learning activities using a variety of 
digital- age media and formats, will be written and sent home. This Structured External Assignment is to be completed on your E-Folio site 
under the course MRD7802. Submit verification form separately from the assignment. Label it YourlastnameFirstnameMRD7802SEAA_VF. 
Please note that this SEA requires video assessment. Rubric is at the end of this syllabus. 
 
 
 
 
 
 
 

Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

ILA 3.2 
Collaborate with colleagues to 
administer, interpret, and use data for 
decision making about student 
assessment, instruction, intervention, 
and evaluation for individual and 
groups of students. (Reading/Literacy  
Specialist) 
InTASC 2 
 

Most spelling errors 
analyzed to developmental 
range. Instructional 
decisions not clear and not 
connected to data. 

Most spelling errors 
analyzed to developmental 
range.  Instructional 
decisions are appropriate. 

All spelling errors analyzed 
to developmental range.  
Instructional decisions are 
based on data and 
developmentally 
appropriate. Cultural 
considerations are made. 

Analysis of developmental 
range includes justification of 
determination. Cultural 
considerations are made. 
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Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

ILA 3.1 
Demonstrate understanding of the 
purposes, attributes, formats, 
strengths/limitations (including 
validity, reliability, inherent language, 
dialect, cultural bias), and influences of 
various types of tools in a 
comprehensive literacy and language 
assessment system and apply that 
knowledge to using assessment tools. 
 (Reading/Literacy  Specialist) 

Word list scored 
inaccurately. Determination 
of developmental level 
attempted, but not accurate.  
Miscue analysis omits 
listing 2 forms of spelling 
errors. 

Word list scored with 
accuracy. Developmental 
level determined.  Miscue 
analysis omits listing 1 
form of spelling error. 

Individual word list scored 
accurately and 
developmental level 
determined and supported 
with justification. Miscue 
analysis is error free. 

Analysis of spelling skill 
includes frequency of sound 
to letter usage and 
developmental level 
determined and supported 
with justification.  Miscue 
analysis is error free. 

ILA 3.2 
Collaborate with colleagues to 
administer, interpret, and use data for 
decision making about student 
assessment, instruction, intervention, 
and evaluation for individual and 
groups of students. 
(Reading/Literacy  Specialist) 

Narration includes a list of a 
few grade appropriate 
strengths or weaknesses of 
spelling noticed in the 
data. 

Narration of 
summarization includes a 
list of some grade 
appropriate strengths and 
weaknesses of spelling 
noticed in the data. 

Narration of summarization 
includes a list and 
explanation of many grade 
appropriate strengths and 
weaknesses of spelling 
noticed in the data. 

Narration of summarization 
includes a list and 
explanation of every grade 
appropriate strength and 
weakness of spelling noticed 
in the data. 

ILA 2.4 
Collaborate with and coach school-
based educators in developing, 
implementing, and evaluating literacy 
instructional practices and curriculum. 
(Reading/Literacy  Specialist) 

The plan is shared with the 
teacher but is not taught. 

The candidate presents the 
lesson to the group of 
children for which it was 
designed.  Lesson is 
submitted with completed 
lesson plan.   

The candidate provides the 
instruction but does not 
conference with the teacher.   
Lesson is submitted with 
completed lesson plan.   

The lesson is presented and 
the candidate conferences 
with the teacher.  Lesson is 
submitted with completed 
lesson plan.   

ILA 4.3 
Create and advocate for inclusive and 
affirming classroom and school 
environments by designing and 
implementing instruction that is 
culturally responsive and acknowledges 
and values the diversity in their school 
and in society. 
(Reading/Literacy  Specialist) 
DPAS II Teachers 
Component 3 
InTASC 2 
ISTE:  2 
 
 
 
 
 

One appropriate, research-
based instructional 
strategy/activity to address 
given spelling needs. 

Lesson plan includes two 
grade appropriate, 
research based 
instructional strategies/ 
activities to address 
various spelling needs to 
include 1 activity 
integrating digital tools 
and resources. 

Lesson plan includes three 
grade appropriate, research 
based instructional 
strategies/ activities listed 
to address various spelling 
needs to include one 
unique activity integrating 
digital tools and resources.  

Meets previous levels and 
enhance/extend spelling 
strengths and +1 unique 
activity integrating digital 
tools and resources. 
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Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

ILA 3.4 
Explain assessment results and 
advocate for appropriate literacy and 
language practices to a variety of 
stakeholders, including students, 
administrators, teachers, other 
educators, and parents/ guardians in 
both oral and written communication. 
(Reading/Literacy  Specialist) 
ISTE: 3 

Letter to parent offers 
feedback regarding  
student’s level of 
performance with 3 
learning activities to help 
support the student’s 
learning at home. Using a 
variety of digital- age media 
and formats. 

Letter to parent offers 
general feedback 
regarding student’s level of 
performance with 4 
learning activities to help 
support the student’s 
learning at home. Using a 
variety of digital- age 
media and formats. 

Letter to parent offers 
general feedback regarding 
student’s level of 
performance with 5 learning 
activities to help support the 
student’s learning at home. 
Using a variety of digital- age 
media and formats. 

Letter to parent offers 
thorough feedback regarding 
student’s level of 
performance with 6+ 
learning activities to help 
support the student’s 
learning at home. Using a 
variety of digital- age media 
and formats 

Video Assessment Student scores 2 on video Student scores 3 on video Student scores 4 on video Student scores 5 on video 
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WILMINGTON UNIVERSITY 
COLLEGE OF EDUCATION/ MRD PROGRAM 

SEA & SCORING RUBRIC:  B: GAINING PERSPECTIVE 
CAEP ASSESSMENT 2   (ILA) 

 
COURSE: MRD 7802  TITLE: Process and Acquisition of Literacy 

 
READING/ LITERACY SPECIALIST 
 
International Reading Association: Foundation: 1.1, 1.2, 1.4; Leadership: Standard 6:  6.1 
1.1  Demonstrate knowledge of the major theoretical, conceptual, historical, and evidence-based components of reading (e.g., concepts of 
print, phonological awareness, phonics, word recognition, fluency, vocabulary, comprehension) development throughout the grades and 
its relationship with other aspects of literacy. 
1.2  Demonstrate knowledge of the major theoretical, conceptual, historical, and evidence-based aspects of writing development, writing 
processes (e.g., revising, audience), and foundational skills (e.g., spelling, sentence construction, word processing) and their relationships 
with other aspects of literacy. 
1.4  Demonstrate knowledge of the historical and evidence-based foundations related to the role of the reading/literacy specialist. 
6.1  Demonstrate the ability to reflect on their professional practices, belong to professional organizations, and are critical consumers of 
research, policy, and practice. 
 
EVALUATED ASSIGNMENT:  
 
PART 1 
Complete the disposition survey from your book during the first week of class. During week 6, take the survey again. Provide a written 
reflection of the changes in your beliefs and discuss how teacher disposition impacts student learning.  

PART 2: Complete a Canvas blog representing your understanding of the components of reading. It must include each of the five aspects 
of literacy as defined by the National Reading Panel: Alphabetic (Phonemic Awareness and Phonics), Fluency, Comprehension 
(Vocabulary, Comprehension). The presentation will include a (1) definition and example of each, (2) authentic sample of instructional 
materials that support the teaching of each, (3) two examples of classroom incorporation, and (4) examples of authentic assessment. * 
Properly cited resources and information are required for the project to be graded.  

This document must be presented to PLC, departmental teams, be available on school website. 
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PART 3:  Writing Activity: Use writing samples that are provided on CANVAS/Canvas. Determine the developmental stage of writing. 
Discuss the implications as they relate to literacy instruction. 
 
PART 4: Timeline: Create a time line of the (instructional) history of reading and writing, beginning with the advent of the printing press. 
(Recommended format for assignment: presentation may be narrative, visual display or musical/verbal/linguistically creative such as a 
webquest that the other participants in the class will complete. You may also present via Zoom, but don't plan to use a PowerPoint if you 
choose Zoom) 
 
 
 

Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

PART 1: Disposition 
Survey 

ILA 6.1   
Demonstrate the ability to 
reflect on their professional 
practices, belong to 
professional organizations, 
and are critical consumers of 
research, policy, and practice. 
 (Reading/Literacy 
Specialist) 

Surveys are completed and 
the candidate provides a 
basic reflection of the 
impact of teacher 
disposition on children’s 
learning. 

Surveys are completed and 
the candidate provides an 
acceptable reflection of the 
impact of teacher disposition 
on children’s learning. 
The reflection indicates 
the candidates’ beliefs 
about lifelong learning. 

Surveys are completed and 
the candidate provides a 
strong reflection of the 
impact of teacher disposition 
on children’s learning. 
The reflection indicates 
the candidates’ beliefs 
about lifelong learning. 

Surveys are completed and 
the candidate provides an 
exemplary reflection of the 
impact of teacher disposition 
on children’s learning, on 
their own reading and 
writing. The reflection 
demonstrates a commitment 
to lifelong learning in the 
profession of teaching 
reading and writing by 
including goals. 

Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

Writing quality 
GC (WC): 2.1, 2.2 
 

Scores 2 on writing rubric Scores 3 on writing rubric Scores 4 on writing rubric Scores 5 on writing rubric 

PART 2: Aspects of 
Literacy 

 
ILA 1.1  
Demonstrate knowledge of 
the major theoretical, 
conceptual, historical, and 
evidence-based components 
of reading (e.g., concepts of 
print, phonological 
awareness, phonics, word 
recognition, fluency, 
vocabulary, comprehension) 

The candidate’s product 
shows an emerging 
awareness of literacy 
elements by (1) defining 
imprecisely the five 
elements of literacy and 
including some features, 
(2) providing an 
instructional resource, (3) 
either providing an 
example or an imprecise 
explanation for 
implementing an 

The candidate’s product 
shows an understanding 
about literacy elements 
including perceptions of 
reading and writing 
development, processes and 
components by 

(1) defining the five 
elements of literacy and 
listing three features, (2) 
providing two instructional 
resources for a diverse 
population, (3) either 

The candidate’s product 
shows a sound 
understanding of literacy 
elements including 
perceptions of reading and 
writing development, 
processes and components 
by (1) thoroughly and 
extensively defining five 
elements of literacy and 
listing three features, (2) 
providing two instructional 
resources (a print and non-

The candidate’s product 
shows exceptional 
knowledge of literacy 
elements including 
perceptions of reading and 
writing development, 
processes and components 
by (1) thoroughly and 
extensively defining five 
elements of literacy and 
providing in-depth 
information about three 
features, (2) providing two 



11 | P a g e  

 

development throughout the 
grades and its relationship 
with other aspects of literacy. 
 (Reading/Literacy 
Specialist) 

 
 

instructional practice, and 
(4) either providing an 
example or an imprecise 
explanation for the 
effectiveness of an 
assessment strategy. 

 
 

providing an example or an 
acceptable explanation for 
implementation of two 
instructional practices, and 
(4) either providing an 
example or an acceptable 
explanation for the 
effectiveness of two 
assessment strategies. 
 

The product satisfactorily 
meets the expectations for the 
assignment. 

print- based material) that 
represent best practices for 
a diverse population, (3) 
providing examples and 
explaining the 
implementation of two 
instructional practices, and 
(4) providing examples and 
explaining the effectiveness 
of two authentic assessment 
strategies. 
The product is excellent and 
useful for all teachers, rather 
than grade-level specific. 
 

instructional resources for 
each component (a print and 
non-print-based material) 
that represent best practices 
for a diverse population, (3) 
providing examples and an 
exemplary explanation for 
implementation of two 
instructional practices for 
each component and reveals 
an in-depth understanding 
of best practice for teaching 
and learning, and (4) 
providing examples and an 
exemplary explanation for 
the effectiveness of two 
authentic assessment 
strategies for each 
component that reveal an in- 
depth understanding of 
assessment and instruction. 
The product is creative, 
shows innovative thinking, 
exceptional in nature, and 
exceeds expectations. 
 
 

Performance Level Novice Emerging  Proficient (TARGET)  Advanced Performance 

PART 3: Language and Writing 
ILA 1.2 
Demonstrate knowledge of the 
major theoretical, conceptual, 
historical, and evidence-based 
aspects of writing 
development, writing 
processes (e.g., revising, 
audience), and foundational 
skills (e.g., spelling, sentence 
construction, word processing) 
and their relationships with 
other aspects of literacy. 

 (Reading/ Literacy 
Specialist) 

Writing samples are 

incomplete and/or do not 
identify student 
characteristics. 

Writing samples are complete 

and implication for instruction 

provides basic evidence that 

the candidate has made 

connections between these 

samples and their own 

teaching. 

Writing samples are complete 

and implication for instruction 

provides strong evidence that 

the candidate has made 

connections between these 

samples and their own 

teaching. 

Writing samples are complete 

and implication for instruction 

provides thorough evidence 

that the candidate has made 

connections between the 

samples and their own 

teaching. Document exceeds 

expectations. 



12 | P a g e  

 

 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PART 4: Historical 
Perspectives  
 
ILA 1.4 
Demonstrate knowledge 
of the historical and 
evidence-based 
foundations related to the 
role of the 
reading/literacy specialist. 
Reading/ Literacy 
Specialist 
 

Candidates’ product 
demonstrates a developing 
understanding of historically 

shared knowledge of reading 
and writing instruction, over 
time, and the relevance to 
teaching learners of diverse 
backgrounds. 

Candidates’ product 

demonstrates an acceptable 

level of understanding of 

historically shared knowledge 

of reading and writing 

instruction, over time, and the 

relevance to teaching learners 

of diverse backgrounds. 

Candidates’ product 

demonstrates a strong 

understanding of historically 

shared knowledge of reading 

and writing instruction, over 

time, and the relevance to 

teaching learners of diverse 

backgrounds, especially for 

ELL learners and content area 

instruction. 

Candidates’ product 

demonstrates a thorough 

understanding of historically 

shared knowledge of reading 

and writing instruction, over 

time, and the relevance to 

teaching learners of diverse 

backgrounds, especially for 

ELL learners and content area 

instruction. 

 

Writing quality 
 

Scores 2 on writing rubric Scores 3 on writing rubric Scores 4 on writing rubric Scores 5 on writing rubric 
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DISCUSSION BOARD RUBRIC MRD 

Modified by D. Emeigh 8/14.Adapted by T. Bennett/Created by Denise Westbrook, Full-time Nursing Faculty, Wilmington College 3/05   

EVALUATION 
CRITERIA 

0 
Unsatisfactory 

0.25 
Emerging 

0.50 
Satisfactory 

0.75 
Proficient 

1.0 point 
Distinguished 

SCORE 

Participation in 
Discussion 

Does not enter 
discussion. 
 

Provides minimal comments 
and information to other 
participants.  Participates 
infrequently in on-line 
discussions or e-mail; and 
postings are irrelevant or 
superficial 

Sporadically provides 
comments and some new 
information.  Interacts with 
only one or two participants 
by posting queries, comments, 
and thoughtful responses 

Provides comments and some 
new information in a fairly 
regular manner. Interacts with 
a few selected participants by 
posting queries, comments, 
and thoughtful responses 

Provides comments and new 
information in a regular and 
equitable manner.  Interacts 
with a variety of participants 
by posting queries, comments, 
and thoughtful responses. 

 

Content of 
Posting 

Does not add to 
the discussion. 
 

Adds little to the substantive 
discussion but may contribute 
to the social aspects of the 
course.  
 

Postings consist largely of 
personal opinions or 
experiences.   
Reveals a restricted 
understanding of the topic 
limited to information that 
could be derived from prior 
posts. 
 

Makes significant 
contributions to the 
discussion.  
Reveals adequate 
understanding of the topic as 
evidenced by posts telling us 
something new. 
 

Postings are accurate, original, 
and relevant.   
Even better than telling us 
something new, they raise 
new questions that lead to 
further discussion from a 
variety of people.  
Reveals a solid understanding 
of the topic as evidenced by 
thoughtful responses and 
questions. 

 

Critical Thinking 
evidenced by 
Posting 

Does not enter 
posting. 

Provides no evidence of 
agreement or disagreement 
with existing discussion. 

Agrees or disagrees with 
existing discussion but 
provides no 
justification/explanation (e.g., 
text readings, resources). 

Agrees or disagrees with 
existing discussion and 
provides limited 
justification/explanation (e.g., 
text readings, resources). 

Offers a critical analysis of an 
existing posted idea or 
introduces a different 
interpretation to an existing 
idea. 

 

Responsiveness 
IF required 

Does not 
respond. 

Logs onto Canvas on one (1) 
occasion during the week and 
responds to the posted 
discussion. (1 initial post) 

Logs onto Canvas on one (1) 
occasion during the week and 
responds to the posted 
discussion. (1 initial post) by 
Wednesday. 

Responds to the posted 
discussion.  (1 initial post by 
Wednesday, 1 response post) 
by Friday. 

Responds to the posted 
discussion. (1 initial post by 
Wednesday, 2 response posts) 
by Friday. 

Responsi
veness IF 
required 

Writing Style Does not write 
response. 

Limited ability to convey ideas 
noted.  Below expectations of 
work at this level.  Errors 
noted in spelling, punctuation, 
and grammar. 

Able to present ideas.  Comes 
close to expectations for work 
at this level.  Some 
punctuation and spelling 
errors but no errors in 
grammar identified. 

Explicitly presents ideas.  
Work appropriate for this 
level of student.  No spelling 
or grammar errors noted.  A 
few minor punctuation errors 
identified. 

 Highly skilled presentation of 
ideas.  Engages reading.  Work 
exceeds expectations for this 
level of student.  Absolutely no 
errors in spelling, 
punctuation, or grammar 
noted. 

 

Additional 
Comments: 

 Total Rubric Score =  
5 points  

 
 



14 | P a g e  

 

WRITING RUBRIC: LITERACY PROGRAMS 
 

  APPROPRIATE TO GRADUATE LEVEL:                                                                                                                                                                                                                                        

         TOTAL: ____/30 

MECHANICS: Punctuation, capitalization 

USAGE: Correct and effective word use, especially homophones 
GRAMMAR: Correct subject/verb agreement, syntax, complete sentences 
SPELLING: Shows evidence of proofreading for spelling 

 
Developed by Kate Cottle and Revised 9/30/2010; adapted by Kathryn Brown 2015                                              

 

 

 

 

 UNSATISFACTORY DEVELOPING ACC EPTABLE TARGET EXEMPLARY 

1. Writing has a clear 
direction/ controlling idea/ 
thesis statement. 

There is a minimal controlling 
idea or the controlling idea 
minimally previews the paper.  

Controlling idea is vague or has 
different logic than parts of the 
body of the paper.   

Controlling idea is somewhat 
vague or previews only part of 
the paper.  

Controlling idea is well defined 
and previews most of the paper.  

Controlling idea is well- and 
previews the entire paper. 

2. Writing has ample 
evidence to prove the 
controlling idea. 

Minimal instances of specific 
evidence are offered and they 
minimally support the controlling 
idea.  

Few instances of specific 
evidence are offered or they do 
not support the controlling idea 
throughout the majority of the 
paper.  

Some instances of specific 
evidence are offered or they 
support the controlling idea 
throughout part of the paper.  

Many instances of specific 
evidence are offered or they 
support the controlling idea 
throughout the majority of the 
paper.  

Ample instances of specific 
evidence are offered and they 
support the controlling idea 
throughout. 

3. Writing has transitions to 
assist with coherence and 
unity. 

Writing minimally moves 
smoothly from one idea to 
another. There are mostly 
awkward jumps between points. 

Writing moves smoothly from 
one idea to another some of the 
time. There are many awkward 
jumps between points. 

Writing moves from one idea to 
another smoothly. There are 
some awkward jumps between 
points. 

Writing moves from one idea to 
another smoothly. There are very 
few awkward jumps between 
points. 

Writing moves from one idea to 
another smoothly consistently. 
There are no awkward jumps 
between points. 

4. Writing is concise, well- 
written, and vocabulary 
incorporates academic 
language. 

Has limited or inappropriate word 
choices that obscure meaning.  
Contains much slang and/or many 
colloquialisms. 
Mostly wordy or awkward.  

Contains word choices that 
interfere with the meaning. 
Contains much slang and/or 
colloquialisms. Wordy or 
awkward. Limited academic 
language. 

Good word choices.  Some slang 
and/or colloquialisms. Some 
instances of wordiness or 
awkwardness.  Some academic 
language. 

Accurate and varied word choice.  
No slang and/or colloquialisms. 
Few instances of wordiness or 
awkwardness. Good use of 
academic language. 

Precise and varied word choice. 
No slang and/or colloquialisms. 
Not wordy or awkward. 
Academic language use is 
strong. 

5. Mechanics, usage, 
grammar, and spelling 
(MUGS) are correct and the 
writing is error free. 

More than 4 unique (MUGS) errors 
per page 

Four or more unique (MUGS)  
errors per page 

Less than three unique  (MUGS) 
errors per page 

Less than two unique (MUGS)  
errors per page 

No MUGS or typographical 
errors. 
 

6. APA formatting and use of 
sources are correct. See APA 
Checklist appropriate to each 
course. 

8+ APA formatting or citation 
errors. 
 

5-7 APA formatting or citation 
errors. 

3-4 APA formatting or citation 
errors. 

2 APA formatting or citation 
errors. 

One or less APA formatting or 
citation errors. 
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MRD VIDEO RUBRIC  
This course aligns with specific DPAS II Components which are included in the syllabus. Before submitting your videos, annotate the 
evidence of meeting each criteria within this specific course. Provide a Table of Contents that will identify the specific DPAS II connections. 
Instead of a page number, list the time code. You may also use a series of multiple, shorter video clips in some cases, but please check with 
the instructor first. Remember that the students' faces should not be shown on the video (the backs of their heads are allowed), so please 
aim the camera at yourself rather than at the students. 
 

Performance 
Level/Elements 

Unsatisfactory Developing Acceptable Proficient (Target) Exemplary 

 

Point Value in 
Canvas  

Below 74 74-82 83-91 92-94 95-100 

Videos  No videos are 
posted. 

Video captures less than the 
required number of sessions. 

Video portrays all required 
elements as defined by the 
assignment. 

Video portrays all required 
elements of the assignment 
and includes an 
introduction or 
description. 

Videos submitted meet all 
expectations of the assignment and 
include strong and convincing 
evidence for support.  

Annotations Video is not clearly 
annotated 

Video labels but does not 
explain DPAS component 
being measured 

Video is annotated so that 
the viewer can identify 
components being 
addressed but explanation 
is not clear. 

Video is annotated so that 
the viewer can identify 
components being 
addressed and explanation 
is clear and convincing.  

Video is annotated with specific 
references to how the evidence 
demonstrates alignment to the 
DPAS II. 

 Conferencing  There is no 
conference held 
between course 
instructor and 
candidate.  

Conferencing is held but 
candidate does not come 
prepared with questions of 
their own. 

Conferencing is held and 
candidate participates by 
bringing a list of questions 
and/or have identified 
areas of strength and need. 

Conferencing is held and 
candidate participates by 
bringing a list of questions 
and evidence of their own 
identified areas of strength 
and need and some 
evidence. EX: My strengths 
are, or I need help with…..  

Conferencing is held and candidate 
participates by bringing a list of 
questions and evidence of their 
own identified areas of strength 
and need and a specific plan for 
growth/improvement. 

Reflection Reflection is not 
present on the 
effectiveness of 
the activity. 

Reflection is attempted but 
only makes vague 
references to the strengths 
or areas of need within the 
activity. 

Reflection on the 
strengths and areas of 
need within the activity 
is included.   

Thorough reflection on 
the strengths and areas 
of need within the 
activity is included 
supported by specific 
evidence from the video.   

Thorough reflection on the 
strengths and areas of need 
within the activity is included.  
The reflection also includes a 
specific plan for future 
refinement/ implementation.  
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