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Course	Number:	MSE	7405	
	
Course	Title:	Curriculum	and	Instruction	in	Special	Education	(3	Credits)	
	
Faculty	Contact:			 	 	
	
Course	Description:	 	 A	 framework	 for	 understanding	 evidence‐based	 instructional	 strategies	 to	 individualize	
instruction	for	teaching	students	with	exceptional	learning	needs	is	provided.	Content,	curriculum	&	instruction	is	
aligned	to	the	students’	content	certification	subject	area	and/or	grade	level,	aligned	to	DE	adopted	CCSS	or	National	
Standards.	 Students	 examine	 curriculum	 models	 and	 teaching	 techniques.	 The	 adaptations	 of	 the	 learning	
environment	for	students	with	exceptionalities	is	a	major	focus	of	this	course	and	this	course	requires	a	degree	of	
fieldwork,	 which	 requires	 compliance	 to	 state	 regulations	 for	 appropriate	 credentials	 (CEC	 Standard	 Three‐
Curricular	Content	Knowledge;	Five‐	Instructional	Planning	and	Strategies).	
	
Minimum	Time	Requirements	(in	clock	hours):		
	

Teacher	Led	Instruction	 SEA	 Fieldwork/Clinical	 Lab	 External	Learning	

35	 5	 20	 1	 50	
	

College	Education	Program	Attributes	
The	manner	in	which	we	prepare	educational	personnel	is	informed	by	eight	essential	attributes:	
	

1. ensuring	that	programs	are	knowledge‐based;	
2. viewing	educational	personnel	as	learners,	including	a	focus	on	deconstructing	past	experiences	as	

learners	in	coursework	and	field	experiences	and	developing	appropriate	knowledge	of	the	content	and	
discourse	of	the	disciplines	to	be	taught;	

3. contextual	and	cultural	sensitivity;	
4. facilitating	inquiry	and	reflection,	i.e.,	providing	structured	opportunities	for	critical	reflection	on	and	

taking	action	in	one’s	daily	work;	
5. enabling	authentic	participation,	collegiality	and	collaboration;	
6. building	an	ongoing	developmental	program	that	allows	for	continuous	improvement,	experimentation,	

and	professional	growth;	
7. ensuring	that	programs	are	standards‐driven;	and	
8. ensuring	that	programs	promote	the	effective	use	of	technology.	

	
	
Program	Standards:	Interstate	Teacher	Assessment	and	Support	Consortium	(InTASC)		
	
Specialized	Professional	Association	Standards:	Council	for	Exceptional	Children	(CEC)	
	
Wilmington	University	Graduation	Competencies:		Graduate	Educational	Competencies	
	
Delaware	Performance	Appraisal	System	II:	DPAS	II	Evaluation	Rubrics	
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Learning	Methods:	A	variety	of	teaching	methods	including	inquiry–based	learning,	game‐based	learning,	
personalized	learning,	differentiated	instruction,	collaborative	projects,	and	class	participation	will	be	used	in	a	
student‐centered	approach	to	learning.	Candidates	are	encouraged	to	move	from	passive	receivers	of	information	
to	active	participants	in	their	own	learning.	
	
Learning	Outcome	1	–	Knowledge	of	central	concepts,	structures	of	discipline,	and	tools	of	inquiry	of	the	
content	areas	and	teaching	across	curricular	content	areas	with	modifications	to	make	them	accessible	to	
individualized	learning.	(InTASC	Standards	1,	2,	3,	4,	5,	6,	7,	8;	CEC	3,	5;	DPAS	II	1)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	design	instruction	with	an	understanding	of	students	with	exceptional	needs,	including	

those	associated	with	disabilities	and	giftedness,	and	know	how	to	use	strategies/resources	to	address	
needs.	

2. Candidates	incorporate	tools	of	language	development	into	planning	and	instruction,	including	
strategies	for	making	content	accessible	to	English	language	learners	and	for	evaluating	and	supporting	
their	development	of	English	proficiency.	

3. Candidates	identify	and	teach	essential	concepts,	vocabulary,	and	content	across	general	and	
specialized	curriculum.	

4. Candidates	integrate	digital‐age	tools	purposefully	to	engage	all	learners	in	critical	thinking	and	
problem	solving.	

5. Candidates	will	identify	and	teach	basic	structures	and	relationships	within	and	across	curricula.	
	
Assessment:	Candidates	will	identify	areas	of	executive	functioning	and	identify	how	such	deficits	can	
impact	students	in	the	classroom.		Candidates	will	explore	how	Universal	Design	for	Learning	can	help	to	
overcome	such	challenges.		Candidates	will	also	create	a	lesson	plan	using	the	PATINS	UDL	lesson	plan	
creator.	

	 	
Learning	Outcome	2	–	Select,	adapt,	and	use	a	repertoire	of	evidence‐based	instruction	strategies	to	
advance	academic	and	behavioral	learning	of	individuals	with	exceptionalities.	(InTASC	Standards	1,	2,	3,	4,	
5,	6,	7,	8;	CEC	2,	3,	4,	5;	DPAS	II	1,	3)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	understand	theories	and	research	that	form	the	basis	of	instructional	practice	and	use	

research‐supported	methods	for	academic	and	nonacademic	instruction	of	individuals	with	
exceptionalities.	

2. Candidates	will	develop	pedagogy	within	the	context	of	teaching	students	with	exceptionalities.		
3. Candidates	display	knowledge	of	the	important	concepts	of	formative	and	summative	assessment	

design.	
4. Candidates	will	understand	that	different	types	of	knowledge	exist	and	how	different	knowledge	

applies	and	connects	to	the	teaching	of	each	content	area	to	students	with	exceptionalities.		
5. Candidates’	design	reflects	an	understating	of	common	core	and	state	standards	and	practices,	

disciplinary	core	ideas,	and	crosscutting	concepts.		
6. Candidates	design	a	unit	to	support	the	instructional	goals	to	engage	students	in	meaningful	learning.	
7. Candidates	align	lesson	sequence	within	the	unit	with	both	formative	and	summative	assessments.			
8. Candidates	are	aware	of	students	with	an	individualized	education	program	(IEP)	and	therefore	

diverse	assessment	needs	apply.			
9. Candidates’	proposed	approach	to	assessment	is	fully	aligned	with	the	instructional	outcomes	in	both	

content	and	process	and	make	responsive	adjustments	to	instruction	based	on	continual	observations.	
10. Candidates	design	the	unit	and	lesson	plans	such	that	assessment	results	can	be	utilized	to	plan	future	

instruction	for	individual	students.	
11. Candidates	prepare	lesson	plans.	
12. Candidates	prepare	and	organize	materials	to	implement	daily	lesson	plans.	
13. Candidates	use	instructional	time	effectively.	
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14. Candidates	plan	for	and	use	a	variety	of	non‐aversive	techniques	to	control	targeted	behavior	and	
maintain	attention	of	individuals	with	exceptionalities.	

15. 	Candidates	plan	and	implement	individualized	reinforcement	systems	and	environmental	
modifications	at	levels	equal	to	the	intensity	of	the	behavior.	

	
Assessments:	Candidates	will	analyze	High	Leverage	Practices	and	reflect	on	their	importance	through	a	
written	response.		Candidates	will	also	present	to	the	class	an	example	of	an	HLP.		Candidates	will	conduct	
an	observation	of	an	inclusive	classroom	and	analyze	his	or	her	findings.		Candidates	will	explore	and	
reflect	on	the	partnerships	established	through	co‐teaching.		Candidates	will	complete	the	course	SEA,	
which	is	a	four‐lesson	unit	plan.	

	
Learning	Outcome	3	–	Teach	to	mastery	and	promote	generalization	of	learning	incorporating	higher	order	
thinking	skills.	(InTASC	Standards	1,	2,	4,	5,	6,	7,	8;	CEC	5;	DPAS	II	1,	3)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	design	instruction	with	an	understanding	of	students	with	exceptional	needs,	including	

those	associated	with	disabilities	and	giftedness,	and	know	how	to	use	strategies/resources	to	address	
needs.	

2. Candidates	incorporate	tools	of	language	development	into	planning	and	instruction,	including	
strategies	for	making	content	accessible	to	English	language	learners	and	for	evaluating	and	supporting	
their	development	of	English	proficiency.	

3. Candidates	integrate	digital‐age	tools	purposefully	to	engage	all	learners	in	critical	thinking	and	
problem	solving.	

	
Assessment:	Candidates	will	have	the	option	to	conduct	an	interview	with	a	special	education	professional	
to	explore	the	impact	of	language	development	on	students	with	disabilities	OR	they	may	conduct	research	
on	language	development	through	examining	at	leave	five	professional/peer‐reviewed	articles.	

	
	
Learning	Outcome	4	–	Use	of	alternative	or	augmentative	communication	systems	and	assistive	and	
instructional	technology	to	support	the	learning	of	individuals	with	exceptionalities.	(InTASC	Standards	2,	8;	
CEC	5;	DPAS	II	1,	3)	
	

Learning	Activities/Performance	Tasks:	
1. Candidates	select	and	use	specialized	instructional	strategies	appropriate	to	the	abilities	and	needs	of	

the	individual.		
2. Candidates	will	be	aware	of	the	advantages	and	limitations	of	instructional	strategies	and	practices	for	

teaching	individuals	with	exceptionalities.		
3. Candidates	use	appropriate	adaptations	and	technology	for	all	individuals	with	exceptionalities.	
4. Candidates	use	technologies	to	support	instructional	assessment,	planning,	and	delivery	for	individuals	

with	exceptionalities.	
5. Candidates	plan	instruction	on	the	use	of	alternative	and	augmentative	communication	systems	to	

support	the	communication	and	learning	of	individuals	with	exceptionalities.	
	
Assessment:	Candidates	will	create	an	annotated	bibliography	of	Assistive	Technology	devices.	

	
Additional	Course	Information	and	Schedule	of	Class	Activities	will	be	posted	on	the	course	blackboard	site	
	
Assignments	and	Grading:	
	

1. Class	Discussions	
2. Essay	Responses	
3. Website	Review	
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4. Article	Reviews	
5. Classroom	Observation	
6. Blog	
7. UDL	Lesson	Plan	
8. HLP	Presentation	
9. SLP	Interview	
10. AT	Annotated	Bibliography	
11. Additional	Activities	as	Assigned	
12. SEA	–	Four	Lesson	Unit	Plan	

	
College	of	Education	Attendance	Policy:	
	
In	the	College	of	Education,	faculty	must	approve	all	requests	for	absences	that	are	exceptions	to	the	University	
policy.	Vacations	are	not	considered	legitimate	reasons	for	missing	classes.	Faculty	must	be	contacted	prior	to	
class	in	all	cases	except	valid	emergencies.	Failure	to	obtain	approval	for	exceptions	may	result	in	lowering	the	final	
passing	grade	or	assigning	a	FA	(failure	due	to	absence).	
	
Students	who	have	registered	for	a	course	and	never	attended	the	class	at	all	will	receive	a	grade	of	NA	(never	
attended).	Early	departures	and	late	arrivals	will	be	cumulative	toward	class	absences.	It	is	the	student’s	
responsibility	to	obtain	and	complete	assignments	on	the	due	dates.	Students	who	register	and	enter	the	course	on	
the	drop/add	date	have	four	days	to	complete	the	first	week’s	assignments.	
	
Course	Materials	and	Reading	List:		
	

1. Friend,	M.	(2015,	December/2016,	January).	Welcome	to	co‐teaching	2.0.	Educational	Leadership,	16‐
22.	

2. Hott,	B.	L.,	Isbell,	L.,	&	Montani,	T.	O.	(2014).	Strategies	and	Interventions	to	Support	Students	with	
Mathematics	Disabilities.	Council	for	Learning	Disabilities.	

3. Indiana	Department	of	Education.	(2018,	January).	Specially	Designed	Instruction.	
4. Kurth,	J.	A.	(2013).	A	unit‐based	approach	to	adaptations	in	inclusive	classrooms.	TEACHING	

Exceptional	Children,	46(2),	34‐43.	
5. Lewis,	R.	B.,	Wheeler,	J.	J.,	&	Carter,	S.	L.	(2016).	Teaching	special	students	in	general	education	

classrooms	(9th	ed.).	Pearson.	
6. McCray,	E.	D.,	Kamman,	M.,	Brownell,	M.	T.,	&	Robinson,	S.	(2017,	October).	High	Leverage	Practices	and	

Evidence‐Based	Practices:	A	Promising	Pair.	CEEDAR	Center.	
7. Maslow’s	Hierarchy	of	Needs	
8. New	Service	Delivery	Models:	Connecting	SLPs	with	Teachers	and	Curriculum	
9. Riccomini,	P.J.,	Morano,	S.,	&	Hughes,	C.A.	(2017).	Big	ideas	in	special	education:	Specially	designed	

instruction,	high‐leverage	practices,	explicit	instruction,	and	intensive	instruction.	Teaching	Exceptional	
Children,	50(1),	20‐27.	

10. Social	Communication	Disorder:	This	is	Our	Baby	SLP’s!	
11. Teaching	Tolerance	in	Your	Classroom	
12. Vaughn,	S.,	Wanzek,	J.,	Murray,	C.	S.,	&	Roberts,	G.	(2012).	Intensive	Interventions	for	Students	Struggling	

in	Reading	and	Mathematics:	A	Practice	Guide.	RMC	Research	Group:	New	Hampsire.	
	
Understanding	Learning	‐	Links	

‐ Blueprint	for	Personalized	Learning	in	Delaware	
‐ Bloom’s	Taxonomy	
‐ Classroom	Management	
‐ Group	work:	Using	cooperative	learning	groups	effectively	
‐ Increasing	Inclusivity	in	the	Classroom	
‐ How	People	Learn	
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‐ Metacognition	
‐ Mindfulness	in	the	Classroom	
‐ Motivating	Students	
‐ Personalized	Learning	
‐ The	IRIS	Center	(Vanderbilt	University)	

	
	
	
Supporting	Resources	
	
Aitken,	J.,	Fairley,	J.,	Carlson,	J.,	&	IGI	Global.	(2011).	Communication	technology	for	students	in	special	education	and	
gifted	programs.	Hershey,	Pa.:	IGI	Global	(701	E.	Chocolate	Avenue,	Hershey,	Pennsylvania,	17033,	USA).	
doi:10.4018/978‐1‐60960‐878‐1	
	
Brown,	N.B.,	Morgan,	J.J.,	&	Howerter,	C.S.	(2013).	Tools	and	strategies	for	making	co‐teaching	work.	Intervention	in	
School	and	Clinic,	49(2),	84‐91.	doi:10.1177/1053451213493174	
	
Cooper‐Kahn,	J.,	&	Foster,	M.	(2013).	Boosting	executive	skills	in	the	classroom:	A	practical	guide	for	educators.	New	
York:	Wiley.	
	
Hamdan,	A.,	Anuar,	M.,	&	Khan,	A.	(2016).	Implementation	of	co‐teaching	approach	in	an	inclusive	classroom:	
Overview	of	the	challenges,	readiness,	and	role	of	special	education	teacher.	Asia	Pacific	Education	Review,	17(2),	
289‐298.	doi:10.1007/s12564‐016‐9419‐8	
	
Pisha,	B.,	Zeph,	L.	A.,	Dalton,	B.,	Coyne,	P.,	&	Smith,	N.	C.	(2012).	Literacy	by	design:	A	universal	design	for	learning	
approach	for	students	with	significant	intellectual	disabilities.	Remedial	and	Special	Education,	33(3),	162‐172.	
doi:10.1177/0741932510381651	
	
Smith,	S.J.,	&	Lowrey,	K.A.	(2017).	Applying	the	universal	design	for	learning	framework	for	individuals	with	
intellectual	disability:	The	future	must	be	now.	Intellectual	and	Developmental	Disabilities,	55(1),	48‐51.	
doi:10.1352/1934‐9556‐55.1.48	
	
Vize,	A.	(2013).	Using	assistive	technology.	Practically	Primary,	18(1),	37‐39.	
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Structured	External	Assignment:	Curriculum	and	Instruction	in	Special	Education	
	
The	special	education	professional	will	create	a	highly	rigorous,	appropriately	differentiated,	unit	plan	using	the	Wilmington	University	
Lesson	Plan	format	that	outlines	the	planning	and	instruction	process	utilized	for	the	described	group	of	students.	The	candidate	will	
design	a	Four	Lesson	Unit	Plan.	A	unit	is	a	cohesive	set	of	lessons	which	build	upon	each	other	and	is	designed	to	provide	students	with	an	
opportunity	to	deepen	their	learning.		The	unit	plan	must	include:	standards,	differentiation	(explicit	for	each	identified	student),	assistive	
and	instructional	technology,	behavior	support	tools,	lesson	essential	questions,	activating	activities,	summarizing	activities,	evidence	of	
student	collaboration,	formative	assessment,	and	all	other	necessary	elements	as	indicated	by	the	planned	lessons.	

 Interdisciplinary	Unit	for	Elementary	must	include	one	lesson	in	each	content	area	
 Secondary	Unit	must	include	four	lessons	in	specialty	content	area	addressing	the	various	elements	of	the	Common	Core	State	

Standards	in	English	Language	Arts,	or	Math,	or	Social	Studies,	or	Next	Generation	Science	Standards	for	Science.			
	
The	Unit/Lesson	plans	assessment	is	designed	to	demonstrate	candidate	knowledge	in	instructional	planning,	implementing	and	
evaluating	effective	lessons	aligned	to	the	state	standards	and	differentiated	to	meet	the	exceptional	learner’s	needs.	This	SEA	provides	
the	opportunity	to	demonstrate	relationship	among	planning,	action	and	reflection	in	the	daily	teaching	and	learning	process	of	students	
with	special	needs	(SEE	DISABILITIES	AND	DEFINITIONS	under	supporting	documents).	
	
Following	are	broad	goals	for	the	lesson:	

1. Create	a	learning	environment	to	support	the	success	of	all	students.	
2. Accommodate	the	unique	needs	of	diverse	students.	
3. Conduct	formal	and	informal	assessments	of	behavior,	learning,	achievement,	and	environments	to	inform	and	design	learning	

experiences	that	support	the	growth	and	development	of	individuals	with	Exceptional	Learning	Needs	(ELN).	
4. Use	evidence‐based	instructional	strategies	to	individualize	instruction	for	individuals	with	ELN.	

	
The	Unit	plan	with	multiple	lesson	plans/roadmap	must	contain	the	following	sections:	Standard:	the	DE	standard(s)	being	addressed	in	
the	lesson.	Consult	the	Wilmington	Lesson	Plan	or	Unit	Plan	Template	for	further	details.		
1. Performance	Objectives	(Learning	Outcomes):	

1) One	or	more	objectives	must	be	stated	for	each	lesson	(following	structures	above	for	elementary	and	secondary	content	
areas.	

2) Objectives	are	stated	as	learning	outcomes	in	behavioral	terms	that	are	clear	and	measurable.	
3) Objectives	should	reflect	cognitive,	psychomotor	and/or	affective	goals	as	appropriate.	
4) Objectives	should	follow	a	three‐part	format:	(1)	identify	who	is	to	perform	the	desired	behavior;	(2)	identify	the	actual	

behavior	to	be	employed	in	demonstrating	mastery	of	the	objective;	(3)	identify	the	result,	the	product	or	the	
performance	of	the	behavior	that	will	be	evaluated	to	determine	whether	the	objective	has	been	mastered.	

5) Instructional	Materials:	
i. This	section	requires	a	list	of	all	materials	needed	to	implement	the	lesson.	

a. The	list	should	include	the	quantity,	source	and	title	of	print	and	non‐print	materials.	
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b. The	list	should	include	the	quantity	and	source	of	any	consumable	materials	or	supplies.	
c. Any	handouts	and/or	transparencies	utilized	should	be	attached	to	the	lesson	plan	when	it	is	submitted	

for	evaluation.	
6) Subject	Matter	(aligned	to	CCSS	or	NGSS):	

i. An	accurate	and	complete	outline	of	the	content	to	be	taught	in	the	lesson	is	required	in	this	section	of	the	plan.	
ii. This	material	could	be	factual	information,	concepts,	skills	or	values	depending	on	the	lesson.	
iii. Prerequisite	content	and	skills	should	be	listed	in	this	section	of	the	plan.	

7) Instructional	Planning:	
i. Plan	to	teach	a	20‐40	minute	lesson	from	your	Unit	in	your	classroom	placement.	Your	instructional	plan	should	

include:	(Refer	to	the	Wilmington	University	Lesson	Plan	for	Special	Education	for	specific	requirements).	
a. Introduction‐	This	sub‐section	should:	(1)	establish	the	purpose	or	objective	of	the	lesson	for	the	students	

(anticipatory	set);	(2)	connect	this	lesson	to	prior	knowledge;	(3)	engage	the	learners;	i.e.	motivate	them.	
b. Development‐	This	sub‐section	should	include	a	detailed	and	sequential	explanation	of	the	

developmentally	appropriate	methods	(strategies)	that	will	be	employed	to	teach	this	lesson;	such	things	
as	teacher	modeling,	ways	to	check	for	students’	understanding	and	techniques	to	provide	for	guided	
practice	should	be	considered;	this	section	can	also	include	an	explanation	of	room	arrangement,	a	list	of	
questions	to	be	asked	and	even	expected	student	responses.	

c. Closure‐	This	sub‐section	should	include:	(1)	an	explanation	of	the	technique(s)	that	will	be	used	to	
summarize	or	review	the	lesson’s	content;	(2)	an	assignment,	if	appropriate;	(3)	reference	to	the	lesson’s	
purpose	or	objectives	that	was	presented	at	the	beginning	of	the	lesson.	

8) Evaluation	of	Students:	
i. This	plan	for	assessing	learning	achievement	is	written	before	the	lesson	is	taught.	
ii. Clear,	measurable	criteria	for	evaluating	student	performance	of	each	instructional	objective	through	traditional	

or	alternative	forms	of	assessment	will	be	explained	in	this	section	and	attached.	
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MSE	7405	–	Curriculum	and	Instruction	in	Special	Education		
Unsatisfactory	(1)	 Emerging	(2)		 Basic	(3)	 Proficient	(4)	 Distinguished	(5)	

Context	for	
Learning		
	
CEC	1,	5	
InTASC	1,	6	
	

Candidate	does	not	relate	
how	contextual	
information	affects	their	
choices	or	does	not	provide	
contextual	information.	

Candidate	relates	how	
contextual	information	affects	
their	choice	of	content	or	
instructional	practices	in	
vague,	superficial	or	
stereotypical	terms.	

Candidate	relates	how	
contextual	information	affects	
their	choice	of	content	or	
instructional	practices.	
Materials	and	learning	activities	
are	relevant	to	students’	
sociocultural	backgrounds.	

Candidate	relates	how	
contextual	information	
affects	their	choice	of	
content	and	
instructional	practices.	
Materials	and	learning	
activities	are	relevant	to	
students’	sociocultural	
backgrounds.	

Candidate	explains	how	
contextual	information	
influences	their	choice	of	
content	and	instructional	
practices	by	directly	
aligning	to	student	needs.	
Candidates	explains	how	
materials	and	learning	
activities	are	meaningful	and	
relevant	to	students’	
sociocultural	backgrounds.	

Description	of	
Identified	
Students	
	
CEC	1	
InTASC	2	
	
	
	

The	candidate	either	does	
not	address	the	identified	
disability	and	IEP	services	
of	each	of	the	targeted	
students	or	relates	only	the	
identified	disability.			

The	candidate	relates	the	
identified	disability	for	the	
ELN	as	a	group	and	provides	a	
generic	statement	of	the	
academic	or	functional	levels	of	
any	of	the	group.	

The	candidate	relates	the	
identified	disability	and	IEP	
services	of	each	of	the	targeted	
students	but	does	not	state	the	
academic	or	functional	levels	
for	each	of	the	targeted	students.		

The	candidate	relates	the	
identified	disability,	
describes	academic	&	
functional	levels	and	
IEP	services	of	each	of	
the	targeted	students.	

The	candidate	relates	the	
identified	disability,	
describes	academic	&	
functional	levels	and	IEP	
services	of	each	of	the	
targeted	students,	and	
provides	a	complete	profile	
of	the	students.		

Goals	and	
Standards	
Alignment	
	
CEC	5	
INTASC	2		
	

The	candidate	did	not	
provide	examples	
demonstrating	an	
understanding	of	how	to	
make	connections	
between	group	or	targeted	
student	experiences	and	
educational	
standards/goals	in	the	
instructional	process.	

The	candidate	provided	few	
generic	examples	
demonstrating	a	limited	
understanding	of	how	to	make	
connections	between	group	
experiences	and	educational	
standards/goals	in	the	
instructional	process.	

The	candidate	provided	and	
described	general	examples	
demonstrating	an	understanding	
of	how	to	make	connections	
between	group	and	targeted	
students	experiences	and	
educational	standards/goals	in	
the	instructional	process.	

The	candidate	provided	
and	described	specific	
examples	demonstrating	
an	understanding	of	how	
to	make	connections	
between	group	and	
targeted	students	
experiences	and	
educational	
standards/goals	in	the	
instructional	process.	

The	candidate	provided	
numerous	specific	examples	
demonstrating	an	
understanding	of	how	to	
make	connections	between	
group	and	targeted	students	
experiences	and	educational	
standards/goals	in	the	
instructional	process.	

Lesson	Objectives	
	
CEC	3,	5	
InTASC	1,	2,	4,	7	
	

The	learning	objectives	are	
either	missing	or	
inappropriate	or	do	not	
demonstrate	an	
understanding	of	students’	
developmental	levels.		

Candidate	provided	learning	
objectives	that	are	not	framed	
using	Bloom’s	Taxonomy	or	
are	not	measurable,	and	
performance	based.	

Candidate	provides	learning	
objectives	using	Bloom’s	
Taxonomy	or	DOK	with	terms	
such	as	“understand”	or	“learn”,	
which	are	neither	
performance‐based	nor	
measurable.	Only	action	verbs	
and	content	are	identified	in	all	of	
the	objectives.		

Candidate	frames	most	
of	the	learning	
objectives	using	
Bloom’s	Taxonomy	or	
DOK	with	measurable	
action	verbs	such	as	
“demonstrate”,	“apply”	or	
“identify”,	which	measure	
various	levels	of	skills	and	
are	performance‐based.	
Some	of	the	objectives	
identify	either	a	
condition	or	criteria.	

Candidate	frames	all	learning	
objectives	using	Bloom’s	
Taxonomy	or	DOK	with	
measurable	action	verbs	
which	measure	various	
levels	of	skills	differentiating	
from	concrete	skills	to	higher‐
level	thinking	and	are	
performance	based	and	are	
written	with	clarity	and	
specificity.	All	objectives	
contain	either	a	condition	or	
criteria.		

Lesson	Rationale	
	
	

The	candidate	does	not	
explain	the	alignment	of	
the	learning	objectives	to	

The	candidate	aligns	the	
learning	objectives	to	the	
needs	of	the	whole	group.	

The	candidate	aligns	the	
learning	objectives	to	the	needs	
of	the	whole	group	with	

The	candidate	aligns	the	
learning	objectives	to	
the	needs	of	the	

The	candidate	aligns	the	
learning	objectives	to	the	
individual	needs	of	the	
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CEC	5	
INTASC	2	
	
	

the	needs	of	students	or	the	
alignment	is	inaccurate.	

minimal	reference	to	the	needs	
of	the	targeted	students	in	
general	terms.	

collective	group	of	
targeted	students	and	
whole	group	needs.		

targeted	students,	collective	
group	of	targeted	students	
and	whole	group	needs.	

Alignment	of	
Lesson	with	
Identified	
Student	Needs		
	
CEC	1,	3	
InTASC	4,	7	
	
	
	

The	learning	objectives	
are	ambiguous,	OR	the	
candidate	does	not	make	a	
connection	to	the	content	
standards;	and	does	not	
provide	opportunities	for	
students	to	achieve	the	
objectives	of	the	lesson.	

Candidate	provides	learning	
objectives	but	does	not	make	a	
connection	to	the	content	
standards	and	does	not	
discuss	opportunities	for	
students	to	achieve	the	
objectives	of	the	lesson.	

Candidate	provides	learning	
objectives	but	does	not	make	a	
clear	connection	to	the	content	
standards	and	provides	
minimal	opportunities	for	
targeted	students	to	achieve	the	
objectives	of	the	lesson.	

Candidate	provides	
learning	objectives	that	
are	mostly	aligned	with	
the	content	from	the	
lesson	to	show	learning	
progressions	for	targeted	
students	and	provides	
opportunities	for	
students	to	achieve	
objectives	of	the	lesson.	

Candidate	provides	learning	
objectives	that	are	clearly	
aligned	with	the	content	
from	the	lesson	to	show	
learning	progressions	for	
targeted	students	and	
provides	opportunities	for	
students	to	extend	
objectives	of	the	lesson.			

Essential	
Question	
	
CEC	3	
	
	

Candidate	does	not	align	
the	Essential	Question(s)	
with	the	correct	content	
standards	or	does	not	
phrase	as	an	open	ended	
question.	

x	 x	 Candidate	aligns	the	
Essential	Question(s)	
with	the	correct	content	
standards	and	phrasing	
is	as	an	open	ended	
question.	

x	

Lesson	
Introduction	
	
CEC	2,	5	
InTASC	2,	7	
	
	

Candidate	does	not	provide	
a	description	of	the	
methods	to	motivate	and	
engage	students	while	
introducing	lesson.		

Candidate	provides	little	or	
vague	description	of	the	
general	methods	to	motivate	
and	engage	students	while	
introducing	the	lesson	but	does	
not	discuss	student	motivation	
or	interest.		

Candidate	provides	a	
description	of	the	methods	to	
motivate	and	engage	students	
while	introducing	the	lesson	and	
addresses	motivation	and	
student	interest.	

Candidate	provides	a	
detailed	description	of	
the	methods	to	
motivate	and	engage	
students	while	
introducing	the	lesson,	
addresses	student	
motivation	and	interest	
and	relates	to	targeted	
student	needs	OR	group	
demographics.	

Candidate	provides	a	
detailed	description	of	the	
methods	to	motivate	and	
engage	students	while	
introducing	the	lesson,	
addresses	student	motivation	
and	interest	and	relates	to	
targeted	student	needs	AND	
group	demographics.		

Pre‐Requisite	
Knowledge	
	
CEC	4	
InTASC	1,	4,	7	
	
	

Candidate	provides	no	
background	or	assessment	
data	that	was	used	to	plan	
instruction	or	verify	that	the	
targeted	students	have	the	
necessary	prerequisite	
knowledge	to	master	the	
new	content.	

Candidate	provides	limited	or	
ambiguous	information	
aligning	with	overall	subject	that	
was	used	to	plan	instruction,	but	
that	evidence	does	not	fully	
verify	that	the	targeted	students	
or	group	have	the	necessary	
prerequisite	skills	to	master	the	
new	content.	

Candidate	provides	background	
or	assessment	information	that	
was	used	to	plan	instruction	and	
verify	that	the	targeted	students	
and	group	have	the	necessary	
prerequisite	skills	to	master	the	
new	content.	

Candidate	provides	
background	or	
assessment	information	
that	was	used	to	plan	
instruction	and	verify	
that	the	targeted	students	
and	group	have	the	
necessary	prerequisite	
skills	to	master	the	new	
content.	Assessment	data	
aligns	with	general	topic	
or	pre‐requisite	skills.		

Candidate	provides	thorough	
background	or	assessment	
information	that	was	used	to	
plan	instruction	and	verify	
that	the	targeted	students	and	
group	have	the	necessary	
prerequisite	skills	to	master	
the	new	content.	Assessment	
data	aligns	directly	with	pre‐
requisite	skills.		

Connection	to	
Prior	Knowledge	
in	Introduction	of	
Lesson	
	
CEC	3,	5	
InTASC	4	
	
	
	

Candidate	provides	little	to	
no	description	of	the	
methods,	activities,	etc.	
students	will	complete	to	
access	their	prior	
knowledge	OR	description	
does	not	match	skills	to	be	
taught.		

Candidate	provides	limited	
description	of	the	methods,	
activities,	etc.	students	will	
complete	to	access	their	prior	
knowledge;	Limited	
connection	to	prior	
knowledge	or	previous	
lessons	with	little	or	no	attempt	
to	elicit	students’	own	
experiences.	

Candidate	provides	some	
description	of	the	methods,	
activities,	etc.	students	will	
complete	to	access	their	prior	
knowledge;	some	connection	to	
prior	knowledge	or	previous	
lessons	with	attempts	to	elicit	
students’	own	experiences.	

Candidate	provides	
description	of	most	of	
the	methods,	activities,	
etc.	students	will	
complete	to	access	their	
prior	knowledge.	
Encourages	students	to	
reflect	on	prior	content	
knowledge,	make	
connections	between	new	
and	familiar	concepts,	

Candidate	provides	a	
detailed	description	of	the	
specific	methods,	activities,	
etc.	students	will	complete	to	
access	their	prior	knowledge;	
provides	prompts	of	
questions	to	be	used.	
Consistent	evidence	of	
students	reflecting	on	
relevant	prior	content	
knowledge,	making	
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and	connect	to	their	
experiences,	but	is	
primarily	teacher	
directed.	

connections	between	new	and	
familiar	concepts,	and	
connecting	to	their	
experiences.	

Plan	for	
Assessment	
	
CEC	4	
InTASC	6	
	

Candidate	provides	no	
description	of	the	daily	
formative	and	summative	
assessments	to	determine	
student	understanding	or	
there	is	no	connection	
between	the	assessment	
and	the	learning	objective.	
Lesson	does	not	include	a	
summative	assessment.	

Candidate	provides	a	
description	of	the	daily	
formative	and	summative	
assessments	to	determine	
student	understanding,	but	
there	is	not	a	direct	connection	
between	the	assessment	and	
the	learning	objective.	
Assessment	may	or	may	not	
occur	at	the	end	of	the	lesson.	

Candidate	provides	a	
description	of	the	daily	formal	
and	informal	formative	and	
summative	assessments	to	
determine	student	understanding	
of	the	learning	objectives	and	
there	is	a	direct	connection	
between	the	assessment	and	
the	learning	objective.	
Assessment	occurs	at	the	end	of	
the	lesson.	

Candidate	provides	a	
description	of	and	
rationale	for	the	daily	
formal	and	informal	
formative	and	
summative	
assessments,	to	
determine	student	
understanding	of	the	
learning	objectives	and	
there	is	a	direct	
connection	between	the	
assessment	and	the	
learning	objective.	
Assessment	occurs	at	the	
end	of	the	lesson.	

Candidate	provides	a	
detailed	description	of	and	
rationale	for	the	daily	
formal	and	informal	
formative	and	summative	
assessments,	to	determine	
student	understanding	of	the	
learning	objectives	and	there	
is	a	direct	connection	
between	the	assessment	and	
the	learning	objective.	
Assessments	occur	
throughout	the	lesson.		

Plan	for	Feedback	
	
CEC	4	
InTASC	6	
	

Candidate	does	not	address	
opportunities	for	feedback	
to	students	OR	plans	are	
inappropriate.	

Candidate	provides	a	vague	
description	of	the	potential	
opportunities	for	feedback	
based	upon	planned	formative	
or	summative	assessments,	
plans	are	very	generic	in	nature.	
(good	job,	etc.)	Plans	may	
address	group	needs	only.	

Candidate	provides	a	
description	of	the	potential	
opportunities	for	feedback	
based	upon	planned	formative	or	
summative	assessments,	Plans	
may	address	group	needs	only.	

Candidate	provides	a	
description	of	the	
potential	opportunities	
for	feedback	for	the	
targeted	students	and	
group	based	upon	
planned	formative	and	
summative	assessments	
to	guide	learning.	

Candidate	provides	a	
detailed	description	of	the	
potential	opportunities	for	
feedback	for	the	targeted	
students	and	group	based	
upon	planned	formative	and	
summative	assessments	to	
guide	learning	and	to	monitor	
progress.			

Respect	for	
Cultural,	
Linguistic,	
Ability,	and	
Racial	Diversity	
Based	Upon	
Student	
Demographics	
	
CEC	2	
InTASC	1,	2,	7	
	
	

Candidate	provides	no	
explanation	for	selection	
of	strategies	to	
demonstrate	respect	for	
diversity	and/or	encourage	
a	safe,	equitable,	positive,	
and	supportive	learning	
environment.		

Candidate	plans	generic	
instructional	tasks	and	
activities	appropriate	to	the	
cultural,	linguistic,	or	academic	
needs	of	diverse	students	OR	
encourages	a	safe,	equitable,	
positive,	and	supportive	
learning	environment	but	it	is	
not	appropriate	for	described	
students	or	lesson.	

Candidate	plans	generic	
instructional	tasks	and	
activities	appropriate	to	the	
cultural,	linguistic,	or	academic	
needs	of	diverse	students	AND	
encourages	a	safe,	equitable,	
positive,	and	supportive	
learning	environment	but	it	is	
not	appropriate	for	described	
students	or	lesson.	

Candidate	plans	and	
explains	how	
instructional	tasks	and	
activities	are	
appropriate	to	the	
cultural,	linguistic,	or	
academic	needs	of	diverse	
students	and	encourages	
a	safe,	equitable,	
positive,	and	supportive	
learning	environment.		

Candidate	plans	and	explains	
how	instructional	tasks	and	
activities	are	appropriate	to	
the	cultural,	linguistic,	or	
academic	needs	of	diverse	
students	and	encourages	a	
safe,	equitable,	positive,	and	
supportive	learning	
environment	and	relates	it	
to	targeted	student	needs	or	
contextual	information.		

Support	of	
Behavioral	and	
Social‐Emotional	
Needs		
	
CEC	2	
InTASC	1	
	
	

Candidate	either	does	not	
address	behavior	or	
social‐emotional	needs	OR	
suggestions	are	
inappropriate.		

Candidate	states	that	general	
behavioral	guidelines	or	
classroom	rules	will	be	
followed	for	all	students.	Does	
not	provide	evidence	of	
differentiation	based	on	
contextual	factors.	

Candidate	explains	how	the	
targeted	students’	behavioral	
and	social‐emotional	needs	are	
supported	in	relation	to	the	IEP.	
If	the	IEP	does	not	require,	
candidate	states	how	the	
group’s	behavioral	and	social‐
emotional	needs	are	supported.		

Candidate	explains	how	
the	targeted	students’	
behavioral	and	social‐
emotional	needs	are	
supported	in	relation	to	
the	IEP.	If	not	required	by	
IEP,	the	candidate	
explains	how	they	
actively	create	an	
environment	to	support	
positive	social	

Candidate	explains	and	
provides	examples	of	how	
the	targeted	students’	
behavioral	and	social‐
emotional	needs	are	
supported	in	relation	to	the	
IEP.	If	not	required	by	the	IEP,	
the	candidate	explains	how	
they	actively	create	an	
environment	to	support	
positive	social	interactions	for	
the	targeted	students.		
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interactions	for	the	
targeted	students.		

Assessment	
Criteria	&	
Rubrics	
	
CEC	4	
	

Candidate	does	not	provide	
an	assessment	rubric	that	
is	aligned	with	learning	
objectives	and	content	OR	
rubric	is	inappropriate.		

Candidate	provides	an	
example	of	assessment	rubric	
that	is	aligned	with	learning	
objectives	and	content.	

Candidate	provides	an	example	
of	assessment	rubric	that	is	
aligned	with	learning	objectives	
and	content,	explains	how	
criteria	was	shared	with	
students.		

Candidate	provides	an	
example	of	assessment	
rubric	that	is	aligned	
with	learning	objectives	
and	content,	explains	
how	criteria	was	shared	
with	students	and	allows	
most	students	to	
demonstrate	learning.		

Candidate	provides	an	
example	of	assessment	
rubric	that	is	aligned	with	
learning	objectives	and	
content,	explains	how	
criteria	was	co‐created	and	
shared	with	students	and	
allows	all	students	to	
demonstrate	learning.		

Lesson	Outline:	
Including	
Methods	and	
Activities	
	
CEC	5	
InTASC	4,	7	
	

Candidate	provides	little	to	
no	description	of	the	step‐
by‐step	procedures	to	
complete	the	main	learning	
experiences	for	instruction	
each	day	OR	plan	is	not	
appropriate	for	the	abilities	
and	needs	of	the	targeted	
students	and	group.	

Candidate	provides	some	
description	of	the	step‐by‐step	
procedures	to	complete	the	
main	learning	experiences	for	
instruction	each	day	for	the	
group	AND/OR	procedures	are	
unclear	and	difficult	to	follow.	

Candidate	provides	a	general	
instructional	plan	appropriate	
to	the	abilities	and	needs	of	the	
group	that	is	progressive	and	
sequential	to	complete	the	main	
learning	experiences	for	
instruction	each	day.	Procedures	
would	allow	a	third	party	to	
follow	most	of	the	lesson.	

Candidate	provides	a	
differentiated	
instructional	plan	
appropriate	to	the	
abilities	and	needs	of	
the	targeted	students	
and	group	that	is	
progressive	and	
sequential	to	complete	
the	main	learning	
experiences	for	
instruction	each	day.	
Procedures	would	allow	a	
third	party	to	follow	most	
of	the	lesson.	

Candidate	provides	a	
differentiated	instructional	
plan	appropriate	to	the	
abilities	and	needs	of	the	
targeted	students	and	group	
that	is	progressive	and	
sequential	without	gaps	to	
complete	the	main	learning	
experiences	for	instruction	
each	day.	Procedures	are	clear	
and	detailed	to	enable	a	third	
party	to	follow	the	lesson	
without	aid.	

Lesson	Outline	
Including	
Terminology,	
Groupings,	
Essential	
Questions	
	
CEC	3,	5	
InTASC	4	
	
	

Candidate	does	not	address	
the	groupings,	key	
vocabulary	and	
definitions,	essential	
questions	for	each	step	OR	
plans	are	inappropriate	or	
not	developmentally	
appropriate.		

Candidate’s	instructional	plan	
is	missing	multiple	items	
(more	than	one)	of	the	
following:	including	the	
groupings,	key	vocabulary	and	
definitions,	or	essential	
questions	for	each	step	

Candidate’s	instructional	plan	
may	be	missing	either	the	
groupings,	key	vocabulary	and	
definitions,	or	essential	
questions	for	each	step.	

Candidate’s	instructional	
plan	includes	the	
groupings,	general	key	
vocabulary	and	
definitions,	and	
essential	questions	for	
each	step.		

Candidate’s	instructional	
plan	includes	the	groupings,	
specific	content	or	academic	
key	vocabulary	and	
definitions,	and	essential	
questions	for	each	step.		

Content	
Knowledge	
	
CEC	3	
InTASC	4	
	
	

Candidate’s	instructional	
plan	does	not	demonstrate	
an	understanding	of	the	
content	OR	content	is	
applied	incorrectly.	

Candidate’s	instructional	plan	
demonstrates	a	basic	
understanding	of	fundamental	
concepts	the	content.	Candidate	
designs	a	“traditional	lesson”	
to	teach	content	(teacher	driven,	
textbook).		

Candidate’s	instructional	plan	
demonstrates	an	
understanding	of	fundamental	
concepts,	scope	and	sequence	
of	the	content.		Candidate	
designs	developmentally	
appropriate	content	based	
lessons,	to	build	student	
understanding	of	content.	

Candidate’s	instructional	
plan	demonstrates	an	
understanding	of	
advanced	concepts,	
scope	and	sequence	of	
the	content.		Candidate	
designs	
developmentally	
appropriate	content‐
based	lessons,	to	build	
student	understanding	of	
content.	

Candidate’s	instructional	plan	
demonstrates	an	
understanding	of	advanced	
concepts,	scope	and	
sequence	of	the	content.	
Candidate	designs	
developmentally	and	ability	
appropriate	lessons	to	teach	
basic	structures	and	
relationships	within	and	
across	curricula	lessons,	to	
build	student	understanding	of	
content	and	builds	
connections	to	other	content	
areas.	
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Scaffolding	
Instruction	
	
CEC	5	
InTASC	1	
	
	

Candidate	is	not	able	to	
explain	how	instruction	is	
scaffolded	to	provide	the	
levels	of	support	needed	by	
the	students.	

Candidate	tries	to	explain	how	
instruction	is	generally	
scaffolded	to	provide	the	levels	
of	support,	but	explanation	is	
ambiguous	or	vague.	

Candidate	explains	how	
instruction	is	scaffolded	to	
provide	the	levels	of	support	
needed	by	group	of	students.	

Candidate	explains	how	
instruction	is	scaffolded	
to	provide	the	levels	of	
support	needed	by	
group	and	target	
students.	

Candidate	explains	how	
instruction	is	scaffolded	to	
provide	the	levels	of	support	
needed	by	group	and	target	
students	with	specific	
examples	related	to	needs	of	
the	targeted	students.		

Assistive	
Technology	and	
Technology	for	
Instruction	and	
Planning	
	
CEC	5	
InTASC	3,	4,	7	
	
	

The	candidate	does	not	
plan	for	the	use	of	
instructional	or	assistive	
technology	to	support	
student	learning	OR	only	
discusses	how	it	is	used	in	
planning.		

The	candidate	plans	for	their	
own	use	of	technology	during	
the	lesson	and	not	for	use	by	
students.		

The	candidate	plans	for	the	use	
of	instructional	or	assistive	
technology	by	the	students	to	
support	general	student	
learning.	Candidate	plans	for	
repetitive	use	of	single	
technology.	

The	candidate	plans	for	
the	use	of	instructional	
or	assistive	technology	
by	students	and	
candidate	to	support	
student	learning	of	
content	material.	
Candidate	plans	to	
utilize	multiple	types	of	
technology	resources.		

The	candidate	plans	for	the	
use	of	multiple	types	of	
instructional	or	assistive	
technology	by	students	and	
candidate	to	support	student	
learning	of	content	material,	
including	the	use	of	
technology	by	students	to	
monitor	their	progress.		

Explicit	Teaching	
Strategies		
	
CEC	5,	3	
	
	

The	candidate	does	not	
describe	how	they	will	
explicitly	teach/	model	or	
demonstrate	the	
skill/concept/strategy.	

The	candidate	lists	how	they	
will	explicitly	teach/	model	or	
demonstrate	the	
skill/concept/strategy	but	the	
description	is	not	complete	or	
does	not	match	content.	

The	candidate	lists	how	they	
will	explicitly	teach/	model	or	
demonstrate	the	
skill/concept/strategy	aligned	
with	content.	

The	candidate	describes	
how	they	will	explicitly	
teach/	model	or	
demonstrate	the	
skill/concept/strategy	
aligned	with	content.	

The	candidate	explains	how	
they	will	explicitly	teach/	
model	or	demonstrate	the	
skill/concept/strategy	
aligned	with	content,	the	
description	is	complete	and	
meets	the	needs	of	the	group	
and	targeted	students.	

UDL	
	
CEC	3,	5	
InTASC	2	
	

Candidate	does	not	
integrate	the	principles	of	
UDL	into	the	lesson.	

Candidate	integrates	some	
principles	of	UDL	into	the	
lesson	in	a	vague	or	generic	
manner,	such	as	names	the	
step,	but	does	not	explain.	

Candidate	integrates	some	
principles	of	UDL	into	the	lesson	
in	a	vague	or	generic	manner	and	
attempts	to	discuss	how	this	
was	done.		

Candidate	clearly	
integrates	and	explains	
the	principles	of	UDL	in	
the	lesson	and	relates	
them	to	needs	of	the	
group,	and	discusses	
how	they	clearly	
integrated	it.	

Candidate	clearly	integrates	
and	explains	the	principles	
of	UDL	in	the	lesson,	relates	
to	needs	of	the	group	and	
targeted	students,	and	
explains	how	they	clearly	
integrated	it.	

Specially	
Designed	
Instruction		
	
CEC	5	
	

Candidate	does	not	address	
the	specially	designed	
instructional	needs	of	the	
targeted	students.		

Candidate	briefly	discusses	
general	instructional	
strategies	used	in	group	
instruction	as	meeting	targeted	
students'	needs	but	does	not	
make	clear	how	these	meet	
student	needs.		

Candidate	briefly	discusses	
general	or	specialized	
instructional	strategies	used	in	
group	instruction	and	states	how	
that	meets	targeted	students'	
needs.			

Candidate	explains	
specialized	instruction	
designed	for	the	
targeted	students	that	
allow	students	to	achieve	
appropriate	learning	
goals.	

Candidate	explains	
specialized	instruction	
designed	for	the	targeted	
students	that	allow	students	
to	achieve	appropriate	
learning	goals,	providing	
examples.		

Communication	
and	Technology	
Use		
	
CEC	5	
	

The	candidate	is	not	able	to	
list	the	various	alternative	
and	augmentative	
communication	systems	(if	
warranted	by	IEP),	or	list	
the	use	of	assistive	
technology	to	support	and	
enhance	the	language	and	
communication	of	the	
targeted	students.	

The	candidate	is	able	to	explain	
the	various	alternative	and	
augmentative	communication	
systems	or	describe	the	use	of	
assistive	technology	to	support	
and	enhance	the	language	and	
communication	of	the	targeted	
students.	

The	candidate	is	able	to	identify	
the	various	alternative	and	
augmentative	communication	
systems	in	a	lesson	plan,	or	
include	in	their	lesson	plans,	the	
use	of	assistive	technology	to	
support	and	enhance	the	
language	and	communication	of	
the	targeted	students.	

The	candidate	is	able	to	
develop	lesson	plans	
that	include	the	various	
alternative	and	
augmentative	
communication	
systems,	or	justify	in	
their	lesson	plans,	the	
use	of	assistive	
technology	to	support	
and	enhance	the	language	
and	communication	of	the	
targeted	students.	

The	candidate	is	able	to	create	
and	implement	lesson	plans	
that	include	the	various	
alternative	and	
augmentative	
communication	systems	or	
create	lesson	plans	with	
assistive	technology	to	
support	and	enhance	the	
language	and	communication	
of	the	targeted	students.	
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Questioning	
Strategies		
	
CEC	5	
InTASC	8	
	
	

Candidate	does	not	explain	
their	questioning	
strategies	OR	explanation	
is	inappropriate.		

Candidate	explains	a	variety	of	
developmentally	appropriate	
questioning	strategies	that	
reflect	a	majority	of	lower	
order	thinking	skills	(recall,	
understanding).		

Candidate	explains	a	variety	of	
developmentally	appropriate*	
questioning	strategies	that	
reflect	a	variety	of	higher	order	
and	lower	order	thinking	skills	
(Appropriate	for	the	group).	

Candidate	explains	a	
variety	of	
developmentally	
appropriate*	
questioning	strategies	
that	reflect	a	variety	of	
higher	order	and	lower	
order	thinking	skills	
(Appropriate	for	the	
targeted	students).	

Candidate	explains	a	variety	
of	developmentally	
appropriate*	questioning	
strategies	that	reflect	a	
variety	of	higher	order	and	
lower	order	thinking	skills,	
providing	examples	of	
questions	to	be	used	in	the	
lesson	plan	with	the	
Bloom’s/DOK	level	
identified.	(Appropriate	for	
the	targeted	students).	

Organization	of	
Classroom,	
Team/Groups	
	
CEC	2,	5	

Candidate	does	not	address	
how	their	organization	of	
learning	teams	and	groups	
promotes	content	learning	
and	allows	for	meaningful	
engagement	OR	relies	
solely	on	whole	group.	

Candidate	briefly	discusses	
how	their	organization	of	
learning	teams	and	groups	
promotes	content	learning	of	the	
group.	Primarily	uses	whole	
group	or	small	groups.		

Candidate	briefly	discusses	how	
their	organization	of	learning	
teams	and	groups	promotes	
content	learning	of	the	group	
and	targeted	students.	
Primarily	uses	whole	group	or	
small	groups.		

Candidate	explains	how	
their	organization	of	
learning	teams	and	
groups	promotes	
content	learning	and	
allows	for	meaningful	
engagement	of	the	
group	and	targeted	
students.	Uses	a	limited	
variety	of	grouping	
strategies	(whole	group,	
small	group,	centers,	
cooperative	learning,	1:1)		

Candidate	explains	how	their	
organization	of	learning	
teams	and	groups	promotes	
content	learning	and	allows	
for	meaningful	engagement	
of	the	group	and	targeted	
students.	Uses	a	variety	of	
grouping	strategies	(whole	
group,	small	group,	centers,	
cooperative	learning,	1:1)		

Graphic	
Organizers,	Mind	
Maps		
	
CEC	3,	5	
	

Candidate	does	not	provide	
graphic	organizers,	
mindmaps	or	other	
advanced	organizers.	

Candidate	lists	graphic	
organizers,	mindmaps	or	
other	advanced	organizers	
that	do	not	appear	aligned	
with	content.		

Candidate	lists	graphic	
organizers,	mindmaps	or	other	
advanced	organizers	aligned	
with	content	but	does	not	state	
how	they	promote	student	
learning.	

Candidate	provides	a	
variety	of	graphic	
organizers,	mindmaps	
or	other	advanced	
organizers	that	align	
with	content	and	
promote	learning	for	the	
group	and	the	targeted	
students.	

Candidate	provides	a	variety	
of	graphic	organizers,	mind	
maps	or	other	advanced	
organizers	that	align	with	
content	and	explains	how	
they	promote	learning	for	
the	group	and	the	targeted	
students.	

Strategies	to	
Promote	Mastery	
and	
Generalization		
	
CEC	3,	5	
	

The	candidate	is	not	able	to	
list	evidence‐based	
instructional	strategies	to	
promote	mastery	and	
generalization	across	
content	for	individual	
students	based	on	ability,	
interest,	learning	
environments,	and	cultural	
and	linguistic	factors.		

The	candidate	is	able	to	list	
evidence‐based	instructional	
strategies	to	promote	mastery	
and	generalization	across	
content	for	individual	students	
based	on	ability,	interest,	
learning	environments,	and	
cultural	and	linguistic	factors.	

The	candidate	is	able	to	explain	
evidence‐based	instructional	
strategies	to	promote	mastery	
and	generalization	across	content	
for	individual	students	based	on	
ability,	interest,	learning	
environments,	and	cultural	and	
linguistic	factors.		

The	candidate	is	able	to	
describe	differentiated	
evidence‐based	
instructional	strategies	
to	promote	mastery	and	
generalization	across	
content	for	individual	
students	based	on	ability,	
interest,	learning	
environments,	and	
cultural	and	linguistic	
factors.		

The	candidate	is	able	to	
explain	differentiated	
evidence‐based	
instructional	strategies	to	
promote	mastery	and	
generalization	across	content	
for	individual	students	based	
on	ability,	interest,	learning	
environments,	and	cultural	
and	linguistic	factors.		

Accommodations	
or	Modifications	
for	Identified	
Students		
	
CEC	5	
InTASC	7	
	

Candidate	does	not	address	
making	accommodations	
and	modifications	within	
the	lesson.		

Candidate	makes	general	
accommodations	and	
modifications	for	the	group	of	
identified	students	but	does	not	
indicate	how	they	are	related	to	
individual	needs.	

Candidate	provides	evidence	of	
including	required	
accommodations	and	
modifications	for	instruction	
OR	assessment	for	targeted	
students	OR	provides	evidence	
that	none	are	needed.		

Candidate	provides	
evidence	of	including	
required	
accommodations	and	
modifications	for	
instruction	and	
assessment	for	targeted	
students.	

Candidate	provides	evidence	
of	including	required	
accommodations	and	
modifications	for	instruction	
and	assessment	for	targeted	
students	and	aligns	directly	
to	the	specific	student	
needs.	Candidate	anticipates	



14	|	P a g e 	
	

	
Unsatisfactory	(1)	 Emerging	(2)		 Basic	(3)	 Proficient	(4)	 Distinguished	(5)	

possible	needed	
accommodations.		

Time	for	
Learning		
	
CEC	5	
	

Candidate's	plan	does	not	
allow	enough	time	for	
instruction	or	assessment.	

Candidate	appropriately	plans	
enough	time	for	instruction,	
allowing	time	for	the	group	to	
practice	and	demonstrate	
learning.		

Candidate	appropriately	plans	
enough	time	for	instruction	
and	assessment,	allowing	time	
for	the	group	to	practice	and	
demonstrate	learning.		

Candidate	appropriately	
plans	enough	time	for	
instruction	and	
assessment,	allowing	
time	for	the	group	and	
targeted	students	to	
practice	and	demonstrate	
learning.		

Candidate	appropriately	
plans	enough	time	for	
instruction	and	assessment,	
allowing	time	for	
modifications	based	on	
students’	responses,	and	
allows	the	group	and	targeted	
students	to	practice	and	
demonstrate	learning.		

Challenging	
Expectations/	
Developmental	
Appropriateness	
	
CEC	5	
InTASC	8	
	
	

Candidate	provides	very	
little	explanation	as	to	
how	they	will	create	
challenging	expectations	
or	opportunities	for	critical	
or	creative	thinking	for	
students	OR	plan	is	
developmentally	
inappropriate.		

Candidate	provides	an	
explanation	as	to	how	they	
will	create	challenging	
expectations	or	opportunities	
for	critical	or	creative	thinking	
for	all	students	in	general	but	
is	not	reflected	in	lesson	plan.			

Candidate	provides	an	
explanation	as	to	how	they	will	
create	challenging	
expectations	or	opportunities	
for	critical	or	creative	thinking	
for	the	group	and	is	somewhat	
reflected	in	lesson	plan.		

Candidate	provides	an	
explanation	as	to	how	
they	will	create	
challenging	
expectations	or	
opportunities	for	critical	
or	creative	thinking	for	
the	targeted	students	
and	the	group	and	it	is	
reflected	in	lesson	plan.		

Candidate	provides	an	
explanation	as	to	how	they	
will	create	challenging	
expectations	or	
opportunities	for	critical	or	
creative	thinking	for	the	
targeted	students	and	the	
group	by	relating	to	central	
concepts	of	content	and	it	is	
reflected	in	lesson	plan.	

Demonstration	of	
Student	
Understanding	
on	Assessments	
	
CEC	3,	4	
InTASC	4,	6,	7	
	

Candidate	provides	no	
description	of	formative	
or	summative	
assessments	that	allow	for	
demonstration	of	student	
learning	OR	there	is	no	
alignment	to	learning	
objective	OR	are	
inappropriate.	

Candidate	selects	and	creates	
formative	OR	summative	
assessments	that	are	
appropriate	for	curriculum	goals	
and	helps	the	group	and	
targeted	students	demonstrate	
learning,	but	candidate	does	
not	explains	connection.		

Candidate	selects	and	creates	
formative	OR	summative	
assessments	that	are	
appropriate	for	curriculum	
goals	and	helps	the	group	and	
targeted	students	demonstrate	
learning	and	candidate	explains	
connection.		

Candidate	selects	and	
creates	formative	and	
summative	assessments	
that	are	appropriate	for	
curriculum	goals	and	help	
the	groups	and	targeted	
students	demonstrate	
learning	and	candidate	
explains	connection.		

Candidate	selects	and	creates	
formative	and	summative	
assessments	that	are	
appropriate	for	curriculum	
goals	and	help	the	group	and	
targeted	students	demonstrate	
learning	and	are	based	upon	
principles	of	effective	
teaching	which	the	
candidate	identifies.	

Demonstrate	
Knowledge	of	
Appropriate	
Learning	Theory	
or	Research,	
Depending	on	
Lesson	Content	
	
InTASC	4,	7	
CEC	5	
	
	

Candidate	is	not	able	to	or	
does	not	align	
instructional	approach	or	
strategies	with	a	
theoretical,	evidence	or	
research	base.		

Candidate	attempts	to	align	
instructional	strategies	with	a	
theoretical,	evidence	or	
research	base	but	does	so	
without	citing	a	theorist	or	
principles	included	(only	names	
theory).		

Candidate	appropriately	aligns	
academic‐nonacademic	
instructional	strategies	with	
evidence	or	research	listing	
principles.		

Candidate	aligns	
academic‐nonacademic	
instructional	strategies	
with	evidence	or	
research	base	by	naming	
the	theory/principles	and	
describing	the	
relationship	to	the	
abilities	and	needs	of	
individual	students.	

Candidate	aligns	academic‐
nonacademic	instructional	
strategies	with	evidence	or	
research	base	by	naming	the	
theory	theorists,	principles	
and	specifically	explains	the	
relationship	to	the	abilities	
and	needs	of	individual	
students.	

Materials	&	
Resources		
	
CEC	5	
InTASC	7	
	
	

Candidate	selects	few	
resources.	It	is	not	clear	
how	those	resources	benefit	
students,	promote	the	
learning	objectives	and/or	
enhance	the	learning	
experience.		

Candidate	selects	some	general	
resources	that	benefit	the	
group	of	students,	promote	
learning	objectives	and	enhance	
the	learning	experience.		

Candidate	selects	resources	that	
benefit	the	group	of	students,	
promote	learning	objectives	and	
enhance	the	learning	experience,	
but	does	not	include	any	
electronic	resources.		

Candidate	selects	a	
variety	of	resources,	
both	print	and	
electronic,	to	benefit	
the	targeted	students,	
most	of	which	promote	
learning	objectives	and	

Candidate	selects	a	wide	
variety	(3+)	of	resources,	
both	print	and	electronic,	to	
benefit	the	targeted	
students,	to	promote	learning	
objectives	and	enhance	the	
learning	experience	of	
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enhance	the	learning	
experience	for	group	
and	targeted	students.	

group	and	targeted	students	
and	explicitly	states	how	
this	connection	occurs.		

Unit	Format		
	

Unit	has	less	than	4	
lessons	or	lessons	do	not	
build	upon	each	other	to	
deepen	student	
understanding.	

Unit	has	4	lesson	plans	that	
are	loosely	related	but	do	not	
deepen	student	understanding.	

Unit	has	4	lessons	and	the	
lessons	build	upon	each	other	
but	do	not	deepen	student	
understanding.	

Unit	has	4	lessons	and	
lessons	do	build	upon	
each	other	to	deepen	
student	understanding.	

Unit	has	4	lessons	and	
lessons	do	build	upon	each	
other	to	deepen	student	
understanding	and	
candidate	explicitly	shows	
connection.	

	
	


